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INTRODUCTION 

The Copperas Cove Independent School District’s Special Education Department is dedicated to 
effectively providing a continuum of specially designed instruction and support to all students served in 
the Behavior Support Classroom (BSC). BSC services are tailored to meet individualized student needs. 
BSC services provide structure that supports administrators, teachers, and staff implementing these 
services. 

This handbook has been developed for the BSC staff to use as a guideline for implementation of 
supports. It is our goal to ensure that Behavior Support Classrooms in the district are similar, in order to 
promote continuity within the program and to enhance the structure and support needed by the students 
served in the BSC. 
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BSC: OVERVIEW 

The Behavior Support Center (BSC) is a highly structured classroom with a low staff to student ratio that 
is specially designed to meet the needs of Special Education students with serious emotional, social and 
behavioral difficulties.  The service is not intended to address the needs of socially maladjusted students. 

The goal of BSC is to target problematic behaviors with research-based interventions in order that the 
student may function effectively and appropriately in their least restrictive environment, the mainstream 
setting.  The BSC is not an alternative or disciplinary placement for problem behavior.  Areas of support 
include academic instruction, social skills training, emotional regulation, and behavior modification. 
Progress toward meeting a targeted goal will be monitored and supports will be faded accordingly.  

Communication between BSC staff, out-class teachers, administrators, and parents is essential for 
program success. All parties should attempt to provide a consistent set of behavioral expectations for the 
student. Communication with the child’s physician, if consent is provided, may also be helpful . 

Services Provided: 
Students in the Behavior Support Classroom may also have  the direct or indirect related services such 
as counseling and social skills.  
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PLACEMENT CONSIDERATION

Prior to Consideration of BSC Services
1. ____ Is there evidence of home campus interventions?

a. ____ Documented use of Behavior Interventions
b. ____ Intervention through General Education Counselor
c. ____ Environmental changes and adaptations
d. ____ Documented use of a behavior plan
e. ____ Documented staffing to address behavior
f. ____ Documented communication with parent regarding behavior
g. ____ Documented use of current IEP

2. ____ Is there evidence of formal interventions/evaluations by Assessment Staff or a Behavior Coach?
a. ____ Notice and Consent for an FBA was obtained
b. ____ FBA was conducted by Assessment Staff or Behavior Coach
c. ____ A Behavior Intervention Plan was developed/revised based on FBA results
d. ____ Documentation of 3+ weeks of the new/revised BIP
e. ____ Goals and objectives to address behaviors are developed/revised with 3+ weeks of

documentation.

BSC Referral Campus to Campus Procedure: 
• The student’s home campus will schedule a staffing to discuss possible BSC placement.
• Notify the Principal from the BSC campus so a representative may attend the staffing.
• Notify the Special Education Director or District Coordinator for Special Programs so a representative may

attend the staffing.
• The purpose of the staffing is to review the student’s eligibility, social-emotional and behavioral deficits, and

intervention history, ensure the least restrictive alternatives to a BSC placement have been implemented
with fidelity and consistency.

The above data and the following information should  made available for review at scheduled staffing: 

➢ Current FIE, Current Psychological Evaluation (If Appropriate), Current Report Card, District and State
assessment results, Progress Reports, and Anecdotal report of classroom behavior/or function
performance

The ARDC is considering whether or not the campus has implemented the strategies and has data to support 
their efforts. The District Coordinator for Behavior, receiving BSC teacher, and Receiving BSC principal 
should be invited to the ARD. The sending campus administrator should act as LEA representative, and 
the ARD should be held at the sending campus.

● The receiving BSC teacher  will develop a draft of IEP Goals, BIP, and
Accommodations/Modifications to address areas of deficit in collaboration with the
behavior coach and home campus case manager.

• If the ARD committee agrees that BSC placement is appropriate:
• The student must be assigned to general education teacher and classes.

● The ARD committee must develop an individualized Mainstreaming Plan that will detail how the
student will be mainstreamed into general education classes

● Consider transportation needs for the student.
• If the ARD committee agrees that BSC placement is not appropriate:

● The IEP should be further revised and updated to address students needs
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KEY COMPONENTS OF THE IEP

The following identifies key areas of the IEP for students receiving BSC services.  While this is not an 
exhaustive list of all components of an IEP that should be completed, it identifies important factors to 
consider for key components of the IEP with regards to BSC services.  

