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Washington Early Childhood Center 
Site Planning Team 

 
Name Title Constituent Group 

Shane Feely Principal Administration 
Krista Starbuck  Title I Teacher & Director Support Faculty 

Ruth Cole PreK Teacher Classroom Teacher 
Christa Fraire Kindergarten Teacher Classroom Teacher 

Tabitha Carothers First Grade Teacher Classroom Teacher 
Terri Parsons Librarian Librarian 
Mary Tyree Parent Parent 

Tiffany Meeker Parent Parent  
Cindy Goss Parent Parent  
Jaci Heath Parent Parent  

Kayla Gilchrist Parent Parent  
Madison Williams Parent Parent  

 
The Title I team as shown above was selected based on experience in the school system, grade 
and/or subject taught, and ability to communicate with other stakeholders within the plan.  The 
Title I team members were given the ten components to gather information.  They were to 
research components and be ready to input information when applicable.  Once data was 
gathered, the whole team met as a group and discussed what needed to be done.  
 
School Vision:  The vision for Washington Early Childhood Center is to prepare ALL students 
for literacy requirements for each successive grade level, prepare ALL students for the behavior 
requirements for being successful in a classroom, and creating a welcoming culture of 
inclusiveness and high expectations for ALL students in all content areas.  The mission of 
Washington Early Childhood Center is to provide a learning environment that respects the 
individual needs of its students and helps them to reach their full potential.  We believe that all 
students can make a beneficial contribution to the democratic society in which we live.  Although 
the abilities and learning requirements of each student may be different, all students can 
succeed if provided equitable opportunities to develop competencies in the basic skills and 
high-order thinking skills. 
 
School Profile:  Washington Early Childhood Center has a strong reputation for 
preparing students to read on grade level when students leave.  WECC sends out a 
student needs assessment to all parents during the enrollment process each year. 
Consistently, our constituents list reading as the number one need for their children. 
That is followed by language and math.   Washington Early Childhood Center uses the 
NWEA MAP assessment to benchmark its students three times a year.  Based on that 



data from NWEA MAP, students at WECC tend to score higher than the national 
average on math and reading.  From that data, teachers are required to evaluate their 
class and individual students to identify what standards that students are 
developmentally ready to tackle.  WECC curriculum and instruction are guided in part by 
this assessment. Our professional development schedule has been created in a manner 
as to focus on curriculum and instruction with special regard to language, writing, and 
engagement strategies that will enhance and engage students during math and reading 
instruction. WECC staff also has trained extensively in positive behavior supports and 
classroom management.  No teacher can be effective without the tools and strategies 
that allow them to manage their classrooms to its fullest impact. WECC also strongly 
encourages family and community involvement.  WECC hosts a series of events during 
the school year that are created to build relationships with families.  Through positive 
behavior supports, family involvement, and strong curriculum and instruction 
expectations WECC has created a strong culture that is indicative of a successful 
school.  
  
 
 
Assurance Statement:  Washington Early Childhood Center diligently works to ensure the 
health, safety, and civil rights of each student, teacher, staff member, and parent.  Our school 
encourages students and parent to take full advantage of all educational opportunities and 
services that are offered.  Teachers work with parents to ensure that all communications to 
parents are language and reading level appropriate.  Our school honors our obligation to the 
use of federal funds to supplement not supplant programs and services provided by state, local, 
and private funding. 
 

Washington Early Childhood Center 
FY 2018-19 

Grade Span PK-1 
Enrollment 245 
Average Daily 
Membership 

243 

Free/Reduced Lunch 
Rate 

45% 

Special Education 15.9% 
ELL 8 
Certified Staff 20 
Student Teacher Ratio 12.25 
% of Master’s Degree 33% 
% of National Board 5% 



 

 
Needs Assessment & Data Analysis:  Washington Early Childhood Center uses the 
NWEA MAP assessment to benchmark students three times a year. WECC uses that data as a 
screening instrument for referral to our Title I reading intervention program.  Once students are 
admitted to the Title I program, WECC’s Title I teacher uses Literacy First assessments to 
progress monitor her students towards meeting their reading goals.  In addition, the Title 1 
teacher administers regular benchmark assessments using Project Read and regularly 
communicates progress with the regular classroom teachers through a google sheet and email 
notifications.  Data from these assessments are used to plan individualized instruction for each 
student.   Regular education teachers also use common formative assessments to inform their 
own instruction and interventions. WECC closely monitors student attendance and 
communicates with parents who have chronically to moderately absent students.  WECC 
teachers want to do the best job possible for all of its students and recognize the importance of 
attendance in the achievement of their students.  Suspensions at WECC are nearly 
non-existent.  Through behavior training our teachers implement a positive behavior system and 
persevere to search for proven techniques to de escalate student behaviors and return them to 
the classroom in almost all cases.   

