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Opening Reflection 

1. Who was the most effective teacher you had as a student? 

__________________________________________________________ 

 

2. In hindsight, what qualities and practices made this teacher so 
effective? 

__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 

 

3. How did this teacher impact you as a learner?  How did this teacher 
impact your career path? 
__________________________________________________________ 
__________________________________________________________ 
__________________________________________________________ 
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TODAY AND TOMORROW YOU WILL :  
 Learn how Compass fits within Louisiana’s vision for 

raising student achievement. 

 Understand Compass’s requirements and the shifts in 
practice that will be required of school leaders and 
evaluators. 

 Prepare to invest teachers and school communities in 
the work ahead. 

 Build skills to conduct high-quality teacher 
observation. 

 Learn and practice the process for setting, tracking, 
and scoring Student Learning Targets (SLTs). 

 Understand the uses of the Human Capital 
Information System (HCIS). 
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Intended Outcomes 

 Understand the purpose and the ultimate goals of the Compass system. 

 Develop a vision and preliminary plan to guide your role as an evaluator. 

 Be able to articulate the Compass system’s requirements and how Compass aligns to 
Louisiana’s vision for higher student achievement through the Core Elements.  

 Be fully familiar with the content and meaning of Louisiana’s Components of Effective 
Teaching in the Compass Teacher Rubric, and have a plan to familiarize your teaching 
staff with the Components and Rubric. 

 Be able to collect solid evidence of teachers’ instructional practice through observation, 
and use that evidence to arrive at supported, accurate ratings. 

 Be able to articulate and conduct the process for setting, tracking, and scoring SLTs, and 
develop skills to coach teachers through the process. 
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Training Norms 

• High Engagement, Low Tech: Please turn off cell phones and save calls and 
emails for breaks. 

• Come Together: Please raise your hand and bring conversations to a close when 
the facilitator calls for attention. 

• Be a Learner and a Leader: Some of you may be quite familiar with the 
concepts and practices we discuss today and tomorrow, while others may be 
new to these ideas. Everyone has something to learn and each person has an 
opportunity and a responsibility to enhance their colleagues' learning.  

• Contribute to Learning: Throughout the day, write outstanding questions on 
index cards or sticky notes and hand them to a facilitator during breaks.  Q&A 
today and/or tomorrow will address these and any other questions this group 
may have. 

• Maximize Our Time Together: Use this day to collaborate, troubleshoot, and 
brainstorm with your colleagues. 
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What Compass Means for School Leaders, Evaluators & Teachers  

 

Evaluating Professional Practice 

The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 

 

Evaluating Student Growth 

Overview of the SLT Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 

 

 

Agenda 
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Louisiana believes that every child can achieve.  

  
We believe that every 

child can attain  
a college degree  

or pursue a  
professional career. 

 
To reach this goal 

we must raise  
our expectations  

for every student and 
every teacher. 

 

If we believe in children, we also have to believe in 
 the educators closest to them.  
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We will raise our expectations both for students and for 

teachers through Common Core and Compass. 

Common Core and Compass are 
Louisiana’s top instructional priorities, 

and they are linked in a vision of higher 
student achievement.  

 
Common Core represents more 

rigorous expectations for student 
learning. 

 
Compass reinforces the shifts in 

instructional practice required to help 
students meet these more rigorous 

expectations. 
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The implementation of Common Core & Compass will look different in every district and 
school, but the Core Elements represent the foundation for successful, integrated 

implementation of these two instructional priorities in everyday practice. We believe that 
all five elements are central to achieving better student outcomes. 

 

The Core Elements help us envision what Common Core 

& Compass look like in everyday practice. 

 

Five Core Elements 

1. GOAL SETTING: Teachers in all subjects will set quantifiable achievement goals for students.  

2. ASSESSMENT AND CONTENT: Teachers in all subjects will select assessments and curricular materials 
that align with skills students are expected to demonstrate on new Common Core assessment items.  

3. FEEDBACK: Principals and other instructional leaders will observe all teachers and will provide 
feedback based on a Common Core-aligned rubric.  

4. COLLABORATION: Teachers will work in teams to examine student work and to articulate specific 
changes in instructional practice that will align student performance to Common Core standards.  

5. IDENTIFYING LEADERS: Districts will use Compass effectiveness ratings to identify teacher leaders who 
can take on new responsibilities to support these Core Elements in their schools.  



