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Background and Purpose 
The Individuals with Disabilities Education Act (IDEA 2004) requires each public agency 
to provide a continuum of alternative educational placements, available to meet the 
unique learning needs of children with disabilities. The continuum should include 
instruction in regular classes, special classes, special schools, home instruction, and 
instruction in hospitals and institutions.  
 
While recognizing the necessity for a variety of educational settings, the Individuals with 
Disabilities Education Act (IDEA 2004) simultaneously requires that children with 
disabilities participate in the general education curriculum and be educated in regular 
education classrooms with nondisabled peers to the maximum extent appropriate.  
 
Under the Individuals with Disabilities Education Act (IDEA 2004) educational 
placement and Least Restrictive Environment (LRE) go hand-in-hand; it is difficult for 
the Individualized Education Program (IEP) team to consider one without the other. Any 
removal from the general education curriculum (i.e. Common Core State Standards) or 
the regular education environment must be explicitly justified due to the nature and 
severity of the student’s disability. The student’s Individualized Education Program (IEP) 
must specifically explain and define the frequency, duration, and location of each 
special education service provided to the student with a disability.   
 
Fremont County School District #14 is proud to offer a wide variety of special education 
and related services to students with unique learning needs; in order to ensure a high 
quality, Free and Appropriate Public Education (FAPE) for all students with disabilities 
enrolled at Fremont County School District #14- Wyoming Indian Schools. 
 

Explanation of Relevant Terms 
 
ACCOMMODATIONS  
 
Accommodations are practices and procedures in the areas of presentation, response, 
setting, and timing/scheduling that provide equitable access during instruction and 
assessments for students with disabilities. Accommodations are described as ‘leveling 
the playing field’ for students with disabilities.   
 
Accommodations are intended to reduce or even eliminate the effects of a student’s 
disability; they do not reduce learning expectations. Specified accommodations are 
provided to a student during classroom instruction, classroom assessments, and district 
and state assessments. Accommodations for instruction and assessment are integrally 
intertwined. It is critical to note that, although some accommodations may be 
appropriate for instructional use, they may not be appropriate for use on a standardized 
assessment. There may be consequences (e.g., lowering or not counting a student’s 
test score) for the use of some accommodations during state assessments. It is very 
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important for educators to become familiar with state policies regarding 
accommodations during assessments. 
  
Typically, accommodation use does not begin and end in school. Students who use 
accommodations will generally also need them at home, in the community, and as they 
get older, in post-secondary education and at work. 
 
ACCOMMODATIONS VS MODIFICATIONS  
  
Accommodations do not reduce learning expectations; they provide access. However, 
modifications refer to practices that do change, lower, or reduce learning expectations. 
Although completely appropriate for some students, it is important to note modifications 
can increase the gap between the achievement of students with disabilities and 
expectations for proficiency at a particular grade level. Using modifications may result in 
implications that could adversely affect students throughout their educational career. 
Providing modifications to students during classroom instruction and/or classroom 
assessments may have the unintended consequence of reducing their opportunity to 
learn critical content. If students have not had access to critical, assessed content, they 
may be at risk for not meeting graduation requirements. 
 
Examples of modifications include:  

• Requiring a student to learn less material (e.g., fewer objectives, shorter units or 
lessons, fewer pages or problems)  

• Reducing assignments and assessments so a student only needs to complete 
the easiest problems or items  

• Revising assignments or assessments to make them easier (e.g., crossing out 
half of the response choices on a multiple-choice test so that a student only has 
to pick from two options instead of four)  

• Giving a student hints or clues to correct responses on assignments and tests 
 

Court Ordered Placements (COPs)  
 
There are some circumstances beyond the control or scope of the educational domain, 
when courts place students in alternative settings. Under these circumstances, the 
district works cooperatively with the court ordered facility/agency. During this time of 
court ordered placement, the district actively participates in treatment plan and 
Individualized Education Program (IEP) meetings to ensure the provision of a Free and 
Appropriate Public Education (FAPE) until the student is able to return to the district and 
resume a less restrictive educational placement.  
 
