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Read the passage to learn about Kee-sup and Young-sup, two brothers in Korea, and
their experiences flying a kite. Then, answer the questions that follow.

from The Kite Fighters
by Linda Sue Park

1 Young-sup watched as his older brother, Kee-sup, ran down the hill with the
kite trailing behind him. The kite bumped and skittered along the ground, but if
Kee-sup got up enough speed, it sometimes caught a low puff of wind and rose
into the air.

2 Sometimes.
3 Not very often.
4 Every tenth try or so.
5 In the air the kite would hold steady for several moments, then dive without

warning. Kee-sup ran in different directions, pulling desperately on the line,
but to no avail.1 The kite always ended up on the ground with its twin “feet”
crumpled beneath it, looking, Young-sup thought, both angry and ashamed.

6 Young-sup watched silently. He did not bother to ask for a turn; Kee-sup
would offer when he was ready. It was his kite, after all.

7 Kee-sup had been given the kite as a birthday present several days before, as
part of the New Year celebration. The New Year was everyone’s birthday. It
didn’t matter on which date you were born; you added a year to your age at the
New Year holiday.

8 Young-sup’s gift had been a yui set. Normally, he would have been delighted
to receive the popular board game, with its little carved men. But when they
opened their gifts, his first feeling was one of envy.

9 His brother’s kite was wonderful. It had been purchased from Kite Seller
Chung, who made the finest kites in the marketplace. Two huge eyes were
painted on it, to help it see its way clear into the skies; heavy eyebrows made
it look fierce and determined. Young-sup had to swallow hard to hold back his
jealous words.

10 It hadn’t helped that Kee-sup had left immediately to fly the kite on his own.
Young-sup had begged and pleaded and pestered for days, and today, at last,
Kee-sup had invited him to the hillside to fly. […]

1 to no avail - with little or no success
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11 At last Kee-sup handed it over. Young-sup felt a river of eagerness surge
through him as he took it.

12 He had decided to try a different technique. Holding the kite at arm’s length
in one hand and the reel2 in the other, he threw the kite up into the air.

13 It came straight down and would have hit him on the head if he hadn’t
dodged out of the way. “I tried that before,” said Kee-sup. “A hundred times. It
never works.”

14 Young-sup picked up the kite. In that brief moment he had felt why it would
not fly.

15 On only his second try he launched the kite from a complete standstill.
16 Kee-sup’s jaw dropped. “Hey! How did you do that?”
17 Young-sup shrugged, not wanting to display too much pride. “I’ll show you,”

he said. For he knew in his bones that he could do it again. […] 
18 Young-sup picked it up and began to demonstrate. “First, you let out some

line, not too much but enough to give it a little slack.3 […] Then you must stand
with the strength of the wind at your back, and hold the kite like so. There will
come a moment when the wind is just right. That’s when you throw the kite into
the air and allow it to take up the extra line.”

19 Young-sup waited a few moments. Then, as if obeying his words, the kite
leaped and rose to stretch the line taut. It was as if an invisible hand had pulled
the kite into the air.

20 He brought it down again and handed Kee-sup the reel. “Now you try.”
21 Kee-sup arranged the line and held the kite as Young-sup had done, then

released it and yanked on the reel. The kite crashed to the ground. […]
22 Young-sup spoke slowly, trying to find the right words. “I could tell what

the wind is like because the kite—” He glanced at his brother, lowered his eyes,
and mumbled, “The kite talked to me.”

23 “The kite talked to you?”
24 “Yes,” Young-sup answered, more sure of himself now. “The first time,

when I tried throwing it into the air, something said to me, ‘More-more line’
and ‘Wait… wait for the wind… Now!’ It must have been the kite. What else
could it be?”

25 Kee-sup frowned for a moment. Then he laughed suddenly and slapped his
knee. “The kite must have a tok-gabi!”

26 Tok-gabis were invisible imps who visited every household from time to
time. When the rice burned or an ink pot spilled, such incidents were blamed on

2 reel - a device attached to the end of a kite that is held by someone and is used for winding up or letting out the line
3 slack - looseness
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a tok-gabi. They were mischievous spirits but seldom caused real harm. Young-
sup joined his brother in laughter at the thought of a little imp clinging to the
kite.

27 “Perhaps you have somehow angered the tok-gabi,” Young-sup joked.
28 “Well, one thing is certain,” Kee-sup said. “Whatever language kites speak, I

haven’t learned it yet.”

Park, Linda Sue. The Kite Fighters. Dell Yearling, 2000. Print.
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Grade 5 Literature-Story 
from The Kite Fighters 

 

Prompt 

You have read a passage from The Kite Fighters about two brothers who try to fly a kite. Think about how the older 
brother, Kee-sup, might have felt when he watched his younger brother, Young-sup, fly the kite easily. Pretend 
you are Kee-sup and write a story about what happens the next day when you go out again to try to fly your kite. 
In your story, make sure to reflect on your feelings from the previous day and explain how you are learning from 
Young-sup's lessons. 

