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DOMAIN 1: TEACHING AND LEARNING 

AdvancED Standard 3: Teaching and Assessing for Learning 

Standards and Curriculum (3.1)   

The school’s curriculum provides equitable and challenging learning experiences that 
ensure all students have sufficient opportunities to develop learning, thinking, and 
life skills that lead to success at the next level.  (3.1 Rubric) 

Acceptable 

 

YES 
The school provides educational programs sufficient for all students to meet uniform content and 

performance standards in all areas of the common core of knowledge and skills. (Wyoming) 

YES The school has adopted and implemented strategies to monitor the teaching of standards. (Wyoming) 

YES Instruction is provided in the essentials of the state and federal constitutions. (Wyoming) 

N/A 
If applicable, all Hathaway Scholarship Program course requirements, including the Eighth Grade Unit of 

Study and Hathaway Success Curriculum, have been met and implemented. (Wyoming) 

YES If applicable, the school is providing foreign language instruction in grades K-2. (Wyoming) 

N/A 
If applicable, Career Technical Education courses are offered in a three-course sequence in grades 9-12. 

(Wyoming) 

 

Summary of Practices: The school district has provided effective teaching strategies and curriculum work. 

Priority standards were established by the teaching staff and district units of instruction were written and aligned 

with the Common Core in content areas of knowledge and skills along with assessments.  

 

The Walk to Read Literacy Intervention has been implemented for struggling readers during the 2015-2016 school 

year. We will be aligning the reading units of instruction for classrooms during the 2016-2017 school year.  

The Walk to Mathematics intervention will be implemented in the 2015-2016 school year with teachers looking at 

assessment data to help assist students who are struggling in certain areas of mathematics. 

 

We have purchased the Singapore Math curriculum for grades K-5 for the 2015-2016 school year. Full 

implementation of our district developed units of instruction and assessments will occur during the 2015-2016 

school year. This was adopted last spring by the school board. We also use the Singapore Math and Reading Street 

as formative assessments aligned to the Common Core. Math instruction will be advancing with professional 

development in the Singapore Math program.  
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Monitoring and Adjusting Curriculum, Instruction and 

Assessment (3.2) 

Curriculum, instruction, and assessment are monitored and adjusted systematically 
in response to data from multiple assessments of student learning and an 
examination of professional practice. (3.2 Rubric) 

Acceptable 

All Title I Schools:  Explain how school-wide research-based instructional reform strategies strengthen the core 

academic program, increase amount and quality of learning time, and provide additional supports to all students. 

 

Summary of Practices: “Data meetings” are used quarterly to assess new data. We use this with our already 

extensive use of data from a variety of sources. This helps us focus on effective teaching strategies by looking at 

casual data and determining our next steps for increasing student learning.  

 

We have systematically been adjusting our district Units of Study assessments based on the data that we have 

collected from students in our school. In writing, we use the pre- and post-assessments for each of the genre 

specific (narrative, informational, and opinion) units of writing. We have done extensive revisions on the rubrics in 

genres helping to make the indicators align more precisely with the unit instruction. This has resulted in more 

reliability of scoring across the district.  

 

We have developed a district-wide assessment notebook in the areas of math and writing.  In 2016 our district will 

be creating a district-wide assessment notebook for reading. This will allow all teachers to administer authentic 

classroom assessments. Assessments used include DIBELS, MAP, PAWS (3-6) and numerous teacher made 

assessment (formative and summative). All content areas include a one-on-one type of assessment and a growth 

model for our students.  

 

District-wide unit assessments, MAP, PAWS, and IXL are used to assess students in the critical learning phases of 

mathematics. Schoolwide, all content areas will eventually include units of instruction and district assessments. 

The district is currently working on health and will be working on reading to implement units and assessments.   

 

MAP/NWEA - Measures of Academic Progress from the Northwest Education Association is given two times per 

year and is used as an instructional tool for the teachers to measure the students’ skills in reading, language, math 

and science. It is a normed test and has an extensive research base. MAP compares our students on a national and 

district level to other students at the same grade level. These reports are shared with parents. Summative 

assessment results are shared frequently with parents throughout the year. 

 

RTI, Response to Intervention, will be improved on in the 2015-16 school year as staff development will take place. 

We have 30 minutes of intervention time in reading and math that targets the specific needs of each student and 

contributes to growth over time. The facilitators and the principal work with teachers to make sure all students are 

receiving an equitable, high-quality education. 

 

After school, we offer homework club to all students who are behind or are teacher recommended. This high-

quality small group instruction helps students grow academically and is tied closely to the district curriculum and 

instruction. Classroom assessments are used to target student needs.   
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As a school, intervention programs that we use are: Lexia Core 5, Sound Partners, Phonics for Reading, Six Minute 

Solutions, Read About, Math Facts in a Flash, IXL, Arcademics, Kahn Academy, Rewards for Multisyllabic Words, 

Solo, Corrective Reading, Corrective Math, Key Math, Reading Mastery, Making Connections, Connecting Math, 

and My Sidewalks. 
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Instructional Strategies that Engage Students (3.3) 

Teachers engage students in their learning through instructional strategies that 
ensure achievement of learning expectations. (3.3 Rubric) 

Acceptable 

SIG Schools: Explain how teachers differentiate assignments in response to individual student performance on 

pretests and other methods of assessment.  

 

Summary of Practices: All staff have been trained in instructional strategies that engage students. Most staff at 

Saratoga Elementary School (SES) have been trained in Quantum Learning levels one and two.  The district is 

planning on continuing the Quantum Learning trainings for new teachers and continuing teachers.   

Students are engaged through the use of various instructional strategies. 

 

Visiting classrooms, you will see exit tickets out the door, thumbs up/down by all students, turn and talk, think-

pair-share, and partner/collaborative work to engage students in learning. Staff have worked hard to incorporate 

these highly effective and researched strategies into lessons. Setting objectives and providing feedback to the 

students through clear learning targets is happening in every classroom. These are posted as “I can…” statements 

in student friendly language and are referred to frequently by the teacher. If you walk into a classroom, students 

are able to tell you what they are learning. 
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Instructional Leadership (3.4) 

School leaders monitor and support the improvement of instructional practices of 
teachers to ensure student success. (3.4 Rubric) Acceptable 

 

Summary of Practices: School leaders prioritize being in the classrooms and working with teachers on 

instruction. This priority as a school leads to universal student success. This creates a culture between the staff 

focusing on student learning and growth. Discussing data at grade level meetings, moving children from one 

reading level to the next, internalizing mathematical concepts, and demonstrating growth in the writing process 

are systematic in the school. Monitoring is done through various classroom techniques, formal teacher 

observations, and through district meetings with teachers in the classroom and writing observations (non-

evaluative) to help the teachers grow. This teacher self-reflection, with the McRel system, is vital to the growth of 

our teaching staff. Administration believes in teacher growth and in improvement of instructional practices. The 

Professional Growth Plan, which each teacher does every year, targets individual growth and is then reflected 

upon in May with data to determine if growth occurred. 
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Collaborative Learning Community (3.5) 

Teachers participate in collaborative learning communities to improve instruction 
and student learning. (3.5 Rubric) 

Acceptable 

All Title I Schools: Describe how your school involves teachers in decisions regarding the use of assessment data to 

improve instruction and student performance and for continuous improvement, including by providing time for 

collaboration on the use of data. 

 

Summary of Practices: The district provides opportunities for grade level teachers to collaborate throughout the 

school year.  At the beginning of the 2015-2016 school year, the district adopted Schoology to promote teacher 

collaboration at both the school and district levels and 21st Century Learning.  During district-wide collaboration 

time teachers are able to discuss data and strategies to help improve student achievement. 