Extended School Year (ESY) Services 
 
Extended School Year (ESY) services are individualized special education and/or 
related services that are uniquely designed to provide a free appropriate public 
education (FAPE) to students with disabilities. The need for ESY services is determined 
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by the student's IEP team. ESY services are provided beyond the normal school year of 
a school district — that includes both the days of the school year and the hours of the 
school day. ESY services must be provided at no cost to the parents. It's important to 
understand that ESY services are not the same as: summer school, compensatory 
services, or enrichment programs.  
 
Related Services 
  
§ 300.34 (a) General. Related services means transportation and such developmental, 
corrective, and other supportive services as are required to assist a child with a 
disability to benefit from special education, and includes speech/language pathology 
and audiology services, interpreting services, psychological services, physical and 
occupational therapy, recreation, including therapeutic recreation, early identification 
and assessment of disabilities in children, counseling services, including rehabilitation 
counseling, orientation and mobility services, and medical services for diagnostic or 
evaluation purposes. Related services also include school health services and school 
nurse services, social work services in schools, and parent counseling and training. 
 
Resident District 
 
The resident district is determined by the current physical residence (physical address) 
of the student’s legal parent/guardian as defined by the IDEA.   

 
Service School 
 
The service school is the school/facility/agency where the IDEA eligible student receives 
specialized instruction.  
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Requirements under Federal Regulations of IDEA 

 
§ 300.114 Least Restrictive Environment (LRE) requirements. 
 
(a) General.  
(1) Except as provided in §300.324(d)(2) (regarding children with disabilities in adult prisons), the State 
must have in effect policies and procedures to ensure that public agencies in the State meet the Least 
Restrictive Environment ( LRE) requirements of this section and §§ 300.115 through 300.120. 
(2) Each public agency must ensure that— 
(i) To the maximum extent appropriate, children with disabilities, including children in public or private 
institutions or other care facilities, are educated with children who are nondisabled; and 
(ii) Special classes, separate schooling, or other removal of children with disabilities from the regular 
educational environment occurs only if the nature or severity of the disability is such that education in 
regular classes with the use of supplementary aids and services cannot be achieved satisfactorily. 
 
§ 300.115 Continuum of alternative placements. 

(a) Each public agency must ensure that a continuum of alternative placements is available to meet the 
needs of children with disabilities for special education and related services. 
(b) The continuum required in paragraph (a) of this section must— 
(1) Include the alternative placements listed in the definition of special education under § 300.38 
(instruction in regular classes, special classes, special schools, home instruction, and instruction in 
hospitals and institutions); and 
(2) Make provision for supplementary services (such as resource room or itinerant instruction) to be 
provided in conjunction with regular class placement. 
(Approved by the Office of Management and Budget under control number 1820–0030) 
(Authority: 20 U.S.C. 1412(a)(5)) 
 
§ 300.116 Placements. 
 
In determining the educational placement of a child with a disability, including a preschool child with a 
disability, each public agency must ensure that— 
(a) The placement decision— 
(1) Is made by a group of persons, including the parents, and other persons knowledgeable about the 
child, the meaning of the evaluation data, and the placement options; and 
(2) Is made in conformity with the Least restrictive Environment (LRE) provisions of this subpart, including 
§§ 300.114 through 300.118; 
(b) The child’s placement— 
(1) Is determined at least annually; 
(2) Is based on the child’s IEP; and 
(3) Is as close as possible to the child’s home; 
(c) Unless the IEP of a child with a disability requires some other arrangement, the child is educated in 
the school that he or she would attend if nondisabled; 
(d) In selecting the LRE, consideration is given to any potential harmful effect on the child or on the 
quality of services that he or she needs; and 
(e) A child with a disability is not removed from education in age appropriate regular classrooms solely 
because of needed modifications in the general education curriculum. 
(Approved by the Office of Management and Budget under control number 1820–0030) 
(Authority: 20 U.S.C. 1412(a)(5)) 
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Continuum of Alternative Placements from 
Least to Most Restrictive 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
Students may receive different services at multiple points along the continuum based on 
their unique learning needs, as prescribed in a student’s Individualized Education 
Program (IEP). Services may be provided within the district, by outside agencies 
through contractual agreements, or by court order. The continuum includes services 
provided to eligible IDEA students ages 5 to 21 residing within the Fremont County 
School District #14 boundaries.  
 