Present Levels of Academic Achievement and Functional Performance (PLAAFP) 
The PLAAFP should contain most recent data obtained via behavior progress monitoring, 
observation, FBA and other sources of data and be a clear representation of the student’s current 
level of performance.  

Behavior Intervention Plan 
● Target behaviors should be reflective of problematic behaviors that are persistently impeding

the student’s learning or that of others.  Once target behaviors are identified, develop
appropriate replacement behaviors for each target behavior.

● Target behaviors should focus on critical needs and access skills that when addressed, will
enable students access to the general education curriculum. (See FBA to identify target and
replacement behaviors)

● The BIP should be derived as a result of the PLAAFP and FBA.

Mainstreaming Plan 
● All students with BSC services should have a Mainstreaming Plan that details how the student

will be mainstreamed back into the general education setting and the circumstances under which
the student will return to the BSC for redirection.

● The Mainstreaming Plan should be written into the “Additional Steps” section on the first page of
the BIP in eSPED.  Additional components of the Mainstreaming Plan should be embedded
within the BIP.

Required components of the Mainstreaming Plan include: 
● Statement indicating that the student is served by the Behavior Support Center
● Campus at which the student receives BSC services
● Purpose of the BSC service
● The level of support the student’s receiving (from the continuum of services and schedule of

services)
● Details regarding the conditions under which the student is in the general education setting and

the BSC classroom
● Procedure for addressing non-responsiveness to the BIP and/or a change in placement

Accommodations and Modifications 
• Accommodations and modifications should be derived as a result of the PLAAFP.
• The decisions for supports identified in this section should be data-based.

IEP Goals and Objectives: 
● IEP goals should be developed to address social-emotional and behavioral areas of deficit that

are related to the student’s area of disability. Objectives for behavior goals are optional.
● One IEP goal should be developed for each target behavior identified in the BIP.
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● While target behaviors are the observed problem behaviors, goals should address the building of
positive behaviors and coping skills.  Goals should also incorporate appropriate replacement
behaviors

● Objectives should be a progressive scaffolding of steps the students will take toward reaching
the annual goal.

Review Schedule of Services: 
● All students receiving BSC services except those that are “Monitor Only”, should be scheduled

for and receive daily direct instruction in social skills in a group or individual setting.
● The schedule of service pages in the student’s IEP should reflect this time as Special Education

instructional time.
● Review of Placement of Services (PIEMS):
● The placement of services is a derivation of the amount of time during an instructional day that a

student is pulled out of the general education setting. The level of support the student’s receiving
(from the continuum of services)

● PIEMS coding should be calculated based on the student’s level of mainstreaming and any
additional special education pull-out service time that the student is receiving.

● PIEMS coding should be changed anytime a student exhibits a pattern of change of placement (a
pattern is constituted by 10 consecutive school days).

Deliberations specific to BSC Services: 
● Deliberations for an initial placement in the BSC should include:

Indicator of need for Specialized Designed Instruction (SDI) in the area of behavior as it relates
to the students qualifying area of deficit

● Discussion of intent and design of BSC services
● Any conditions of in BSC services
● Campus placement location
● Address any parent concern
● Review revised IEP Goals, BIPS, Accom/Mods, Service Page

● Deliberations for continuing BSC services should include:
■ Any change of placement information
■ updates to the student’s IEP, BIPS, Accom/Mods, Service Page
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CONTINUUM OF SERVICES 

This decision should be individualized to fit the student’s unique needs and detailed by the ARD 
committee in the student’s IEP.  The ARD committee will outline a Mainstreaming Plan in the student’s 
IEP (see the Mainstreaming Plan section for more details).  The plan should be derived from information 
in the Present Levels of Academic Achievement and Functional Performance along with any relevant 
information from the student’s most current Full and Individual Evaluation and frequent progress 
monitoring & BSC time logs.  The Mainstreaming Plan will identify the level of service currently being 
provided to the student on the continuum of services.  The levels of service are as follows: 

Self-Contained BSC 
This level of intervention is reserved for students who exhibit extremely limited social skills/coping skills 
in the general education setting and require intensive behavior modification and support to build new 
skills and ensure the safety of all students. 

