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Definition of Dyslexia  
 
As defined in Texas Education Code §38.003: 
 
(1) “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in 
learning to read, write, or spell, despite conventional instruction, adequate intelligence, 
and sociocultural opportunity. 
 
(2) “Related disorders” includes disorders similar to or related to dyslexia such as 
developmental auditory imperception, dysphasia, specific developmental dyslexia, 
developmental dysgraphia, and developmental spelling disability. 

 
The current definition of the International Dyslexia Association states: 
 
Dyslexia is a specific learning disability that is neurobiological in origin.  It is 
characterized by difficulties with accurate and/or fluent word recognition and by poor 
spelling and decoding abilities. These difficulties typically result from a deficit in the 
phonological component of language that is often unexpected in relation to other 
cognitive abilities and the provision of effective classroom instruction.  Secondary 
consequences may include problems in reading comprehension and reduced reading 
experience that can impede growth of vocabulary and background knowledge.  
(Adopted by the International Dyslexia Board of Directors, Nov. 12, 2002) 

 
Students identified as having dyslexia typically experience primary difficulties in 
phonological awareness, including phonemic awareness and manipulation, single-word 
reading, reading fluency, and spelling. Consequences may include difficulties in reading 
comprehension and/or written expression.  These difficulties in phonological awareness 
are unexpected for the student’s age and educational level and are not primarily the 
result of language difference factors. Additionally, there is often a family history of 
similar difficulties. 
 
To ensure that teachers are knowledgeable about dyslexia, TEC §21.054(b) and  
19 TAC §232.11(e) require educators who teach students with dyslexia to be trained in 
new research and practices related to dyslexia as a part of their continuing professional 
education hours. 
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Procedures for Evaluating Students for Dyslexia 
 
Procedures Required by State and Federal Law Prior to Formal Evaluation 
In accordance with TEC §28.006, Perrin-Whitt CISD administers early reading 
instruments in kindergarten, first, and second grades to determine students’ reading 
development and comprehension.  Additionally, the law requires school districts to 
administer a reading instrument at the beginning of seventh grade to students who did 
not demonstrate reading proficiency on the sixth-grade state reading evaluation. If, on 
the basis of the reading instrument results, students are determined to be at risk for 
dyslexia and other reading difficulties, the students’ parents/guardians will be notified.  
In addition, an accelerated (intensive) reading program that appropriately addresses 
students’ reading difficulties and enables them to “catch up” with their typically 
performing peers will be implemented. Reading interventions will be aligned with 
scientifically based reading research. 

 
The response of students provided with reading and spelling interventions will be 
monitored. Should students continue to struggle with reading and spelling despite 
intensive interventions, then Perrin-Whitt CISD will initiate procedures to recommend 
these students for evaluation for dyslexia.   

 
Procedures for Evaluation of Dyslexia  
 
Step One: Data Gathering 
The first step in the evaluation process will be to gather additional information about the 
student.  The information will be used to evaluate the student’s academic progress and 
to determine any actions needed to ensure the student’s improved academic 
performance.  

 
Data should be included that demonstrates the student was provided appropriate 
instruction as well as data-based documentation of progress monitoring at reasonable 
intervals to ascertain how the student responded to the instruction (intervention). 
 
Additional information to be considered includes: 

• Vision screening 

• Hearing screening 

• Teacher reports of classroom concerns 

• Classroom reading evaluations 

• Accommodations provided by classroom teachers 

• Academic progress reports and/or report cards 

• Gifted/Talented evaluations 

• Samples of school work 

• Parent conference notes 

• Results of kindergarten-grade 1 universal screening as required in TEC §38.003 

• Testing for limited English proficiency (all years available) 
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• Speech and language screening through a referral process (English and native 
language, if possible) 

• The K-2 reading instrument as required in TEC §28.006 (English and native 
language, if possible) 

• 7th reading instrument results as required in TEC §28.006  

• Universal screening 

• State student evaluation program as described in TEC §39.002 

• Observations of instruction provided to the student 

• Previous evaluations 

• Outside evaluations 

• Speech and language assessment 

• School attendance 

• Curriculum-based assessment measures 

• Instructional strategies provided and student’s response to the instruction 

• Parent Survey 

 
Information will be evaluated also to determine that the student’s reading and spelling 
difficulties are not primarily the result of sociocultural factors that include language 
differences, irregular attendance, or lack of experiential background. 
 