The continuum begins with the general education classroom on the left and becomes 
more restrictive as each placement on the continuum moves to the right. 34 CFR 
300.115(a). Although the physical location of special education delivery is necessary for 
IEP teams to consider in regards to the Least Restrictive Environment (LRE), it is 
equally important to remember that Special Education refers to the total package of 
services provided by the district to ensure students with disabilities receive a free and 
appropriate public education (FAPE).  
 
Special Education is a bundle of services, not a place. 
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Fremont County School District #14 
Wyoming Indian Schools 

Continuum of Special Education Services 
 
General Education with Consultation  
 
The student with a disability is served in the general education classroom. Consulting 
Teacher services are defined as indirect services provided by a certified special 
education teacher to a general education teacher. The individual needs of a student are 
met by adjusting the learning environment and/or instructional methods using specially 
designed instruction strategies in the general education classroom. The general 
education teacher is responsible for direct instruction, testing, grading, and behavior 
management as specified in the IEP. The special education teacher is responsible for 
consulting with general education teachers and monitoring the student’s progress 
according to the Individualized Education Program (IEP).  
 
General Education with Consultation and Accommodations 
 
The student with a disability is served in the general education classroom with 
consultation and support from the special education teacher. The general education 
teacher is responsible for direct instruction, testing, grading, and behavior management 
as specified in the IEP. Additional support from the special education teacher may 
include assisting the general education teacher with the design and preparation of 
materials, adaptations, and accommodations. The special education teacher is 
responsible for monitoring the student’s progress on IEP goals in consultation with the 
general education staff.  
 
General Education with Direct Special Education Support in the General 
Education Classroom  
 
The student with a disability receives special education support for the general 
education curriculum in the general education setting. The special education teacher, 
support service provider, or trained paraprofessional works in the general education 
classroom. He/she may provide direct instruction, instructional support, or other 
assistance to the student or group of students, through models such as collaborative or 
co-teaching. Collaborative/Co-teaching services are defined as the provision of specially 
designed instruction and academic instruction provided to a group of students with 
disabilities and nondisabled students. These services are provided by the special 
education teacher and the general education teacher in partnership to meet the content 
and skill needs of all students in the general education classroom. These services take 
shape in a variety of ways. For example, teachers co-plan, divide the class, and provide 
instruction to smaller groups; or teachers co-plan and then co-instruct different 
components of the content. In all co-teaching arrangements, the special educator takes 
primary responsibility for designing and delivering specially designed instruction, 
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assuring access to the general curriculum, and monitoring the student’s progress on 
IEP goals. The effectiveness of services provided through co-teaching has a strong 
research base. 
 
Supplemental Education with Direct Special Education Support Outside the 
General Education Classroom  
 
The student with a disability receives direct specially designed instruction provided to an 
individual student or a group of students by a certified special education teacher, 
support service provider, or trained paraprofessional. This supplementary instruction 
cannot otherwise be provided during the student’s regular instruction time. These 
services are provided in an individual or small group setting for a portion of the day. 
These programs supplement the general curriculum provided in the general education 
classroom through Consulting Teacher services or Collaborative/Co-teaching services. 
The specially designed instruction provided outside of the general education classroom 
does not replace instruction provided in the general education classroom. This is 
additional instruction provided within the school day (i.e. tiered intervention) or as an 
extended school year (ESY) service.    
 
General Education with Direct Special Education Support Outside the General 
Education Classroom  
 
The student with a disability receives specially designed instruction and support for the 
general education curriculum outside the general education classroom. When the 
services cannot be adequately or appropriately provided in the general education 
setting, the student may receive selected services or all services he/she needs in a 
separate educational setting (including but not limited to, intervention groups, resource 
rooms, special schools, home instruction, and instruction in hospitals and institutions). 
Examples of this specialized instruction may include pre-teaching, re-teaching, core 
replacement curriculum, and/or below grade level programming depending on the 
nature and severity of the student’s disability.  The special education teacher/service 
provider is responsible for monitoring the student’s progress on IEP goals.  
 
