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GENERAL ACADEMIC STRATEGIES

•  Allow a longer period of time for the student who processes information more slowly to complete his work
assignment(s).

•  Give the student an extra credit assignment to bring up a poor grade.

•  The period of exposure should be adequate to provide for even learning in the learning sequence.  Provide for
short incremental steps.

•  Emphasize the main principles of the subject matter.

•  Material should utilize more than one receptor system.

•  Don't assume that the student has prior knowledge about the subject you are introducing; question him.

•  Clarify standards and expectations.  They are just as important for the student with learning problems as they are
for the average student; let him know what you expect from him.

•  Provide instruction at the level where the child is in his own growth pattern rather than instructions based on
where the child should be for his chronological age group.

•  Structure academic tasks to meet the student's current level of functioning.

•  Consider assigning a lighter homework load for the conscientious student who struggles for hours with his
homework.

•  Use a content area contact approach to assist the student with learning problems to accomplish short-range goals.

•  Walk to the student's seat as frequently a s possible to assist and reassure him.

•  Help the student develop strategies for organizing time and materials.

•  To determine what best for the learner;

•  Ask the student

•  Observe the student.  He or she will tend to use the strategies that work best for him/her.

•  Use what has worked in other situations with that student; give the student choices.

•  Use alternate lower-level materials on the same topic for the student with lower reading capabilities.

•  Reinforce correct responses via social or tangible means

•  Relate concepts you are discussing to concrete experiences or other concepts taught earlier.

•  Present new tasks or concepts in an uncomplicated manner with as few unknowns as possibles.



•  Assign a peer tutor to drill the student to:  make certain the student understands directions; read important
material; drill orally; orally summarize important textbook passages; writes down answers to tests and
assignments; and make suggestions for improvements n work samples.

•  Utilize small group instruction, 3-4 students, one of whom has a learning problem.

•  Devise a variety of approaches for teaching the same concept.  This approach reinforces new leaning and
encourages the student to apply the concept in different situations.

•  Review and review; pick up important points frequently and quiz the student on his mastery, spacing the
repetition over a period of time.

•  Have parent, tutor, volunteer, or senior citizens read some of the material assigned to the student wile his skills
are in the process of improving.

•  Provide extra practice through extra assignments form a workbook or a ditto sheet covering a specific process.
(Assign as a  study hall or homework aide.)

•  If extra practice is necessary, shorten the amount of work required in each learning session and increase the
number of shortened sessions.

•  Send notes to parents of  the student's progress on a weekly/monthly basis.

•  Schedule parent meetings.

•  Pone parents on a regular/irregular basis to communicate the student's progress.



Academic Concerns

Reading

Behavior Exhibited Educational Interventions

Comprehension Skills

Has difficulty determining the main idea of a Teach the student to use the SQ3R technique
Reading selection. for reading comprehension.  Scan, Question,

Read, Review, Recite.

Teach the student to develop a question for
Each paragraph and to use the self-questioning
Technique.  "Did that make sense?"  "Did
what I read make sense?"

Cannot tell what has happened in the passage Ask specific questions to guide reading.
he has just read.

When presenting new concepts or processes
begin at the most concrete level possible.
Reinforce with concrete examples.

Word Attack

Has difficulty with word recognition in texts Refer the student for vision screening
And written materials used in the course.

Allow student to read along with a verbatim
Tape recording of the book.

Teach the student to look for small words he
Already knows within a larger word.

Provide peer and cross-age tutoring.

Utilize word rings to review sight words.

Review basic word attack skills with the entire
group or in small groups, with peer or volunteer
tutors.

Study Skills in Reading

Does poorly on written test despite apparent Give students the opportunity to explain
answers orally.

Give shortened tests and quizzes.

The anxiety of not knowing the answer may
result in defeatist attitude; some students
need to be able to skip a problem or come
back to it later.



When grading, assess knowledge acquired,
not the ability to take a test.

Permit students to dictate answers to a tape
recorder or t a volunteer who will write
them down.

Learning Styles/Strengths

Behavior Exhibited Educational Interventions

Learning or remembers best when writing or Have the student complete each step in a
doing. process/problem as the overall process is

being explained or demonstrated.

Provide role playing and simulation activities
in course or class activities.

Learns or remembers best wen listening or Pair verbal with written
using the auditory mode.

Have the student drill aloud with other students.

Have the student read important information
aloud to himself.

Have the student re-auditorize silently.

Have the student repeat words aloud while
writing them.

Learns or remembers best when looking or Have the student use flashcards printed in
using the visual mode. bold, bright colors.

Have the student close his eyes and try to
visualize words or information in his mind.

Provide visual clues on the chalkboard for
all visual directions.

Have the student take notes and write memos
to himself concerning important words,
concepts, ideas.

Provide short, written directions using high
frequency vocabulary.

Have student sit near the front of the room;
speak clearly and loudly.

Give the student the opportunity to compensate
for weaknesses by using modality strength.



Written Language

Behavior Exhibited Educational Interventions

Demonstrates weakness in written language When testing for understanding in content
area via essay or exam, base grade on content
and thought organization only.

Recognizes correct sentence structure, but Test the student orally and allow him to respond
orally.

Has problems with written language and is Whenever possible, have the student tape
apt to write three sentences when asked to record his written work first, and then transcribe
compose a paragraph or full page essay. from tape.  Often the spoken language is better

than the written language, and this technique is
particularly helpful in getting the student to
expand his ideas for written communication.

Help the student organize material to facilitate
recall and transfer of ideas onto paper.

If extra written practice is necessary, shorten the
amount of work required in each learning
session.

Assign a peer helper to: 1) make certain the
student understands directions, 2) read
important material, 3) drill orally, 4) summarize
orally important textbook passages, 5) write
down answers to tests and assignment, and 6)
make suggestions for improvements in his work
sample.

Enroll the student in an English skills lab to
work on written communication skills.

Utilize a content area contact to modify the
written language requirements or assignments to
assure successful course completion.

Have the student analyze sample paragraphs and
essay elements.

Introduce the structure (topic sentence, detail
sentences, transition sentence) of all paragraph
or essay to the student in small increments
labeling the parents as you go.  Have the student
make an outline for the paragraph's content prior
to writing the actual paragraph.

Uses immature grammar or very short Present the student with an object to describe
Sentence structure. orally.  This description can be recorded for

later transcription by the student.



Demonstrates poor spelling skills Reduce the number of words required.

Extend the time required for mastery.

Develop functional spelling list to meet the
student's level as appropriate.

Have student write the assigned spelling words
at home each night.

Spell into a tape recorder.

Use spelling pretests at the beginning of the
spelling cycle to focus student what he/she
needs to study.

Write the words on the board.

Administer practice tests the day before the
actual test.

Have the student use the words in a sentence,
orally, or written.

Give special rewards for achieving a specified
level of success.

Break the words into syllables, look for words
within the whole word that the student already
knows.

Use Spelling words in language arts
assignments.

If extra practice is necessary, shorten the list of
words.

Use only the most basic and useful spelling and
grammar rules; allow for lots of practice on each
rule; skimming over rules offers more confusion
than foundation.

Utilize a linguistic spelling pattern approach to
spelling instruction.



Demonstrates poor handwriting skills Determine which is the focus of the assignment;
content or handwriting form.  If content, de-
emphasize judging assignment quality on the
basis of neatness.

Do not consider handwriting quality when
grading work.

Allow student to make verbal reports or
demonstrations, versus written reports and desk
work.

Avoid stressing handwriting proficiency and
stress the content aspect.

Limit the amount of writing required.

Give more time for written assignments.

Give functional writing assignments, as opposed
to copying.

Experiment with size of pen or pencil (width of
shaft) and the flow of ink or lead form the
pen/pencil to facilitate fine motor control.

Understand that some students have difficulty
with handwriting because of physiological
problems, not because of poor effort, poor
motivation, or lack of knowledge.

Give the student the choice of printing or using
cursive writing.

Assign practice sheets to work on at home.

Work on handwriting skills at the chalkboard;
use larger movements to work on gross motor
skills.

Allow another individual to write for the
student.

Enroll student in keyboarding class.



Oral Language

Behavior Exhibited Educational Interventions

Has very concrete language and may, for Keep instructions as simple as possible.  Try
Example, take the expression "Go fly a kite" to break complex instructions into pieces,
very literally. Allowing the student to process one step at a

time.

Simplify explanations

Explain idioms and figures of speech when
using them.

Use visual aids whenever feasible.

Use demonstration lessons.

Has difficulty recalling specific words in Before a new lesson, review what has gone on
Speech and may refer to "whatchamacallit" on previously.
or "whoois" with some frequency.  "You
know" can also be used a lot. Allow the student a little extra time to formulate

his answer mentally before being asked to give
it verbally.  Many times the student know the
answer, and will gladly give it, if you are able to
wait a few extra seconds.

Often uses definitions for things he can't recall, Provide verbal cues and moral support, if
e.g. referring to "that thing you put around a necessary, when asking the student for oral
dog's neck," rather than a collar. responses.

Help the student organize recall.

Uses a rather elaborate gesture system or Relate the concepts you are discussing to
sound effects to offset in his inability to express concrete experiences or other concepts
press himself verbally. taught earlier.

If extra practice is necessary, shorten the
amount of work required in each learning
session.

Provide concrete, practical experiences.

Assign a peer helper to ensure that the student
understands directions; read important material
to help drill him orally; orally summarize
important textbook passages; write down
answer to tests and assignments; and make
suggestions for improvement in work samples.



Has difficulty understanding what is said Have student read along with a partner.
Verbally and expressing thoughts orally.

Utilize role-playing exercises.

Teach the student how to question

Simplify explanations.

Work on defining relationships between objects.

Try choral reading, recitation, and singing
games.

Provide for vocabulary development; reinforce
new words learned each day.

Has difficulty retrieving information. Help the student who has difficulty retrieving
words by providing acceptable options;  let him
describe around the work: "You know, it's black
and furry,"  and then give him the word "kitten".

Help the student who has difficulty retrieving
information by providing cues and prompts to
elicit the information.

Expressive language is syntactically Surround the student with good speech models.
incorrect.

Restate the student's oral expression in
syntactically correct language as a model.

Recognize correct syntax.

Shy, seldom talks in class. Encourage open communication.

Have the student write a paragraph or report and
read it aloud, first to one other person, then to a
small group.

Have the student give directions to the class.

Have the student write down his answer on
paper and read from the paper.

Have the student work as a peer tutor in his area
of strength.

Use warm-up activities involving all students at
the beginning of class or group interactions.



Memory

Behavior Exhibited Educational Interventions

Appears to have poor auditory memory.  Is Speak carefully with clear articulation.  Be
often unable to recall something that has sure student is focusing on you.
been said simply because other noise keeps
in from being tuned in.

Ask questions after an oral presentation to
determine if the student has tuned in to what
you have said.

Whenever possible, have the student repeat the
information that has been presented orally to
check whether he has tuned in and has the
proper recall of the information.

Have frequent, short, one-to-one conferences
with the student; help him restate what he is
responsible for and how well he has been doing.



Study Skills

General Interventions

•  Provide instruction in use of advanced organizers.

•  Teach and integrate study skills into the general course content.

•  Teach various outlining strategies.

•  Teach how to write a paragraph; as essay; a research report.  Many students do not complete
assignments because they lack the specific writing skills necessary for the task.

•  Each the SQ3R method as a study technique:

S-scan section to be read
Q-turn all boldface type into questions.
R-read all that passage.
R-review what you have read.
R-recite questions and answers out loud.

•  Provide an outline for students during reading assignments.

•  Introduce new words in assignments, their meanings, and how they relate to the assignment prior to
independent work by the student.

•  Have the student tell you or tape on the recorder the important points of the lesson.  Go through a
process step by step.  If he can tell it to you, he probably understands it and will retain most of it.

•  Teach time management skills as par of the course curriculum.

•  Have the student keep daily checklists of task.  Have the student check off each task as it is completed.