Perrin-Whitt CISD will recommend evaluation for dyslexia if the student demonstrates 
the following: 

• Poor performance in one or more areas of reading and/or the related area of 
spelling that is unexpected for the student’s age/grade, and; 

• Characteristics of dyslexia, which include the following difficulties: 
o  reading words in isolation 
o accurately decoding unfamiliar words 
o slow, inaccurate, or labored oral reading 
o spelling 

 
Step Two: Pathways for the Identification and Provision of Instruction for 
Students with Dyslexia 
A team of knowledgeable persons (SIT-Student Intervention Team) will review data and 
existing information and determine an initial evaluation for dyslexia or related disorders. 
They must consider all resources and services based on student need. The following 
flowchart outlines the pathways that the committee must utilize. (p. 6-7) 
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Step Three: Formal Evaluation 
The third step in the evaluation process is to conduct a formal, individualized evaluation. 
Perrin-Whitt CISD will complete the evaluation process as outlined in IDEA using the 
following procedures: 
 
1.  Notify parents or guardians of proposal to evaluate the student for dyslexia 
2.  Inform parents or guardians of their rights under IDEA 
3.  Obtain parent or guardian permission to evaluate the student for dyslexia 
4.  Evaluate student, being sure that individuals/professionals who administer  
     evaluations have training in the evaluation of students for dyslexia and  
     related disorders (19 TAC §74.28). 
 
Test instruments and other evaluation materials must meet the following criteria: 
 

• Be validated for the specific purpose for which they are used 

• Include material tailored to assess specific areas of educational need and not 
merely materials that are designed to provide a single, general intelligence 
quotient  

• Be selected and administered so as to ensure that, when a test is given to a 
student with impaired sensory, manual, or speaking skills, the test results 
accurately reflect the student’s aptitude or achievement level, or whatever other 
factor the test purports to measure, rather than reflecting the student’s impaired 
sensory, manual, or speaking skills 

• Be selected and administered in a manner that is not racially or culturally 
discriminatory 

• Include multiple measures of a student’s reading abilities such as informal 
assessment information (e.g., anecdotal records, district universal screenings, 
progress-monitoring data, criterion-referenced evaluations, results of informal 
reading inventories, classroom observations) 

• Be administered by trained personnel and in conformance with the instructions 
provided by the producer of the evaluation materials 

• Be used for the purpose for which the evaluation or measures are valid or 
reliable 

• Be provided and administered on the student’s native language or other mode of 
communication and in the form most likely to yield accurate information regarding 
what the child can do academically, developmentally, and functionally unless it is 
clearly not feasible to provide or administer 

 
Domains to Evaluate 
Perrin-Whitt CISD administers measures that are related to the student’s educational 
needs.  Depending upon the student’s age and stage of reading development, the 
following are the areas related to reading that should be evaluated: 
 
Academic Skills 
 

• Letter knowledge (name and associated sound) 



 

 

9 

• Reading words in isolation 

• Decoding unfamiliar words accurately 

• Reading fluency (both rate, accuracy, and prosody are assessed) 

• Reading comprehension 

• Spelling 

 
Cognitive Processes that underlie the reading difficulties 
 

• Phonological/phonemic awareness  

• Rapid naming of symbols or objects 

 
Based on the student’s academic difficulties and characteristics, possible additional 
areas that can be evaluated include: 
 

• Vocabulary 

• Listening comprehension 

• Verbal expression 

• Written expression 

• Handwriting 

• Memory for letters or symbol sequences (orthographic processing) 

• Mathematical calculation/reasoning 

• Phonological memory 

• Verbal working memory 

• Processing Speed 
 

 
 
Evaluation of English Learners  
This refers to students served in Bilingual and ESL programs as well as students 
designated English Learners (EL) whose parents have denied services. 
 
