A Balanced and Coherent
System of Assessment
Classroom
Assessments

Common
Assessment

District Level
Assessments

External
Assessments

Based on your
understanding of
a balanced and
coherent system
of assessment,
list (by name) the
assessments
presently used in
your school
under the
appropriate
category.
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BASRC Findings
High achieving schools
1. Never tested or
tested only a few
times a year - 36%
2. Tested a few times a
month or as often as
weekly - 64%

Low achieving schools
1. Never tested or
tested only a few
times a year - 79%
2. Tested a few times a
month or as often as
weekly - 21%

Supporting Research
Meisels, et al. (2003)
Creating a system of accountability:The impact
of instructional assessment on elementary
children's achievement test scores"
!.7 to 1.5 Standard Deviation Score Gain

Rodriguez (2004)
Role of Classroom Assessment in Student
Performance on TIMSS
! .5 to 1.8 Standard Deviation Score Gain

Supporting Research
Bloom (1984)
Mastery Learning Research
!1.0 Standard Deviation Gain
!Rivals Impact of One-on-One Tutoring

Black & Wiliam (1998)
International Research Review
!.5 to 1.0 Standard Deviation Score Gain
!Largest Gain for Low Achievers!

1.0 Standard Deviation?
30+ Percentile Points On ITBS (middle of score range)
4 Grade Equivalents
100 SAT Score Points
6 ACT Score Points
Unprecedented Achievement Gains!!
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BASRC Findings
Thirty-two matched pairs of schools

1. Schools frequently assessed student progress.
2. Teachers learned how to analyze data.
3. Clear and focused goals centered on improving

Impact of
Frequent Assessment
Twenty-nine of thirty-five studies found positive effects
from frequent testing. Six found negative results.
Thirteen of the twenty-nine studies with positive
results reported statistically significant results.
Banget-Drowns, Kulik, and Kulik.
Effect of Frequent Classroom Testing J. Ed Research, Nov/Dec, 1991

student achievement.
(Bay Area School Reform Project, 2003)

Impact of
Frequent Assessment
“Interim assessments should be given often enough
so teachers get timely feedback on student learning,
but spaced widely enough so there is time for
instruction to take hold and produce measurable
progress before the next assessment.”
Kim Marshall,.
Interim Assessment: Keys to Successful Implementation (2006)

“… formative assessment should focus on the learning goals for an instructional unit
and occur perhaps after only a week or two of instructional time.” Guskey (2009)

Achievement Gains Associated With Number of
Assessments Over 15 Weeks
# of Assessments

Effect Size

Percentile Gain

0

0

0

1

0.34

13.5

5

0.53

20.0

10

0.60

22.5

15

0.66

24.5

20

0.71

26.0

25

0.78

28.5

30

0.82

29.0

Bangent-Drowns, Kulik & Kulik, 1991, as reported in Marzano, The Art and Science of Teaching, 2007.
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DRIP

We often hear that
people want to make
their schools more
results oriented but
the problem is that
schools are not
results oriented,
people are….
Rick DuFour, 2005

Using Data in a PLC
In a Professional Learning Community, data must
meet the following criteria. Data must be:
1.
Easily accessible,
2.
Purposely arranged, and
3.
Publicly discussed.

Sampling of Data Protocols
Here are a few examples of protocols teams can
use to facilitate data conversations.
1. Stop light highlighting
2. Here’s what, So what, Now what
3. Tuning Protocol (Descriptive Review)
4. Seeking Evidence Protocol

Damon Lopez, 2004

5. Data Teams
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Using Data in a PLC
Here’s what,
So what, and
Now what!
! Kildeer Countryside CCSD 96
May not be reprinted without written permission

What Makes A Difference

What Makes A Difference

“By itself, the feedback offered through regular
classroom formative assessment does little to
improve student learning. In other words, formative
assessments alone yield little if any improvement.
Regardless of their form, structure, or quality,
formative assessments simple measure student
learning - they do not improve it.”

“The best ideas for effective corrective activities interventions - generally come from fellow teachers.
Teaching colleagues often can offer new ways of
presenting concepts, different examples, and
alternative materials. Professional opportunities that
provide teachers with time for such sharing reduce the
workload of individual teachers and typically yield
higher quality activities.”