•  When possible, give the student a wide selection of media so that he/she may choose the mode of
learning most efficient for him/her.

•  Break up assigned tasks and homework into small sequential steps.  Require one part of the assignment
at a time.

•  Show the students the exact paragraphs where the information can be found, if necessary.

•  Provide he student with specific questions to guide reading comprehension.

•  Teach the student the self-questioning approach to studying/reviewing content.

•  Teach the student use of the multi-pass approach to reviewing a textbook unit/chapter.

•  Use markers to signal where to start or stop an assignment.

•  Check or underline textbook passages which contain important facts.

•  Include in assignments only that material which is absolutely necessary to be learned.

•   Provide instruction in the various outline formats and the mapping of ideas.



Subject Area Strategies

Behavior Exhibited Educational Interventions

Comprehension Skills

Cannot tell what has happened in the passage Have the student keep a vocabulary notebook
he has just read. This can be useful in any subject area.

Individualize a program via a content area
contract for the student based on your
knowledge of the student's strengths, needs,
levels of academic achievement, and emotional
status, as well as the content area and course
requirements.

Teacher or an excellent reader can read orally to
the class and let other students follow along in
the text.

Enlist a family member to read homework
assignments/content passages to the student.

Tape record programmed learning with tape
recording book.  Pause to give definitions,
directions, or write critical ideas on an
accompany worksheet.

Isolate and teach vocabulary for content
subjects.

Use a small group or class members to be the
readers to the rest of the class.

Pair readers for reading assignments which are
beyond the capabilities of some of the students -
pair a good or average reader with a poor one.

Use simplified versions, films, or filmstrips with
classics and novel to assist the poor readers
understand the materials being covered in class.

For students with severe reading problems,
obtain the Talking Books for the Blind, now
available for individuals with learning
handicaps.

Assign a peer helper to 1) ensure that the
student understands directions, 2) read
important material to him, 3) drill him orally, 4)
summarize orally important textbook passages,
5) write down answers o tests and assignments,
6) make suggestions for improvements in work.



Decoding

Has difficulty with words recognition in tests Present lessons on tape recordings or
And written materials in the course. through other auditory methods.

Pair readers with non-readers during laboratory
exercises.

Study Skills/Testing Evaluating

Does poorly on written test despite apparent Tests can be put on ape to work around
effort and motivation. Reading problems.

If possible, change the emphasis in your
teaching to learning rather than testing.  If a
student can do work in class, but freezes on
tests, find more informal ways to get an accurate
assessment of the student's knowledge.

Test what's important according to unit
objectives and what was covered in class.

Use pictorial tests as an option to written
responses.

Present the different types of tests-explore with
the student what each type is looking for and
how to take these tests.  Use the scansion-check
a problem and moving on.

Reports

Has difficulty completing written reports. Have student report information by tapes,
interviews, projects, demonstrations, etc.

Provide instruction in the nuts and bolts of
report writing and the structure of a good report.

Require the student to submit note cards in an
outline format to assist in the structuring and
sequencing of the report.

Provide class visits to the school library to
research reports information and obtain
appropriate sources.

Provide an option for allowing the student to
give oral reports, individually or t the class as a
whole.

Have student report to a small group.



Allow the student to work in a group setting to
discuss topics.  Have the student serve as
reporter to feed information back to the large
group.

Allow the student to give oral reports.

Substitute illustrations with captions for a
written report.

Writing

Has poor outlining skills; studies each night Provide student with an outline following
but seems unprepared to answer questions or the reading assignments to be completed by
participate in discussions. the student in class or at home.

Teach various outlining strategies/formats.

Does not turn in written assignments, or Teach the SQ3R method as a study technique
Assignments are incomplete but student appears Scan; Question; Read; Review; Recite.
Interested and motivated; homework Pair this approach with the use of outlining.
Submitted is of poor quality.

Teach how to produce various writing sample
forms:  a paragraph, essays, research report,
abstracts, book reports, etc. with the student to
provide sample structures for the student to
model.

Learning Styles/Strengths

Learns or remembers best when writing or doing. Provide the student with an outline of the lecture
to be filled in during class.

Have the student take notes while listening to a
lecture or watching a visual presentation.

Provide options for and integrate projects into
course requirements.

Learns or remembers best when listening or Tape important reading material; tape only
Using auditory mode. essential information.

Put assignment directions on tape so that the
student can replay them when necessary.

Provide for drill on essential information using a
tape recorder.

Use published audio tapes.



Learns or remembers best when looking or Emphasize visual aids.  Captioned films can
using the visual mode. be used effectively.

Has problems with written language, and is Allow student to dictate reports or essay into
apt to write three sentences when asked to the tape recorder.
compose a paragraph or full page essay.

Uses a rather elaborate gesture system or Individualize a program via a content area
sound effects to offset his inability to contract for the student based on your
express himself verbally. knowledge of the student's strengths, needs,

levels of academic achievement, and emotional
status, as well as the content area and course
requirements.

Memory

Has difficulty recalling new vocabulary or Give the student extra time to respond to
information in any one of his subject area oral directions.  It may take him a little
classes. Longer to process the questions and organize an

answer.

Provide concrete, practical experiences.

Provide an opportunity for the student to listen
and watch good TV, movies, demonstrations, or
video tapes.

Pressure may cause a student to block out the
answer; wait just a few seconds longer than
usual.

Present a limited number of concepts during one
lesson to minimize confusion.

Verbally cue the student to facilitate
memorization of specific information/events,
etc.

Has trouble memorizing sequences or rote- Tape record for repetition.
Type information such as multiplication tables.

Present information and instructions in more
than one way; written, verbal, demonstrations,
etc.

Please the student next to an individual who can
assist the student when needed.

If extra practice is necessary, shorten the
amount of work required in each learning
session.

Utilize a multi-sensory approach n instruction.



Devise a variety of approaches for teaching the
same concept.  This will reinforce new learning
and encourage the student to apply the concept
in different situations thus facilitating memory.

Review and review; pick up important points
frequently and quiz the student on mastery.

Provide additional practice by assigning extra
papers form a workbook or a ditto sheet
covering a special process assigned as a study
hall or homework aid.

Has difficulty remembering assignments and Have the student keep a daily checklist to
dues dates. Determine which assignments have been

completed and those remaining.

Use content area contract or an assignment
timeline to assist the student's monitoring of
assignment completion.

Utilize an advanced organizer for listing
semester assignments required for achieving a
successful course grade.

Verbally remind or ask the student to identify
which assignments are required for achieving a
successful course grade.

Verbally remind or ask the student to identify
which assignment is due several days prior to
the due date.

Assign a peer tutor to cue the student regarding
assignment completion.
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General Education Interventions,
Initial Evaluation,

Eligibility and the IEP

September, 2001
Version 3.0 (a revision to the October, 2000 version)

A copy of this document may be downloaded by accessing the KSDE Student Support Services web page:  www.kansped.org

This guidance document will continue to be a working document and will be periodically updated based on input from its use in the field.
Feedback regarding its use is welcome and may be made by e-mailing:

feedback@ksprogrameval.org
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This document contains information about the initial evaluation process and includes Federal and State definitions of each exceptionality
area.  It also provides information regarding appropriate sources of data, exclusionary factors that must be considered, and provides
examples of indicators across data sources.  The examples of indicators provided in this document should not be viewed as all-inclusive.
The purpose of the document is to provide guidance to evaluation teams as they seek to answer the four eligibility questions when
determining if a student is eligible for special education. For further guidance and a more complete discussion of the initial evaluation
process, see the Special Education Process Handbook available in each Kansas school.  This important resource may also be viewed and
downloaded by accessing the following web page:  www.kansped.org

Version 3.0 is a significant revision to previous versions of the document.  Based on feedback from practitioners, a new format for this
version was developed.  The document has been expanded to include a section for each area of exceptionality and includes a table of
contents to make it easier to locate specific sections.  The examples of indicators have also been expanded and, while still arranged
according to data source, the indicators in each section have been reorganized around the 4 eligibility questions.

Introduction
Federal law has required schools to locate, evaluate and identify children with disabilities for over twenty years.  Kansas law provides for
the same protections and includes students with giftedness in its special education statutes and regulations.   The reauthorization of the
Individuals with Disabilities Education Act (IDEA-97) added to the federal requirements for conducting an initial evaluation to determine if
a student is eligible for special education and related services.  In May 2000, Kansas adopted new Kansas Regulations for Special
Education, which reflect these added requirements.

Screening
To comply with Child Find requirements in special education laws and regulations, schools must provide screening (including hearing and
vision screening) for students younger than five years of age which includes observations, instruments, measures, and techniques that
disclose any potential disabilities or developmental delays that indicate a need for evaluation.  Screening (including hearing and vision
screening) must also be provided for students from ages five through twenty-one to disclose any potential exceptionality that indicates a
need for evaluation.  For students enrolled in school, the regulations also require that, before referring a student for an initial evaluation,
general education interventions and strategies be conducted to address the area(s) of concern.

General Education Intervention
In Kansas, Child Find for school age children is conducted through General Education Interventions (GEI).  Most Kansas schools have
developed building level teams to lead GEI efforts.  These teams function with the intent to provide support to any student who may be
experiencing difficulty and to work overall to improve the achievement of all students in the school.   GEI is supported by the use of a
problem-solving model.  As discussed here, the Problem-Solving Process is how a GEI team goes about addressing a student’s presenting
concern(s).  Whenever a student needs assistance, the building level team uses the Problem-Solving Process during GEI to develop and
provide support designed to help the student be more successful in the general education classroom.

The Problem-Solving Process includes the following steps: problem identification; problem analysis; development of an intervention plan;
and monitoring and evaluation of the plan.  The process assumes that the most relevant data for educational decision making is gathered in
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the student’s learning environment.  The development of general education interventions via the Problem-Solving Process promotes early
assistance for students and helps teams focus on meeting students’ needs.  The problem-solving conducted can serve a variety of educational
functions such as: linking student improvement to school improvement; improving the achievement of at-risk students; and developing
student intervention plans for pupils targeted by the Quality Performance Accreditation (QPA) process.  Data collected from student
intervention plans can also be used for QPA and Continuous Improvement Monitoring (CIM) data analysis.

GEI teams also use the data collected from a student’s intervention plan to determine if the student should be referred for an initial
evaluation.  If the team determines the student should be referred, the Problem-Solving Process continues.

Initial Evaluation & Eligibility Determination
When an initial evaluation is conducted, special education laws and regulations require the use of a variety of assessment tools and strategies
to gather relevant functional and developmental information.  Use of the Problem-Solving Process facilitates meeting these requirements as
it utilizes multiple assessment data from a variety of sources, including data from general education interventions, review of records,
interviews, observations and tests, to assist an evaluation team in determining whether the student is eligible for special education and
related services.  The Problem-Solving Process relies on the training, skills, and expert judgment of professionals in making data-based
decisions regarding the eligibility of students with exceptionalities.  As indicated previously, the process presumes that the richest source of
data to support educational decision-making is the student’s educational environment.

A team of qualified professionals conducts an evaluation of a student based on the presenting concern(s) identified and the data collected
during Screening and/or General Education Interventions.  According to special education laws and regulations, teams must determine 3
things from the evaluation:

(1) Whether the student is a student with an exceptionality as defined in federal and state regulations;
(2) the child’s present levels of performance; and,
(3) whether the student needs special education and related services.

The evaluation team first reviews existing data and generates hypothesis(es) regarding possible causes of the problem within the curriculum,
instructional techniques, the environment, and the learner.  The team then determines what additional data, if any, are needed to examine the
hypothesis(es) and to address the required components of the evaluation discussed previously.  The additional data, from sources such as
continued general education interventions, record review, interviews, observations and tests, are then gathered.
After gathering all the evaluation data, the team, including the parent, convenes a meeting.  All of the resulting data points (pieces of
information) are described and organized by data source. The team (including the parents), using professional judgment to interpret
indicators and the convergence of data from multiple sources, must determine if a student is eligible for special education by answering the
following four questions:
Question 1: Does the response of the presenting concern to general education interventions (or for preschool students, the results of

screening and evaluation) indicate the need for intense or sustained resources?
Question 2: Are the resources needed to support the student to participate and progress in the general education curriculum (or for

preschool students, to participate in activities appropriate for students of the same age) beyond those available through
general education or other resources?