The identification and service delivery process for dyslexia must be in step with the 
student’s linguistic environment and educational background.  At Perrin-Whitt CISD, the 
Language Proficiency Evaluation Committee (LPAC) will be involved in the decision-
making process. 
 
Additional data to be gathered when evaluating English Language Learners: 

• LPAC documentation that includes the following: 
o Home language survey 
o Evaluation related to identification for limited English proficiency (oral 

language proficiency tests and norm-referenced tests- all years available) 
o Texas English Language Proficiency system (TELPAS) information for 

four language domains (listening, speaking, reading, writing) 
o Instructional interventions provided to address language needs 
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o Information regarding previous schooling in and/or outside the United 
States 

o Type of language program model provided and language of instruction 
o STAAR results when available 

 

 
Additional: 
Although data from previous formal testing of the student’s oral language proficiency 
may be available, as required by TEC §29.056, additional evaluation of oral language 
proficiency should be completed for a dyslexia evaluation due to the importance of the 
information for 

• consideration in relation to academic challenges, 

• planning the evaluation, and 

• interpreting evaluation results 
 
If there is not a test in the native language of the student, informal measures of 
evaluation such as reading a list of words and listening comprehension in the 
native language may be used. 
 
Test results of English Language Learners will be interpreted in light of the student’s 
language development (in both English and the student’s native language), educational 
history, linguistic background, socioeconomic issues, as well as any other pertinent 
factors that affect learning. 

 
 
 Identification of Students with Dyslexia- IDEA 
 
If the student’s difficulties are unexpected in relation to other abilities, the ARD 
committee must then determine if the student has dyslexia. For ELs, an LPAC 
representative must be included on the ARD committee. The following questions must 
be considered when making a determination regarding dyslexia: 
 

• Do the data show the following characteristics of dyslexia? 
o Difficulty with accurate and/or fluent reading 
o Poor spelling 
o Poor decoding ability 

• Do these difficulties (typically) result from a deficit in the phonological component 
of language? 
(Please be mindful that average phonological scores alone do not rule out 
dyslexia.) 

• Are these difficulties unexpected for the student’s age in relation to the student’s 
other abilities and provision of effective classroom instruction? 

 
If, through the evaluation process, it is established that the student has the condition 
dyslexia, then the student meets the first prong of eligibility under the IDEA 
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(identification of condition). However, the presence of a disability condition alone, is not 
sufficient to determine if the student is a student with a disability under the IDEA. 
Eligibility under the IDEA consists of both identification of the condition and a 
corresponding need for specially designed instruction as a result of the disability. 
 
Once the condition of dyslexia has been identified, a determination must be made 
regarding the most appropriate way to serve the student. If a student with dyslexia is 
found eligible for special education, the student’s IEP must include appropriate reading 
instruction. If a student previously met special education eligibility and is later identified 
with dyslexia, the ARD committee should include in the IEP goals that reflect the need 
for dyslexia instruction and determine the least restrictive environment for delivering the 
student’s dyslexia instruction. 
 
If-based on the data-the student is identified with dyslexia, but is not eligible for special 
education, the student may receive dyslexia instruction and accommodations under 
Section 504. 
A student who is found not eligible under the IDEA, but who is identified with the 
condition of dyslexia through the FIIE process should not be referred for a second 
evaluation under Section 504. Instead, the Section 504 committee will use the FIIE and 
develop an appropriate plan for the student without delay. 
 