 

Saratoga Elementary School has grade level data meetings every six to eight weeks.  These data teams consist of 

the classroom teacher, the principal, the Title 1 teacher, and any other special area teacher who works with 

students in that class.  During these data meetings, the team discusses data from DIBELS, MAP, DIBELS progress 

monitoring and any classroom assessments or observations.  Intervention decisions and changes are made during 

these meetings using the gathered data.  Teacher planning time is scheduled so that vertical collaboration can take 

place. 
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Instructional Process (3.6) 

Teachers implement the school’s instructional process in support of student 
learning. (3.6 Rubric) Acceptable 

 

Summary of Practices: District assessments are common across grade levels. The district has worked hard on a 

common curriculum across all grades with common assessments. The Response to Intervention model will be 

improved upon in the 2015-2016 school year, as training will take place in the fall.  It will be used to address the 

learning needs of all students. These research-based instructional strategies throughout the school impact student 

learning. Classroom walk-throughs also monitor the support of student learning through instruction. Individual 

reading plans for reading additionally provide evidence of RTI implementation. Student data is collected through 

MAP testing and PAWS testing, and the intervention team analyzes this data in reading and math to check and 

make sure support is given to students where there are academic and behavioral needs. 
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Mentoring, Coaching and Induction (3.7) 

Mentoring, coaching, and induction programs support instructional improvement 
consistent with the school’s values and beliefs about teaching and learning. (3.7 
Rubric) 

Acceptable 

 

YES 

The school employs qualified instructional facilitators to provide professional development, teacher 

mentoring and educational leadership based on identified needs and school improvement planning. 

(Wyoming) 

 

Summary of Practices: The district has a mentoring program for all new certified staff. Teachers new to the 

district are assigned an experienced mentor to provide assistance and guidance in learning district expectations, 

procedures, curriculum implementation, assessments, and policies. These mentors work with new teachers 

weekly, and sometimes daily, to implement the curriculum and learn about the school’s values and beliefs about 

teaching and learning. The district provides professional development, mentoring, and educational leadership 

based on identified needs and school improvement plans. This helps our school provide support in classrooms 

through excellent leadership. These highly experienced teachers in reading, writing, and math know how to help 

beginning teachers learn the curriculum and classroom management and expectations, and what to do to ensure 

great learning. We are very fortunate at SES to have highly experienced, extremely qualified teachers in these 

roles. Webinars have been taken advantage of by the teachers in numerous areas, as well. 
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Family Engagement (3.8) 

The school engages families in meaningful ways in their children’s education and 
keeps them informed of their children’s learning progress. (3.8 Rubric) 

Acceptable 

 

YES 
Parent contact procedures and history regarding unexcused absences and student misconduct resulting 

in suspension is documented  (Wyoming) 

 

All Title I Schools: List the  major strategies utilized by your school to increase effective parental involvement 

(include use of a parent compact and activities in accordance with ESEA Section 1118, such as family literacy 

services.) 

All Title I Schools: If applicable, what is your school’s plan for assisting in the transition of students from early 

childhood programs to elementary school programs? 

 

Summary of Practices: Family engagement is a priority at SES.  We engage our families in various ways and work 

hard to make them feel welcome and needed at our school.  We work closely with our Parent/Teacher 

Organization to plan family activities.  Our PTO meets twice a month and supports our family engagement through 

the following activities: Bingo for Books, Moms and Muffins, Dads and Donuts, math nights, and end-of-the-year 

carnival.  At these family nights, literacy or math information is often handed out to parents.  At the beginning of 

the 2015-2016 school year, a math night was held to teach parents about the recently adopted singapore math 

program. Parents and teachers were able to hear Laura Gibbons (Singapore Math consultant) present information 

about the program and answer their questions.                                                                                                                                                      

 

Our kindergarten teachers hold an orientation night before school starts.  All kindergarten students and their 

parents are invited to the school to learn about their students’ classrooms.  The teacher shares the daily schedule, 

behavioral and academic expectations, communication methods, and parent volunteer information. 

 

Our principal visits every kindergarten household to share the excitement about the new educational experience.  

All students receive a book about coming to kindergarten.  

 

For the 2015-2016 and 2016-2017 school years, our district is using an Early Childhood Education grant to provide 

parent training for all preschool students who will be attending kindergarten next year. The goal is to ensure that 

all students are ready for kindergarten. Parents will be trained in social and emotional, cognitive, and physical 

areas.  The early childhood team meets often to plan these monthly events.  Our school specialists (speech 

therapist, counselor, preschool teachers, kindergarten teachers, nurse, and occupational therapists (OT)) are 

involved to help train parents in these various areas.   

 

Our Title 1 teacher uses a parent-student-teacher compact with all students receiving Title 1 services.  This 

agreement ensures that all parties are in agreement to support student learning and achievement.   

 

Special Education sends individual progress notes home frequently. Annual IEP meetings, review of objectives, and 

growth of students on their goals are communicated frequently to parents.  
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School newsletters are sent home monthly, weekly, or daily. Some classrooms send home notes weekly to families. 

The calendar of events is included in the newsletter.  Communication is used in a wide range modality.  Examples 

include, e-mail, call, text, daily comment sheets, and behavior logs. 

 

Many teachers use parent volunteers and send home letters to request support in this area. 

 

Parents are aware of times to meet with the teacher and when it is best to contact the child’s teacher.  

 

The school website provides additional information. 

 

Our school uses school-to-home folders to aide in parent communication.  This helps students keep track of 

homework and items that need to be returned to school. 

 

The Wyoming School Comprehensive Plan is reviewed with the parent committee to include their ideas and 

suggestions.  

 

The annual Title I meeting/review with parents and teachers outlines the services we offer and takes suggestions 

for the parent-school policy, the parent/student educational compact, and the school-wide plans. Through Title I, 

the district prioritized early childhood services. These services for early childhood to kindergarten children involve 

communicating in our community with preschools, Child Development Services, and Head Start. Every spring, we 

hold transition meetings for any student coming into kindergarten on an IEP.  Our Title 1 teacher also 

communicates with the preschools to identify at risk students in the area of reading. 

 

Our school tardy policy allows for four tardies per quarter before disciplinary action is taken.  Students with more 

than four tardies in a quarter serve a detention.  If the tardies continue, the parents are called and involved in the 

process. 

 

When students are absent our school office contacts the parents.  After ten absences a letter is sent to the district 

superintendent and the parents regarding the absences.  After fifteen absences the district attorney is notified and 

parents receive a letter notifying them of their students’ truancy.   
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Student Advocacy Structure (3.9) 

The school has a formal structure whereby each student is well known by at least 
one adult advocate in the school who supports that student’s educational 
experience. (3.9 Rubric) 

Acceptable 

 

Summary of Practices: SES is divided into fifteen classrooms and each classroom teacher is responsible for 

approximately seventeen students. The classroom teacher ensures each student is well known by them, including 

the family and parents/guardians. The classroom teacher supports each student’s educational experience.  

Periodically throughout the year, the staff reviews which students are struggling behaviorally or academically, 

based on data. Additional staff members (Title I specialist, facilitators, paraprofessionals, social worker, principal, 

etc.) are then assigned to support those students. These staff members then reach out to the children in need to 

support them academically, socially, or behaviorally through daily check-ins. We have lists of students assigned to 

various staff members in an advocacy structure for our students.  

 

Additionally, we have a social worker and counselor available who help with social skills training in classrooms. 

They also see high-need students individually and in small groups. 

 

Family activities are a big part of SES.  Family groups are compiled of twelve to fourteen students ranging from 

kindergarten to sixth grade.  There are two adult family leaders that are in charge of their family group to build 

positive relationships and encourage good behavior. 

   

Every Thursday fourth grade students meet with first grade students in the library to buddy read. Fourth grade 

students have the opportunity to model good behavior as well as good reading strategies.  
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Grading and Reporting (3.10) 

Grading and reporting are based on clearly defined criteria that represent the 
attainment of content knowledge and skills and are consistent across grade levels 
and courses. (3.10 Rubric) 

Acceptable 

 

Summary of Practices: Grading and reporting throughout the schools are based on clearly defined criteria across 

grade levels and courses. There is a consistent report card K-2 through PowerSchool which is based on Advanced 

(A), Proficient (P), Developing (D), and Emerging (E).  There is also a consistent report card 3-6 through 

PowerSchool which is based on letter grades Excellent (E), Satisfactory (S), Incomplete (I), and Needs Improvement 

(U).   Grades 3-6 are on a different grading scale.  Letter grades are assigned.  A=100-90, B=89-80, C=79-70, D=69-

65, F=64 and below. 