10 

The ultimate goal of Compass is to ensure that students achieve at high levels.   
 

Compass’s purpose is to ensure that teachers are delivering effective instruction.  
  

When teachers deliver effective instruction, students meet rigorous, Common 
Core-aligned learning goals. 

 
Compass is… 
 A set of tools to support the most important work you do – ensuring that 

students achieve at high levels.  
 Comprised of very minimal rules and requirements; districts and schools can 

adapt the system to meet their context, goals, and needs.  
 Designed to help teachers reach their potential by providing them with regular, 

specific feedback on their performance. 
 Dependent on evaluators’ skills, vision, and success. 
 

 
 
 

 

Compass is designed to shape and support the most 

essential work you do - improving outcomes for students.  
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Compass focuses on supporting teachers, which will 

promote effective instruction and student achievement.  

Set Goals 
-For Educators 
-For Students 

Evaluate 
Performance 

-Student Growth 
-Prof. Practice 

Use Data 
to inform 
decision 
making 

Observation 

Feedback 

Support 
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How will you invest teachers in Compass’s ultimate goal 

and focus on helping teachers improve their practice? 

 
Take a few minutes to think about how teachers will react to the vision for 
Compass’s potential. Jot down your responses to the following questions: 

 
 What have you heard teachers and others saying about Compass? 

  
 What are their concerns?  

 
 What keeps them from believing that Compass will support their practice 

and improve student learning?  
 

 How will you address those concerns?   
 

 How will you adjust your approach to evaluating and supporting teachers? 

Stop and jot 
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50% 
1.00 – 4.00 

 

 50% 
1.00 – 4.00 

 

Compass’s requirements are a foundation that districts 

will build on to meet local needs and achieve their vision.  

Student Growth 
 
• Student Learning Targets 
 
• Value-added Score, 
where available 
  
 

Professional Practice 
 
• Measured using the 
Compass Teacher Rubric 
(or alternative) 
  
• Minimum of TWO 
observations 
(one formal, announced; 
one informal) 

1.00 – 1.49 1.50 – 2.49 2.50 – 3.49 3.50 – 4.00 

Ineffective Effective: 
Emerging 

Effective: 
Proficient 

Highly 
Effective 
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While aspects of  the system differ from district to 

district, the Core Elements will be the bedrock.  

1) Teachers set and achieve meaningful goals for students. 

 “In my district, we standardize aspects of the SLT process, including assessments 
 and mastery targets.” 

2) Teachers and leaders collaboratively evaluate student progress relative to goals. 

 “Teachers participate in monthly data review and planning sessions in their 
 schools instead of attending district PDs.  Our central office helps by providing a 
 standardized data report.” 

3) Teachers receive specific feedback on their performance to advance improvement. 

 “We had to train principals on how to deliver effective feedback to teachers.  Also, 
 we survey teachers to ensure that the feedback is helpful.” 

4) Teachers, administrators, and district leaders have data to inform human capital 
 decision making. 

 “We’re using Compass to identify teachers who might be ready for an instructional 
 leadership role.” 
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We know from our pilots that Compass helps leaders and 

teachers focus on the changes needed to meet our goals.  

What superintendents from Compass pilot districts have said: 

 
“Compass, for us, changed the paradigm on instruction. 

Principals, teachers, district office staff, collectively made 
ourselves more accountable for advancing student achievement 

and preparing our students toward 21st century learning. And 
we had the data to evaluate and retool our instruction.” 

 
 

“We want effective teachers in every classroom, and Compass 
helped us continue to focus with pinpoint precision on our most 

important task: effective teaching and learning.” 
 

 
 
 



16 

 
Discuss the following questions with someone next to you:  
 
 What will be required of school leaders and evaluators to ensure 

Compass’s success? 
  
 What will it take to invest teachers in Compass? 

 
 What are the knowledge, skills and dispositions that evaluators 

must possess to lead this effort?  
 

 What leadership does this work require?  What does it look like 
and where have you seen it?  

 

We also know that this is hard work, but it has the 

potential to change students’ trajectories.  

Turn and talk 
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Your role in Compass is to ensure that teachers improve 

and that students achieve at higher levels.  

We expect teachers to advance their students’ performance. 

We expect evaluators to advance teachers’ performance.   