 

 Identification of students with Dyslexia- 504 
(For students whose parent does not give consent for an FIIE-IDEA) 
 

• The child 

• The Meaning of the Evaluation Data and the dyslexia evaluation 

• The placement options 

• The reading process 

• Dyslexia and related disorders 

• Dyslexia instruction 

• District or charter school, state and federal guidelines for evaluation 

 
The 504 committee will review all accumulated data, including the following: 
 

• Observations of the teacher, district staff, and parent/guardian 

• Data gathered from the classroom (including student work and the results of 
classroom measures) and information found in the student’s cumulative folder 
(including the developmental and academic history of the student) 

• The results of administered evaluations (including both formal and informal 
measures) appropriate for the student’s level of reading development including 
reading real words in isolation; decoding nonsense words; phonological 
awareness; letter knowledge (name and associated sound); rapid naming; 
orthographic processing; fluency (rate and accuracy); reading comprehension; 
and written spelling. Previously administered dyslexia evaluations must also be 
reviewed. (Tex. Educ. Code §38.003(b-1). 
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• Data-based documentation of student progress during instruction/intervention 

• LPAC documentation, when applicable 

• All other accumulated data regarding the development of the student’s learning 
and his/her educational needs 

 
 

Committee Decision Points for Dyslexia Identification: 
To appropriately identify dyslexia, the 504 committee must agree with the following five 
statements:  

1. That the student has received conventional (appropriate) reading instruction; 
2. That the student has experienced an unexpected lack of appropriate progress in 

the areas of reading and written spelling; 
3. That the student has adequate cognition (an average ability to learn in the 

absence of print or other academic areas);  
4. That the student exhibits characteristics associated with dyslexia. * 
5. That the student’s lack of progress is not due to sociocultural factors such as 

language differences, irregular attendance, or lack of experiential background. 
 
*The primary characteristics of dyslexia along with associated underlying cognitive 
processes include: 
 

• Reading words in isolation  

• Decoding unfamiliar words accurately and automatically 

• Reading fluency for connected text (both rate and/or accuracy) 

• Spelling (An isolated difficulty in spelling would not be sufficient to identify 
dyslexia.) 

• Phonological/phonemic awareness 

• Rapid naming of symbols or objects 

• Regular/irregular decoding 

• Fluency 

• Spelling 
 
 If the 504 committee agrees with those five statements, the student is identified as 
having dyslexia and is eligible for services under the Texas Dyslexia Law. 
 
If the student has dyslexia, the committee also determines whether the student has a 
disability under 504. A student is disabled under 504 if the physical or mental 
impairment (dyslexia) substantially limits one or more major life activities, such as the 
specific activity of reading (34 C.F.R. 104.3(j)(1)). Additionally, the 504 committee, in 
determining whether a student has a disability that substantially limits the student in a 
major life activity (reading), must not consider the ameliorating effects of any mitigating 
measures that student is using. 
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Transfer Students and Students Identified by an Outside Source 
For those students who transfer into PWCISD with an identification of dyslexia or 
PWCISD students identified by an outside source, IDEA or 504 procedures will be 
followed. The district reserves the right to determine if the student’s previous testing 
meets the PWCISD criteria as outlined in this district plan.   
 

Program Placement and Services  
After it has been determined that a student has dyslexia, Perrin-Whitt CISD will provide 
an appropriate instructional program for the student (TEC §38.003).  The following 
procedures will be followed: 

• Instructional decisions for a student with dyslexia must be made by a committee 
(Section 504 or ARD) that is knowledgable about the instructional components 
and approaches for students with dyslexia.  

• In accordance with 19 TAC §74.28(e), PWCISD will purchase a reading program 
or develop an evidence-based reading program for students with dyslexia and 
related disorders that incorporates all the components of instruction and 
instructional approaches described in the state Dyslexia Handbook, Revised 
2022 (see Critical, Evidence-Based Components of Dyslexia Instruction). 

• Perrin-Whitt CISD will provide each identified student access to an instructional 
program that meets the requirements in 19 TAC §74.28 and to the services of a 
teacher trained in dyslexia and related disorders.  

• Parents/guardians of students eligible under IDEA, will be informed of all services 
and options available to the student under that federal statute. 

• Parents/guardians of students eligible under Section 504, will be informed of all 
services and options available to the student under that federal statute. 