Essential Elements Education with Direct Special Education Support Outside the 
General Education Classroom   
  
The student with a disability receives direct specially designed instruction provided to an 
individual student or a group of students by a certified special education teacher, 
support service provider, or trained paraprofessional outside the general education 
classroom.  This specially designed instruction supports the alternative or enhanced 
Common Core State Standards (Essential Elements) for students with the most 
significant cognitive impairments and/or students working toward a certificate of 
completion, rather than a high school diploma. Certified special education teachers 
ensure that students achieve mastery of IEP goals and objectives/benchmarks using a 
wide range of instructional strategies, accommodations/modification, and assistive 
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technologies. Programming may include a wide variety of adapted, supplemental, 
grade-level appropriate materials, and/or core replacement curriculum based on a 
student’s individual learning characteristics, vocational interests, and present levels of 
academic and functional performance.   
 
Education in a Separate School 
 
The student receives specialized instruction in a day program setting outside the 
general classroom and often in a building separate from the district campus. This 
placement may be initiated by the student’s Individualized Education Program (IEP) 
team or the courts.  In either case, the district actively participates in the treatment plan 
and/or Individualized Education Program (IEP) meetings to ensure the provision of a 
Free and Appropriate Public Education (FAPE) until the student is able to return to the 
district and resume a less restrictive educational placement.  
 
Education in a Residential Facility  
 
The student with a disability receives specialized instruction in a residential treatment 
facility which specializes in meeting the unique educational and emotional/behavioral 
needs of the student. This placement may be initiated by the student’s Individualized 
Education Program (IEP) team or the courts.  In either case, the district actively 
participates in the treatment plan and/or Individualized Education Program (IEP) 
meetings to ensure the provision of a Free and Appropriate Public Education (FAPE) 
until the student is able to return to the district and resume a less restrictive educational 
placement.  
  
Education in a Hospital Setting 
 
The student with a disability receives specialized instruction while admitted to a hospital 
facility due to specific physical or mental health conditions or emergencies. The 
Individualized Education Program (IEP) team works in conjunction with hospital 
treatment team recommendations.  Specialized instruction is designed to ensure the 
student moves through the general education curriculum and/or demonstrates progress 
toward IEP Goals (FAPE) at a pace considered appropriate to the relevant health and 
endurance levels of the student.    
 
Education in a Homebound Setting 
 
The student receives specialized instruction at home if the student is unable to attend 
school. Services may include a combination of home/school coordination for 
assignment completion, direct instruction in the home, and/or the use of technology to 
connect the student to the general education or special education classroom. 
Specialized instruction is designed to ensure the student moves through the general 
education curriculum and/or demonstrates progress toward IEP Goals (FAPE) at a pace 
considered appropriate to the relevant health and endurance levels of the student.   
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Inclusion and Response to Intervention (RTI) 
 

In order to support student learning in the general education classroom, inclusion 
services combine the strong core content knowledge of general education teachers with 
the differentiated instruction expertise of special education teachers.  At Wyoming 
Indian Schools, both general education and special educations teachers receive 
extensive professional development in curriculum and instruction.  With collaborative 
consultation in Professional Learning Communities (PLCs) and using co-teaching 
practices, the unique skills and training of each professional are respected and utilized.  
 
General education teachers are responsible for:  

• Progress and pacing of the general education curriculum as outlined in the 
Common Core State Standards (CCSS)  

• Curriculum and classroom instructional strategies  
• Classroom formative and summative assessments  
• Grading  and  
• Overall classroom management  

 
Special Education teachers are responsible for:  

• Facilitating the implementation of the Individualized Education Program (IEP) 
including goals and objectives/benchmarks   

• Specially designed instruction 
• Accommodations for instruction and assessment  
• Modifications to instruction and assessment (if required)  
• Goal progress monitoring and other IEP related components  
• Developing instructional strategies and materials to assist the student in 

accessing the core content (for example, use of mnemonics, graphic organizer,, 
visual/auditory supports, and assistive technology)  and  

• Remediation of specific skill deficits 
 

General Education and Special Education teachers also utilize consultation and 
collaboration in a Professional Learning Communities (PLCs) to target and address the 
needs of each individual student and the classroom as a whole.   
 