 

This means that you must: 
 Ensure that teachers understand Compass’s purpose. 
 Help teachers see Compass’s potential, both in terms of students’ academic 

growth and in terms of teachers’ professional growth. 
 Ensure that teachers understand what to expect from the Compass system. 
 Invest teachers in Compass and help them play an active role in managing 

their own professional growth. 
 Uphold high standards for teachers’ performance. 
 Be direct and honest about teachers’ strengths and weaknesses. 

 

Evaluators are integral to Compass’s success and responsible for shaping 
teachers’ experience of the system. 

 

 



18 

Compass is intended to focus your work and help you 

prioritize instructional leadership activities. 
 

Compass for instructional leaders will mirror Compass for teachers.  

Your evaluation will be based on student growth and the  

Compass Leader Rubric’s components. 

 

School Vision 
 Sets ambitious, data-driven goals and a vision for achievement; invests teachers, 

students, and other stakeholders in that vision 

School Culture 
 Facilitates collaboration among teams of teachers 
 Provides opportunities for professional growth and develops a pipeline of teacher 

leaders 
 Creates and upholds systems which result in a safe and orderly school environment 

Effective Instruction 
 Observes teachers and provides feedback on instruction regularly 
 Ensures teachers set clear, measurable objectives aligned to the Common Core 
 Ensures teachers use assessments reflective of Common Core rigor 
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Achieving your goals for students requires significant 

work, including and beyond the work of  Compass. 

Key Requirements for Evaluators 
 Teacher Observation 

 At least two observations per teacher per year with feedback that includes 
commendations and areas for improvement 

 At least two conferences per teacher per year 

 Professional Practice Scores 

 Determining scores for each observation and overall scores 

 Reporting all scores in HCIS 

 Supporting Teachers in Professional Growth and Goal Setting 

 Implementation of the SLT process 

 Supporting teachers’ completion of the process 

 Ensuring high quality at each step 

 SLT Scores 

 Determining final SLT scores and reporting those scores in HCIS 

 Investing teachers and the school community in the work of Compass 
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 HCIS can be used for the following:  

 Professional Growth Plans  

 SLTs 

 Observation  notes and performance ratings on observations using the Compass 
Teacher Rubric 

 Performance ratings on alternative rubrics  

 Final Evaluation Ratings 

 You can use the system to support your approach and needs. For instance,  

 You can use HCIS to generate data and reports that help you make decisions about 
teacher support, development, and career paths. 

 You can use HCIS to record notes during an observation and assign performance 
ratings.  

 You can take observation notes using another method and use HCIS as your tool for 
organizing and analyzing the evidence and assigning ratings.  

 You can take notes and assign ratings on a paper or PDF form to share with your 
teachers and only use HCIS to input ratings.  

 

 

 

HCIS is freely available to support your implementation 

of  Compass.  
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HCIS is… 

 Secure:  All evaluation and support data are kept on an LDOE server that keeps scores 
and personnel info confidential. 

 Integrated:  Links to other LDOE data systems for personnel, certification, and value-
added data.  

 Adaptive:  Districts determine their own implementation timelines and processes.  

 Effective:  Transparency between evaluator and teacher. Reports generated will 
identify individual, school-level, and LEA-level strengths and development areas to 
inform decision-making. 

 
HCIS is easy to use, fulfills reporting requirements, and reports essential 

information for you.  

You can use the time you save recording notes, generating reports, and making 
calculations to focus on other aspects of teacher support and development that 

will benefit students.  

 

Like other aspects of  Compass, HCIS is a tool to help 

you improve instruction and student learning.  
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LDOE will provide tools to help you and your districts in 

this challenging work to advance student achievement. 

Core Element Tools and Resources Provided by LDOE 

GOAL SETTING 

• Guidance and exemplars for setting SLTs 

• List of common assessments recommended for setting goals and measuring 
progress 

ASSESSMENT AND 
CONTENT 

• Sample Common Core-aligned assessment items through EAGLE 

• Common Core-aligned planning and training programs  

FEEDBACK 
• Teacher and  leader rubrics that are aligned with the Common Core 

• Training and certification tools for evaluators 

COLLABORATION 
• The Department will look to districts to design tools and practices for 

collaboration and circulate those that are most effective 

IDENTIFYING 
LEADERS 

• Compass ratings as reported in the HCIS system will help principals identify 
teacher leaders 
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LDOE network teams will provide support as you work 

to translate the Core Elements into everyday practice. 