 

The district staff has worked hard to make a consistent reporting format across district K-6 schools, including the 

attainment of content knowledge and skills. This allows them to be consistent across grade levels and throughout 

all content knowledge.  

 

We have developed a district-wide assessment notebook in the areas of math and writing.  In 2016 our district will 

be creating a district-wide assessment notebook for reading.  This will allow all teachers to administering authentic 

classroom assessments. Assessments used include DIBELS, MAP, PAWS (3-6) and numerous teacher made 

assessment (formative and summative). All content areas include a one-on-one type of assessment and a growth 

model for our students.  
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Professional Learning (3.11) 

All staff members participate in a continuous program of professional learning. (3.11 
Rubric) Acceptable 

 

YES 

The school has developed and implemented a professional development plan that focuses on the 

development and implementation of standards and standards-based assessments, the instructional and 

student learning uses of technology, individual school improvement goals, assessed needs based on 

documented student results, and individual professional development goals. (Wyoming) 

YES 
The school provides annual training to all school personnel concerning discrimination, confidentiality, 

and occupational exposure to blood-borne pathogens. (Wyoming) 

All Title I Schools: List the major high quality and ongoing professional development activities at your school that 

impact areas of identified need. 

 

Summary of Practices: All staff members participate in a continuous program of professional learning. The 

district works hard to ensure that all staff have the same training and professional opportunities. New staff are 

trained in the reading, writing and math programs. Teachers analyze documented data from classroom 

assessments, as well as MAP and PAWS data. This helps to provide alignment between professional learning and 

student needs. Teachers will receive feedback to differentiate instruction for students. The school will provide 

support through grade level team meetings, including data evaluation and observations. 

 

Professional development in math includes an initiative to train all teachers and paraprofessionals in Singapore 

Math. This training includes important math concepts critical to student success in mathematics. Professional 

development focuses on formative assessment and small group instruction for struggling learners. Teachers also 

implement this knowledge during whole group instruction. For new staff and as assessments warrant, the district 

will provide support and training in the existing math curriculum including district units and assessments. 

Singapore Math is also a district-adopted resource in which new and experienced staff also receive professional 

development. Additionally, leadership is setting expectations for what is happening in the classrooms in reading, 

writing, and math. 

 

Many teachers in the district are taking the initiative to pursue higher education through endorsements, graduate 

programs, national board certifications as well as other outside opportunities. 

The district has hired two technology facilitators to assist classroom teachers in order to enhance student learning.  

Sixth grade students have iPads, which they use to engage in classroom activities. The district now uses the 

program Schoology which is an internet-based program that assists with organizing assignments and information-

based on teacher discretion. 

   

Collaboration in the district is systematically scheduled throughout the year for work on grade level curriculum and 

assessment data.  As a Title I school, the areas of identified need include reading, writing, and math. As the above 

states, we have major high-quality and ongoing professional development activities. These activities impact our 

areas of need. 
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Learning Support Services (3.12) 

The school provides and coordinates learning support services to meet the unique 
learning needs of students. (3.12 Rubric) 

Acceptable 

 

YES 
The school is providing for the needs of all gifted and talented students through enrichments in regular 

instruction, enrichment programs, advanced or challenging courses, extension periods, etc.  (Wyoming) 

YES 
The school follows district policies and procedures for identifying and intervening with at-risk students 

and preventing at-risk behavior. (Wyoming) 

YES 

The school implements programs that include planned strategies for intervening with students who fail 

to demonstrate proficiency on the standards. These include extended day and extended year programs 

and certified tutors. (Wyoming) 

YES 
Title I targeted assistance programs avoid removing children from the regular classroom during regular 

school hours for instruction provided under Title I. (Federal) 

YES The school meets the educational needs of historically underserved populations. (Federal) 

All Title I Schools: What is your school’s approach to providing additional assistance to students experiencing 

difficulties in mastery of the standards?  

Summary of Practices: Students who are experiencing difficulties in mastery of the standards receive additional 

support through a three tier model. The students in Tier 2 who are just lacking some skills or the students in Tier 3 

who are substantially below grade level standards receive additional instruction during the 30 minute intervention 

block in reading and math. We work hard to meet the needs of all learners through data meetings and through 

scheduling so that our paraprofessionals can be in classrooms with students who need additional support to 

master the standards. Summer programs, after school and supplemental education services, and enrichment 

programs are all happening at our school.  See attachment of the Early Literacy Plan. 

 

We provide sensory support to students: 

● weighted vests 

● brushing 

● slant boards 

● stress balls 

● triangle pencils 

● t-chairs 

● sit discs 

● thera-bands 

● cube chairs 

● headphones 

● assistive technology 

We have many other available tools in the occupational therapy room.   
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Our counselor also provides a weekly social program that works with all students particularly the at risk students.  

Through this program the counselor and all teachers use the 8 Keys of Excellence: 

● INTEGRITY – Match behavior with values  

● FAILURE LEADS TO SUCCESS – Learn from mistakes 

● SPEAK WITH GOOD PURPOSE – Speak honestly and kindly, 

● THIS IS IT! – Make the most of every moment  

● COMMITMENT – Make your dreams happen  

● OWNERSHIP – Take responsibility for actions  

● FLEXIBILITY – Be willing to do things differently  

● BALANCE – Live your best life  

 

The Four Agreements:  

● Be impeccable with your word  

● Don’t take anything personally  

● Don’t make assumptions 

● Always do your best 
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AdvancED Standard 5: Using Data for Continuous Improvement 

Student Assessment System (5.1) 

The school establishes and maintains a clearly defined and comprehensive student 
assessment system. (5.1 Rubric) 

Acceptable 

 

YES 

The school implements the district assessment system to measure student performance relative to the 

uniform state content and performance standards. The system is designed so that all students have 

equality of educational opportunity to learn the content and skills represented in the standards and to 

the level established by the performance standards. (Wyoming) 

 

Summary of Practices: We assess our students using DIBELS, MAP, and PAWS (3-6)  which are our district-

wide assessments, at the beginning of the year and end of the year. This addresses math, reading, science and 

language. Along with this assessment, we administer many standard-based district benchmark assessments. The 

assessments are listed in the District Assessment Binder for each grade level in writing and math. We also will be 

working on unit assessments in the area of reading.  We use spreadsheets, summary data, and MAP reports, which 

we use to analyze student data.   
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Collecting, Analyzing and Applying Learning from a Range of 

Data Sources (5.2) 

Professional and support staff continuously collect, analyze, and apply learning from 
a range of data sources, including comparison and trend data about student learning, 
instruction, program evaluation, and organizational conditions. (5.2 Rubric) 

Acceptable 

 

Summary of Practices: In reading, writing, and math, data is collected and analyzed by administration and 

teachers in whole groups and also in grade level data meetings. This data is used to help guide instruction based 

upon specific needs of our students. We use multiple data sources including MAP, PAWS (3-6) and all district 

standard assessments in all academic areas. We also use the DIBELS and STAR reading and math assessments to 

help place our students in intervention groups. 

 

 

 

  



 

21 

Training in the Interpretation and Use of Data (5.3) 

Professional and support staff are trained in the evaluation, interpretation, 
and use of data. (5.3 Rubric) 

Needs 
Improvement 

 

Summary of Practices: SES frequently examines data and works to meet the needs of students in all core 

areas.  We have data meetings every six to eight weeks to discuss interventions and strategies that can be used in 

the classroom to support student learning.  For the 2015-2016 school year, we have a Walk to Intervention time 

after lunch that focuses on math and reading interventions.  All third through sixth grade students are placed in 

intervention groups based on PAWS and MAP scores, as well as teacher observations.  These intervention groups 

work daily for 30 minutes.  The goal is to support students and bring them up to proficient on grade level 

standards. 