By providing students access to  the  combined expertise of specialists (special 
education teachers) and core content experts (teachers endorsed in core content 
subject matter), the collaborative consultation and co-teaching models provide a venue 
for students with special learning needs to be integrated into a variety general education 
settings and tiered intervention. Exposure to the general curriculum with targeted 
specialized instruction is a key component in improving achievement levels of students 
with disabilities, provided the students are exposed to the general education curriculum 
in a setting which includes rich discussion and interactions among various student 
groups. Furthermore, having two teachers in a classroom improves the 
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teacher‐to‐student ratio; this provides opportunities to diversify classroom instruction, 
provide targeted tiered interventions, and vary teaching methodology. 
 
Co‐teaching and collaborative consultation are effective approaches to teach students 
with diverse learning needs in integrated classrooms. Both models began as a way to 
help students with special needs be more successful and have access to the same 
teachers and curriculum as their non‐disabled peers. However, the models have been 
adopted for other diverse populations including at‐risk students, gifted and talented 
students, and English Language Learners (ELL). The best approach in implementing 
these models is to use them within a continuum of services depending on the needs of 
the student population, teacher schedules, teacher expertise in co‐teaching and 
instructional strategies, and other influencing factors. 
 
Collaborative Consultation  
 
Collaborative consultation is defined as a special education teacher serving in a 
consultative role to a highly qualified core content teacher who carries the primary 
responsibility for instructing IDEA eligible students in the regular education setting. This 
model allows a special education teacher to partner with multiple general education 
teachers without being physically present in the classroom during instruction. In this 
service delivery model, the highly qualified core content teacher provides specialized 
content instruction in the general education classroom. The special education teacher 
serves as consultant to the general education teacher in such areas as IEP 
accommodations, developing critical skill sets, goal progress monitoring, coordinating 
additional related services. In rare cases, the special education teacher may pre-teach 
or re-teach students outside the general education class on a minimal, as needed basis.  
 
Co-Teaching  
 
Co‐Teaching is defined as two teachers physically present in a heterogeneous 
classroom (i.e. students with and without disabilities) holding joint and equal 
responsibility for classroom instruction. Teachers at Wyoming Indian Schools often 
utilize variations of the Marilyn Friend co‐teaching model and approaches such as:   

• One Teaches, One Observes: One teacher provides instruction, while the other 
observes student learning to assess learning and gather data.  

• Station Teaching: Teachers are at stations and students move from station to 
station.  

• Parallel Teaching: Teachers simultaneously provide instruction through use of 
such structures as split class, cooperative learning, and lab settings. Teachers 
can provide the same or different content during parallel teaching.  

• Alternative Teaching: One teacher instructs a large group and the other teacher 
instructs small flexible student groups.  

• Teaming: management. The special education teacher may provide skill 
instruction such as remediation, pre-teaching Teachers jointly present the same 
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content at the same time through such structures as “tag team,” 
“speak‐and‐chart” and other teaming structures.  

• One Teaches, One assists: One teacher provides instruction while the other 
teacher assists individual students or small groups. It never should be used as 
the primary approach.  

 
Response to Intervention 
 
Response to Intervention (RTI) is a multi-tier approach to the early identification and 
support of all students with learning and behavior needs. The RTI process begins with 
high-quality instruction and universal screening of all students in the general education 
classroom. Struggling learners are provided with interventions at increasing levels of 
intensity to accelerate their rate of learning and to ensure learning at high levels.  These 
services may be provided by a variety of personnel, including general education 
teachers, special educators, specialists, support service providers, and trained 
paraprofessional. Progress is closely monitored to assess both the learning rate and 
level of performance of individual students. Educational decisions about the intensity 
and duration of interventions are made by teacher teams in Professional Learning 
Communities (PLCs) based on individual student responses to targeted instruction. At 
Wyoming Indians Schools, general education and special education staff work 
cooperatively within the PLC/RTI framework to make instructional decisions for all 
students, creating a well-integrated system of instruction and intervention guided by 
student outcome data. 
 
For RTI implementation to work well, the following essential components must be 
implemented with fidelity and in a rigorous manner: 
  

• High-quality, evidence-based classroom instruction. All students receive high-
quality, evidence-based instruction in the general education classroom. 