 

The Department of Education has organized districts into networks, 
supported by network teams of veteran teachers and administrators 
who will assist districts’ and schools’ implementation of the Core 
Elements by: 
 

 Working with district leadership to set rigorous, district-level 
goals 

 Facilitating cross-district collaboration to plan for successful 
implementation  

 Observing school and classroom practice with district leaders to 
identify areas for improvement 

 Providing direct coaching support to a number of high priority 
schools identified by district leadership 
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Questions? 
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What Compass Means for School Leaders, Evaluators & Teachers  

 

Evaluating Professional Practice 
 

The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 

 

Evaluating Student Growth 

Overview of the SLT Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 

 

 

Agenda 
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Why is teacher observation important? 

Observations play a crucial role in any comprehensive teacher evaluation 
system.  Through observation, we: 

• Assess the extent to which students are reaching rigorous learning goals. 

• Paint a fair and accurate picture of teachers’ instructional strengths and 
development areas in the classroom. 

 How did the teacher contribute to student learning?   

 How can the teacher maximize or improve his or her contribution to 
student learning? 

 

Feedback from observations will guide the teachers’ continuous professional 
growth. 
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Why is an observation rubric important? 

The observation rubric communicates a vision for 
instructional excellence. 

The Role of an Observation Rubric 

 Communicates clear performance standards to teachers and evaluators that are 
aligned to the school or district’s instructional model and strategy 

 Establishes a common language for conversations about instruction and for high-
quality developmental feedback 

 Ensures that evaluations result in accurate reflections of performance 

 Applies to teachers in all subjects and grade levels 
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Activity: Observation Tools and Rubrics 

 
1. Each person describes the observation tools (e.g., note-taking 

forms) or rubrics (e.g., TAP) that they currently use or have used 
in the past to evaluate teacher performance.  
 

2. Individually, jot down at least two strengths and two drawbacks 
of tools you have previously used. What works/worked? What 
isn’t working or didn’t work?  
 

3. After reflecting, discuss common strengths or concerns related to 
the tools you’ve used for observation with those in your group.  

In small groups, complete the following steps: 
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Classroom observation rubrics come in many forms, but 

all address the essentials of  high-quality instruction. 

• Lesson objectives 

• Lesson strategies, activities, & delivery 

• Physical environment 

• Classroom leadership and classroom 
management 

• Students' engagement and mastery of 
objectives 

Basic Elements of  
Classroom Instructional Practice  
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SETTING INSTRUCTIONAL OUTCOMES 

MANAGING CLASSROOM PROCEDURES 

USING QUESTIONING AND DISCUSSION TECHNIQUES 

ENGAGING STUDENTS IN LEARNING 

USING ASSESSMENT IN INSTRUCTION 
 

o Based on feedback from the Compass pilot districts, the LDOE recommended and 
BESE adopted a set of five instructional components that are the most likely to lead 
to improved practice and student success.  

o These components serve as the State’s definition of effective teaching and are 
included in the Compass Teacher Rubric, an abridged version of Charlotte 
Danielson’s Framework for Effective Teaching. Districts using alternative rubrics have 
ensured that their observation rubrics align with these components.    

Louisiana’s Components of  Effective Teaching reflect 

the highest-impact instructional skills. 
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Each component in the Compass Teacher Rubric is 

described generally via elements and indicators… 
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…and more specifically via detailed descriptions, 

attributes, and examples for each performance level. 
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Activity: What does it mean to be Highly Effective? 

1. Individually, take 10 min. to read through all five components of the rubric. 

2. In small groups, divide the components. Make sure that at least one person is 
looking at each of the 5 components in depth.  
 
• Pay close attention to the differences between Effective: Proficient and Highly 

Effective for your component.  These indicators lead to significant academic 
gains.  

• In your own words, summarize the performance you would expect to see 
from a Highly Effective teacher and how you would distinguish it from 
Effective: Proficient performance for this component.  

 
3. In your group, go through each component and share the summaries of  
       Highly Effective performance. 
 
4. Discuss the number of teachers in your school who are currently performing at 
       this level and how you will use those teachers as models for others. 
 
 

Individual and small group activity 
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What Compass Means for School Leaders, Evaluators & Teachers  

 

Evaluating Professional Practice 
 

The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 

 

Evaluating Student Growth 

Overview of the SLT Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 

 

 

Agenda 
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Gathering Concrete, Detailed, Judgment-Free Evidence 

of  Instructional Practice and Student Learning 

 Low-Inference Note-Taking: Describing the details of what is taking place, 
without drawing conclusions or making judgments about what you observe.  