 

All certified and support staff are trained in the evaluation, interpretation, and use of the data. We have Data 

Walls completed and displayed for both MAP and DIBELS data. The teachers and principal watch to ensure 

students are being served in the best ways possible. The school is fortunate to have a Title 1 teacher and 

paraprofessional who are trained to look at student data with the direction of the teacher and intervene on 

missing skills. This targeted, intensive instruction gives them an extra layer beyond the regular core program. 

 

All certified teachers frequently progress monitor at risk students and use that data to determine in-class 

interventions.  The special education staff also performs frequent progress monitoring and uses individual 

diagnostic assessments to show progress on IEP goals for students. 
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Determining Verifiable Improvement in Student Learning (5.4) 

The school engages in a continuous process to determine verifiable improvement in 

student learning, including readiness for and success at the next level. (5.4 Rubric) 
Acceptable 

 

Summary of Practices: 

Using PAWS, DIBELS, MAP and other common district assessments in math, reading and writing, our school 

engages in a continuous process to determine verifiable improvement in student learning, including readiness for 

success at the next level. Through quarterly data meetings, Individual Learning Plans,  and writing portfolios, our 

school strives to prepare each student for the next grade with documented growth in all areas of their education. 

 

Our school provides a kindergarten round up to assess readiness skills.  This team includes  teachers, OT, 

Speech/language, and nurses.   

 

Each spring, the early childhood team holds transition meetings for incoming kindergarten students that are 

receiving special education services.   
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Communicating School Performance (5.5) 

Leadership monitors and communicates comprehensive information about student 

learning, conditions that support student learning, and the achievement of school 

improvement goals to stakeholders. (5.5 Rubric) 
Acceptable 

 

Summary of Practices: At Saratoga Elementary School, the principal and teachers monitor and communicate 

comprehensive information about student learning. The focus of the school is on student achievement. This is 

communicated to parents, guardians, and other stakeholders through newsletters, letters home, parent meetings, 

and school board meetings. This joint effort for achievement in our school is an important aspect of how 

exceptionally our community views our school. Communicating school performance in multiple ways is important 

to us.  

 

School improvement goals are shared with all stakeholders.  
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Teaching and Learning Improvement Plan 

GOAL(S): A 10% increase in the number of students demonstrating proficiency as measured by age appropriate 

assessments including MAP, Advantage, Common district math assessments, IXL Math, STAR Math.  This will move 

our overall school rating from “Meeting Expectation” to “Exceeding Expectations.” 

 

MEASURES AND METHODS (INTERVENTIONS): 

- Effective Use of Data - Data from the MAP, Advantage, STAR Math, Easy CBM, common district math 

assessments, Classroom Work, and teacher observation are gathered and analyzed to divide into 

subgroups to address individual student weaknesses in the area of math. In addition to regular classroom 

instruction in math, some students with identified weaknesses are divided into small groups and receive 

intervention in these areas. 

 

- Beginning in June of 2014, the CPM-College Prep Math program was adopted by Carbon County School 

District #2 as the math program for grades 6-12. In order to facilitate a smooth transition for our students 

entering middle school, then we would all need to be talking the same program, vocabulary, steps, 

procedures, etc. This is a mathematical program scripted for small group activity and discussion to provide 

students opportunities to examine various strategies and methods to reach one solution. 

 

- Beginning with the 2015 school year, the Singapore Math in Focus program was adopted by Carbon 

County School District #2 as the math program for grades K-5. In order to help ease and facilitate a 

smooth transition for students entering 6-12,  we as a staff take the same program, vocabulary, steps and 

procedures for implementation . This is a mathematical program scripted for small group activity and 

discussion to provide students opportunities to examine various strategies and methods to reach one 

solution.  It also provides students with a deeper understanding of mathematical concepts and skills. 

 

- MAP Target Strategies - Teachers will access the MAP data and for those students who are below target 

range, teachers will focus on student growth and utilize activities and strategies provided by the 

researchers at NWEA website. Classroom teachers, with support of data team members, will review and 

select activities appropriate for students, based on student performance in the specific math skills areas 

assessed. Research Cited: NWEA research published on the NWEA website. 

 

 

 

 

 

 

 

 

 

Strategies (Processes) to Implement the 
Intervention 

Timeline Personnel and Financial 
Resources 

Benchmarks 
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Math Interventions 2015-2016 

school year 

Classroom teachers, building 

interventionists , 

paraprofessionals 

 

$1125 

Students in grades that did not 

take the MAP test are referred 

based on teacher 

recommendation. The intervention 

is based on the concepts/topics 

covered in the core math program, 

Singapore Math, for that day or 

week. Kindergarten through 

second grade students receive 

fifteen to twenty minutes of 

intervention daily. 

 

CPM Training 

2015-2016 

school year 

Principle, Sixth Grade Math 

Instructor(s), Building 

Interventions 

 

$1200 

Our staff in the district began 

training in the summer of 2014. 

Brandon Ray and Gar Powell 

continue to be consultants with 

follow-up trainings and classroom 

observations for our sixth grade 

instructor, as well as other 

instructors using the program. Mr. 

Ray and Mr. Powell will follow up 

with visits throughout the 2015-16 

school year. 

Differentiated Instruction 2015–2016 

school year 

Classroom teachers, 

members of math data 

teams 

Based on the student's age/grade,  

in some grades (ie. 2nd -6th), the 

teacher will share the student's 

score with the student. The 

student will know what their target 

goal is and the student will be 

directed to "MAP "intervention 

activities from NWEA website that 

address specific areas of weakness. 

 

 

 

Evaluation/Evidence (How will you know when the intervention is fully implemented?) SES will be analyzing our 

current math data to determine if we are meeting the goals. Through classroom walkthroughs, we will be looking for active 

engagement strategies happening in the general and special education classrooms. SES will review success toward each of 

the goals set forth in the Teaching and Learning Improvement Plan. The routine of collecting these documents and 

analyzing them schoolwide is a priority during the 2015-2016 school year. 
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Teaching and Learning Improvement Plan 

GOAL(S): A 10% increase in the number of students demonstrating proficiency as measured by age appropriate 

assessments including MAP, Advantage, Common district math assessments, IXL Math, STAR Math.  This will move our 

overall school rating from “Meeting Expectation” to “Exceeding Expectations.” 

 

Students will demonstrate a proficiency in reading comprehension by increasing individual scores by 5 points on 

each MAP assessment in English Language Arts by spring of 2016, as measured by MAP RIT scores, MAP RIT ranges. 

 

MEASURES AND METHODS (INTERVENTIONS): Strategy 1: Reading Comprehension-Effective Use of Data - In the area 

of reading comprehension we will use student data from DIBELS Next, DAZE (DIBELS Comprehension), phonics screener (for 

those below benchmark on DIBELS), MAP, PAWS, Close Reading, STAR Reading, and Curriculum Based Assessment from the 

Scott Foresman Series to establish a foundation from which a plan is developed. In examining the MAP Data on students in 

grades two through six we wanted to bring parents into the discussion. At the fall conferences, second through sixth grade 

parents, along with the students, were made aware of the MAP scores in reading. All students and parents were shown the 

target goal for growth on the MAP in the area of reading. Parents will support reading at home as well. To help the students 

realize their goals, we will establish differentiated reading groups. Students in grades three through six will be divided into 

reading groups based on testing. Comprehension will be the overall focus; however, some children will be working on 

fluency, while others may still need reinforcement in decoding. Research Cited: NWEA research, MAP Cut scores, MAP RIT 

Ranges 

Strategy 2: Data Review/Progress Monitoring – Quarterly grade level data meetings are held. The teacher(s) for that grade 

meet with the principal, Title I staff, and any other staff who work with students not at benchmark. The extra staff usually 

includes resource teacher(s) and our speech language pathologist. At the meeting each student who was below grade level 

is discussed. Progress monitoring data is reviewed and concerns/changes are discussed, as well as progress/celebrations. At 

that time, staff member responsibility for intervention is always reviewed. Notes are taken at the meeting with participants 

listed. The notes are copied and distributed to those members present. 