Question 3: Is there evidence of a severe discrepancy between the performance of the student and his/her peers or evidence of a severe
discrepancy between the student’s ability and performance in the area(s) of concern?
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Question 4: Is the presence of an exceptionality substantiated by convergent data from multiple sources?
For each eligibility question, there are indicators organized by data source.  The data points produced by the evaluation will either uphold or
negate
selected indicators. As the team considers whether or not an indicator is supported, not all the data, but a preponderance, must agree.  If it
does not, the team will further investigate why the data does not agree.  If the data points support the indicators, the question can be
answered in the affirmative.  If the data points do not support the indicators, the team must decide if additional data are needed.  If additional
data are needed, the team should make a plan to collect the data and then reconvene to consider it.  If enough data are available but
indicators are not supported, the eligibility question can not be answered in the affirmative and student is not eligible.
If all four eligibility questions are answered in the affirmative, the student is eligible for special education.  If not, the team must
conclude that the student is not eligible.  In either case, the team should have ample evidence to document the eligibility determination
and be able to develop an individualized educational plan for the student.  If the student is eligible for special education, the team develops
an IEP.  If the student is not found eligible for special education, the team should develop a student improvement plan to address the child’s
needs or consider whether the student should be referred for a Section 504 evaluation.

Reporting Requirements
When the initial evaluation and eligibility determination are completed, the evaluation team, including the parents, must prepare a written
evaluation/eligibility report.  The report must include not only the evaluation results, but also document the eligibility determination. This
report must include a statement of the following:

(1) whether the student has an exceptionality as defined in Federal and State statutes and regulations;
(2) the basis for making the determination;
(3) the relevant behavior noted during the observation of the student;
(4) the relationship of that behavior to the student’s academic functioning;
(5) the educationally relevant medical findings, if any;

and, if the student was evaluated for a specific learning disability:
(6) whether there is a severe discrepancy between achievement and ability that is not correctable without special education and

related services; and
(7) the determination of the team concerning the effects of environmental, cultural, or economic disadvantage.

Each team member must certify in writing whether the report reflects his or her conclusions.  If any member of the team does not agree with
the conclusion, s/he may submit a separate statement presenting his or her conclusions.  A copy of the evaluation report must be provided to
the parents.
As the Problem Solving Process has been developed and implemented across Kansas, much discussion has been generated regarding the use
of categorical labels to identify students with exceptionalities.   Many school districts, cooperatives, and interlocals across the state have
adopted the practice of not labeling students by category of exceptionality.  Others continue to adhere to a more traditional approach.
IDEA-97 [20 U.S.C. 1412(a)(3)(B)] states that “nothing in this Act requires that children be classified by their disability so long as each
child who has a disability listed in section 1402 and who, by reason of that disability, needs special education and related services is
regarded as a child with a disability under this part.”  Federal and state law is very clear that, in order to be eligible for special education; a
student must be a child with a disability (in Kansas, a child with an exceptionality) and have a need for special education services.
Evaluation teams must ensure that both prongs of this eligibility “test” are met.  Once the team has determined that a student is eligible, the
law does not require that a categorical label be used.  For example, a child’s category of exceptionality need not appear on notice and
consent forms or on the IEP.
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One requirement that does exist, however, is the requirement to report numbers of students by categorical area to the federal government.
This requirement exists so that analysis of prevalence data may occur.  This is one way the civil rights of children are monitored and
protected.  School districts, cooperatives, and interlocals in Kansas must report students by category of exceptionality for this reason.  This
is a reporting requirement only and should in no way interfere with the processes of evaluation, eligibility determination, and educational
programming for students with exceptionalities.
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Examples of Sources of Data

1. General Education Interventions or Results of Screening
Record of interventions attempted and data collected during monitoring and evaluation of interventions, data collected through
screening measures

2. Record Review
Reports from outside agencies, cumulative file, health records, portfolio, performance in relationship to curriculum standards

3. Interview (Parent and other caregivers, Student, Teacher)
Instructional history, social history, medical information, developmental history

4. Observation
Structured observations, rating Scales, observation checklists, instructional environment (e.g. TIES-II), ecological devices (e.g.
EBASS), behavioral interventions, achievement in classroom, functional analysis of behavior and instruction

5. Tests
Individual and group measures of ability or aptitude, performance based assessments (PBAs) and achievement measures (i.e., CBM,
CBA, CRTs, Individual Reading Inventories, State Assessments); local benchmark assessments; other standardized tools such as: self-
concept measures, adaptive Behavior Scales, tests of motor functioning, measures of speech and language skills, projective tests

EXCLUSIONARY FACTORS APPLICABLE TO ALL STUDENTS
KAR 91-40-10 (c) An evaluation team shall not determine a child to be an exceptional child if the determinant factor for that eligibility
determination is the child’s lack of instruction in reading or mathematics or limited English proficiency, and the child does not otherwise
qualify as a child with an exceptionality.

EXCLUSIONARY FACTORS APPLICABLE TO LEARNING DISABILITIES
KAR 91-40-8 (c) (2) a determination by the child’s evaluation team that the severe discrepancy between ability and achievement is not
primarily the result of any of the following factors: (A) A visual, hearing, or motor impairment; (B) mental retardation; (C) emotional
disturbance; or (D) environmental, cultural or economic disadvantage.
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Autism
KAR 91-40-1
(f) "Autism" means a developmental disability significantly affecting verbal and nonverbal communication and social interaction, generally evident
before age three but not necessarily so, that adversely affects a child's educational performance. Other characteristics often associated with autism are
engagement in repetitive activities and stereotyped movements, resistance to environmental change or change in daily routines, and unusual responses
to sensory experiences. The term shall not apply if a child's educational performance is adversely affected primarily because the child has an emotional
disturbance.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool students, the results of
screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates intense or sustained resources are needed in order for student to demonstrate adequate progress
Student progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Providing general education interventions does not alleviate limitations in communication and social interaction skills
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation
Observations show that intense or sustained resources are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates intense or sustained resources are needed to support successful interventions (e.g. specific assistance,

modifications, adaptations, or other supports) necessary to accommodate student needs

Question 2:  Are the resources needed to support the student to participate and progress in the general education curriculum (or for
preschool students, to participate in activities appropriate for students of the same age) beyond those available through general
education or other resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for resources beyond those available through general education in order for student to demonstrate adequate progress
Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general education
Data indicates that interventions supported only by general education were not successful
Providing general education interventions does not alleviate limitations in communication and social interaction skills
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Source:  Record Review
Records indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate
activities
Records indicate student has needed and  been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-
appropriate activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-
appropriate activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources beyond those available through general education are needed to support successful

interventions (e.g. specific assistance, modifications, adaptations, or other supports) necessary to accommodate student needs

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers, or evidence of a
severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction, curriculum,
and environment

Source:  Record Review
Records contain medical information which provides evidence of autism
Records indicate student’s skills in verbal and nonverbal communication and social interaction are significantly different from peers
Records contain information which substantiates student characteristics such as:  engagement in repetitive activities and stereotyped movements;

resistance to environmental change or change in daily routines; and, unusual responses to sensory experiences which are significantly different
from peers

Records indicate educational performance much below that of peers
Records indicate the condition adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a history of autism
Interviews indicate student’s skills in verbal and nonverbal communication and social interaction are significantly different from peers
Interviews indicate concerns regarding the student’s communication and social interaction skills were evident before age 3
Interviews provide information which substantiates student characteristics such as:  engagement in repetitive activities and stereotyped movements;

resistance to environmental change or change in daily routines; and, unusual responses to sensory experiences which are significantly different
from peers

Interviews indicate the condition adversely affects the student’s educational performance
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Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show student’s skills in verbal and nonverbal communication and social interaction are significantly different from peers
Observations show student characteristics such as:  engagement in repetitive activities and stereotyped movements; resistance to environmental

change or change in daily routines; and, unusual responses to sensory experiences which are significantly different from peers
Observations show that the student’s condition adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of student ‘s communication and social skills indicate skill level is much below that of peers

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of autism as defined by state and federal regulations
Information from multiple sources indicates student has a developmental disability which significantly affects his or her verbal and nonverbal

communication and social interaction (generally evident before age 3 but necessarily so) that adversely affects the student’s educational
performance

Information from multiple sources indicates student exhibits characteristics such as: engagement in repetitive activities and stereotyped movements;
resistance to environmental change or change in daily routines; and, unusual responses to sensory experiences

Not all, but a preponderance of the data must agree in supporting the presence of autism
Information from multiple sources of data indicates the adverse affect on the student’s educational performance is not primarily due to an emotional

disturbance
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Developmental Delay (age 9 and younger)
KAR 91-40-1
(q) “Developmental delay” means such a deviation from average development in one or more of the following developmental areas that special
education and related services are required:
(A) Physical;
(B) cognitive;
(C) adaptive behavior;
(D) communication; or,
(E) social or emotional development
The deviation from average development shall be documented and measured by appropriate diagnostic instruments and procedures.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool students, the results of
screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Intervention

Presenting concern is not due to lack of modifications in instruction, curriculum and the environment
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to physically negotiate and manipulate the

environment
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to understand age-appropriate

information, reason, and solve problems
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop adaptive skills such as:

self-care, home living, community use, self-direction,  health and safety, and functional academics
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop in the ability to convey and

comprehend communication and social intent
Student progress monitoring indicates the need for intense or sustained resources in order for the student to positively impact relationships with

peers and adults
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to initiate, respond to, and maintain

positive social relationships
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop in the ability to meet

behavioral expectations (e.g. following directions, rules, and routines)
The student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior, communication, or

social or emotional development) which require intense or sustained resources to address
Source:  Record Reviews

Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources
Records indicate student has needed and been provided with supplementary educational resources
Records indicate student’s rate of learning has been significantly less than peers over an extended period of time even though interventions were

provided
Records indicate intense or sustained resources are needed in order for the student to physically negotiate and manipulate the environment
Records indicate intense or sustained resources are needed in order for the student to understand age-appropriate information, reason, and solve

problems
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Records indicate intense or sustained resources are needed in order for the student to develop in adaptive skill areas
Records indicate intense or sustained resources are needed in order for the student to develop the ability to convey and comprehend communication

and social intent
Records indicate intense or sustained resources are needed in order for the student to initiate, respond to, and maintain positive social relationships
Records indicate intense or sustained resources are needed in order for the student to meet behavioral expectations (e.g. following directions, rules,

and routines)
Source:  Interview

Reported need for intense or sustained resources in order for the student to physically negotiate and manipulate the environment
Reported need for intense or sustained resources in order for the student to understand age-appropriate information, reason, and solve problems
Reported need for intense or sustained resources in order for the student to develop adaptive skills
Reported need for intense or sustained resources in order for the student to convey and comprehend communication and social intent
Reported need for intense or sustained resources in order for the student to initiate, respond to, and maintain positive social relationships
Reported need for intense or sustained in order for the student to meet behavioral expectations (e.g. following directions, rules, and routines)

Source:  Observation
Observations show that interventions necessary to produce growth in physical skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in cognitive skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in adaptive behavior skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in communication skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in social or emotional development require intense or sustained resources

Source:  Tests
Student progress monitoring data indicates intense or sustained resources are needed in order for the student to demonstrate progress in the

development of one or more of the following: physical, cognitive, adaptive behavior, communication, and social or emotional skills
Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Data indicates intense or sustained resources are needed to support successful interventions (e.g. specific assistance, modifications, adaptations, or

other supports) necessary to accommodate student needs

Question 2:  Are the resources needed to support the student to participate and progress in the general education curriculum (or for
preschool students, to participate in activities appropriate for students of the same age) beyond those available through general
education or other resources?