 
 What is the teacher’s goal for students in this classroom? 
 
 What is the objective of today’s lesson?  

 
 What teacher actions are leading students to attain or not 

attain the objective? 
 

 Based on your observation of the lesson, what are 1-2 rubric-
aligned improvements the teacher should make?  
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Examples of  Evidence vs. Judgment 

Evidence Judgment  

T: Does everyone understand? 
(3 Ss nod yes, no response from 
others) 
T: Great, let’s move on. 

Teacher doesn’t do a good job of 
making sure students understand 
concepts. 

T to S1 in conference: …then we carry 
the 1. Can you try the next one?...no, 
that’s not quite right (sigh).  Keep 
trying and I’ll come back. 

Teacher obviously doesn’t care 
enough about students and gives up 
easily when not succeeding. 

T: What letter does “dog” start with? 
S1: “C” 
S2: “T” 
(other Ss call out other  letters) 

Students don’t understand when 
teacher asks a question. 

Evidence is what you see.  Judgment is a conclusion based 
on what you see. Ultimately, you will make a judgment, but 
you need specific evidence to give teachers good feedback. 
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Evidence or Judgment? 

Evidence Judgment 

Teacher collects homework.  Asks 3-4 students why 
they have not turned anything in. 

Teacher is bad at checking for understanding. 

Students are all doing great work. 

Most students’ work aligns with rubric that teacher 
posted. 

Why is evidence important?  Imagine the following conversation during a post-conference: 

Observer:  “I noticed that you didn’t check for understanding as often as you could have. At a 
couple of points you asked a question and got an answer from one student, but you didn’t 
check at other times and you didn’t get a read on other students’ understanding.”  

Teacher:  “Can you give me an example of when this was the case?” 

Observer:  “When you transitioned from the mini-lesson to group work, you didn’t check to 
see if students understood the main concepts. This would have been a great time for a pair-
and-share or a thumbs-up/thumbs-down exercise. That would have given you a better sense 
of where all the students were in terms of their understanding.” 
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Strong, specific evidence in your notes leads to better 

feedback for teachers. 

Strong, Specific Evidence Weak Evidence 

2-3 students raise hands, 4-5 
talking, not paying attention to 
question 

Many students not paying 
attention. 

T: What’s 2+2? (1 second wait) 
T: No one knows?  Ok, it’s 4.  Any 
questions? (1 second).  Let’s move 
on. 

Teacher doesn’t give wait time. 

Teacher uses random reporter to 
ask students questions followed by 
think, pair, share activity.  Monitors 
class during partner time. 

Teacher uses many methods to 
check for understanding. 

23/25 students answered the exit 
ticket question correctly.  

Most of the students seem to be 
getting the concept.  
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Activity: Gathering Evidence (Ms. Shreve’s lesson) 

• Use the observation notes form provided to organize evidence 
while watching this short video 

• Share a few notes with a partner, and critique each other’s notes 
based on: 

• Evidence vs. judgment 

• Strong vs. weak evidence 

Individual / pairs activity 
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Below are examples of  strong, evidence-based notes on 

Ms. Shreve’s lesson.  

 T asks students to open notebook, date and title new page. 

 T: You’ve been working on quadratics for three weeks. Work today to 
make sure you feel confident. 

 T: I see a “fast start” with Adam. And I see a “fast start” with Guadalupe.  

 T circulates room. Tells approximately ___ students they are off to a 
good/perfect start.  

 All students are engaged in practice, asking questions of teacher.  

 T asks S: How do you keep going? Explains next steps to S.  

 T asks questions/answers questions of 3 students during individual 
practice time.  

 T: Can you make sure you’re not just showing us what to do but you’re 
talking and giving us reasons.  
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Questions? 
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What Compass Means for School Leaders, Evaluators & Teachers  

 

Evaluating Professional Practice 
 

The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 

 

Evaluating Student Growth 

Overview of the SLT Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 

 

 

Agenda 
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Activity: Feedback for Development 

• Consider a time in your career when you made a significant 
change in your practice.  What influenced you to change? 

• Consider a time when you sought to support someone else in 
making such a change.  Were your efforts successful?  Why?  
How could you have provided more effective support? 