● In BSC Classroom 61% or more of the instructional day
● Set Daily goals/Check In, Check on, Check out Procedure
● Academics taught directly by BSC teacher in collaboration with Mainstream teacher
● Intensive individualized reinforcement system that provides reinforcement of social/ coping

skills on a frequent schedule of reinforcement. (In addition to any school wide PBIS system.)
● Daily Social Skills instruction in the BSC
● Grading will be in collaboration between BSC Teacher and General Education Teacher.

Mainstreaming 39%-79% of the school day 
This level of intervention is for students who have developed social skills/coping skills for participating 
with continued BSC support in the mainstream setting for a portion of the school day.  Students at this 
level continue to demonstrate a need for intensive to moderate behavior modification and support to 
build, continue, and utilize social/coping skills. 

● In BSC Classroom less than 61% of the day (Mainstream Classroom 39%-79% of the day)
● Set Daily goals/Check In, Check on, Check out Procedure
● While in BSC, Academics taught directly by BSC teacher in collaboration with Mainstream

teacher
● Daily Social Skills instruction in the BSC and addressed as needed in the Mainstream classroom
● In-Class Support from BSC slowly faded as progress is made on IEP goals
● Intensive to moderately intensive individualized reinforcement system that provides

reinforcement of social/ coping skills on a frequent schedule of reinforcement. This should be in
addition to any school wide PBIS system. (less frequent and more intrinsic rewards as student
exhibits progress).

● Grading will be in collaboration between BSC Teacher and General Education Teacher.

Monitor with Social Skills 
During this level of intervention, students attend all general education classes and return to the BSC 
for daily individual/group social skills direct instruction.  Within this level, it is possible for a student to 
return (briefly) to the BSC if needed.  
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● In  BSC less than 21% of the school day (Mainstream Classroom at least 79% of the school day)
● Set Daily goals/Check In, Check on,Check out Procedure
● Student can request to return to BSC during a difficult time or staff can initiate a return to BSC if

the student exhibits behaviors that require additional support. Follow BSC Procedures with
students returning to BSC less than 21% of the day (BSC staff spend very little to no time in
general education classroom supporting students)

● Rewards will likely be provided on an intermittent or less frequent schedule and should become
more intrinsic in type. This should be in addition to any school wide PBIS system.

● Social Skills in the BSC (daily to weekly)
● Grading will be in collaboration between BSC Teacher and General Education Teacher

Monitor Only  
Students on this level of the continuum are in the general education classroom for the entire instructional 
day (unless the student is pulled for academic resource instruction). Students on this level are able to 
self-regulate their behaviors with supports in the general education setting. If a student being 
monitored is redirected  in the BSC more than 3 times in a 2 week period, he/she should return to 
the Monitoring with Social Skills step. This evidence will be based upon BSC Sign-In Log and or 
office referrals.  

● In general education class all day
● Set Daily goals/Check In, Check on, Check out Procedure
● Follow BSC Procedures with students returning to BSC no more than 3x per 6 weeks for

redirection
● BSC staff monitor the student via periodic spot checks, progress monitoring on goals and

objectives, and communication with the general education teacher.
● Individualized reinforcement system is primarily faded
● Social skills are prompted and maintained by general education teachers
● Grading will be administered General Education Teacher. If student is redirected to BSC for any

reason, BSC Staff will document time student receives BSC support.

Dismissal 
If, for at least one semester, the student is successful (meeting Adaptive Behavior IEP goals and 
objectives) in the mainstream environment on a monitor only basis, an ARD meeting should be 
scheduled to consider dismissal from BSC services.  

***It is important to note that the progression through the continuum of services is a guide.  Each student 
has different needs that should be addressed on an individual basis.  New and incoming students are not 
required to begin fully self-contained.  The ARD committee will consider the student’s needs and address 
them to the best degree possible with the supports the BSC can provide.  At every level in the process, 
student progress should be constantly monitored and the interventions and placement should be modified 
accordingly.  If a new pattern of behavior emerges, BSC Teacher will need to collect data and 
develop an intervention plan. 
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(To be completed and accepted by the student’s ARD Committee Prior to Implementation and added 
to the student’s IEP paperwork.  Each time a change is made the form should be filled out again) 

Student: Date Reviewed and Accepted by the ARD 
Committee: 

An ARD meeting is required anytime the plan changes. Students may not be placed in or removed from 
BSC without an ARD meeting occurring first, if the student is receiving special education services. This 
includes removing a student from a mainstream class due to behavior and placing them in the BSC 
classroom. Anytime the student is not where the schedule of services states the student is supposed to be, 
the student is considered out of placement. 