Examples of Indicators
Source:  General Education Intervention

Modifications in instruction, curriculum and the environment needed to support student’s participation and progress in the general education
curriculum are beyond those available through general education

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in the ability to physically negotiate and manipulate the environment

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in the ability to understand age-appropriate information, reason, and solve problems

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in adaptive skills

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in the ability to convey and comprehend communication and social intent



September 2001

page 13

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in initiating, responding to, and maintaining positive social relationships

Student progress monitoring data indicates the need for resources beyond those available through general education in order for the student to
demonstrate progress in meeting behavioral expectations (e.g. following directions, rules, and routines)

The student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior, communication, or
social or emotional development) which require resources beyond those available in general education to enable the student to participate and
progress in the general curriculum

Source:  Record Reviews
Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available in general

education
Records indicate student has needed and been provided with supplementary educational resources
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

the ability to physically negotiate and manipulate the environment
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

the ability to understand age-appropriate information, reason, and solve problems
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

adaptive skills
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

the ability to convey and comprehend communication and social intent
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

initiating, responding to, and maintaining positive social relationships
Record review indicates the need for resources beyond those available through general education in order for the student to demonstrate progress in

meeting behavioral expectations (e.g. following directions, rules, and routines)
Source:  Interview

Reported need for resources beyond those available through general education in order for the student to demonstrate progress in the ability to
physically negotiate and manipulate the environment

Reported need for resources beyond those available through general education in order for the student to demonstrate progress in the ability to
understand age-appropriate information, reason, and solve problems

Reported need for resources beyond those available through general education in order for the student to demonstrate progress in adaptive skills
Reported need for resources beyond those available through general education in order for the student to demonstrate progress in the ability to

convey and comprehend communication and social intent
Reported need for resources beyond those available through general education in order for the student to demonstrate progress in initiating,

responding to, and maintaining positive social relationships
Reported need for resources beyond those available through general education in order for the student to demonstrate progress in meeting

behavioral expectations (e.g. following directions, rules, and routines)
Source:  Observation

Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in the
ability to physically negotiate and manipulate the environment

Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in the
ability to understand age-appropriate information, reason, and solve problems to enable the student to participate and progress in the general
curriculum
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Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in
adaptive skills

Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in the
ability to convey and comprehend communication and social intent

Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in
initiating, responding to, and maintaining positive social relationships

Observation shows the need for resources beyond those available through general education in order for the student to demonstrate progress in
meeting behavioral expectations (e.g. following directions, rules, and routines)

Source:  Tests
Student progress monitoring data indicates the need for resources beyond those available in general education in order for the student to

demonstrate progress in the development of one or more of the following: physical, cognitive, adaptive behavior, communication, and social or
emotional skills to enable the student to participate and progress in the general curriculum

Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Data indicates resources beyond those available in general education are needed to support successful interventions (e.g. specific assistance,

modifications, adaptations, or other supports) necessary to enable the student to participate and progress in the general curriculum

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers, or evidence of a
severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data provides evidence of a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive
behavior, communication, or social or emotional development) when compared to peers or between the student’s ability and achievement in the
area(s) of concern.

Source:  Record Reviews
Record review provides evidence of a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive behavior,

communication, or social or emotional development) when compared to peers or between the student’s ability and achievement in the area(s) of
concern.

Source:  Interview
Interviews provide evidence of a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive behavior, communication, or

social or emotional development) when compared to peers or between the student’s ability and achievement in the area(s) of concern.
Source:  Observation

Observation shows student exhibits a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive behavior,
communication, or social or emotional development) when compared to peers or between the student’s ability and achievement in the area(s) of
concern.

Source:  Tests
Student progress monitoring data provides evidence of a severe discrepancy in one or more of the developmental areas (physical, cognitive,

adaptive behavior, communication, and social or emotional skills) when compared to peers or between the student’s ability and achievement in
the area(s) of concern.

Rate of skill acquisition as measured by progress monitoring is markedly different from peers
Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
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Evaluation data provides evidence of a severe discrepancy in one or more of the developmental areas (physical, cognitive, adaptive behavior,
communication, or social or emotional development) when compared to peers or between the student’s ability and achievement in the area(s) of
concern.

Performance is significantly below normative sample on a standardized instrument in one or more of the following areas:  cognitive; adaptive
behavior; communication; motor; or social or emotional development

Performance is significantly below developmental expectations as evidenced on a criterion referenced instrument in one or more developmental
areas

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of developmental delay as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits a significant deviation from average development, as measured by

appropriate diagnostic instruments and procedures, in one or more of the following developmental areas: (A)  physical; (B) cognitive; (C)
adaptive behavior; (D) communication; or, (E) social or emotional development

Not all, but a preponderance of the data must agree in supporting the presence of developmental delay
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Early Childhood Disability
KAR 91-40-1
(s) “Early childhood disability” means such a delay in one or more developmental areas for children aged five and under that special education and
related services are required.

Note:  Developmental areas are as follows:
• physical
• cognitive
• adaptive behavior
• communication; or
• social or emotional development

Question 1:  Does the response of the presenting concern to general education interventions (or for pre-school students, results of
screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  Screening results or Results of interventions in the child’s natural environment

Presenting concern is not due to lack of learning opportunities or experiences
Screening data indicates the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive

behavior, communication, or social or emotional development) which require intense or sustained resources to address
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to physically negotiate and manipulate

the environment
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to understand age-appropriate

information, reason, and solve problems
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop adaptive skills such as:

self-care, home living, community use, self-direction, health and safety, and functional academics
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop in the ability to convey and

comprehend communication and social intent
Student progress monitoring indicates the need for intense or sustained resources in order for the student to positively impact relationships with

peers and adults
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to initiate, respond to, and maintain

positive social relationships
Student progress monitoring data indicates the need for intense or sustained resources in order for the student to develop in the ability to meet

behavioral expectations (e.g. following directions, rules, and routines)
Source:  Record Reviews

Records indicate the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior,
communication, or social or emotional development) which require intense or sustained resources to address

Records indicate interventions conducted in a previous setting show the need for intense or sustained resources
Records indicate student has needed and been provided with Part C services
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Records indicate screening and evaluations conducted in a previous setting show the need for intense or sustained resources
Record review indicates that the delays in developmental areas have occurred over an extended period of time
Records indicate intense or sustained resources are needed in order for the student to physically negotiate and manipulate the environment
Records indicate intense or sustained resources are needed in order for the student to understand age-appropriate information, reason, and solve

problems
Records indicate intense or sustained resources are needed in order for the student to develop in adaptive skill areas
Records indicate intense or sustained resources are needed in order for the student to develop the ability to convey and comprehend communication

and social intent
Records indicate intense or sustained resources are needed in order for the student to initiate, respond to, and maintain positive social relationships
Records indicate intense or sustained resources are needed in order for the student to meet behavioral expectations (e.g. following directions, rules,

and routines)
Source:  Interview

Interviews indicate the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior,
communication, or social or emotional development) which require intense or sustained resources to address

Reported need for intense or sustained resources in order for the student to physically negotiate and manipulate the environment
Reported need for intense or sustained resources in order for the student to understand age-appropriate information, reason, and solve problems
Reported need for intense or sustained resources order for the student to develop adaptive skills
Reported need for intense or sustained resources in order for the student to convey and comprehend communication and social intent
Reported need for intense or sustained resources in order for the student to initiate, respond to, and maintain positive social relationships
Reported need for intense or sustained in order for the student to meet behavioral expectations (e.g. following directions, rules, and routines)

Source:  Observation
Observations show the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior,

communication, or social or emotional development) which require intense or sustained resources to address
Observations show that interventions necessary to produce growth in physical skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in cognitive skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in adaptive behavior skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in communication skill areas require intense or sustained resources
Observations show that interventions necessary to produce growth in social or emotional development require intense or sustained resources

Source:  Tests
Screening and/or evaluation data indicates intense or sustained resources are needed to support student progress in the development of physical,

cognitive, adaptive behavior, communication, and social or emotional skills
Student progress monitoring data indicates intense or sustained resources are needed in order for the student to demonstrate progress in the

development of physical, cognitive, adaptive behavior, communication, and social or emotional skills

Question 2:  Are the resources needed to support the student to participate and progress in the general education curriculum (or for
preschool students, to participate in activities appropriate for students of the same age) beyond those available through general education or
other resources?

Examples of Indicators
Source:  Screening results or Results of interventions in the child’s natural environment

Screening data indicates the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive
behavior,
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communication, or social or emotional development) which require resources beyond those available in general education or other resources to
enable the student to participate and progress in age appropriate activities
Modifications in instruction, curriculum and the environment needed to support student progress are beyond those available through general education or

other resources
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources in order for

the student to demonstrate progress in the ability to physically negotiate and manipulate the environment
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources in order for

the student to demonstrate progress in the ability to understand age-appropriate information, reason, and solve
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources in order for

the student to demonstrate progress in adaptive skills
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources in order for

the student to demonstrate progress in the ability to convey and comprehend communication and social intent
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources in order for

the student to demonstrate progress in initiating, responding to, and maintaining positive social relationships
Student progress monitoring data indicates the need for resources beyond those available through general education or other resources  in order for

the student to demonstrate progress in meeting behavioral expectations (e.g. following directions, rules, and routines)
Source:  Record Reviews

Records indicate screening or interventions conducted in a previous setting show the need for resources beyond those available in general education
or other resources

Records indicate student has needed and been provided with supplementary educational resources
Record review indicates the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive

behavior, communication, or social or emotional development) which require resources beyond those available in general education or other
resources  to enable the student to participate and progress in age appropriate activities

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to physically negotiate and manipulate the environment.

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to understand age-appropriate information, reason, and solve problems

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in adaptive skills

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to convey and comprehend communication and social intent

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in initiating, responding to, and maintaining positive social relationships

Record review indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in meeting behavioral expectations (e.g. following directions, rules, and routines)

Source:  Interview
Interviews indicate the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior,

communication, or social or emotional development) which require resources beyond those available in general education or other resources to
enable the student to participate and progress in age appropriate activities

Reported need for resources beyond those available in the child’s natural environment in order for the student to demonstrate progress in the ability
to physically negotiate and manipulate the environment.
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Reported need for resources beyond those available through general education or other resources in order for the student to demonstrate progress in
the ability to understand age-appropriate information, reason, and solve problems

Reported need for resources beyond those available through general education or other resources  in order for the student to demonstrate progress in
adaptive skills

Reported need for resources beyond those available through general education or other resources in order for the student to demonstrate progress in
the ability to convey and comprehend communication and social intent

Reported need for resources beyond those available through general education or other resources in order for the student to demonstrate progress in
initiating, responding to, and maintaining positive social relationships

Reported need for resources beyond those available through general education or other resources in order for the student to demonstrate progress in
meeting behavioral expectations (e.g. following directions, rules, and routines)

Source:  Observation
Observation shows the student exhibits significant limitations/delays in one or more developmental areas (physical, cognitive, adaptive behavior,

communication, or social or emotional development) which require resources beyond those available in general education to enable the student to
participate and progress in age appropriate activities

Observation shows the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to physically negotiate and manipulate the environment.