Data obtained from our annual needs assessment gives feedback from parents and 
teachers regarding math, reading and language with results prioritized.  Teachers at WECC use 
data to collaborate and collectively make a plan to identify issues and implement possible 
solutions.  With strategies in place, the core planning team evaluates data annually to review, 
revise and make changes as determined by the team.  On a weekly basis, teachers at WECC 
meet in their grade level Professional Learning Communities (PLC) to share expertise and 
collaborate to improve teaching skills and the academic performance of students.  The data 
collected has been triangulated to determine the strengths and areas of need for all students at 
WECC.  In addition, the demographics of the site have been reviewed in regard to the 
population that the site is serving.  Student achievement results from classroom performance 
and observations, formative, benchmark and summative testing, Literacy First and state 
mandated screeners such as Measured Academic Progress (MAP) have been analyzed to 
determine the strengths and areas of need.  Ongoing monitoring will help us determine 
improvement or lack of and will give us direction for future goals.  Strengths that emerged in 
data analysis was the area of reading and the fact that a high percentage of students scored 
above the 40th %tile on the MAP test.  At WECC, early intervention services through Title 1, 
special education and English Language Learner Instructor, guest readers, and mentors are 
offered.  Last year, Americorps, and America Reads tutors were also provided; however, this 
year that service was not available.  Reading classes are taught by highly qualified, experienced 
teachers who have been working to align the curriculum vertically and horizontally with the 
Oklahoma standards as well as with other building sites.  Weaknesses that emerged in data 
analysis were an overall weakness across the district in language.  Throughout the district, Alva 
Public Schools has made a concerted effort to align curriculum and instruction through a 
renewed emphasis on writing across the curriculum.  WECC and the district have spent 



considerable effort during the 18-19 school year to train teachers in evidenced based 
engagement and literacy strategies.  Principals are using their faculty meetings to train teachers 
on “writing to learn” strategies that deepen learning and improve reading and writing 
achievement.  This process will be ongoing.  We know that writing across the curriculum will 
magnify all of the efforts of our teachers.  
 
Evidenced Based School Reform Strategies:  WECC has made a strong effort in the 
last year to make meaning of the data from our NWEA MAP assessments in an effort to 
target specific interventions and weakness in the curriculum, but also our professional 
development program has targeted content area literacy, engagement, and writing 
across the curriculum strategies to enhance classroom instruction.  Professional 
development has been completed teachers attending special trainings at Alva Public 
Schools as well as outside sources.  The topics have targeted the inclusion of evidence 
based content area literacy and engagement strategies.  Principals across the district 
have presented K20 engagement and literacy standards using age appropriate 
curriculum items to increase adoption by teachers.  
 
Instruction By Highly Qualified Teachers  All teachers at WECC are highly qualified. 
33% have a Master’s Degree.  5% have a National Board Certification.  All teachers 
meet the qualifications for the State of Oklahoma.  All paraprofessionals meet the 
minimum qualification requirements. No action plan is required. No incentives are 
offered by the district above the state stipend for advanced degrees and National Board 
Certification.  All teachers at the site are highly qualified; therefore, no notification has 
been needed.  The district does have a template notification letter for informing parents 
of teacher qualifications or lack thereof.  The site and district offer no incentives above 
the state stipend and/or pay scale for advanced degrees and National Board 
Certification.  The site has created a chart displaying all qualified data including degrees 
and years of experienced for each teacher and can be viewed on the WECC webpage. 
WECC is participating in a district wide effort of Continuous Strategic Improvement in 
which there will be data charts created to display the qualified data including degrees 
and years of experience. 
 
