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The special education teacher is responsible for development of appropriate goals and objectives as well 
as ongoing progress monitoring and documentation. Additional guidance information on standards-
based IEP goals and objectives can be located on the TEA website. 
 
A standards-based IEP is a process in which the IEP team has incorporated state content standards in its 
development of goals aligned with, and chosen to facilitate the student’s achievement of, state grade-
level academic standards. Many of the questions below are the responsibility of the student’s special 
education teacher(s) in collaboration with the general education teachers. 
 

Steps to Creating a Standards-based IEP 
These steps are adapted from the ESC 20 Progress in the General Curriculum Project Materials 

 
Step 1: Consider the grade-level content standards for the grade in which the student is enrolled or 
would be enrolled based on age. 

 What is the intent of the content standard? 
 What is the content standard saying that the student must know and be able to do? 

 
Step 2: Examine classroom and student data to determine where the student is functioning in relation 
to the grade-level standards. 

 Has the student been taught content aligned with grade-level standards? 
 Has the student been provided appropriate instructional scaffolding to attain grade-level 

expectations? 
 Were the lessons and teaching materials used to teach the student aligned with state grade-

level standards? 
 Was the instruction evidence-based? 

 
Step 3: Develop the present level of academic achievement and functional performance. 
Describe the individual strengths and needs of the student in relation to accessing and mastering the 
general curriculum. 

 What do we know about the student’s response to academic instruction (e.g., progress 
monitoring data)? 

 What programs, accommodations (i.e ., classroom and testing) and/or interventions have been 
successful with the student? 

 What have we learned from previous IEPs and student data that can inform decision making? 
 Are there assessment data (i.e., state, district and/or classroom) that can provide useful 

information for making decisions about the student’s strengths and needs (e.g., patterns in the 
data)? 

Consider the factors related to the student’s disability and how they affect how the student learns and 
demonstrates what he or she knows. 

 How does the student’s disability affect participation and progress in the general curriculum? 
 What supports does the student need to learn the knowledge and attain the skills to progress in 

the general curriculum? 
 Is the student on track to achieve grade-level proficiency? 
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Step 4: Develop measurable annual goals aligned with grade-level academic content standards. 

 What are the student’s needs as identified in the present level of performance? 
 Does the goal have a specific timeframe? 
 What can the student reasonably be expected to accomplish in one school year? 
 Are the conditions for meeting the goal addressed? 
 How will the outcome of the goal be measured? Be specific/concrete using measures such as 

_ 7 _ of _ 10 _ trials for mastery. 
 
Step 5: Assess and report the student’s progress throughout the year. 

 How does the student demonstrate what he/she knows on classroom, district and state 
assessments? 

 Are a variety of assessments used to measure progress? 
 How will progress be reported to parents? 

 
Step 6: Identify specially designed instruction including accommodations and/or modifications needed 
to access and progress in the general education curriculum. 

 What allowable accommodations are needed to enable the student to access the knowledge in 
the general education curriculum? 

 What accommodations have been used with the student and were they effective? 
 Has the complexity of the material changed in such a way that the content has been modified? 

 
Step 7: Determine the most appropriate assessment option. 

 What types of assessments are offered for the grade level? STAAR, etc. 
 What types of responses do different assessments require? 
 What are the administrative conditions of the assessment? (i.e., setting, delivery of instructions, 

time allotted, etc.) 
 What accommodations are allowed on the assessment(s)? 
 Are the accommodations approved for the assessment also used in the classroom? They must 

be or they cannot be allowed on the state assessment. 
 Has the student received standards-based, grade-level instruction? 
 Was the instruction evidence based? 
 What is the student’s instructional level? 
 How different is the student’s instructional level from the level of typical peers? 
 Can the student make progress toward grade-level standards in the same timeframe as typical 

peers? (If no, consider modified academic achievement standards) 
 What can be learned from the student’s previous state assessment results? 
 Can the student demonstrate what he/she knows on the assessment option under 

consideration? 
 
 
The ZISD staff will come to the IEP meeting prepared to discuss findings and preliminary 
recommendations for the IEP. This preparation may or may not include a complete “draft IEP”. If the 
staff prepared a “draft IEP”, the staff will make it perfectly clear to the parents at the outset of the 
meeting that the services proposed are preliminary recommendations for review and discussion with 
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the parents. If there is a draft developed, the parents will also have been provided a copy of the “draft 
IEP” in advance of the IEP meeting in order to review and prepare questions. 
 
The development of each IEP is highly "individualized" with goals and objectives designed to be 
"appropriately ambitious" and challenging. Also, the IEP is "reasonably calculated" to enable the child to 
make progress appropriate in light of his/her circumstances. Our ARD members follow the 4-part test in 
developing students' IEPs. Our teachers are provided training opportunities annually through the ESC or 
locally to improve skills in this area. The measurement of a FAPE (Free Appropriate Public Education) is 
also individualized. In the 2017 ruling, the SCOTUS noted that Federal law requires States to "educate a 
wide spectrum" of children with disabilities and "the benefits obtainable by children at one end of the 
spectrum will differ dramatically from those obtainable by children at the other end," and SCOTUS 
declined "to establish any one test for determining the adequacy of educational benefits conferred upon 
all children covered by the Federal Act." 
 
Persons Responsible: 
District Level: Director of Special Services 
Campus Level: Case Manager, Special Education Teacher and General Education Teachers 
 
Evidence of Practice: 
Copies of ARD documents 