Personal Care Supplement reminder: 

A personal care supplement should be filled out indicating the BSC support the student will receive. If the 
student is a student with Autism, BSC support should also be listed on the student’s AU Supplement. 

Check which level of support the student will start the BSC program with. This should be based on 
the student’s individual needs and supported by data. Before considering BSC, the student should have 
had a Functional Behavior Assessment (FBA) and a Behavior Intervention Plan (BIP) implemented in the 
mainstream environment and there be a need for additional support. The BIP should be tried in the 
mainstream environment at least two weeks prior to considering BSC unless there are extenuating 
circumstances. There must be supporting data. 

FBA Date: BIP 
Date: 

This does not change when criteria is changed. This is what the student initially started BSC with. 

Mainstream with BSC Monitoring (BSC staff will provide support through monitoring, 
observation, private discussions, social skills instruction, and consulting with teachers and staff 
who work with the student in helping to implement the student’s BIP. The student should not be 
placed in the BSC classroom at any time unless the student has become a danger to self or 
others and sent back to his/her mainstream class after the student has regained his/her 
composure and is no longer in crises) 
BSC with Outclasses (The student will start with some class periods in BSC and some in 
mainstream. The number of classes and which classes will depend on the individual needs of the 
student.) 
BSC Self Contained (BSC Contained should be considered only for students who behaviors 
significantly impact their ability to be successful in the mainstream environment, after a 
continuum of services and supports have been tried, and/or if the student’s behavior is severe 
and persistent where he or she is a continual danger to self or others or is disrupting the 
learning environment where it significantly impedes their learning or the learning of others.) 

If BSC With Outclasses and/or BSC Self Contained is decided, complete the appropriate section below 

BSC MAINSTREAMING PLAN FORM
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Initial Date 1st Revision Date 2nd Revision Date 3rd Revision Date 

If this a revision, Is 
the student making 
progress? YES or NO 

If yes, what 
outclasses are being 
added? 

If no, are outclasses needing to be removed 
and/or is the student staying with the same 
SOS (If the student is not making progress a 
revision to positive behavior strategies may 
be needed)? 

BSC with Outclasses 
Classes student will be in the BSC classroom: 

Classes the student will be in the mainstream 
environment: 

Criteria the student must meet before an ARD is held to consider additional mainstream classes. 
(This must be individualized and based on data. Criteria also must be obtainable, but require the 
student to have gained new skills that will help him or her be successful in the mainstream 
environment. Each time the student is to receive additional outclasses the BSC Mainstream Plan must 
be updated through an ARD meeting and a new criterion put in place. The goal is to help the student 
increase positive social and coping skills, so that eventually the student will not need BSC support and 
can self-monitor.) As a student is making progress criteria should become more rigorous. However, if 
the student is not making progress, criteria may need to be adjusted dependent upon the student’s 
individual needs. 
Example: This is an example. Do not use in a student’s Mainstream Plan! 
After five consecutive days without exhibiting verbal aggression towards others, an ARD will be held to 
review Jimmy’s behavior and skills learned and determine if additional mainstream classes will be 
added. 
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BSC Self-Contained 
Criteria the student must meet before an ARD is held to consider mainstream classes. (This must 
be individualized and based on data. Criteria also must be obtainable, but require the student to have 
gained new skills that will help him or her be successful in the mainstream environment. Each time the 
student is to receive additional outclasses the BSC Mainstream Plan must be updated through an ARD 
meeting and new criteria put in place. The goal is to help the student increase positive social and 
coping skills, so that eventually the student will not need BSC support and can self-monitor.) 
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INITIAL PLACEMENT AND 
BEGINNING OF SEMESTER 
PROCEDURES 

Each student new to the BSC will have an orientation period during the first 3-5 days of placement in the 
service. The ARD Committee will determine the length of the orientation period. The orientation time frame 
will be documented in the ARD deliberations. Although the nature of the orientation period will vary by level 
and the individual needs of the child, all orientation periods should address the following: 

● Building Rapport  → building relationships with BSC staff, meeting general education teacher and 
class; focus on positive interactions and building trust Relationship building is extremely important for 
the BSC student.  The teacher who has a good working relationship with the student will have better 
success with the student overall.