Pair up and discuss 
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Five Essentials of  Effective Feedback 

Prioritize.  Select one or two parts of the teacher’s 
practice most directly connected to student achievement. 

Present evidence.  Start the conversation by sharing low-
inference observations with the teacher. 

Identify the problem.  Ask questions and work together 
to define a specific area of development. 

Plan concrete action.  Develop clear, measurable steps 
the teacher can take to correct the problem. 

Set a timeline.  Establish when and how the teacher will 
show that the action has been accomplished. 

1 

2 

3 

4 

5 

Feedback after an observation can be written or verbal.  In either case, 
keeping it simple, evidence-based, and action-oriented is the best policy. 
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Sample Conversation Starters 

Sometimes we avoid telling a teacher what was not good about a lesson.  
Remember that teachers want and need this information so that they can 

improve their practice.  

 

If we don’t share honest feedback with teachers, they won’t have the 
information they need to reach their potential. 

 

 

If you’re feeling stuck, try these conversation starters: 

 I think you struggled with ________.  An example of this was when _________. 

 I was concerned that __________. The impact of this would be that __________. 

 There wasn’t enough emphasis on __________. The impact of this is _________. 

 Although you did ______________, I did not see you do it consistently. 

 I could tell you wanted your students to ____________, however they were not 
able to meet that because you________________. 
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Activity: Providing Effective Verbal Feedback 

 Use your notes from the video we watched. 

 Each person chooses 1-2 areas to focus on. 

 In your group, rotate roles: 

1. Delivering verbal feedback as an “evaluator” 

2. Receiving feedback as a “teacher” 

3. Watching and offering comments and suggestions 

In groups of three: 
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Activity: Difficult Situations 

How would you react in the following situations during a feedback 
conversation? 

 

 A new teacher is unhappy with negative feedback early on in 
the year and starts to cry in your office. 
 

 A teacher dismisses your feedback, saying that you only saw a 
snapshot and things are usually different. 
 

 A teacher receives negative feedback and asks for a “re-do” on 
a formal evaluation. 
 

 Other examples you’ve encountered? 
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Questions? 
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What Compass Means for School Leaders, Evaluators & Teachers  

 

Evaluating Professional Practice 

 The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 

 

Evaluating Student Growth 
 

Overview of the SLT Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 

 

 

Agenda 
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Setting goals for students is essential instructional 

practice, and nothing new for strong educators. 

“Goal-setting” is the first of Louisiana’s Five Core Elements. 

1. GOAL SETTING: Teachers in all subjects will set quantifiable 
achievement goals for students.  

 Goals provide the motivation, focus, and accountability necessary to promote 
student achievement. They set a vision for what students should be able to 
accomplish by the year’s end.  

 The process itself promotes teachers’ thoughtful engagement with their 
content and consideration of their students’ needs.  

 There is no single way to engage in the goal setting process. With the support 
of their school leaders, teachers must determine ambitious yet reasonable 
goals for the students in their room.  

 Checking in on goals throughout the school year gives administrators the 
information they need to ensure that teachers and students are on track and 
to intervene when they are not. 
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SLTs: Definition 

Student Growth 
 
• Student Learning Targets 
(1.0 -4.0) 
 
• Value-added Score, where 
available 
 (1.0 – 4.0) 

Professional Practice 
 
• Measured using the 
Louisiana Teacher Rubric 
(or alternative) 
  
• Minimum of TWO 
observations 

 An SLT is a measureable goal for student achievement over a 
given period of time that reflects an ambitious, but reasonable, 
expectation of growth.  

 Strong SLTs: 
 Prioritize content that is aligned to Common Core State Standards or 

other national, state, or local standards;  

 Articulate rigorous but reasonable expectations for student growth; and  

 Identify a high-quality assessment to measure student progress. 

50% 
1.0 0– 4.00 

 

 50% 
1.00 – 4.00 
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An SLT represents what students should learn and have 

learned.  This is the heart of  our work.  

Clear, ambitious, measurable goals for students are nothing new in education. 
 

Strong educators across the state already embrace goals, use them to guide 
instruction, and hold themselves accountable for achieving goals.   

 
SLTs provide a frame for goal setting that allows: 

• Teachers, with the support of their school leaders and evaluators, to establish the 
best and most appropriate aspirations for their students.  