Observation shows the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to understand age-appropriate information, reason, and solve problems

Observation shows the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in adaptive skills

Observation shows the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in the ability to convey and comprehend communication and social intent

Observation indicates the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in initiating, responding to, and maintaining positive social relationships

Observation shows the need for resources beyond those available through general education or other resources in order for the student to
demonstrate progress in meeting behavioral expectations (e.g. following directions, rules, and routines)

Source:  Tests
Screening and/or evaluation data indicates resources beyond those available in the child’s natural environment are needed to support successful

interventions (e.g. specific assistance, modifications, adaptations, or other supports) necessary to accommodate student needs to enable the
student to participate and progress in age-appropriate activities

Student progress monitoring data indicates the need for resources beyond those available in general education or other resources in order for the
student to demonstrate progress in the development of physical, cognitive, adaptive behavior, communication, and social or emotional skills to
enable the student to participate and progress in age-appropriate activities

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers, or evidence of a
severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  Screening results or Results of interventions in the child’s natural environment

Screening data provides evidence of a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive behavior,
communication, or social or emotional development) when compared with peers or between the student’s ability and achievement in the area(s)
of concern.

Student progress monitoring data provides evidence of a severe discrepancy in one or more developmental areas (physical, cognitive, adaptive
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behavior, communication, or social or emotional development) when compared with peers or between the student’s ability and achievement in
the area(s) of concern.

Source:  Record Reviews
Records indicate evidence of a severe discrepancy in the student’s rate of skill acquisition in one or more of the following developmental areas:

physical, cognitive, adaptive behavior, communication, and social or emotional skills when compared to peers or between the student’s ability
and achievement in the area(s) of concern.

Source:  Interview
Interviews indicate evidence of a severe discrepancy in the student’s rate of skill acquisition in one or more of the following developmental areas:

physical, cognitive, adaptive behavior, communication, and social or emotional skills when compared to peers or between the student’s ability
and achievement in the area(s) of concern.

Source:  Observation
Observations show evidence of a severe discrepancy in the student’s rate of skill acquisition in one or more of the following developmental areas:

physical, cognitive, adaptive behavior, communication, and social or emotional skills when compared to peers or between the student’s ability
and achievement in the area(s) of concern.

Source:  Tests
Screening and/or evaluation data provides evidence of a severe discrepancy in one or more of the developmental areas (physical, cognitive,

adaptive behavior, communication, or social or emotional development) when compared to peers or between the student’s ability and
achievement in the area(s) of concern.

Student performance significantly below normative sample on a standardized instrument in one or more of the following areas:  cognitive; adaptive
behavior; communication; motor; or social or emotional development

Performance is significantly below developmental expectations as evidenced on a criterion referenced instrument in one or more developmental
areas

Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Student progress monitoring data provides evidence of a severe discrepancy in one or more of the developmental areas (physical, cognitive,

adaptive behavior, communication, and social or emotional skills) when compared to peers or between the student’s ability and achievement in
the area(s) of concern.

Rate of skill acquisition as measured by progress monitoring is markedly different from peers

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of early childhood disability as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits a delay in one or more of the following developmental areas: (A)

physical; (B) cognitive; (C) adaptive behavior; (D) communication; or, (E) social or emotional development
Not all, but a preponderance of the data must agree in supporting the presence of early childhood disability
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Emotional Disturbance
KAR 91-40-1
(v) “Emotional disturbance" means a condition exhibiting one or more of the following characteristics over a long period of time and to a marked
degree that adversely affects a child’s educational performance:
(1) An inability to learn that cannot be explained by intellectual, sensory, or health factors;
(2) an inability to build or maintain satisfactory interpersonal relationships with peers and teachers;
(3) inappropriate types of behavior or feelings under normal circumstances;
(4) a general pervasive mood of unhappiness or depression; or
(5) a tendency to develop physical symptoms or fears associated with personal or school problems.
The term includes schizophrenia, but shall not apply to children who are socially maladjusted, unless it is determined that they have an emotional
disturbance.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool students, the
results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Interventions have been ineffective in modifying behaviors, feelings, relationships, moods, fears, or physical symptoms that adversely affect the

student’s educational performance
Source:  Record Review

Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources
Source:  Interview

Interview indicates intense or sustained resources are required for student to demonstrate adequate progress
Source:  Observation

Observations show that interventions necessary to produce adequate progress require intense or sustained resources
Source:  Test

Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate process

Question 2:  Are the resources needed to support the student to participate and progress in the general education curriculum
(or for preschool students, to participate in activities appropriate for students of the same age) beyond those available through
general education or other resources?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data indicates resources needed are beyond those available through general education or other resources
Student progress monitoring data indicates interventions supported only by general education were not successful
Interventions have been ineffective in modifying behaviors, feelings, relationships, moods, fears, or physical symptoms that adversely affect the

student’s educational performance
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Source:  Record Review
Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available through

general education
Source:  Interview

Interviews indicate resources beyond those available through general education are required for student to demonstrate adequate progress
Source:  Observation

Observations show that interventions necessary to produce adequate progress require resources beyond those available through general education
Source:  Test

Student progress monitoring data indicates resources needed in order for student to demonstrate adequate progress are beyond those available
through general education

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student skill level is much below that of peers despite modifications of instruction, curriculum, and environment
Student progress monitoring data indicates that academic skill instruction does not alleviate behavior concerns

Source:  Record Review
Records document a DSM-IV diagnosis that substantiates one or more of the following: an inability to build or maintain satisfactory interpersonal

relationships with peers and teachers; inappropriate types of behavior or feelings under normal circumstances; a general pervasive mood of
unhappiness or depression; or a tendency to develop physical symptoms or fears associated with personal or school problems and includes
schizophrenia

Records indicate a history of academic failure in school curricula that cannot be explained by intellectual, sensory, or health factors
Records indicate student has exhibited behaviors that are significantly different from his or her peers over an extended period of time
Student work samples indicate that emotional characteristics are adversely affecting the student’s educational performance

Source:  Interview
Interviews with teacher and parents indicate levels of physical symptoms or fears which are different from peers and are correlated with school

problems
Interviews indicate student exhibits inappropriate behaviors or feelings under normal circumstances
Interviews indicate an inability to build or maintain satisfactory interpersonal relationships with peers and teachers
Interviews indicate a pervasive mood of unhappiness or depression
Interviews indicate that emotional difficulties have been exhibited over a long period of time

Source:  Observation
Observations indicate physical symptoms or fears which are different from peers and are correlated with school problems
Observations indicate student exhibits inappropriate behaviors or feelings under normal circumstances
Observations indicate an inability to build or maintain satisfactory interpersonal relationships with peers and teachers
Observations indicate a pervasive mood of unhappiness or depression
Behavior rating scales indicate behavioral and emotional characteristics are exhibited to a marked degree when compared to peers

Source:  Test
Student progress monitoring data indicates that emotional characteristics have an adverse affect on educational performance
Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Student skill level is much below that of peers
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Behavioral and emotional characteristics are exhibited to a marked degree when compared with peers

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of an emotional disturbance as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits one or more of the following characteristics over a long period of time

and to a marked degree that adversely affects the student’s educational performance: (1) An inability to learn that cannot be explained by
intellectual, sensory, or health factors; (2) an inability to build or maintain satisfactory interpersonal relationships with peers and teachers; (3)
inappropriate types of behavior or feelings under normal circumstances; (4) a general pervasive mood of unhappiness or depression; or (5) a
tendency to develop physical symptoms or fears associated with personal or school problems.

Not all, but a preponderance of the data must agree in supporting the presence of an emotional disturbance
Supporting information from multiple sources indicates the student is not socially maladjusted, or that if the student is socially maladjusted it is

determined that they also have an emotional disturbance
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Gifted
KAR 91-40-1
(cc) "Gifted" means performing or demonstrating the potential for performing at significantly higher levels of accomplishment in one or more
academic fields due to intellectual ability, when compared to others of similar age, experience and environment.

Question 1:  Does the response of the presenting concern to general education interventions indicate the need for
intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates intense or sustained resources are needed in order for student to demonstrate appropriate progress
Student progress monitoring data indicates that less intense interventions did not produce sufficient growth
Evidence of student’s mastery of successive levels of instructional objectives or course requirements indicates the need for intensive adaptations or

acceleration
Intensive changes or modifications needed in instruction, curriculum, grouping, assignments, etc. for student to demonstrate sufficient progress
Evidence of student's frustration with enriched instructional environments indicates the need for intensive adaptations or acceleration

Source:  Record Review
Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources
Coursework analysis indicates a significantly high level of intellectual ability and excellence in academics when provided with intense and

sustained interventions
Source:  Interview

Interviews indicate intense or sustained resources are required for student to demonstrate appropriate progress
Source:  Observation

Observations show that interventions necessary to produce appropriate progress require intense or sustained resources
Source:  Test

Student progress monitoring data indicates intense or sustained resources are needed for student to demonstrate appropriate progress

Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum beyond those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates resources needed to support appropriate student progress are beyond those available through general
education or other resources

Student progress monitoring data indicates interventions supported only by general education did not produce sufficient growth
General education options such as alternative course selections or cross-age grouping are insufficient to support student progress
Changes or modifications needed in instruction, curriculum, grouping, assignments, etc. for student to demonstrate sufficient progress require

resources beyond those available through general education



September 2001

page 25

Source:  Record Review
Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available through

general education
Records indicate student has already mastered end of unit/curricular objectives prior to instruction

Source:  Interview
Interviews indicate resources required for student to demonstrate appropriate progress are beyond those available through general education
Interviews indicate student has mastered succeeding levels of instruction or curricular requirements resulting in a need for substantial adaptation or

acceleration
Teachers, parents or the student report the student has an unmet educational need as the result of outstanding abilities or high performance
Teachers, parents or the student report student's frustration with enriched instructional environments due to a need of adaptation or acceleration

Source:  Observation
Observations show that interventions necessary to produce appropriate student progress require resources beyond those available through general

education
Source:  Test

Student progress monitoring data indicates resources needed for student to demonstrate appropriate progress are beyond those available through
general education

Mastery of end of unit tests prior to instruction

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring indicates student’s skill level in one or more academic areas is much above that of peers
Multiple characteristics of giftedness exhibited when interventions provide adaptations, enrichment, or acceleration

Source:  Record Review
Coursework analysis indicates a significantly high level of intellectual ability and excellence in academics when provided with interventions
Products from home or school indicate a significantly high level of intellectual ability and excellence in academics
GPA, classroom portfolio or rubrics indicate a significantly high level of intellectual ability and excellence in academics
Previous achievement testing indicate excellence in academics
Rewards and recognition in academic areas indicate remarkably high level of accomplishment
Previous intelligence testing indicate a significantly high level of intellectual ability
Records indicate outstanding problem-solving ability and/or superior reasoning powers
Work samples and projects show flexibility in thinking and considers problems from a number of viewpoints
Records indicate achievement is markedly superior in quality and quantity of work in reading, math, written language, or other content areas
Shows initiative and originality in intellectual work samples
Shows one or more interests developed to considerable depth

Source:  Interview
Teachers or parents report accomplishments which indicate a significantly high level of intellectual ability and excellence in academics
Teachers, parents or the student report student's frustration with instructional environments due to a need of adaptation or acceleration
Teachers, parents, and the student report achievement is markedly superior in quality and quantity of work in reading, math, written language, or

other content areas
Interviews indicate student demonstrates a significantly high level of conceptual understanding in specific academic areas
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Interviews indicate student demonstrates superior reasoning and problem solving ability
Interviews indicate student shows persistent intellectual curiosity and asks searching questions
Interviews indicate student shows initiative and originality in intellectual work
Interviews indicate student has developed one or more interests to considerable depth

Source:  Observation
Rating scales demonstrate indicate a significantly high level of intellectual ability and excellence in academics
Ease of task completion indicates a significantly high level of intellectual ability and excellence in academics
Persistence to task and generalization of knowledge gained indicate a remarkably high level of accomplishment
Rate of acquisition and retention indicate a significantly high level of intellectual ability and excellence in academics
Student demonstrates a significantly high level of conceptual understanding in specific academic areas
Student demonstrates superior reasoning and problem solving ability
Student shows persistent intellectual curiosity and asks searching questions
Student shows initiative and originality in intellectual work
Student has developed one or more interests to considerable depth