● Expectations and Rules  → school wide, BSC classroom, general education classroom, hallways, 

cafeteria. 
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● Procedures  → school wide, BSC classroom, general education classroom, etc.

● Establish goals- Set goals scaffolded from the student’s adaptive behavior goals.  Familiarize the 
student with their goals and how to obtain them.

● Positive Reinforcement  → familiarize the student with their behavior intervention plan and 
establish individualized reinforcement system.

● An ARD Meeting must be held in order to make changes to the mainstreaming plan. 

Removal of Students to the BSC 
Students may not be placed in the BSC during a time that they are scheduled to be in the mainstream 
environment, except for a brief redirection/reorientation period not to exceed 2 hours or until the student 
has de-escalated.  Students should only be pulled from the mainstream environment for redirection/
reorientation for the following behaviors:

- physical aggression
- verbal aggression
- behavior that is so disruptive that it impedes the learning of others

Classroom management strategies and implementation of strategies from the student's Behavior 
Intervention Plan should always be used prior to removal from class. A private conversation between 
the student and the mainstream teacher should be utilized, if possible, prior to calling BSC staff. 
BSC staff should first attempt to redirect/de-escalate the student in the hallway prior to taking the 
student to the BSC room.

Removal to the BSC is NOT to be utilized for the following behaviors:

- refusal to work
- "shutting down" behaviors (i.e. laying head on desk, not responding when spoken to, etc.)
- other minor behaviors that are not a significant disruption to learning or endanger the safety
of themselves or others

Students who are ARDed BSC services should only be sent to DAEP as a last resort. This should 
only be considered after the campus has exhausted all options, including self-contained BSC with 
full-day social skills instruction. BSC placements for severe disciplinary incidents should be given in 
increments of five. 5 days for the first offense, 10 days for the second, 15 for the third, and 20 for the 
fourth. BSC placements should not exceed 20 days for students who are not ARDed for self-
contained BSC.



GUIDELINES FOR SOCIAL SKILLS 
INSTRUCTION

The majority of students in BSC will have social skills listed as a direct service in their IEP. For each 
student that has“Social Skills” in the IEP, lessons provided should have a direct correlation with the 
student’s IEP and behavioral objectives. The BSC teacher is responsible for developing lesson plans and 
directly providing social skills instruction. Instruction may be provided individually or in groups. 
Teachers and paraprofessionals are responsible for modeling, and practicing the taught skills throughout 
the entire school day.  

Social Skills instruction can be delivered in a variety of ways. Below is a list of  strategies and curricula 
utilized in CCISD.  

Instructional Strategies: Curriculum: 
Role Playing 
Group Activities 
Group discussion 
Generalization Training 
Direct Instruction 
Video Presentations 
Peer/Adult Modeling 
Organized Games 
Social Stories 

Zones of Regulation - Elementary
Skillstreaming - Secondary
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EXPECTATIONS OF THE BSC 
ENVIRONMENT 

The classroom arrangement and environment is important to the success of the BSC. The adults in the 
room should set the tone for a calm, supportive, structured environment. The structure of the classroom is 
of the utmost importance.  The students coming to the BSC room should have immediate structure and 
clearly defined expectations to help promote positive change.  

1. Keep  the      environment as clutter free as possible.  For some students, clutter can raise their level of
anxiety and ultimately cause behavioral outbursts.  It is important to model appropriate
organization for the students in your care.

2. Structure and routine is vital to the BSC. Consistency is paramount when modifying behavior.
Routine, structure and predictability will allow students to feel safe and supported.

3. All staff working with the BSC student should ensure that reinforcement is contingent on
behavior.  All staff must keep the demand placed on students regardless of escalations.  Once the
student has calmed down, the staff will resume the demand that was placed prior to the behavior
occurrence.

4. Classroom expectations should be posted in a place visible to all students. It is suggested that
there be no more than three to five expectations. The expectations should coincide with the
general expectations found within the social skills training. Teaching and role-playing of these
expectations must be a high priority in the first weeks of school. Additionally, when new students
arrive, teachers must re-teach expectations to make up for the change in classroom dynamics.

