
The English Language 
Proficiency Connectors 



English Learners

ELs



Thus, an English language proficiency level does 
not identify a student (e.g., “a Level 1
student”), but rather identifies what a student 
knows and can do at a particular stage of English 
language development
(e.g., “a student at Level 1” or “a student whose 
listening performance is at Level 1”).

EL status is a temporary status.



“What might an EL’s language use look like at 
each ELP level as he or she progresses toward 
independent participation in grade-appropriate 
activities?”

The five English Language Proficiency (ELP) levels for each 
of the Connectors address the question above.



English Language Proficiency Levels 1 - 5



Why Connectors?

“ To provide ALL children significant opportunity 
to receive a fair, equitable, and high-quality 

education, and to close educational achievement 
gaps.” 



What are Connectors?

• The 10 Connectors (expectations) highlight what 
students do with language to accomplish content-specific 
tasks. 

• Vocabulary
• Grammar
• Discourse 



The English Language Proficiency 
(ELP) Connectors: 

• Are written as pathways to the Louisiana Student Standards. 

• Are designed to supplement the Louisiana Student Standards to 
ensure that English learners (ELs) develop proficiency in both the 
English language and the concepts and skills contained in 
Louisiana Student Standards.

• Recognition that language acquisition takes place across the 
content areas and benefits Els’ learning experiences.









8 Guiding Principles

POTENTIAL

Regardless of ELP level, all ELs need access to 
challenging, grade-appropriate curriculum, instruction, 
and assessment and benefit from activities requiring 
them to create linguistic output (Ellis, 2008a; 2008b).



Funds of Knowledge

ELs’ primary languages and other social, cultural, and 
linguistic background knowledge and resources (i.e., 
their “funds of knowledge” [Moll, Amanti, Neff, & 
Gonzalez, 1992]) are useful tools to help them navigate 
back and forth among their schools and their 
communities’ valuable resources as they develop the 
social, cultural, and linguistic competencies required for 
effective communication in English. 



Diversity of EL Progress in Acquiring English 
Language Proficiency

Progress in acquiring English may vary depending upon       
program type, age at which entered program, initial English 
proficiency level, native language literacy, and other factors

(Bailey & Heritage, 2010; Byrnes & Canale, 1987; Lowe & Stansfield, 1988).

“Research has shown that ELLs can develop literacy in English  
even as their oral proficiency in English develops 

(Bunch,Kibler, & Pimentel, 2013, p. 15).



Scaffolding

ELs at all levels of ELP should be provided with scaffolding in 
order to reach the next reasonable proficiency level as they 
develop grade-appropriate language capacities, particularly those 
that involve content-specific vocabulary and registers.

The type and intensity of the scaffolding provided will depend on 
each student’s ability to undertake the particular task 
independently while continuing to uphold appropriate complexity 
for the student.



Students with Limited or Interrupted Formal 
Education

ELs with limited or interrupted formal education must be provided 
access to targeted supports that allow them to develop 
foundational literacy skills in an accelerated time frame (DeCapua
& Marshall, 2011). “Reading: Foundational Skills” (NGA Center & 
CCSSO, 2010).



Special Needs

ELs with disabilities can benefit from English language 
development services (and it is recommended that language 
development goals be part of their Individualized Education Plans 
[IEPs]). Educators should be aware that these students may take 
slightly different paths towards English language proficiency.



Access Supports and Accommodations

Based on their individual needs, all ELs, including ELs with 
disabilities, should be provided access supports and 
accommodations for assessments, so that their assessment results 
are valid and reflect what they know and can do. 

Educators should be aware that these access supports and 
accommodations can be used in classroom instruction and 
assessment to ensure that students have access to instruction and 
assessment based on the ELP Connectors.



Multimedia, Technology, and New Literacies

New understandings around literacy (e.g., visual and digital 
literacies) have emerged around use of information and 
communication technologies (International Reading Association, 
2009). 

Relevant, strategic, and appropriate multimedia tools and 
technology, aligned to the ELP Connectors, should be integrated 
into the design of curriculum, instruction, and assessment for ELs.



Where?     www.vpsb.net

• DEPARTMENTS
• CURRICULUM
• FEDERAL PROGRAMS
• ELL/MIGRANT PROGRAMS
• Connectors for English Learners Els (PDF)
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