• Ongoing student assessment. Universal screening and progress monitoring 
provide information about a student’s learning rate and level of achievement, 
both individually and in comparison with the peer group. These data are then 
used when determining which students need closer monitoring or intervention. 
Throughout the RTI process, student progress is monitored frequently to 
examine student achievement and gauge the effectiveness of the curriculum. 
Decisions made regarding students’ instructional needs are based on multiple 
data points taken in context over time. 

• Tiered instruction. A multi-tier approach is used to efficiently differentiate 
instruction for all students. The model incorporates increasing intensities of 
instruction offering specific, research-based interventions matched to student 
needs. 

• Parent involvement. Wyoming Indian Schools provide parents with information 
about their child’s progress, the instruction and interventions used, the staff who 
are delivering the instruction and the academic or behavioral goals for their child. 
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Life Skills and School-to-Work/ Vocational Service Delivery 
Models K-12 

 
Life skills programming at Wyoming Indian Schools is designed to serve our students 
with the most significant and/or low incidence disabilities such as cognitive disabilities, 
emotional disabilities, more severe learning or speech/language disabilities, and some 
students with autism spectrum disorder. The long-term goal of the Life Skills Program is 
to help students function as independently as possible by advancing their academic, 
social, functional, and prevocational/vocational skills.  The essential elements or 
alternative common core state standards are the basis of academic programming for 
students with the most significant cognitive disabilities.  With the proper supports, these 
students participate in a wide variety of inclusive school and community activities.  
 
Structured Teaching methods are utilized (K-12) to help students better understand their 
environment and to function more independently. These structural supports help 
students decipher and navigate daily life activities. Structured Teaching is not a therapy 
or treatment, it is an instructional framework. Strategies within the framework typically 
include modifications to the physical environment, consistent daily routines, interactive 
individual daily schedules, and the use of concrete and visual supports throughout the 
school day. Each program is individually designed to match student’s unique strengths, 
skills, preferences, interests and needs. 
 
Components of Structured Teaching include: 
• Physical Structure: The physical structure is clearly defined so the student has a better 
understanding of the location and purpose of each functional area. Boundaries are 
made with furniture, tape on the floor or other visual means to help the student 
understand where each area begins and ends. Visual and auditory distractions are 
minimized to help the student focus on the educational content being presented. 
• Daily Schedule: An interactive daily schedule provides the student with a visible and 
tangible representation of each activity throughout the day. The daily schedule may 
incorporate actual objects, photographs, symbols/drawings and/or words. 
• Work System: The structured work system promotes student independent by providing 
a routine approach to task completion which answers the questions: What is the task? 
How much do I do? When do I know when I’m finished? And what do I do next? 
• Routines: Consistent classroom routines provide a sense of safety and security for the 
students.  
• Visual Cuing: Structured Teaching utilizes visual cues/prompts, with less emphasis on 
adults speaking to the student, in order to provide direction, information, instruction, and 
to clarify expectations.  
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Wyoming Indian Elementary School (WIES) Life Skills Program  
  
The Life Skills Program at WIES incorporates best practices and research-based 
academic curriculum to help students meet academic goals, gain independence and be 
included in regular education classes to the greatest extent possible.   
 
Structured teaching methods are used to present learning activities in the classroom. 
Each student has an individual daily schedule and an independent work station with 
specifically designed learning tasks. A consistent and predictable daily routine includes 
whole group, small group, 1:1, and independent work time throughout the school day.    
Academic and functional skills are taught according to the student’s Individualized 
Education Program (IEP). Objects and/or icons are used to assist students during times 
of transition. Assistive technology, including iPads and laptop computers, are utilized to 
support student learning and promote communication.   
 
Wyoming Indian Middle School (WIMS) Life Skills Program  
 
Wyoming Indian Middle School’s Life Skills program focuses on Community-Based 
Instruction (CBI), which involves teaching students systematically and directly in 
community context. 
   