 

Strategies (Processes) to Implement the 
Intervention 

Timeline Personnel and Financial 
Resources 

Benchmarks 

Reading intervention groups.  2015-2016 

School 

year 

$1500 

Classroom teachers, 

paraprofessionals, 

librarian, p.e. teacher, 

music teacher, building 

interventionist , Title I 

Staff, counselor and any 

other staff who may be 

assigned a reading group. 

Students in grades 3 through 6 

take part in reading groups for 

30 minutes daily. Students are 

divided into groups based on 

results from PAWS and 

DIBELS. There are five 

literature groups studying 

literature of the instructor's 

choosing. In addition to the 

literature groups, five other 

student groups exist. These 

groups focus on Common Core 

comprehension skills.  The 
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comprehension group teachers 

are using ReadWorks.org to 

select lessons based on 

Common Core State Standards. 

In addition to the progress 

monitoring that is taking place, 

our staff uses various programs 

for intervention support. We 

have in place Lexia software, 

Accelerated Reader, Quick 

Reads, Reading Mastery, 

Corrective Reading, and 

Phonics for Reading. In addition 

to the previously mentioned 

software and reading programs, 

some of our staff has been 

trained on the use of Read Out 

Loud, Write Out Loud, Draft 

Writer, and Co Writer. 

Reading assessment – Data Gathering 

● Lexia 

● IXL 

● Homework club 

2015-2016 

School 

year 

$2500 

TITLE I staff, classroom 

teachers, resource 

teachers, 

paraprofessionals, 

building interventionist. 

Students in all grades have 

opportunities during computer 

time to work on software 

programs that will maintain or 

enhance current reading skills. 

This software includes Lexia 

and IXL (Language Arts). The 

students only work on these 

programs on days their 

individual classroom teachers 

set aside for this drill/practice. 

This varies between 

classrooms.  

Additionally, students may 

participate in extended school 

day activities on 

Mondays,Tuesdays, and 

Wednesdays. Students work 

with teachers or 

paraprofessionals directly at 

study group/homework club or 

they may work on software to 

reinforce reading skills. The 

after school activities are not 

limited to just reading, but this is 

an opportunity for maintenance, 

reinforcement, and direct 
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instruction in reading. Students 

are also able to access Lexia 

and IXL Language Arts from 

their home computers. For 

those families who want to use 

this software, information was 

provided to them so they could 

have access to these programs 

at home, encouraging the home 

school connection. 

Professional Development:  

Close Reading 

2015-2016 

School 

year 

Classroom teachers, 

Paraprofessionals, 

librarian, p.e. teacher, 

music teacher, building 

interventionist , Title I 

staff, counselor, and other 

staff who may be assigned 

a reading group 

In 2014-2015, SES Staff 

received training on close 

reading from Amy Spiker 

(University of Wyoming).  We 

are planning on having Amy 

Spiker return to do a follow up 

training with the staff. 

Progress monitoring 

 

2015-2016 

School 

year 

No funding required 

 

Classroom teachers, Title 

I staff, resource room staff 

Classroom teachers progress 

monitor students in their 

classroom who are not at 

benchmark and do not receive 

support from an Individual 

Reading Plan in Title I or 

through an IEP in the Resource 

Room. Currently, intensive 

students are progress 

monitored weekly by either Title 

I staff or resource staff, and 

strategic students are progress 

monitored every other week by 

classroom teacher, Title I staff, 

or resource staff. Students who 

were at benchmark in the fall 

are monitored three times per 

year. 

Differentiated Instruction 

 

2015-2016 

School 

year 

$0 

Classroom teacher, 

members of reading data 

team 

Teachers will access the MAP 

data and for those students who 

are below target range, 

teachers will focus on student 

growth and utilize activities and 

strategies provided by the 

researchers at NWEA from their 

website. Classroom teachers, 
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with support of data team 

members, will review and select 

which activities are appropriate 

for which student, based on 

student performance in the 

specific reading skills areas 

assessed. Some examples of 

areas assessed are benchmark 

assessments from Reading 

Street, informal classroom 

assessments and daily 

observations. 

    

 

 

Evaluation/Evidence (How will you know when the intervention is fully implemented?)  

Saratoga Elementary School will be analyzing our current reading data to determine if we are meeting the 

established goals. Through classroom walkthroughs, we will be looking for active engagement strategies happening 

in the general and special education classrooms.  We will know when the intervention is fully implemented 

because students will show proficiency on the district-wide reading assessments (DIBELS, MAP, and PAWS). 
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DOMAIN 2: LEADERSHIP CAPACITY 

AdvancED Standard 1: Purpose and Direction 

Purpose Revision Process (1.1) 

The school engages in a systematic, inclusive, and comprehensive process to review, 

revise, and communicate a school purpose for student success. (1.1 Rubric) Acceptable 

 

YES 
The school provides opportunities for all children to meet the State's proficient and advanced levels of 

student academic achievement.  (Federal) 

 

Summary of Practices: The school's process for review, revision, and communication of the purpose statement 

is documented. The process is formalized and implemented on a regular schedule. The process includes 

participation by representatives from all stakeholder groups. The purpose statement focuses on student success.  

 

Evidence: 

•Survey results  

•Examples of communications to stakeholders about the school's purpose  

● (i.e. website, newsletters, annual report, student handbook,etc.)  

•Communication plan to stakeholders regarding the school's purpose  

•Minutes from meetings related to development of the school's purpose  

•Documentation or description of the process for creating the school's purpose including the role of stakeholders  

•Purpose statement 
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Culture Based on Shared Values and Beliefs (1.2) 

The school leadership and staff commit to a culture that is based on shared values 

and beliefs about teaching and learning and supports challenging, equitable 

educational programs and learning experiences for all students that include 

achievement of learning, thinking, and life skills. (1.2 Rubric) 

Acceptable 

 

Summary of Practices: 
Commitment to shared values and beliefs about teaching and learning is evident in documentation and decision 

making. This commitment is regularly reflected in communication among leaders and staff. Challenging 

educational programs and equitable learning experiences are implemented so that all students achieve learning, 

thinking, and life skills necessary for success. Evidence indicates a commitment to instructional practices that 

include active student engagement, a focus on depth of understanding, and the application of knowledge and 

skills. School leadership and staff share high expectations for professional practice.  

 

 

Evidence: 

•Agendas and/or minutes that reference a commitment to the components of the school's statement of purpose  

•Survey results  

•The school's mission statement is recited by all staff and students during the morning announcements. 

● Why are we here? For 21st Century Learning, with Engagement, Challenge, and Innovation 

● What works? Being Prepared, Productive, and Proficient 

● What will we give? Excellence, Everyday, for Everyone. 
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School Improvement Process (1.3) 

The school’s leadership implements a continuous improvement process that provides 

clear direction for improving conditions that support student learning. (1.3 Rubric) 
Acceptable 

 

YES 
The school monitors its school improvement process and supports the implementation of the school 

improvement plan. (Wyoming) 

YES 
The school participates in the State Accountability System and complies with applicable state and 

federal laws. (Wyoming) 

YES 

The school conducted a needs assessment, which included a review of academic achievement data for 
all students and assessed the needs of the school relative to the Schoolwide program components. 
(Federal) 

YES 
If the school uses Title 1 Targeted Assistance, planning for students served under this part is 
incorporated into existing school planning. (Federal) 

YES The comprehensive plan components are reviewed and revised as necessary by the school. (Federal) 

YES 

The school has planned or developed strategies with input from teachers to monitor and evaluate the 
success of school wide activities and will use the results of the evaluation to inform and improve 
instructional strategies as well as professional development activities. (Federal) 

All Title I Schools: Briefly describe your needs assessment and planning process; and describe how stakeholders 

are engaged in the process. 