• Evaluators, teachers, students and stakeholders to have a shared understanding of 
what will be accomplished during the year.  

• All of us to use a common measure of and language for accountability.  
 

By design, the process for setting SLTs is not prescriptive.  
 

Teachers must use their vision, expertise, and professional judgment to 
determine what their students can achieve.  

 
School leaders and evaluators must support and inspire teachers throughout 

this process.  
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What is an SLT?  
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How Does the Annual SLT Process Work? 

Summer 

• Districts 
determine 
strategy for 
standardizing 
targets and/or 
assessments 

Beginning 
of Year 

• Teachers set 
at least two 
targets and 
define what 
performance 
will look like at 
each level of 
effectiveness 

• Evaluators 
and teachers 
agree on 
targets based 
on three 
characteristics 

Mid-Year 

• Teachers and 
evaluators 
monitor 
progress 
toward targets 

• Teachers and 
evaluators 
update 
targets if 
assignment or 
student 
population 
changes 
significantly 

End of Year 

• Evaluators 
assign 
teachers a 
final rating 
based on 
students’ 
progress 
towards target 
using the 
agreed upon 
definitions of 
effectiveness 
from the 
beginning of 
the year 
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Key Resources for SLTs 

 Compass Teacher Evaluation Guidebook  
 

 Overview Presentation on Setting Goals: 
http://www.louisianaschools.net/lde/uploads/19645.pdf 
 

 Common Assessments List: 
http://www.louisianaschools.net/lde/uploads/19644.pdf 
 

 SLT Template:  
http://www.louisianaschools.net/lde/uploads/19637.pdf 
 

 SLT Samples:  
http://www.doe.state.la.us/compass/student_learning_goals.html 
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http://www.louisianaschools.net/lde/uploads/19637.pdf
http://www.doe.state.la.us/compass/student_learning_goals.html
http://www.doe.state.la.us/compass/student_learning_goals.html
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Four Steps to Writing Strong SLTs 

 Step 1: Define the Content 

 Step 2: Identify the Assessment & Collect Baseline Data 

 Step 3: Identify the Student Group 

 Step 4: Set the Growth Target & Aligned Scoring Plan 
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Set the Growth 
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Step One: Define the Content 

 Teachers should define the content that is most 
important for students to learn during their time in that 
particular class or course. 
 Prioritize content that is aligned to the Common Core State 

Standards whenever possible.  

 Look to other national, state, or local standards in identifying the 
content that students should learn by the end of the course. 
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Step Two: Identify the Assessment & Collect Baseline Data 

 Teachers identify the most appropriate assessment to measure 
students’ mastery of the identified content.  
 Refer to the LDOE Common Assessment List or specific district guidance.  

 If a common assessment is unavailable, teachers and evaluators agree on 
the most appropriate assessment.  When no or few common 
assessments are available, consider collaboratively designing 
assessments at the school- or district-level. 

 Teachers gather baseline data about students’ starting points. 
Data sources may include: 
 Pre-test aligned to the final assessment 

 Diagnostic exam designed to assess students’ readiness for new content  

 Analysis of data from the end of the previous course or year 
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Activity: Determining Assessments and Baseline Data 

 Make a list of 4-5 teachers at your school whom you’ll be guiding 
through the SLT process. 

 Identify the assessments that each teacher might use for SLTs and 
select those assessments you might prefer.   

Available resource: LDOE Common Assessment List. 

 Determine available sources of baseline data. 

 For each teacher, write a short assessment plan, as in this 
example for a teacher of English II: 

“Students’ mastery of content will be assessed by the English II 
EOC at the end of the year. Because there is no pre-test for the 
English II EOC, baseline data will be gathered using a diagnostic 
assessment created by the teacher, using sample English II 
items from EAGLE.” 

Individual activity 
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Step Three: Identify the Student Group 

 SLTs may be set for: 

 Entire classes of students 

 Multiple sections of the same course 

 Smaller groups, such as the lowest performing students 

 Teachers should try to address the majority of their 
students across their two or more SLTs 

 Teachers should prioritize academic content areas most 
aligned to the Common Core. 
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Step Four: Set the Growth Target & Aligned Scoring Plan 

 For each target, teachers will set the expectation for 
student growth, a goal that is ambitious – a bit of a stretch 
for students – but still attainable.   