The instruction prepares students to generalize skills to the environment beyond the 
schools, to different peers, and to diverse materials. CBI instruction incorporates several 
domain areas: 
• Self-Management/Home Living skills in the area of eating and food preparation, 
grooming and dressing, hygiene, safety, and health 
• Recreation/Leisure skills in the area of school and extra-curricular activities to do 
alone, at home, in the neighborhood, and with family and friends 
• General Community Functioning skills in the area of travel, community safety, 
shopping, eating out, and using services 
• Vocational skills in the area of classroom/school jobs, community-based work 
experiences, and community employment 
 
While not replacing the need for friends, peer tutors serve as a valuable resource, 
providing support in a variety of ways. Peer tutors may accompany students to and from 
class, carry or remember materials, take notes, assist with completing assignments, 
facilitate communication, or serve as role models for social interactions. Tutors are 
trained in sensitivity and confidentiality. WIMS mentoring groups also focus on raising 
awareness about issues facing people with disabilities.  
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Wyoming Indian High School (WIHS) Life Skills Program  
 
The Life Skills Program at Wyoming Indian High School strives to understand and 
support the whole child, to ensure the very best post-secondary outcomes. Classes 
offered at the high school level are specific to the individual’s educational, employment 
and independent living needs of each IDEA student. Through careful planning from the 
IEP team, which includes the IDEA student, a course of study is developed to assist the 
student in reaching measurable post secondary goals. These classes are offered mostly 
for students who are on a Certificate of Attendance track, but may include students who 
are working to obtain a basic high school diploma.  
 
Assistive technology is often used to enhance the course of study and support access 
to the general curriculum, when appropriate.  Examples of assistive technology may 
include access to text-to-speech software on individual laptops, or audio files obtained 
from Bookshare which allows students to listen to a book as they read.  IPads are also 
available for classroom use, which offers a wide variety of applications for academic 
skill acquisition, remediation, and text-to-speech software. 
 
Life skills programs utilized at the high school may include Life Centered Career 
Education (LCCE) and Skills to Pay the Bills. Additional resources are acquired on an 
as needed basis to address a student’s specific goals and benchmarks. 
 
Realistic Education Designed for Youth (REDY) classes are offered per semester on an 
as needed basis. High School graduation credit cannot be obtained from these classes.  

• REDY Math focuses on the very basic math skills needed to perform 
independent, daily tasks. These can include addition and subtraction, use of a 
calculator, budgeting, identifying and using money, and information provided on a 
pay stub.  

• REDY English focuses on basic reading and writing skills. Students work on 
building their skills to perform daily tasks independently.  

• REDY Living focuses on minimal skills needed for independent living. This 
includes comparing prices, making grocery lists, going shopping, using money 
and receiving the correct amount of change, budgeting, cooking, and doing 
laundry. 

• Independent Living Skills are offered to students on a Certificate of Completion 
track and employed full-time through Cooperative Education. The services 
offered include budgeting, community living, and completing work related tasks.  

 
Transition assessments are typically given which may include both students and parent 
questionnaires. These surveys outline the student’s areas of strength and need, as well 
as give the IEP team a guideline for offering appropriate programming for the student.  
 
The vocational assessment categories include: 

• Employment 
• Recreation/Leisure 
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• Home Living  
• Community Participation 
• Post Secondary Education 

 
The WIHS Life Skills Program provides additional support for students with emotional 
needs. Staff members are in contact with therapists, psychiatrists, and psychologists to 
provide continuous support to the student. The school counselor is also highly involved 
in supporting the students with their emotional needs. School Nurse Services provide 
medication monitoring as needed.  
  
Cooperative Education (Co-Op) is offered for students as part of their post-secondary 
vocational programming. Cooperative education allows students to work for a portion, or 
all, of the school day. Students are competitively employed with support from the 
school, including the special education teacher and transition coordinator. Students are 
required to comply with the rules and expectations of both school and work. The Life 
Skills and School to Work Programs rely heavily on support from the transition 
coordinator.  
 
As with most students with mental, emotional, and social needs, these students thrive 
on structure and routine. Some techniques used to provide these supports are: 

• Daily Schedules 
• Check In/Check Out 
• Class Transition Support 
• Coping Skills Strategies 
• Development of Support System  
• Positive Behavior Supports and Interventions (PBIS)  
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“It is the mission of Wyoming Indian Schools to empower all students to 
learn at high levels to become successful in a dynamic world, while 
strengthening their cultural identities and traditions.”  
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