 

Summary of Practices: 

School leaders implement a documented, systematic, continuous improvement process for student learning and 

the conditions that support learning. All stakeholder groups are engaged in the process. School personnel maintain 

a profile with current and comprehensive data on student and school performance. The profile contains analyses 

of data used to identify goals for the improvement of achievement and instruction that are aligned with the 

school's purpose. Improvement goals have measurable performance targets. The process includes action planning 

that identifies measurable objectives, strategies, activities, resources, and timelines for achieving improvement 

goals. School leaders hold all school personnel accountable for and evaluate the overall quality of the 

implementation of all interventions and strategies. The process is reviewed and evaluated. Documentation that 

the process yields improved student achievement and instruction is available and communicated to stakeholders. 

 

Evidence: 

•The school data profile 

•Agenda, minutes from continuous improvement planning meetings  

•Open house, parent teacher conferences, McRel Evaluations, Parent Nights, Rubrics 
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AdvancED Standard 2: Leadership 

Board Policies and Practices (2.1) 

Board Policies and Practices: The governing body establishes policies and supports 

practices that ensure effective administration of the school.  (2.1 Rubric) 
Acceptable 

 

YES 
The flags of the United States of America and the State of Wyoming are displayed when school is in 

session in, upon, or around the school building. (Wyoming) 

 

Summary of Practices: Policies and practices support the school's purpose and direction and the effective 

operation of the school. Policies and practices promote effective instruction and assessment that produce 

equitable and challenging learning experiences for all students. There are policies and practices regarding 

professional growth of all staff. Policies and practices provide requirements, direction for, and oversight of fiscal 

management. 

 

Evidence: 

•Student handbooks  

•Governing body policies, procedures, and practices  

•Staff handbooks  

•Communications to stakeholder about policy revisions  

•Staff handbooks reflect more support practices than policy  
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District Board Operations (2.2) 

The governing body operates responsibly and functions effectively. (2.2 

Rubric) 
Needs 

Improvement 

 

Summary of Practices: The governing body ensures that its decisions and actions are in accordance with 

defined roles and responsibilities, are ethical, and free of conflict of interest. Governing body members participate 

in professional development regarding the roles and responsibilities of the governing body and its individual 

members. The governing body complies with all policies, procedures, laws, and regulations. 

 

Evidence: 

•Governing body minutes relating to training  

•Proof of legal counsel 
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Leadership Autonomy (2.3) 

The governing body ensures that the school leadership has the autonomy to 

meet goals for achievement and instruction and to manage day-to-day 

operations effectively. (2.3 Rubric) 

Needs 
Improvement 

 
 

Summary of Practices: The governing body generally protects, supports, and respects the autonomy of school 

leadership to accomplish goals for improvement in student learning and instruction as well as manage day-to-day 
operations of the school. The governing body maintains a distinction between its roles and responsibilities and 
those of school leadership. 

 
Evidence: 
•Roles and responsibilities of school leadership  
•School improvement plan developed by the school  
•Survey results regarding functions of the governing body  
•Agendas and minutes of meetings 
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Leaders and Staff Foster Culture (2.4) 

Leadership and staff foster a culture consistent with the system’s purpose and 

direction. (2.4 Rubric) 
Acceptable 

 

Summary of Practices: Leaders and staff align their decisions and actions toward continuous improvement to 

achieve the school's purpose. They expect all students to be held to high standards in all courses of study. All 

leaders and staff are collectively accountable for student learning. School leaders support innovation, 

collaboration, shared leadership, and professional growth. The culture is characterized by collaboration and a 

sense of community. 

 

Evidence: 

● Examples of collaboration and shared leadership  

● Survey results  

● Examples of decisions aligned with the school's statement of purpose 

● Examples of decisions in support of the school's continuous improvement plan  

● Principal and necessary staff attend data meetings (knows which students are struggling). Decisions about 

programs and individual students are taken into consideration and reflect the school's improvement plan. 

● Achievement, social growth, and implementing effective and efficient procedures 
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Stakeholder Engagement (2.5) 

Leadership engages stakeholders effectively in support of the school’s purpose and 

direction. (2.5 Rubric) 
Acceptable 

 

YES 

The school has procedures for involving parents and community in decision-making, implementation of 

standards, goal setting and planning for school improvement, and identification of budget priorities 

based on student performance standards. (Wyoming) 

 

Summary of Practices: Leaders communicate effectively with appropriate and varied representatives from 

stakeholder groups, provide opportunities for stakeholders to shape decisions, solicit feedback and respond to 

stakeholders, work collaboratively on school improvement efforts, and provide and support meaningful leadership 

roles for stakeholders. School leaders' efforts result in measurable, active stakeholder participation; engagement 

in the school; a sense of community; and ownership. 

 

Evidence: 

•Minutes from meetings with stakeholders  

•Copies of surveys or screen shots from online surveys  

•Survey responses  

•Involvement of stakeholders in a school improvement plan  

•PTO meetings, IEP meetings, parent conferences, etc. 
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Leader and Staff Evaluation (2.6) 

Leadership and staff supervision and evaluation processes result in improved 

professional practice in all areas of the system and improved student success. (2.6 

Rubric) 

Acceptable 

 

YES 
The school uses a State Board of Education/WDE approved teacher performance evaluation system. 

(Wyoming) 

YES 
The performance of each initial contract teacher is formally evaluated in writing at least twice annually. 

(Wyoming) 

YES 
The performance of each continuing contract teacher is formally evaluated in writing at least once each 

year. (Wyoming) 

 

Summary of Practices: The focus of the criteria and processes of supervision and evaluation is improving 

professional practice and improving student success. Supervision and evaluation processes are regularly 

implemented. The results of the supervision and evaluation processes are used to monitor and effectively adjust 

professional practice and improve student learning. 

 

Evidence: 

● Supervision and evaluation documents with criteria for improving professional practice and student 

success noted  

● Representative supervision and evaluation reports  

● McRel Evaluation, staff is encouraged to attend School Improvement Conferences, data meetings, IEP 

meetings  

● Overall the governance and leadership promotes and supports student performance and school 

effectiveness.  

● Our district is spread out and made up of very different communities, making it difficult for the governing 

body to function cohesively and collaboratively on all matters 
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Leadership Capacity Improvement Plan  
GOAL(S):  

Math Achievement: By 2017, SES performance levels in math will be increased from partially meeting to meeting 

expectations by increasing the total percent proficient on PAWS. 

Reading Achievement: By 2017, Saratoga Elementary School performance levels in reading will be increased from 

partially meeting to meeting expectations by increasing the total percent proficient on PAWS. 

Writing Achievement: By 2017, Saratoga Elementary School performance levels in writing will be increased from 

partially meeting to meeting expectations by increasing the total percent proficient for on-demand district writing 

assessments. 

 

 

MEASURES AND METHODS (INTERVENTIONS): 

- All staff, K-5, will be trained in the Singapore Math program throughout the 2015-16 school year 

- The school improvement team will go to a PLC presentation with Dr. Anthony Muhammad, in Powell, on 

November 10th 

- November 11th the team will be observing a school that is currently using PLC’s 

- Dr. Amy Spiker, from the University of Wyoming, will be coming back for a follow-up training on Close Reading 

- Our facilitators will provide ongoing training in technology instruction 

 

 

Strategies (Processes) to Implement the Intervention Timeline Personnel 
and Financial 

Resources 

Benchmarks 

School personnel maintain and use an assessment system that 

produces data from multiple assessment measures, including 

locally developed and standardized assessments of student 

learning and school performance. The system ensures 

consistent measurement across classrooms and courses. Most 

assessments, especially those related to student learning, are 

proven reliable and bias-free. The system is regularly 

evaluated for reliability and effectiveness in improving 

instruction, student learning, and the conditions that support 

learning. 

2015-2016 

School year 

 ● Documentation or 

description of 

evaluation 

tools/protocols Survey 

results  

● Brief description of 

student assessment 

system including range 

of data produced from 

standardized and local 

assessments on student 

learning and school 

performanceElementar

y writing curriculum, 

assessments are 

reliable and bias-free 

with schedules of 

assessments, and 

consistency across 
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curriculum in specials 

such as P.E., music, 

social studies, science, 

in areas of writing. 