 Then, teachers and evaluators agree on a well-defined 
scoring plan for the SLT, as exemplified below. 
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Exemplary Growth Target for English II 

Example: English II 

 

I decided to develop a pre-test based on English II items from Eagle to determine how 
many of my students are starting the year at grade level.  When I gave this test: 

 52 of 90 (58%) got at least half the questions right.  Students need to get 60% of 
items right to earn a score of Good, so all of these students should be able to 
score Good or Excellent on the English II EOC. 

 20 of 90 (22%) got about 40-50% of the questions right.  Some of these students 
should score Good or Excellent on the English II EOC. 

 18 of 90 (20%) scored below 40%. These students will need more intensive 
support to catch up to grade level, but a few of them should be able to score 
Good or Excellent on the English II EOC with this support.  I will set a separate 
growth target for these students. 

 

At my school last year, classrooms with similar baseline data had approximately 65% of 
students score Good or Excellent. Given this data, I am setting a goal that  

70% of students (63 of the 90 students) will score Good or Excellent on the 
English II EOC.   
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Scoring Plan for English II 

Example: English II 

 

 Target: 63 out of 90 students will score Good or Excellent on the English II EOC. 
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SLT for Elementary Special Education (Significant 

Disabilities) 
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Activity: Assessing Growth Targets and Scoring Plans 

First:  

  Read SLT Example 1: 1st Grade Math or SLT Example 2: Algebra II 

  With a partner, analyze the appropriateness of the target and 
scoring plan.  

 As a pair, create a target and scoring plan that you think would be 
better for this teacher.  

Second:  

 Discuss the conversation that you would need to have with this 
teacher and how you would prepare. 

 Role play the conversation, with one person playing the role of 
“evaluator” and one the role of “teacher.”  

 Reflect on what would make this conversation challenging.  

 

Pairs activity 
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Where value-added results are not available, the average 

of  scores on SLTs will serve as the Student Growth score. 

 All teachers should set targets for students’ growth at the 
beginning of the year and measure their success in 
meeting those targets as the end of the year, as a best 
practice. 

 Final performance ratings for teachers with a value-added 
score will be the average of that score and their 
Professional Practice Score. 

 For all other teachers, the 50% Student Growth is based on 
assessment of students’ attainment of SLTs and will be 
averaged with their Professional Practice score to 
determine their final rating.  
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Determining the Correct Student Growth Measure 

  

Do you teach one or more of the following 
courses? 

 3rd grade ELA and/or Math 

 4th-8th grade ELA/Reading, Math,      

  Science, and/or Social Studies 

 Algebra 1 

 Geometry 

Do you meet the value-added 
criteria? 

 Teach at least 10 students who are 

enrolled in your class for the 

majority of the academic term. 

 Students have at least one year of 

prior achievement  data 

Your impact on 
student growth will 
be measured by the  

Value-Added Model. 

Do you provide direct instruction or 
instructional support to a specified group 
of students to whom you are formally 
assigned?  

OR  
Are you a librarian or school counselor?  

Your impact on student 
growth will be 

measured by Student 
Learning Targets. 

You will not receive a 
student growth score. 

YES 

  

NO 

YES 

  

NO 

YES 

NO 
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Calculating the Student Growth Score 

At the end of the instructional period, score each SLT according to the Scoring 
Plan. 

Average the scores to yield the final Student Growth Score. 

 

 At the end of each SLT period (typically the end of school year), evaluators will 
review student performance data to determine each SLT score (based on the 
scoring plan). 

 To combine SLT scores at the end of the year, average with equal weight. 

 

SLT #1:   3 

SLT #2:   2 

Student Growth Score: 2.50 
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Questions? 



72 

Agenda 
 

 

What Compass Means for School Leaders, Evaluators & Teachers  
 

Evaluating Professional Practice 

The Components of Effective Teaching 

Collecting Evidence through Observation 

Providing Actionable Feedback 
 

Evaluating Student Growth 

Overview of the Student Learning Target (SLT) Process 

Writing Strong SLTs 

Reviewing and Scoring SLTs 
 

 



73 

 
Investing Your Teachers and School Communities in Compass 

 

Evaluating Student Growth – SLT Practice  

SLT Content Review 

Reviewing SLTs 

Coaching Teachers Through the SLT Process 

 

Evaluating Professional Practice – Observation Practice 

Note-taking Review 

Video Practice 

 

Putting it All Together and Moving Forward 

 

Tomorrow’s Agenda 