Thomas R. Guskey,
Formative Assessment: The Contribution of Benjamin S Bloom. (2009)

Thomas R. Guskey,
Formative Assessment: The Contribution of Benjamin S Bloom. (2009)
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What Makes A Difference
It’s not whether schools test students but what they
do with the results that make the difference. Schools
that are closing the achievement gap tested their
students more often and used the results to make
changes in their instructional programs. The schools
that were closing the gap changed schedules or
made other arrangements to give teachers time to
discuss the results.

What Makes A Difference
After discussing the results of formative
assessments, teachers provide more time and
support based on the results. Effective
interventions possess three essential
characteristics:
1. They present the concepts differently,
2. Engage students differently,
3. Provide students with successful learning experiences.
Thomas R. Guskey,
Formative Assessment: The Contribution of Benjamin S Bloom. (2009)

What happens in our school when a student
does not learn? We consider this question to
be the fork in the road - the one question more
than any other that will demonstrate a school’s
commitment to learning for all students and its
progress on the road to becoming a PLC.
- Whatever It Takes

Professional learning communities create a
systematic process of interventions to ensure
students receive additional time and support for
learning when they experience difficulty. The
intervention process is timely and students are
directed rather than invited to utilize the system
of time and support.
- Learning by Doing
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Time and Support
“In the factory model of schooling, quality was
the variable; time was constant. Students were
given a set amount of work to do in a set period
of time, then graded on the quality of what was
accomplished. We held time constant and
allowed quality to vary. We must turn that on its
head and hold quality constant, and
allow time to vary.”
Cole and Schlechty, 1993

Looking at Time Differently
In a PLC, time is considered a critical
component in learning, and the school
becomes resourceful in providing
additional time for students who need
it. If learning is to be the constant for
all students, time must become a
variable.

Looking at Time Differently
In traditional schools, time is a fixed
resource. The length of the school
day, the number of minutes per class,
and the number of days in the school
year are all rigidly set. When time is
up, it is time to move on.
- Whatever It Takes

Creating Commitment to
Interventions
Necessary Cultural Shifts:
1. From a focus on teaching to a focus on learning
2. From fixed time to flexible time
3. From average learning to individual learning
4. From punitive to positive
5. From recognizing the elite to creating opportunities for
many winners
Adapted from R. DuFour, On Common Ground

- Whatever It Takes
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Steps to Building
a Pyramid of Interventions
! Provide support for academic subjects as well as
organization and support,

! Ensure “best instruction” in the classroom,
! Identify eligible students based on results of
common assessments,

! Use the incremental, pyramid approach,
! Clarify roles in intervention programs.

Interventions for “failed learners.” Those
that can’t do the work.
1. Provide additional time and support
2. Fill learning gaps (prerequisite skills)
3. Provide ‘different’ instruction

Interventions for “intentional nonlearners.” Those that won’t do the work.
1. Make them do the work!
2. Care more about them doing the work than they care
about not doing it

3. Tight, timely process of accountability
A. Buffum and M. Mattos, 2009

What is an Intervention?

1.
2.
3.
4.

Types of Intervention Decisions

An intervention is a specific and
systematic response to a student need.

Process Intervention Decisions
" What kind of interventions will you implement (study

Can be academic or social/emotional
Can be short term or long term
Can be organizational help
Can be adult support/supervision

" Will there be a behavior or a learning focus?
Academic Intervention Decisions
" How will you structure interventions so that an accurate

hall, tutoring, double dosing, etc.) ?

diagnosis of learning issues is done and instruction is
provided that addresses specific instructional needs?
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Individual Teacher Intervention
Strategies Should
"
"
"
"
"
"
"

Find the root cause of the lack of success
Identify the student’s learning stage
Match students to the appropriate level of instruction
Adopt evidence based interventions strategies
Require active student response
Review, review and review
Monitor student progress frequently
Adapted from Wright, Intervention Ideas that Really Work, Principal, December, 2005

Intervention Criteria
The “Need for Speed”

There is no easy
recipe. The language of
interventions must be
developed locally so
that teachers,
principals and parents
are comfortable.