High Quality and Ongoing Professional Development for Teachers, Assistants, 
and Principals - There is a professional development plan that is created with the help 
of a professional development committee made of teachers representing each building 
in the district.  The professional development committee chair send out a Google Form 
to survey the district staff of their needs.  Testing data such as ACT, OSTP, and NWEA 
MAP assessments also are used to determine curriculum and instructional needs. 
Professional Development opportunities align with the goals of the schoolwide 



improvement plan.  Administration follows up with debriefs with teachers when new 
instructional strategies are used.  Teacher and administration discuss what worked, 
what didn't work, what could be altered to make it more effective.  During faculty 
meetings, the administration revisits the instructional strategies that are presented to 
teachers multiple times to increase the percentage of adoption.  Teachers are instructed 
by administration to inform the principal when attempting a new technique. 
Administration then schedules the time to observe said technique and debriefs with the 
teacher afterwards.  Administration makes a concerted effort to validate the efforts of 
teachers to incorporate new techniques and strategies through the use of positive 
comments on the Tulsa Model evaluation tool, recognition in the newspaper, 
engagement in debriefs, and teacher presentations in faculty meetings. Teachers create 
their own Personal Learning Focus as part of the Tulsa Model Evaluation tool.  The 
principal also creates a PLF.  The creation of the PLF is not data driven; it is teacher 
driven. Substitutes are provided for teachers to attend professional development 
trainings during the school years and stipends for those attending outside of regular 
calendar school year.  Administration during the second semester will be encouraging 
teachers to present instructional strategies during faculty meetings.  This will give 
teachers the opportunity to create things for their classrooms and collaborate with 
teachers.  Our professional development is affecting our instruction in a positive way as 
noted through the qualified data of our teacher observations.  There is no assessment 
data to support this improvement in instruction as of yet.  WECC plans to have a new 
teacher boot camp next year to support new teachers being brought into the staff prior 
to the start of the school year.  New teachers are also provided with a mentor teacher to 
keep them up to speed on district procedures, paper work, and expectations.  Focus 
areas of need this year in professional development include literacy instructions, 
engagement strategies, and positive behavior intervention systems.  Administration 
validates teachers who are using new strategies through the use of positive comments 
in the Tulsa Model evaluation tool, Tulsa Model observations, teacher debriefs, faculty 
meeting shout outs, and good news articles in the newspaper and website. 
 
Recruitment Of Highly Qualified Teachers - The site and district have a strong 
partnership with Northwestern Oklahoma State University.  NWOSU education majors 
join our learning community to do classroom observations, mini lessons, and student 
teaching at this site.  The site will be aiding the district in the creation of a Continuous 
Strategic Improvement plan that include a more robust teacher recruitment and 
retention plan for the future that will not only involve new teachers fresh from college 
education programs but also retiring teachers from Kansas.  Job postings are marketed 
at all regional universities, state universities, the Oklahoma State School Board 
Association websites, and school district website.  Administration also is present at 



regional university career fair to market the successes of the school.  News articles in 
the local newspaper also are good avenues for WECC to market the good news of 
Washington Early Childhood Center.  
 
NWOSU and Alva Public Schools are in the process of creating a collaborative 
internship for NWOSU education majors.  This process would be very select and begin 
during the sophomore year for NWOSU students.  This program would allow students to 
access all aspects of Alva schools.  Alva schools will have a hand in molding these 
young students into the culture our school.  The district has promoted and participated 
as a vendor at the NWOSU and OSU career fairs.  Alva Public Schools also has a 
teacher cadet program for high school students interested in the education field. 
Teachers and teacher candidates are encouraged to apply for positions at Alva Public 
Schools at career fairs and active recruitment by teachers and administrators within the 
district.  
 
The administration is progressive about recruiting quality teachers from other districts. 
Once a teacher is hired by the school board.  The site principal then makes a 
recommendation for the teacher's mentor, who will lead the new teacher through the 
orientation process throughout the year.  The mentor teacher is given a monthly 
checklist to guide them through the orientation process.  The mentoring program serves 
new teachers for one school year. Mentors are given a checklist of items to cover and 
indoctrinate the new teacher into the culture of Alva Public Schools. The site's teachers 
are heavily supported by the mentor teacher, professional learning community, and 
administration through debriefs and professional development.  There are various 
committees that teachers serve on throughout the school year that allow their voice to 
be heard.  Those committees help to give feedback for reading programs, curriculum 
adoption, professional development, school calendar, Alva Education Association 
negotiation committee, and Continuous Strategic Improvement planning.  
 