Source:  Tests
Student progress monitoring data provides evidence of a severe discrepancy between the student’s performance and that of peers in one or more
academic fields
Performance significantly higher than peers on one or more areas on benchmark assessments, curricular objectives, or state assessments
District, state and national assessments indicate a significantly high level of intellectual ability and excellence in academics
A rank of not less than the 95th percentile on national norms on a standardized, norm-referenced achievement test in one or more of the academic

fields (mathematics, language arts (including reading), science, and social science), or evidence that such test scores do not adequately reflect the
child's excellence in academics

A composite rank of not less than the 97th percentile on an individually administered, standardized, norm-referenced test of intellectual ability, or
evidence that the child's standardized, intelligence test score does not adequately reflect the child's high intellectual potential

College entrance exams indicate a significantly high level of intellectual ability and excellence in academics

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data indicate the presence of giftedness as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits significantly higher levels (or the potential for performing at

significantly higher levels) of accomplishment in one or more academic fields due to intellectual ability when compared to others of similar age,
experience, and environment

Not all, but a preponderance of the data must agree in supporting the presence of giftedness
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Learning Disability
KAR 91-40-1
(lll) “Specific learning disability” means a disorder in one of more of the basic psychological processes involved in understanding or using language,
spoken or written, that may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do mathematical calculations, including
perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia.  The term shall not include learning problems that
are primarily the result of any of the following: (1) Visual, hearing, or motor, disabilities; (2) mental retardation; (3) emotional disturbance; or (4)
environmental, cultural, or economic disadvantage.
KAR 91-40-8
(c) If a child is suspected of having a specific learning disability, the agency shall ensure that the evaluation of the child, in addition to meeting the
requirements of subsection (b) of this regulation, includes the following: (1) a determination by the child’s evaluation team that the child has been
provided with learning experiences appropriate for his or her age and ability levels, but demonstrates a severe discrepancy between achievement and
intellectual ability in one or more of the following areas: (A) Oral expression; (B) listening comprehension; (C) written expression; (D) basic reading
skill; (E) reading comprehension; (F) mathematics calculation; or (G) mathematics reasoning;

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Resistance to reasonable general education interventions

Source:  Record Review
Records indicate student has been provided with learning experiences appropriate for his or her age and ability levels
Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interview indicates student has been provided with appropriate learning experiences for age and ability
Interview indicates intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation [other than the child's regular teacher, KAR 91-40-8 (d)(1)]
Observations show that interventions necessary to produce adequate progress require intense or sustained resources
Learning experiences are appropriate for the child’s age and ability level

Source:  Test
Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate progress
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Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data indicates resources needed are beyond those available through general education or other resources
Student progress monitoring data indicates interventions supported only by general education were not successful

Source:  Record Review
Records indicate student has been provided with learning experiences appropriate for his or her age and ability levels
Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available through

general education
Source:  Interview

Interview indicates student provided with appropriate learning experiences for age and ability
Interview indicates resources beyond those available through general education are required for student to demonstrate adequate progress

Source:  Observation [other than the child's regular teacher, KAR 91-40-8 (d)(1)]
Observations show that interventions necessary to produce adequate progress require resources beyond those available through general education
Observations show learning experiences are appropriate for the child’s age and ability level

Source:  Test
Student progress monitoring data indicates resources needed in order for student to demonstrate adequate progess are beyond those available

through general education

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student skill level is much below that of peers despite modifications of instruction, curriculum, and environment
Student progress monitoring data shows discrepancies across academic performance areas despite modifications of instruction, curriculum, and

environment
Source:  Record Review

Records document that student was previously identified as having a learning disability or has a DSM-IV diagnosis as learning disabled
Records indicate discrepancies across academic performance areas
Records indicate student skill level is much below that of peers

Source:  Interview
Teacher and parent, and possibly student, interviews indicate extreme discrepancies across academic performance areas
Interviews indicate student skill level is much below that of peers
Interviews indicate student demonstrates a high level of understanding during oral discussions but lacks mastery of basic skills
Interviews indicate student exhibits good reasoning/mastery of skills outside of academic areas.

Source:  Observation [other than the child's regular teacher, KAR 91-40-8 (d)(1)]
Observations show that student exhibits extreme discrepancies across academic performance areas
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Observations show that student skill level is much below that of peers
Observations show student demonstrates a high level of understanding during oral discussions but lacks mastery of basic skills

Source:  Test
Student progress monitoring data provides evidence of a severe discrepancy in one or more of the following areas: oral expression; listening
comprehension; written expression; basic reading skill; reading comprehension; mathematics calculation; or mathematics reasoning, when
compared to peers or between the student’s ability and achievement in the area(s) of concern.
Student performance significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Student demonstrates average or above scores in one achievement domain but significantly low scores in a different domain
Evaluation data provides evidence of a severe discrepancy in one or more of the following areas: oral expression; listening comprehension; written
expression; basic reading skill; reading comprehension; mathematics calculation; or mathematics reasoning, when compared to peers or between
the student’s ability and achievement in the area(s) of concern.
1.75 SD below mean on nationally standardized assessments
16%tile at one grade level below and/or 6-7%tile at grade level on local curriculum measure(s)
Student exhibits a discrepancy of at least 25 points between standard scores of ability and achievement

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

 Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of a learning disability as defined by federal and state regulations
Supporting information from multiple sources demonstrates a severe discrepancy between achievement and intellectual ability in one or more of

the following areas: (A) Oral expression; (B) listening comprehension; (C) written expression; (D) basic reading skill; (E) reading
comprehension; (F) mathematics calculation; or (G) mathematics reasoning

Supporting information from multiple sources indicates that the student has been provided with learning experiences appropriate for his or her age
and ability levels

Not all, but a preponderance of the data must agree in supporting the presence of a learning disability
Information from multiple sources of data indicates that the severe discrepancy between ability and achievement is not primarily the result of any

of the following factors: (A) A visual, hearing, or motor impairment; (B) mental retardation; (C) emotional disturbance; or (D) environmental,
cultural or economic disadvantage

Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in
reading or mathematics or limited English proficiency
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Mental Retardation
KAR 91-40-1
(oo) "Mental retardation" means significantly subaverage general intellectual functioning, existing concurrently with deficits in adaptive behavior and
manifested during the developmental period, that adversely affects a child’s educational performance.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates intense or sustained resources are needed in order to produce academic progress
Student’s rate of learning is significantly less than peers despite interventions
Providing exposure/experiences does not alleviate limitations in adaptive skill areas:  communication, self-care, home living, social skills,

community use, self-direction, health and safety, functional academics, leisure, and work.
Educational performance in various age-appropriate environments is delayed from peers despite modifications in instruction and curriculum

Source:  Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources
Records indicate despite intervention the student’s rate of learning has been significantly less than peers over an extended period of time
Records indicate despite intervention the student continues to demonstrate limitations in adaptive skill areas

Source:  Interview
Interviews indicate intense or sustained resources are required in order to produce academic progress
Interviews indicate that despite intervention the student continues to demonstrate limitations in adaptive skill areas
Interviews indicate that despite intervention the student’s level of educational performance is significantly less than peers
Interviews indicate that despite intervention the student’s rate of learning has been significantly less than peers

Source:  Observation
Observations show that interventions necessary to produce academic progress require intense or sustained resources
Observations show that interventions necessary to produce growth in adaptive behavior skill areas require intense or sustained resources

Source:  Tests
Student progress monitoring data indicates intense or sustained resources are needed in order for the student to demonstrate progress in academic

and adaptive behavior skill areas
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Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general education
curriculum

Student progress monitoring data indicates that interventions supported only by general education were not successful
Source:  Record Review

Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available in general
education

Records indicate the resources needed to elicit or sustain progress in adaptive skills areas are beyond those available in general education
Records indicate the resources needed to elicit or sustain progress in academic skill areas are beyond those available in general education

Source:  Interview
Interviews indicate the resources needed to elicit or sustain progress in adaptive skills areas are beyond those available in general education
Interviews indicate the resources needed to elicit or sustain progress in academic skill areas are beyond those available in general education

Source:  Observation
Observations show the resources needed to elicit or sustain progress in adaptive skills areas are beyond those available in general education
Observations show the resources needed to elicit or sustain progress in academic skill areas are beyond those available in general education

Source:  Tests
Student progress monitoring data indicates that in order for the student to demonstrate progress in academic and adaptive behavior skill areas

student requires resources beyond those available in general education

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Interventions

Student’s rate of learning is significantly less than peers despite interventions
Student’s educational performance in various age appropriate environments is delayed from peers despite modifications in instruction, curriculum

and environment
Student’s adaptive behavior skills in various age appropriate environments is delayed from peers despite modifications in instruction, curriculum

and environment
Source:  Record Review

Records indicate child’s level of educational performance has been significantly less than peers over an extended period of time
Records indicate adaptive behavior deficits have occurred over an extended period of time
Records indicate rate of learning has been significantly less than peers over an extended period of time
Records indicate deficits in adaptive behavior and low intellectual functioning was manifested during the developmental period
Records indicate a medical diagnosis of mental retardation

Source:  Interview
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Interviews indicate student exhibits deficits in adaptive skill areas
Interviews indicate student’s  level of educational performance is significantly less than peers
Interviews indicate deficits in academic and adaptive skill areas were manifested during the developmental period
Interviews indicate the student’s rate of learning is significantly less than that of peers

Source:  Observation
Observations show student exhibits deficits in adaptive skill areas
Observation show  student’s level of educational performance is significantly less than peers

Source:  Tests
Student progress monitoring data provides evidence of a severe discrepancy across academic and adaptive skill areas when compared to peers
Student progress monitoring data indicates significantly low achievement across academic areas
Student’s rate of learning as measured by progress monitoring is markedly different from peers
Student’s performance is significantly lower than peers on one or more benchmark assessments, curricular objectives, or state assessments
Measures of adaptive behavior skills indicate significant deficits in two or more areas
Measures of academic achievement indicate significantly delays across subject areas
Student’s score is two or more standard deviations below the mean on an individually administered, standardized, norm-referenced test of

intellectual ability

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of mental retardation as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits: (1) substantially subaverage general intellectual functioning; (2)

deficits in adaptive behavior; (3) manifested during the developmental period, and (4) adversely affects the student’s educational performance.
Not all, but a preponderance of the data must agree in supporting the presence of mental retardation
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Multiple Disabilities
KAR 91-40-1
(pp) ) "Multiple disabilities" means coexisting impairments, the combination of which causes such severe educational needs that those needs cannot be
accommodated in special education programs solely for one of the impairments. The term shall not include deaf-blindness.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation
Observations show that intense or sustained resources are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates intense or sustained resources are needed to support interventions (e.g. specific assistance,

modifications, adaptations, or other supports) necessary to accommodate student needs resulting from coexisting impairments

Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for resources beyond those available through general education in order for student to demonstrate adequate progress
Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general

education
Data indicates that interventions supported only by general education were not successful

Source:  Record Review
Records indicate the coexisting impairments adversely affect the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Records indicate student has needed and  been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for resources beyond those available in general education
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Source:  Interview
Interviews indicate the coexisting impairments adversely affect the child’s participation and progress in the general curriculum or participation in

age-appropriate activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the coexisting impairments adversely affect the child’s participation and progress in the general curriculum or participation in

age-appropriate activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources beyond those available through general education are needed to support successful

interventions (e.g. specific assistance, modifications, adaptations, or other supports) necessary to accommodate student needs resulting from the
coexisting impairments

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
Records contain medical information which provides evidence of multiple disabilities
Records indicate educational performance much below that of peers
Records indicate the condition adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a history of co-existing impairments
Interviews indicate the condition adversely affects the student’s educational performance

Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show that the student’s condition adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of educational performance indicate the following:
• the coexisting impairments are such that the student cannot be provided services appropriately in classrooms solely for students with one of the

impairments; or
• the coexisting impairments are such that the student cannot be provided services appropriately in general education classrooms without specific

assistance, modifications, adaptations, or supports necessary to accommodate the multiple impairments