Ongoing training with 

district consultant in 

the area of writing 

Systematic processes and procedures for collecting, analyzing, 

and applying learning from multiple data sources are used 

consistently by professional and support staff. Data sources 

include comparison and trend data that provide a complete 

picture of student learning, instruction, the effectiveness of 

programs, and the conditions that support learning. School 

personnel use data to design, implement, and evaluate 

continuous improvement plans to improve student learning, 

instruction, the effectiveness of programs, and organizational 

conditions. 

2015-2016 

School year 

 ● Survey results  

● Examples of use of data 

to design, implement, 

and evaluate 

continuous 

improvement plans and 

apply learning 

● All staff work on 

gathering data through 

interventions and 

progress monitoring in 

reading and math 

● District scoring 

guidelines and targets, 

data meetings, district 

writing, and WEN video 

collaboration with 

grade/subject area 

colleagues 

Most professional and support staff members are assessed 

and trained in a professional development program related to 

the evaluation, interpretation, and use of data. 

2015-2016 

School year 

 ● Survey results  

● Building level trainings 

during staff meetings, 

previous DIBELS 

training, possibly not all 

staff haven’ been 

"rigorously" trained in 

interpretation and use 

of data 

Policies and procedures describe a process for analyzing data 

that determine verifiable improvement in student learning, 

including readiness for success at the next level. Results 

indicate improvement, and school personnel consistently use 

these results to design, implement, and evaluate the results of 

continuous improvement action plans related to student 

learning, including readiness for and success at the next level. 

2015-2016 

School year 

 ● Student surveys  

● Agendas, minutes of 

meetings related to 

analysis of data 

● Examples of use of 

results to evaluate 

continuous 
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improvement action 

plans  

● Evidence of student 

growth  

● Reading has Early 

Literacy Plan but math 

and writing are working 

on creating a clearly 

defined plan. We want 

all staff to be able to 

have visual 

representation of these 

plans. Comparing data 

from year to year 

through improvement 

plan and data 

meetings, PAWS 

results, MAP results 

and graphs 

Leaders monitor comprehensive information about student 

learning, conditions that support student learning, and the 

achievement of school improvement goals. Leaders regularly 

communicate results using multiple delivery methods to all 

stakeholder groups. 

2015-2016 

School year 

 ● Survey results  

● Sample 

communications to 

stakeholders regarding 

student learning, 

conditions that support 

learning, and 

achievement of school 

improvement goals  

● Data meetings discuss 

conditions that support 

learning, visual display 

of data, maybe need to 

use more and varied 

methods to 

communicate results to 

stakeholders 

 

Evaluation/Evidence (How will you know when the intervention is fully implemented?) 

SES will be analyzing our current PAWS data to see if we are meeting the goals. Through classroom walkthroughs, we will be 

looking for active engagement strategies happening in the general and Special Education classrooms. SES will review our 

success toward each of the goals set forth in the Leadership Capacity Improvement Plan. The routine of collecting these 

documents and analyzing them schoolwide is a priority during the 2015 –2016 school year. 
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DOMAIN 3: RESOURCE UTILIZATION 

Standard 4: Resources and Support Systems 

Staff Recruiting and Retention (4.1) 

Qualified professional and support staff are sufficient in number to fulfill their roles 

and responsibilities necessary to support the school’s purpose, direction, and the 

educational program.  (4.1 Rubric) 

Acceptable 

 

YES 
The assignment of staff members is in accordance with the certificates and endorsements as specified in 

the Professional Teaching Standards Board regulations. (Wyoming) 

YES Instruction is provided by highly qualified teachers (Federal) 

YES Paraprofessionals meet the requirements of ESEA (Federal) 

All Title I Schools: What strategies are used to attract highly qualified teachers to high need Title I schools?  

 

Summary of Practices: Policies, processes, and procedures ensure that school leaders have access to hire, place, 

and retain qualified professional and support staff. School leaders systematically determine the number of 

personnel necessary to fill all the roles and responsibilities necessary to support the school purpose, educational 

programs, and continuous improvement. Sustained fiscal resources are available to fund positions critical to 

achieve the purpose and direction of the school. 

 

Evidence: 

•School budgets for the last three years  

•Survey results  

•Policies, processes, procedures and other documentation related to the hiring, placement and retention of 

professional and support staff  

•Assessments of staffing needs  

•Documentation of highly qualified staff 
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Sufficient Resources (4.2) 

Instructional time, material resources, and fiscal resources are sufficient to support 

the purpose and direction of the school. (4.2 Rubric) 
Acceptable 

 

YES 

The school complies with the State Board of Education’s definition of the minimum hours of 

student/teacher contact and minimum days per year. The school calendar includes a minimum of 185 

teacher work days. 

● ½ Day Kindergarten – 450 hours 

● Full Day Kindergarten – 900 hours 

● Elementary – 900 hours 

● Middle/Jr. High – 1050 hours 

● High School – 1100 hours  (Wyoming) 

YES 

On Presidents’ Day, Veterans Day, Martin Luther King Jr. Day, Wyoming Equality Day, and general election 

day, the school is not dismissed except by order of the board of trustees of the district. Exercises to 

emphasize the significance of these days are optional to the school. (Wyoming) 

YES 

The following days are appropriately observed: 

● Wyoming Day, December 10 of each year. 

● Nellie T. Ross’ birthday, November 29 of each year. 

● Native American Day, the second Friday in May. 

● Pearl Harbor Remembrance Day, December 7 of each year. 

● Constitution Day, September 17 of each year. (Wyoming) 

YES 
Federal funds are used for authorized and allowable activities, and are used by the intended population 

(Federal) 

YES Federal funds are used to supplement and in no case supplant state or local dollars. (Federal) 

YES 
Equipment purchased with federal funds, including that purchased for private/home school use, are 

marked and inventoried. (Federal) 

YES 
Personnel whose salary is funded 100% from a single federal fund submit a signed, bi-annual certification.  

(Federal) 

YES 
Personnel whose salary is split-funded, whether between various federal funds or between federal and 

state funds, maintained accurate time/effort logs. schools. (Federal) 

YES Activities approved for Federal Funding are completed within the approved time period. (Federal) 

 

All Title I Schools: How do you coordinate and integrate federal, state, and local services and programs? 
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Summary of Practices: Instructional time, material resources, and fiscal resources are focused on supporting the 

purpose and direction of the school. Instructional time is protected in policy and practice. School leaders work to 

secure material and fiscal resources to meet the needs of all students. School leaders demonstrate that 

instructional time, material resources, and fiscal resources are allocated so that all students have equitable 

opportunities to attain challenging learning expectations. Efforts toward the continuous improvement of 

instruction and operations include achieving the school's purpose and direction. 

 

 Evidence:  

● School schedule  

● School calendar  

● Block of time for core instruction, pacing guides 
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Safe, Clean and Healthy Environment (4.3) 

The school maintains facilities, services, and equipment to provide a safe, clean, and 

healthy environment for all students and staff. (4.3 Rubric) 
Acceptable 

 

YES 
The school ensures that students are educated in a safe environment that meets all building, health, 

safety, and environmental codes and standards required by law for all public buildings. (Wyoming) 

YES 
Crisis management plans are in place to ensure that potential crisis situations are addressed and are 

practiced on a regular basis. (Wyoming) 

YES 
A health inspection of the building and the food service facilities is conducted annually, and the building 

principal has sought remedies to noted problems in accordance with state statutes. (Wyoming) 

YES 
Protective eye devices have been purchased and are used, free of charge, by all students and teachers 

involved in activities or using materials that create a substantial risk of harm to the eyes. (Wyoming) 

YES 
The school requires written documentary proof of immunization or written immunization waiver to be 

provided for all students attending within thirty (30) days after the date of school entry. (Wyoming) 

YES 
The school maintains documentation on file and conducts an audit of immunization status for each child 

enrolled in accordance with rules and regulations prescribed by the Department of Health. (Wyoming) 

YES 
The school has developed and has on file the policy for required notification of pesticide application on 

or around the school building. (Wyoming) 

YES Fire inspections are conducted at least once every three (3) years, and results are available. (Wyoming) 

YES 
The school conducts fire/safety drills at least once every month that school is in session according to 

state statutes. (Wyoming) 

YES 

The school has established a school environment that improves school safety and discipline and 

addresses other non-academic factors that impact student achievement, such as students’ social, 

emotional, and health needs. (Federal) 

 

Summary of Practices: School leaders have expectations for maintaining safety, cleanliness, and a healthy 

environment and have shared these definitions and expectations with most stakeholders. Selected school 

personnel are accountable for maintaining these expectations. Some measures are in place that allow for tracking 

of these conditions. Personnel work to improve these conditions. Results of improvement efforts are monitored.  