Guidelines for Interventions
1. Offer interventions during the school day
2. Make interventions mandatory !
" Students cannot opt out,
" Teachers and parents can not wavier out.
3. Make interventions flexible
" Students need an incentive to work
their way out of the intervention,
" Flexible interventions serve more
students

When a school has developed a system of
interventions, the goal is to provide the
services only until students demonstrate
they are ready to assume greater
responsibility for their learning. The focus
is on gradually weaning the student from
the extra time and support as the student
becomes successful in classes. The
interventions then serve as a safety net if
the student should falter, but they are not
intended to be a permanent crutch.
- Whatever It Takes
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Intervention Criteria
The following criteria should be used as a guide when evaluating
the appropriateness of an intervention strategy. Reflect on the
intervention plans for your school using the SPEED criteria.

Systematic
The intervention plan is school-wide, independent of the individual teacher, and
communicated in writing (who, why, how, where, and when) to everyone: staff, parents, and
students

Practical
The intervention plan is affordable with the school’s available resources (time, space, staff
and materials). The plan must be sustainable and replicable so that its programs and
strategies can be used in other schools.

Effective
The intervention plan needs to be effective and available and operational early enough in the
school year to make a difference for the student. It should have flexible entrance and exit
criteria designed to respond to the ever-changing needs of students.

Essential
The intervention plan should focus on agreed upon standards and the essential outcomes of
the district’s curriculum and be targeted to a student’s specific learning needs as determined
by formative and summative assessments.

Directive
The intervention plan should be directive. It should be mandatory – not invitational – and a
part of the student’s regular school day. Students should not be able to opt out, and parents
and teachers cannot waive the student’s participation in the intervention program.

Fn: intervention criteria

Identification
" Based upon a data driven
conversation
" Utilizes the results of
Common Assessments
" Includes opportunities for
teacher input
" Doesn’t duplicate other
services

Steps to Building
a Pyramid of Interventions
! Provide support for academic subjects as well as
organization and support,
! Ensure “best instruction” in the classroom,
! Identify eligible students based on results of
common assessments,
! Use the incremental, pyramid approach,

Process to create pyramid
" Brainstorm a list of all possible
intervention strategies,

Most
Restrictive!

" Determine whether intervention
is systematic or individual,

" Rank the intervention in order of
intensity,

" Look for patterns, duplications,
or gaps.

" Eliminate duplication and
Least Restrictive!

develop new interventions
to fill the gaps.
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Example of Interventions
Ongoing diagnosis of progress every 3 weeks based
on “best instructional” practices in the classroom.
For students who are not successful:

! At 3 weeks: teacher conference, upperclassman mentor,

offer of intervention services, offer of peer tutoring at
grade level or across grade levels, ZAP support.
! At 6 weeks: mandatory intervention program
participation, weekly progress reports, parent
conferences/contracts, mandatory tutoring after school.
! At 12 weeks: double dose classes, mandatory Saturday
school, special programmatic assignments for remainder
of semester.

Hoffman Estates High School
HEHS Math Department’s response to the
key corollary questions of a Professional
Learning Community was to create the Hawk
Potential Center (HPC) program.
Any student receiving a “D” was assigned to
guided study hall. Any student receiving an
“F” was assigned to the Hawk Potential
Center (1 to 5 student tutorial).

Results of creating the HPC
! Previous data showed that 100+ students

dropped the math course after the first
quarter. Implementation of the HPC reduced
the “drop” rate to 11 students.

! Data showed 44 students were failing the

course after first quarter. Participation in the
HPC program reduced failures to 1 student
by the end of the 3rd quarter.

Resource
Room
Mandatory
Study Hall!
Lean On Me Club!
Study Island!
Classroom Interventions!
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Finding Time for
Interventions

USING A 9:1 MODEL TO CREATE
TIME FOR INTERVENTIONS

The key question the staff of any school must
consider in assessing the appropriateness and
effectiveness of their daily schedule is, “Does
the schedule provide access to students who
need additional time and support during the
school day in a way that does not require them
to miss new direct instruction?”

ACTIVITIES
DURING
FLEX DAY

ONGOING CLASSROOM INSTRUCTION
1

2

3

4

5

6

7

8

9

1

FLEX

CFA
TEAM
MEETING

USING A 14:1 MODEL TO CREATE
TIME FOR INTERVENTIONS

ENRICH

ONGOING CLASSROOM INSTRUCTION
EXTEND

EXTEND
1

2

3

4

5

6

7

8

9

10

11

12

13

14

1

CFA

FLEX

TEAM
MEETING

INTERVENTION
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