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
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Supporting information from multiple sources of data indicates the presence of multiple disabilities as defined by state and federal regulations
Information from multiple sources indicates student has coexisting impairments, the combination of which causes such severe educational needs

that those needs cannot be accommodated in special education programs solely for one of the impairments
Not all, but a preponderance of the data must agree in supporting the presence of multiple disabilities
Data indicates the coexisting impairments are not deaf-blindness
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Orthopedic Impairment
KAR 91-40-1
(tt) "Orthopedic impairment" means a severe orthopedic impairment that adversely affects a child’s educational performance and includes impairments

caused
by any of the following: (1) congenital anomaly, such as clubfoot or absence of a limb; 2) disease, such as poliomyelitis or bone tuberculosis; and 3)
other causes, such as cerebral palsy, amputation, and fractures or burns that cause contractures.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation
Observations show that intense or sustained resources are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates intense or sustained resources are needed to support successful interventions (e.g. specific assistance,

modifications, adaptations, or other supports) necessary to accommodate student needs

Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for resources beyond those available through general education in order for student to demonstrate adequate progress
Student progress monitoring data indicates that resources necessary for student to demonstrate adequate progress are beyond those available in general

education
Data indicates that interventions supported only by general education were not successful

Source:  Record Review
Records indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate

activities
Records indicate students has needed and  been provided with supplementary educational resources
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Records indicate the resources necessary for student to demonstrate adequate progress are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for resources beyond those available in general education

Source:  Interview
Interviews indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Interviews indicate the resources necessary for student to demonstrate adequate progress are beyond those available in general education

Source:  Observation
Observations show the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources beyond those available through general education are needed to support successful

interventions (e.g. specific assistance, modifications, adaptations, or other supports) necessary to accommodate student needs

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
Records contain medical information which provides evidence of orthopedic impairment
Records contain information substantiating an impairment caused by: congenital anomaly, such as clubfoot or absence of a limb; disease, such as

poliomyelitis or bone tuberculosis; and, other causes such as cerebral palsy, amputation, and fractures or burns that cause contractures
Records indicate educational performance much below that of peers
Records indicate the condition adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a history of orthopedic impairment
Interviews provide information substantiating an impairment caused by: congenital anomaly, such as clubfoot or absence of a limb; disease, such as

poliomyelitis or bone tuberculosis; and, other causes such as cerebral palsy, amputation, and fractures or burns that cause contractures
Interviews indicate the condition adversely affects the student’s educational performance

Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show that the student’s condition adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of motor skills indicate the student’s skills are much below that of peers
Testing indicates the presence of a severe orthopedic impairment that adversely affects the student’s educational performance
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Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of orthopedic impairment as defined by state and federal regulations
Information from multiple sources indicates student has a severe orthopedic impairment that adversely affects the student’s educational

performance
Information from multiple sources indicates the cause of the orthopedic impairment is at least one of the following: (1) congenital anomaly, such as

clubfoot or absence of a limb; (2) disease, such as poliomyelitis or bone tuberculosis; and (3) other causes, such as cerebral palsy, amputation, and
fractures or burns that cause contractures.

Not all, but a preponderance of the data must agree in supporting the presence of an orthopedic impairment
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Other Health Impairment
KAR 91-40-1
"Other health impairment" means having limited strength, vitality, or alertness, including a heightened alertness to environmental stimuli, that results in
limited alertness with respect to the educational environment and that meets the following criteria: (1) is due to chronic or acute health problems,
including asthma, attention deficit disorder or attention deficit hyperactivity disorder, diabetes, epilepsy, a heart condition, hemophilia, lead poisoning,
leukemia, nephritis, rheumatic fever, and sickle cell anemia; and 2) adversely affects a child’s educational performance.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Providing general education interventions does not alleviate adverse effects on student’s educational performance due to differences in strength,

vitality, or alertness
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress
Interviews indicate that the impairment adversely impacts the student’s educational performance to the extent that intense or sustained resources

are needed
Source:  Observation

Observations show that intense or sustained resources are required for student to demonstrate adequate progress
Observations show that the impairment adversely impacts the student’s educational performance to the extent that intense or sustained resources are

needed
Source:  Tests

Student progress monitoring data indicates intense or sustained resources are needed to support interventions (e.g. specific assistance,
modifications, adaptations, or other supports) necessary to accommodate student needs

Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for resources beyond those available through general education in order for student to demonstrate adequate progress
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Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general
education

Data indicates that interventions supported only by general education were not successful
Providing general education interventions does not alleviate adverse effects on student’s educational performance due to differences in strength,

vitality, or alertness
Source:  Record Review

Records indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate
activities

Records indicate student has needed and been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for resources beyond those available in general education

Source:  Interview
Interviews indicate the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the condition adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources beyond those available through general education are needed to support  interventions (e.g.

specific assistance, modifications, adaptations, or other supports) necessary to accommodate student needs

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
Records document chronic or acute health problems including: asthma; attention deficit disorder or attention deficit hyperactivity disorder;

diabetes; epilepsy; heart condition; hemophilia; lead poisoning; leukemia; nephritis; rheumatic fever; or, sickle cell anemia
Records indicate student’s strength, vitality, or alertness is/are significantly different from peers
Records indicate educational performance much below that of peers
Records indicate the condition adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate student has chronic or acute health problems including: asthma; attention deficit disorder or attention deficit hyperactivity

disorder; diabetes; epilepsy; heart condition; hemophilia; lead poisoning; leukemia; nephritis; rheumatic fever; or, sickle cell anemia
Interviews indicate student’s strength, vitality, or alertness is/are significantly different from peers
Interviews indicate  the student demonstrates limited alertness with respect to the educational environment
Interviews indicate the condition adversely affects the student’s educational performance
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Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show the student’s strength, vitality, or alertness is/are significantly different from peers
Observations show the student demonstrates limited alertness with respect to the educational environment
Observations show that the student’s condition adversely impacts his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of educational performance show student’s skills much below that of peers
Measures of student ‘s strength, vitality, or alertness indicate alertness with respect to the educational environment is much below that of peers

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of  other health impairment as defined by state and federal regulations
Information from multiple sources indicates the student has a chronic or acute health problem such as: asthma; attention deficit disorder or attention

deficit hyperactivity disorder; diabetes; epilepsy; heart condition; hemophilia; lead poisoning; leukemia; nephritis; rheumatic fever; or, sickle cell
anemia

Information from multiple sources indicates student has (1)  limited strength, vitality, or alertness (including a heightened alertness to
environmental stimuli) that

  (2) results in limited alertness with respect to the educational environment and (3) which is due to chronic or acute health problems and (4) that
adversely affects the student’s educational performance

Not all, but a preponderance of the data must agree in supporting the presence of other health impairment
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency



September 2001

page 42

Sensory Impairments
KAR 91-40-1
(dd) "Hearing impairment" means an impairment in hearing, whether permanent or fluctuating, that adversely affects a child’s educational
performance but that does not constitute deafness as defined in this regulation.
(p) “Deafness” means a hearing impairment that is so severe that it impairs a child’s ability to process linguistic information through hearing, with or
without amplification, and adversely affects the child’s educational performance.
(uuu) “Visual impairment” means an impairment in vision that, even with corrections, adversely affects a child’s educational performance.  The term
includes both partial sight and blindness.
(g) “Blindness” means a visual impairment that requires dependence on tactile and auditory media for learning
 (o) "Deaf-blindness" means the combination of hearing and visual impairments that causes such severe communication and other developmental and
educational needs that they cannot be accommodated in special education programs solely for the hearing impaired or the visually impaired.

Hearing impairment, Deafness, Visual impairment (see page 46 for Deaf-blindness)

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source: Record Review
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation
Observations show that intense or sustained resources are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates intense or sustained resources (e.g. specific assistance, modifications, adaptations, or supports

necessary to accommodate the sensory loss) are needed in order for student to demonstrate adequate progress
Testing indicates the student is “functionally deaf”, “cortically deaf”, or has “central processing loss”- the hearing structures are present and working;

however, the student does not attend, respond, localize, or process hearing to receive information from the environment or accurately interpret
information about the environment

Testing indicates the student is “functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the
student does not track, localize, or process vision to receive information from the environment or accurately interpret information about the
environment
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Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general
education

Data indicates the need resources beyond those available through general education in order for student to demonstrate adequate progress
Data indicates that interventions supported only by general education were not successful

Source:  Record Review
Records indicate the impairment adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Records indicate student has needed and been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for resources beyond those available in general education

Source:  Interview
Interviews indicate the impairment adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the impairment adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Observations show that resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources needed to support successful interventions (e.g. specific assistance, modifications,

adaptations, or other supports necessary to accommodate the sensory loss) are beyond those available through general education
Testing indicates student is “functionally deaf”, “cortically deaf”, or has “central processing loss”- the hearing structures are present and working;

however, the student does not attend, respond, localize, or process hearing to receive information from the environment or accurately interpret
information about the environment

Testing indicates student is “functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the
student does not track, localize, or process vision to receive information from the environment or accurately interpret information about the
environment

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
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Records contain medical information which provides evidence of hearing impairment, deafness, or visual impairment
Records indicate educational performance much below that of peers
Records indicate the impairment adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a medical history of hearing impairment, deafness, or visual impairment
Interviews indicate the impairment adversely affects the student’s educational performance

Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show that the student’s impairment adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of hearing indicate the following:
• a 30dB (or greater) sensorineural or mixed hearing loss across speech frequencies in the better ear with amplification
• a 30dB (or greater) conductive hearing loss across speech frequencies in the better ear with amplification (will require annual audiological

evaluations to maintain deaf-blind certification)
• a previous chronic condition exists which interferes with the auditory learning mode
• congenital malformations of the auricle (e.g., absence of a pina or ear canal opening)
• “functionally deaf”, “cortically deaf”, or “central processing loss”- the hearing structures are present and working; however, the student does not

attend, respond, localize, or process hearing to receive information from the environment or accurately interpret information about the
environment

Measures of vision indicate the following:
• Measured or estimated corrected visual acuity of 20/20 or less in the better eye
• A previous chronic condition exists which interferes with the visual learning mode
• Ocular motor (e.g., Muscle imbalance)
• Anophthalmus (absence of actual eyeball)
• Visual field of 40 degrees or less in the better eye
• “Functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the student does not track,

localize, or process vision to receive information from the environment or accurately interpret information about the environment
Measures of educational performance indicate the following:
• Hearing or vision losses are such that the student cannot be provided services appropriately in the general education classroom without specific

assistance, modifications, adaptations, or supports necessary to accommodate the sensory loss

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of a hearing impairment, deafness, or visual impairment as defined by

state and federal regulations
Information from multiple sources of data indicates that the student exhibits a hearing impairment, whether permanent of fluctuating, that adversely

affects a child’s educational performance
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Information from multiple sources of data indicates that the student exhibits a hearing impairment that is so severe that it impairs a child’s ability to
process linguistic information through hearing, with or without amplification, and adversely affects the child’s educational performance

Information from multiple sources of data indicates that the student exhibits a visual impairment that, even with correction, adversely affects a
child’s educational performance

Not all, but a preponderance of the data must agree in supporting the presence of a hearing impairment, deafness, or visual impairment
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency

Deaf-blindness

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student  progress monitoring data indicates the need for intense or sustained resources in order for student to demonstrate adequate
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate student has needed and  been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress

Source:  Observation
Observations show that intense or sustained resources are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates intense or sustained resources (e.g. specific assistance, modifications, adaptations, or supports

necessary to accommodate both sensory losses) are needed in order for student to demonstrate adequate progress
Testing indicates student is “functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the

student does not track, localize, or process vision to receive information from the environment or accurately interpret information about the
environment

Testing indicates student is “functionally deaf”, “cortically deaf”, or “central processing loss”- the hearing structures are present and working;
however, the student does not attend, respond, localize, or process hearing to receive information from the environment or accurately interpret
information about the environment
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Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general
education