 

Evidence: 

•Records of depreciation of equipment  

•Documentation of compliance with local and state inspections requirements  

•Documentation of emergency procedures such as fire drills, evacuation and other emergency procedures 

•Maintenance schedules  
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•Carbon County School District #2 Crisis Response Manual  
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Information Resources (4.4) 

Students and school personnel use a range of media and information resources to 

support the school’s educational programs. (4.4 Rubric) 
Acceptable 

 

YES 
Media services sufficient to support the achievement of student content and performance standards are 

available and accessible to all students and staff. (Wyoming) 

 

Summary of Practices: Students and school personnel have access to media and information resources 

necessary to achieve the educational programs of the school. Qualified personnel are available to assist students 

and school personnel in learning about the tools and locations for finding and retrieving information. 

 

Evidence: 

● Survey results  

● Data on media and information resources available to students and staff  

● Schedule of staff availability to assist students and school personnel related to finding and retrieving 

information 
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Technology Resources (4.5) 

The technology infrastructure supports the school’s teaching, learning, and 

operational needs. (4.5 Rubric) 
Needs 

Improvement 

 

YES The school has implemented the district technology plan. (Wyoming) 

 

Summary of Practices: The technology infrastructure meets the teaching, learning, and operational needs of 

most stakeholders. School personnel have a technology plan to improve technology services and infrastructure 

with support from the district instructional integration specialists.  

 

Evidence: 

● Technology plan and budget to improve technology services and infrastructure  

● Assessments to inform development of technology plan  

● Survey results  

● Policies relative to technology use 
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Supports to Meet Physical, Social and Emotional Needs (4.6) 

The school provides support services to meet the physical, social, and emotional 

needs of the student population being served. (4.6 Rubric) 
Acceptable 

 

Summary of Practices: School personnel implement a process to determine the physical, social, and 

emotional needs of each student in the school. School personnel provide or coordinate programs to meet the 

needs of students as necessary. Measures of program effectiveness are in place, and school personnel use the data 

from these measures to evaluate all programs. Improvement plans related to these programs are designed and 

implemented when needed to more effectively meet the needs of students. 

 

Evidence: 

● Student assessment system for identifying student needs  

● Survey results  

● Social classes and services, ie., bullying, character education  

● List of support services available to students 

● Counseling 

● Keys of Excellence 

● Occupational Therapy 

● Social worker 

● Teacher of the Visually Impaired (TVI) 

● Special Education teacher 
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Services to Support Student Educational Needs (4.7) 

The school provides services that support the counseling, assessment, referral, 

educational, and career planning needs of all students. (4.7 Rubric) 
Acceptable 

 

YES 
The school is providing for the needs of all disabled students and is in compliance with statutory 

requirements. (Wyoming) 

YES 

All students have access to guidance services that provide assistance in developing and 

monitoring their educational and career plans through a structured, systematic individual 

planning process.  (Wyoming) 

 

Summary of Practices: School personnel implement a process to determine the counseling, assessment, 

referral, educational, and career planning needs of all students. School personnel provide or coordinate programs 

necessary to meet the needs of students, whenever possible. Measures of program effectiveness are in place, and 

school personnel use the data from these measures to evaluate all programs. Improvement plans related to these 

programs are designed and implemented when needed to more effectively meet the needs of students. 

 

Evidence: 

● List of services available related to counseling, assessment, referral, educational, and career planning  

● Survey results  

● Budget for counseling, assessment, referral, educational and career planning  

● Description of IEP process  

● Description of referral process  

● BIT process, referral process, IEPs and individual student goals contained within--- including progress 

notes, progress monitoring data, IRPs, data meeting minutes, DIBELS and MAP results posted in lounge 

and Title I room  
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Assistance Needed 

For assurances marked NO, please explain what is preventing your school from meeting the 

requirement and what support is needed to assist your school in meeting the requirement. 
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Resource Utilization Improvement Plan 
GOAL(S): Achievement: Saratoga Elementary will increase combined student proficiency on PAWS Math, Reading, and 

Science from 53% to at least 69% by May 27, 2016. 

Growth: Saratoga Elementary will increase growth on PAWS Math and Reading from 43.5% to at least 45% by May 27, 

2016. 

Equity: Saratoga Elementary will increase growth on PAWS Math and Reading for students in the consolidated subgroup 

from 51% to at least 60% by May 27, 2016. 

 

 

MEASURES AND METHODS (INTERVENTIONS): 

 

 

Strategies (Processes) to Implement the 
Intervention 

Timeline Personnel and 
Financial 

Resources 

Benchmarks 

Teachers will use Tier II and Tier III literacy 

interventions 

2015-2016 

School Year 

 Lexia Core 5 

Sound Partners 

Phonics for Reading 

Read Naturally Live 

Six Minute Solutions 

Read About 

My Sidewalks 

Reading Mastery 

Corrective Reading 

Linda Mood-Bell 

Teachers will use math facts in a flash, reteach 

workbook, enrichment notebook, Advantage math 

and Arcademics.  

2015-2016 

School Year 

 Singapore Math workbooks 

Advantage Math tool kit 

 

 

School Improvement Committee will attend PLC 

training with Dr. Anthony Muhammad 

2015-2016 

School Year 

 Attend training in Powell, WY, 

November 10-11 

 

Evaluation/Evidence (How will you know when the intervention is fully implemented?) 

 

The spring data will show student progress. 
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ESEA CORRECTIVE ACTION PLAN 

Required for those Title I Schools in School Improvement Status Year 3 or 4, Corrective Action 

Status and for all non-Title I Schools in Corrective Action Status 

 

Corrective Action Options (Please select at least one option listed) 

Option 1: Institute a new curriculum grounded in scientifically based research and provide 
appropriate professional development to support its implementation 

 

Option 2: Extend the school year or school day  

Option 3: Replace school staff who are deemed relevant to the school not making Adequate 
Yearly Progress 

 

Option 4: Significantly decrease the management authority at the school  

Option 5: Restructure the internal organization of the school  

Option 6: Appoint one or more outside experts to advise the school on (1) how to revise and 
strengthen the improvement plan it created while in school improvement status; and on (2) how 
to address the specific issues underlying the school’s continued inability to make AYP 

 

 

Please describe: 

● The Corrective Action selected 

● Professional Development activities (If option 1 is selected) 

● District improvement efforts being implemented to support the corrective action 

● How this plan will support current school improvement efforts 

● Data that will be used to measure the success of the corrective action 
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ESEA RESTRUCTURING PLAN 

Required for Title I Schools in School Improvement Status Year 4 (Planning For Restructuring) 

 

SELECT A RESTRUCTURING OPTION 

OPTION 1: Close and Reopen as a Charter School  

OPTION 2: Replace the school or LEA staff members who are relevant to the failure to make 
Adequate Yearly Progress 

 

OPTION 3: LEA contracts with private management to govern the school  

OPTION 4: Any other major restructuring of the school’s governance  

 

Please include: 

● Members of Restructuring Planning Committee and Titles/Positions 

● Description of the School’s Plan for Restructuring 

● Description of how Stakeholders were involved in Restructuring Plan 

● What data has been used to support selected option? 

● Professional development activities 

● How the District is supporting the Restructuring Plan  

● How this plan will support current School Improvement efforts 

● Data that will be used to measure the success and monitor restructuring efforts 

● Resources needed to implement this plan 

● Major milestones or timelines for plan 

● Other Supporting Documentation 

● Signatures of the State Superintendent of Public Instruction and the State School Board 

Chairman  

 