Primary Common Core Writing Standard 

W.5.3:  Write narratives to develop real or imagined experiences or events using effective technique, descriptive 
details, and clear event sequences. 

a) Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an 
event sequence that unfolds naturally. 

b) Use narrative techniques, such as dialogue, description, and pacing, to develop experiences and events or 
show the responses of characters to situations. 

c) Use a variety of transitional words, phrases, and clauses to manage the sequence of events. 
d) Use concrete words and phrases and sensory details to convey experiences and events precisely. 
e) Provide a conclusion that follows from the narrated experiences or events. 

 
 
Successful Student Response Elements 
Please note that there are many possible responses that students could write in order to fully address the prompt. The following 
scoring notes provide details and techniques that would help address all aspects of the prompt. 

• Addresses the ask of the task prompt.  
• Meets the demands of Writing Standard 3 for 5th grade. In grades 3-5 narrative elements may include: 

establishing a situation, organizing a logical event sequence, describing scenes, objects or people, 
developing characters’ personalities, and using dialogue as appropriate. 

• Connects to or extends from the text(s), reflecting student’s comprehension of the passage details. While 
direct paraphrased evidence or quotes may not be appropriate for a narrative response, the creative 
response will make reference to text specific details, build logically from existing storylines, and/or 
provide alternate interpretations that are supported by the facts of the text(s). 

Student responses may include (but are not limited to): 
 
Details and descriptions that establish a first-person narration, from Kee-sup’s point of view 
 
References to how Kee-sup felt the day before: 
• References to Kee-sup’s initial excitement to fly his new kite (paragraph 10) 
• References to Kee-sup’s repeated failed attempts and how that made him feel (paragraphs 1-5, 21, 28) 
• References to the relationship between Kee-sup and Young-sup (paragraphs 17, 26) 
• References to how Kee-sup responds when Young-sup nags him to fly the kite (paragraphs 10-11) 
• References to his joke at the end about the tok-gabis (paragraphs 25-28) 

 
Details explaining how Kee-sup learns different lessons from Young-sup: 
• References to how Young-sup held the kite (paragraph 18) 
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• References to how Young-sup stood still and let the wind do the work (paragraphs 17-19) 
• References to Young-sup’s description of intuition, of “listening” to the kite (paragraphs 22-24) 

 
References to what happens the next day when Kee-sup goes out to try to fly the kite: 
• References to Kee-sup’s determination to practice until he gets it right 
• References to Young-sup’s kite-flying techniques from the previous day (paragraphs 17-19) 
• Description of Kee-sup’s success (or not) this time around 
• Description of Kee-sup’s feelings on this second day 

 

 
The rubric for this prompt can be found on the myANet Assessment Resources tab, under Helpful Resources. PCR Rubrics 
can be used to support looking at student work from the prose constructed-response prompts. 
 

Additional Reading Standards Assessed 

• RL.5.1:  Quote accurately from a text when explaining what the text says explicitly and when drawing 
inferences from the text. 

• RL.5.2:  Determine a theme of a story, drama, or poem from details in the text, including how characters in a 
story or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the 
text. 

• RL.5.3:  Compare and contrast two or more characters, settings, or events in a story or drama, drawing on 
specific details in the text (e.g., how characters interact). 

• RL.5.6:  Describe how a narrator’s or speaker’s point of view influences how events are described. 
• RL.5.10: By the end of the year, read and comprehend literature, including stories, dramas, and poetry, at 

the high end of the grades 4-5 text complexity band independently and proficiently. 

Additional Writing Standards Assessed 

• W.5.4:  Produce clear and coherent writing in which the development and organization are appropriate to 
task, purpose, and audience. 

• W.5.5:  With guidance and support from peers and adults, develop and strengthen writing as needed by 
planning, revising, editing, rewriting, or trying a new approach. (Editing for conventions should demonstrate 
command of Language standards 1-3 up to and including grade 5 here.) 

• W.5.9:  Draw evidence from literary or informational texts to support analysis, reflection, and research. 
• W.5.10:  Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 

Additional Language Standards Assessed 

• L.5.1:  Demonstrate command of the conventions of standard English grammar and usage when writing or 
speaking. 

• L.5.2:  Demonstrate command of the conventions of standard English capitalization, punctuation, and 
spelling when writing. 

• L.5.3:  Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
• L.5.6:  Acquire and use accurately grade-appropriate general academic and domain-specific words and 

phrases, including those that signal contrast, addition, and other logical relationships (e.g., however, although, 
nevertheless, similarly, moreover, in addition). 
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