• Teachers who provide the appropriate instruction for students with dyslexia will 
be trained in instructional strategies that utilize individualized, explicit, systematic, 
intensive, multisensory, phonetic methods and a variety of writing and spelling 
components as specified in the state Dyslexia Handbook, Revised 2022. As well 
as, having additional documented dyslexia training aligned to 19 TAC §74.28(c) 
and must deliver the instruction with fidelity. 

 
Parent Education 
PWCISD will provide an annual parent/guardian education program for dyslexia and 
related disorders as required by TAC §74.28(k) which will include: 

• awareness and characteristics of dyslexia and related disorders; 

• information on testing and diagnosis of dyslexia and related disorders; 

• information on effective strategies for teaching students with dyslexia and related 
disorders; 

• information on qualifications of those delivering services with dyslexia and related 
disorders; 

• awareness of information on accommodation and modifications, especially those 
allowed for standardized testing; 



 

 

14 

• information on eligibility, evaluation requests, and services available under IDEA 
and the Rehabilitation Act, §504, and information on the response to intervention 
process; and 

• contact information for the relevant school specialists 
 

 
Components of Instruction 
Perrin-Whitt CISD’s instructional program will consist of a small-group arrangement of 
students and will include reading, writing, and spelling as appropriate.  The major 
instructional strategies will utilize individualized, intensive, and multisensory methods as 
appropriate.  Components of instruction, as appropriate for the reading needs of the 
student, will include: 

• Phonological awareness 

• Sound-symbol association 

• Syllabication 

• Orthography 

• Morphology 

• Syntax 

• Reading Comprehension 

• Reading Fluency 
(See the state Dyslexia Handbook, Revised 2022, p. 40-42 for explanations) 
 

 
Delivery of Dyslexia Instruction, as appropriate to meet the instructional needs of the 
student, will include: 

• Simultaneous, multisensory (VAKT) 

• Systematic and Cumulative 

• Explicit instruction 

• Diagnostic teaching to automaticity 

• Synthetic instruction 

• Analytic instruction 
(See the state Dyslexia Handbook, Revised 2022, p. 42-43 for explanations) 

 
 
 

Student Monitoring and Program Exit Criteria 
No one factor is sufficient to warrant exiting a student from direct dyslexia services.  
Dismissal is determined by consensus of the 504 committee or ARD committee. The 
committee considers the following factors when recommending exiting of dyslexic 
services: 

• Student has met standards on the STAAR/EOC Reading and Writing tests for at 
least two years 



 

 

15 

• Student is reading at grade level as measured by a Reading Inventory Measure 
from the District’s instructional program and classroom administered fluency 
checks 

• The student has completed/mastered all the objectives in the District’s dyslexia 
instructional program 

• Student’s reading teacher indicates student’s grades and performance in the 
regular reading program demonstrate that there is no longer an educational need 
for placement in the dyslexia instructional program 

• Student’s dyslexia teacher, regular reading program teacher and parent are in 
agreement that the student no longer has an educational need for the dyslexia 
instructional program 

• Student demonstrates minimal to no measurable progress in the District’s 
dyslexia lab and/or an inability to grasp the concepts taught in the program after 
consistent implementation and/or is demonstrating regression 

• Factors such as behavior and/or absenteeism prevent the student from benefiting 
from the District’s dyslexia instructional program 

 
If a student has shown substantial progress and the ARD committee or 504 committee 
determines the student is ready to be dismissed completely from the program, the 
committee may recommend monitoring services instead of direct services.  When a 
student is exited from the dyslexia program, a dismissal form will be completed and 
placed in the child’s cumulative folder. 
 
Students who have completed the Perrin-Whitt CISD dyslexia program will receive 
regular monitoring during the remaining of their schooling at PWCISD. 
 
Monitoring may include, but not be limited to, the collection/evaluation of: 

• progress reports 

• report cards 

• state evaluation data 

• teacher reports/checklists 

• parent reports/checklists 

• counselor reports 

• other program reports 

• additional evaluation data 
 

A student who has been exited from the dyslexia instructional program and begins to 
show regression may be reinstated back into the dyslexia instructional program by 
either the campus 504 committee or ARD committee. 
 

 