There is no definite plan for encouraging teachers to obtain advanced degrees or 
National Board Certification.  There are no incentives given by the district. 
  
 
Strategies To Increase The Quality And Quantity Of Parental Involvement - The 
site strongly encourages attendance at parent teacher conferences.  Teachers and 
secretaries make sure to call and schedule parent teacher conferences.  Attendance at 
said conferences is nearly 100%.  Parents are involved in our reading mentorships and 
reading buddies in classrooms.  A parent school compact has been created.  All parents 
of students who are considered "at-risk" sign the compact prior to Title I services being 



provided. It is the policy of the site to involve as many parents as possible during any 
kind of committee work.  The compact is distributed to parents once a student has been 
identified as "at-risk."  It is reviewed annually prior to the start of school.  Parents are 
notified of parent involvement activities through the district eNote systems, a part of the 
Gabbart webpage suite.  Parents are notified through text, email, and app notifications. 
Teachers at the site also use the Remind App to notify parents of classroom activities. 
The site administration and teachers also contact parents directly to include parents for 
committee assignments.  
 
The site has offered opportunities to parents to help their children academically through 
various parent training activities.  The site has offered training for parents during Family 
Literacy Night.  Family Literacy Night is a collaborative effort between the site and 
NWOSU education department.  Student's are engaged in literacy activities and stories 
throughout the school at the direction of aspiring early childhood teachers from the 
college.  The site has also offered a night class on "Challenging Behaviors."  This class 
is lead by instructors from the Oklahoma Autism Center and centers around preventing 
challenging behaviors.   The site also offers parents credentials to use the online 
Wengage Gradebook.  Parents are directed to contact Central Office staff to gain 
credentials to log in.  
 
Teachers at the site communicate daily with parents through student "Bug Books." 
Teacher send weekly newsletters home to notify parents of the upcoming week's 
schedule and curriculum goals.  Most classrooms use Remind101 as a communication 
tool.  Some teachers at the site use a Facebook group to communicate daily.  Some 
teachers use a communication form to document email, phone, or text communication. 
Parent teacher conferences are scheduled twice a semester and the end of the first and 
third nine weeks.  Parent teacher conferences are scheduled between the hours of 
3:30-7:30PM to allow parents access outside of the regular workday.  
 
The annual Title I parent information meeting is scheduled during the lunch hour to 
allow working parents to have access from their regular work day.  Information is sent 
out on eNotes and published in the local newspaper to inform the community of place 
and time of the Title I meeting.  
 
WECC teachers send "Bug Books" home with their students daily that include 
curriculum items, sight words, math concepts and practice, and state standards.  The 
counselor sends home notes monthly describing what social/emotional concepts that 
the counselor is teaching.  The site also has spent extensive time training on positive 
behavior supports and positive based intervention supports. Information about 



behavioral development is sent out in "Bug Books" and newsletters.  Teachers also 
have informed parents how to gain credentials to track their students progress on 
Accelerated Reader, Alva's reading program. 
 
 
Student Transitional Plans - PreK - Student introductions to teachers one month prior 
to school.  PreK students are assessed for developmental delays prior to school 
starting.  All IEP students with disabilities are part of a robust transition meeting process 
in which current teacher, special ed teacher, projected teacher, counselor, and 
administrator discuss strategies that worked and didn't work.  Parents are introduced 
and are a part of the planning process.  Projected teachers are required to observe the 
student a minimum of once in the current classroom and meet with current teacher to 
gain an understanding of student behavioral tendencies and academic levels and 
supports.  Students are introduced to the next building through tours at the end of the 
school year as well.  Two days prior to the start of school, back to school night takes 
place at each campus.  All students are introduced to their teachers and classrooms. 
First grade student tour Longfellow Elementary in the Spring during the science fair. 
They meet teachers and become familiar with the building.  
 