Data indicates the need resources beyond those available through general education in order for student to demonstrate adequate progress
Data indicates that interventions supported only by general education were not successful

Source:  Record Review
Records indicate the impairments adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Records indicate student has needed and been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate the impairments adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the impairments adversely affects the child’s participation and progress in the general curriculum or participation in age-

appropriate activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources needed to support successful interventions (e.g. specific assistance, modifications,

adaptations, or other supports necessary to accommodate both sensory losses) are beyond those available through general education
Testing indicates student is “functionally deaf”, “cortically deaf”, or has “central processing loss”- the hearing structures are present and working;

however, the student does not attend, respond, localize, or process hearing to receive information from the environment or accurately interpret
information about the environment

Testing indicates student is “functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the
student does not track, localize, or process vision to receive information from the environment or accurately interpret information about the
environment

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
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Records contain medical information which provides evidence of deaf-blindness
Records indicate educational performance much below that of peers
Records indicate the impairments adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a medical history of deaf-blindness
Interviews indicate the impairments adversely affects the student’s educational performance

Source:  Observation
Observations show that the student’s educational performance is much below that of peers
Observations show that the student’s impairments adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of hearing indicate the following:
• A 30db (or greater) sensorineural or mixed hearing loss across speech frequencies in the better ear with amplification
• A 30db (or greater) conductive hearing loss across speech frequencies in the better ear with amplification (will require annual audiological

evaluations to maintain deaf-blind certification)
• A previous chronic condition exists which interferes with the auditory learning mode
• Congenital malformations of the auricle (e.g., Absence of a pina or ear canal opening)
• “Functionally deaf”, “cortically deaf”, or “central processing loss”- the hearing structures are present and working; however, the student does

not attend, respond, localize, or process hearing to receive information from the environment or accurately interpret information about the
environment

Measures of vision indicate the following:
• Measured or estimated corrected visual acuity of 20/20 or less in the better eye
• A previous chronic condition exists which interferes with the visual learning mode
• Ocular motor (e.g., Muscle imbalance)
• Anophthalmus (absence of actual eyeball)
• Visual field of 40 degrees or less in the better eye
• “Functionally blind” or “cortically visually impaired”- the visual structures are present and working; however, the student does not track, localize,

or process vision to receive information from the environment or accurately interpret information about the environment
Measures of educational performance indicate the following:
• The combined vision and hearing losses are such that the student cannot be provided services appropriately in classrooms solely for students

with visual or hearing impairments; or
• The combined vision and hearing losses are such that the student cannot be provided services appropriately in general education classrooms

without specific assistance, modifications, adaptations, or supports necessary to accommodate both sensory losses

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of deaf-blindness as defined by state and federal regulations
Information from multiple sources of data indicates that the student exhibits a combination of hearing and visual impairments which causes such

severe communication and other developmental and educational needs that they cannot be accommodated in special education programs solely
for the hearing or visually impaired
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Not all, but a preponderance of the data must agree in supporting the presence of deaf-blindness
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Speech or Language Impairment
KAR 91-40-1
(lll) "Speech or language impairment" means a communication disorder, including stuttering, impaired articulation, a language impairment, or a voice
impairment, that adversely affects a child’s educational performance.

Question 1:  Does the response of the presenting concern to general education interventions (or for pre-school
students, results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate progress
Student progress monitoring data indicates that less intense interventions were not successful
Resistance to reasonable general education intervention efforts

Source:  Record Review
Records indicate general education interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress
Interviews indicate that the impairment adversely impacts the student’s educational performance to the extent that intense or sustained resources

are needed
Source:  Observation

Observations show that interventions necessary to produce adequate progress require intense or sustained resources
Observations show that the impairment adversely impacts the student’s educational performance to the extent that intense or sustained resources

are needed
Source:  Tests

Student progress monitoring data indicates intense or sustained resources needed in order for student to demonstrate adequate progress

Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Student progress monitoring data indicates resources needed for student to demonstrate adequate progress are beyond those available in general
education

Student progress monitoring data indicates interventions supported only by general education were not successful
Source:  Record Review

Records indicate general education interventions conducted in a previous setting show the need for resources beyond those available through
general education

Records indicate student’s communication skills adversely affect participation and progress in the general education curriculum and/or age
appropriate activities
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Source:  Interview
Interviews indicate resources beyond those available through general education are required for student to demonstrate adequate progress
Interviews indicate student’s communication skills adversely affect participation and progress in the general education curriculum and/or age

appropriate activities
Source:  Observation

Observations show that interventions necessary to produce adequate progress require resources beyond those available through general education
Observations show student’s communication skills adversely affect participation and progress in the general education curriculum and/or age

appropriate activities
Source:  Tests

Student progress monitoring data indicates resources needed in order for student to demonstrate adequate progress are beyond those available
through general education

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source:  General Education Intervention

Student progress monitoring data shows student skill level is much below that of peers despite modifications of instruction, curriculum, and
environment

Source:  Record Review
Records indicate a history of academic difficulty relative to communication skills
Records indicate student’s communication skill level is much below that of peers
Records indicate student’s voice, fluency, speech sounds, or language skills not commensurate with age appropriate expectations and have an

adverse effect on the student’s educational performance
Records indicate student’s communication skills have impacted development in other areas, e.g.  social-emotional, cognitive
Records document that student previously received speech therapy

Source:  Interview
Interviews indicate a history of academic difficulty relative to communication skills
Interviews indicate student’s communication skill level is much below that of peers
Parents, caregivers, and teachers are concerned about the student’s communication skills
Interviews indicate student’s voice, fluency, speech sounds, or language skills not commensurate with age appropriate expectations and have an

adverse effect on the student’s educational performance
Interviews indicate student’s communication skills have impacted development in other areas, i.e. social-emotional, cognitive
Interviews indicate that student previously received speech therapy

Source:  Observation
Observations show that student’s communication skills are much below that of peers
Observations show that student’s communication skills adversely impact his/her educational performance
Observations show that student’s communication skills are impacting development in other areas, e.g.  social-emotional, cognitive

Source:  Test
Student progress monitoring data shows student skill level is much below that of peers
Student performance significantly lower than peers on measures of language which are related to curricular performance
Measures of voice, fluency, speech sounds, or language indicates student’s skills are not commensurate with age appropriate expectations and have

an adverse effect on the student’s educational performance
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Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicate the presence of a speech or language impairment as defined by state and federal

regulations
Information from multiple sources of data indicates that the student exhibits stuttering, impaired articulation, a language impairment, or a voice

impairment that adversely affects educational performance
Not all, but a preponderance of the data must agree in supporting the presence of a speech or language impairment
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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Traumatic Brain Injury
KAR 91-40-1
(sss) "Traumatic brain injury" means an acquired injury to the brain, caused by an external physical force, resulting in total or partial functional

disability or
psychosocial impairment, or both, that adversely affects educational performance.  The term shall apply to open or closed head injuries resulting in

impairments in
one or more areas, including the following: (1) cognition;  (2) language;  (3) memory;  (4) attention;  (5) reasoning;  (6) abstract thinking;  (7)

judgment;  (8) problem-
solving;  (9) sensory, perceptual and motor abilities;  (10) psychosocial behavior;  (11) physical functions;  (12) information processing; and  (13)

speech. The term
shall not include brain injuries that are congenital or degenerative or that are induced by birth trauma.

Question 1:  Does the response of the presenting concern to general education interventions (or for preschool
students, the results of screening and evaluation) indicate the need for intense or sustained resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for intense or sustained resources in order for student to demonstrate adequate progress
Student’s response to general education interventions indicates the need for intense or sustained resources.
Educational performance in various age-appropriate environments is delayed in spite of modifications in instruction, curriculum, or environment

Source:  Record Review
Records indicate health issues are evidenced across environments
Records indicate student has needed and been provided with supplementary educational resources
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate health issues are evidenced across environments
Interviews indicate intense or sustained resources are required for student to demonstrate adequate progress
Interviews indicate that the injury adversely impacts the student’s educational performance to the extent that intense or sustained resources are

needed
Source:  Observation

Observations show that health issues are evidenced across environments
Observations show that intense or sustained resources are required for student to demonstrate adequate progress
Observations show that the injury adversely impacts the student’s educational performance to the extent that intense or sustained resources are

needed
Source:  Tests

Student progress monitoring data indicates intense or sustained resources are needed to support  interventions (e.g. specific assistance,
modifications, adaptations, or other supports) necessary to accommodate the needs resulting from the injury
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Question 2:  Are the resources needed to support the student to participate and progress in the general education
curriculum (or for preschool students, to participate in activities appropriate for students of the same age) beyond
those available through general education or other resources?

Examples of Indicators
Source:  General Education Interventions

Data indicates the need for resources beyond those available through general education in order for student to demonstrate adequate progress
Student progress monitoring data indicates that resources necessary to improve or maintain learning are beyond those available in general

education
Data indicates that interventions supported only by general education were not successful

Source:  Record Review
Records indicate the injury adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate

activities
Records indicate student has needed and been provided with supplementary educational resources
Records indicate the resources necessary to improve or maintain learning are beyond those available in general education
Records indicate interventions conducted in a previous setting show the need for intense or sustained resources

Source:  Interview
Interviews indicate the injury adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate

activities
Interviews indicate the resources necessary to improve or maintain learning are beyond those available in general education

Source:  Observation
Observations show the injury adversely affects the child’s participation and progress in the general curriculum or participation in age-appropriate

activities
Observations show that  resources beyond those available in general education are required for student to demonstrate adequate progress

Source:  Tests
Student progress monitoring data indicates resources beyond those available through general education are needed to support  interventions (e.g.

specific assistance, modifications, adaptations, or other supports) necessary to accommodate the needs resulting from the injury

Question 3:  Is there evidence of a severe discrepancy between the performance of the student and his or her peers,
or evidence of a severe discrepancy between the student’s ability and performance in the area(s) of concern?

Examples of Indicators
Source: General Education Intervention

Student progress monitoring data shows student’s educational performance is much below that of peers despite modifications of instruction,
curriculum, and environment

Source:  Record Review
Records contain medical information which provides evidence of traumatic brain injury
Records indicate educational performance much below that of peers
Records indicate the injury adversely affects the student’s educational performance

Source:  Interview
Interviews indicate educational performance much below that of peers
Interviews indicate a medical history of traumatic brain injury
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Interviews indicate the injury adversely affects the student’s educational performance
Source:  Observation

Observations show that the student’s educational performance is much below that of peers
Observations show that the student’s injury adversely impact his/her educational performance

Source:  Test
Student progress monitoring data shows student’s educational performance is much below that of peers
Measures of student performance in one or more areas (cognition; language; memory; attention; reasoning; abstract thinking; judgment; problem-

solving; sensory, perceptual, and motor abilities; psychosocial behavior; physical functions; information processing; and speech) indicate
student’s skill level is much below that of peers

Question 4:  Is the presence of an exceptionality substantiated by convergent data from multiple sources?

Indicators
Supporting information from multiple sources of data is congruent
Supporting information from multiple sources of data indicates the presence of a traumatic brain injury as defined by state and federal regulations
Information from multiple sources of data indicates that the student has an acquired injury to the brain (applies to both open or closed head injuries)

caused by an external physical force that has resulted in total or partial functional disability or psychosocial impairment, or both, that adversely
affects educational performance

Information from multiple sources of data indicates that the injury has resulted in impairments in one or more of the following areas: cognition;
language; memory; attention; reasoning; abstract thinking; judgment; problem-solving; sensory, perceptual, and motor abilities; psychosocial
behavior; physical functions; information processing; and speech

Not all, but a preponderance of the data must agree in supporting the presence of a traumatic brain injury
Information from multiple sources indicates the brain injury is not congenital or degenerative or induced by birth trauma
Information from multiple sources of data indicates that the determinant factor for eligibility determination is not the child’s lack of instruction in

reading or mathematics or limited English proficiency
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