At this time, teachers do not meet with members of vertical teams to compare and align 
with curriculum.  To this date, the district has focused on horizontal alignment and 
instructional strategies to eliminate curriculum weaknesses.  Teachers at the site meet 
vertically only during faculty meetings to discuss instructional strategies and impromptu 
communications to discuss curriculum weaknesses.  There is not formal meetings that 
take place.  
 
Transitions for special education students are led by the special education director and 
caseload teacher.  These meetings are focused on equipping the projected teacher with 
information about the student's disability and evidenced based strategies for dealing 
with behavior and full inclusiveness in the regular education classroom.  New student 
transitions are less formal.  They enroll with the secretary and are introduced to their 
new teacher prior to the first day of attendance.  The site tries to give each teacher a 
day or two to get items ready for the new student.  
 
This is the first year that our professional development has been targeted towards 
instructional strategies and transitions in this way.  The site is in the process of 
collecting data to support this form of professional development and its impacts. 
 
  



Measures To Include Teachers In The Decision Making Process -  Teachers are 
regularly asked to attend feedback and collaboration meetings when making decisions 
about programs, calendars, curriculum and individual education plans for students. 
These meetings include annual title 1 and faculty meetings, staff inservice, curriculum 
alignment, site PLCs and student assistant team meetings. 
 
Teachers at the site have spent extensive time training with EDIT(Curriculum Mapping 
and Data Analysis) and NWEA MAP data analysis training.  Teachers at the site have 
been sent to training with NWEA professionals at OPSRC to identify ways to use MAP 
data to drive targeted instruction.  On a weekly basis, teachers receive training at the 
site during faculty meetings on ways to change instructional strategies to be more 
impactful. Teachers at the site hold PLC meetings weekly to review student work and 
assessments. Assessments are never taken at face value and accepted as the end all 
be all.  Teachers and administration look for outliers in the test data that would indicate 
some lack of validity or strange data point.  Teachers use formative assessments to 
determine whether reteaching is required.  Summative assessments are used 
throughout units and chapters to determine whether the information has been learned. 
Teachers at the site use the NWEA MAP data and LIteracy First data to identify 
curriculum areas that need more attention.  Teachers at the site also use these data 
points to identify which kinds of instructional strategies will best address the curriculum 
deficiencies. 
 
Student Interventions -   Teachers at the site use time in the computer lab to intervene 
to help students who have shown a lack of achievement in reading and math.  Teachers 
at the site also use center and workstation time to meet the needs of "At-Risk" students. 
Through a robust professional development plan teachers are encouraged to use 
evidenced based strategies that will reach more students than traditional classroom 
instruction.  The site uses a RTI model with the help of the Title I teacher.  Students are 
identified through benchmark testing; then students are sent to the Title I teacher for 
intensive interventions.  Regular classroom teachers also intervene during the regular 
school day.  The site is training during the 18-19 school year to incorporate PBIS.  The 
foundation for this system was laid during the 17-18 school year and will be expanded 
upon during the 18-19 school year with full implementation during the 19-20 school 
year.  Differentiated instruction takes place on a daily basis during center time. 
Teachers are able to pull "At-Risk" students for individualized instruction during those 
times. Teachers at the site are trained on varied instructional strategies on a weekly 
basis during faculty meetings.  Administration leads the faculty through mock lessons as 
adult learners and with age appropriate lesson material. Student receive additional 
assistance during centers and workstations times in the regular ed classroom. 



Teachers pull those students up to the teachers desk and intervene with them while the 
rest of the class is engaged in self guided learning activities. Students are screened for 
these programs through the MAP assessment and progress monitored with Literacy 
First assessment. "At-Risk" students are progress monitored and evaluated through 
Literacy First and regular classroom formative assessments.  The site's Title I teacher 
documents interventions and progress toward student goals through shared google 
sheets for each classroom teacher and administration.  Administration at the site uses 
discipline referrals to identify students who need behavioral interventions. 
Administration trains teachers on appropriate instructional strategies during weekly 
faculty meetings.  Teachers then collaborate during these meetings to make them age 
appropriate as well as build age appropriate procedures for said strategies. The site 
tracks discipline office referrals and NWEA MAP assessments to evaluate the 
effectiveness of the strategies employed. 
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