5. Students should be engaged in meaningful activity at all times when in the BSC.  It is the job of
the BSC teacher to work with the classroom teacher(s) to identify academic difficulties and help
resolve problems so the student can become better prepared for the mainstream classroom. Using
the general education teachers’ lessons, the BSC teacher will modify work for the student
according to the IEP and use the entire class period to teach the student. The expectation is that
the student will be engaged in work for the entire period, just as he would be if in the general
education classroom.  This facilitates a desire for the student to return to the general Ed
classroom. If students are able to complete a short assignment for math and have the rest of the
period for free time, they may find that the BSC is a more desirable place to be and could
sabotage movement to a less restrictive setting.

6. Staff should be cautious with the personal items that are displayed in the BSC classroom that are
of monetary or sentimental value.  The BSC has the potential for disruptive behavior.  It is
entirely possible that things could be broken or personal pictures and sentimental items can
provide information about you that can be later used as a threat.

It is important to remember that students are placed in BSC not for punishment, but rather to 
ensure they receive the service that is required in order for them to continue to make progress in 
the general education curriculum.  Teachers should attempt to build a strong relationship and 
positive rapport with the students in their care. Teaching social skills, setting limits and giving the 
students the time and opportunity to grow will help with the relationship building process.  
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BSC DUTIES & RESPONSIBILITIES
TEACHER

1. Every aspect of the BSC room is the responsibility of the teacher.  It should be understood that the
para-professional provided by the district is in a supportive role to the teacher.

2. The BSC teacher is to deliver academic instruction to students restricted to the BSC.

3. The teacher’s responsibility is to provide paraprofessionals with detailed daily lesson plans when
the BSC teacher is not in the classroom to provide instruction.

4. Social skills should be taught to the class daily as a group or individual activity, as appropriate.
Lesson plans should be developed and documentation of lessons should occur according to Special
Education IEP documentation procedures. BSC staff should model social skills taught during the
entire school day and reward students when these skills are utilized.

5. If present, the BSC teacher should be the one to initiate/direct the use of physical containment.

6. The BSC teacher should collaborate with mainstream teachers regarding instruction, information
specific to students, student progress, and the development of mainstreaming plans.

7. The BSC teacher should be the point of contact for parents.

8. It is the responsibility of the BSC teacher to ensure that mainstream teachers are providing lesson
plans and work.  When the student is in “redirection” or assigned to BSC, the teacher should
ensure that all  mainstream teachers supply lesson plans for the teacher work for the student.  If
none have been provided, the BSC teacher should collect the work from the teachers directly. If
collecting work becomes problematic, Campus Administrators should be notified. If the student
has academic goals, the SPED teacher is responsible for completion of progress reports and
developing new annual goals and objectives.

9. It is the BSC Teacher’s responsibility to make sure the BIP  is being implemented and
documented appropriately with each BSC student while in &/or out of the BSC classroom.  The
data is used to determine  the effectiveness of the BIP .  Additionally, the data shows progression
and regression and provides an accurate record of behavior that will help the teacher when
designing new behavior interventions or planning social skill lessons for the students.

10. BSC teachers should monitor BSC students in mainstreaming classes daily to ensure adequate
progress and collaborate with teachers. This is done through direct observation and review of IEP
goal progress documentation.

11. Teachers should be up & moving around the classroom working with students as needed.
Sitting at a desk while students are present should be a very rare occurrence.

12. BSC teachers should comply with the CCISD policy regarding electronic communication, which
includes social media. This policy is as follows: All employees shall be held to the same
professional standards in their public use of electronic communication as for any other public
conduct. If an employee’s use of electronic communication violates state or federal law or District
policy, or interferes with the employee’s ability to effectively perform his or her job duties, the
employee is subject to disciplinary action, up to and including termination of employment.
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BSC DUTIES & RESPONSIBILITIES
PARA-PROFESSIONAL

1. It is the responsibility of the entire BSC staff to monitor and document the behavior of the BSC
student through progress monitoring of behavior IEP goals and objectives.

2. Para-professionals should be part of the teaching process, and should help facilitate a sustained
change in behavior by helping to guide students in a positive direction.

3. Paraprofessionals will assist with monitoring BSC students in the general education and special
education setting. The paraprofessional should be actively working with the student when in the
General Education setting. The paraprofessional is prompting social skills and positively
reinforcing appropriate behavior in accordance with the BIP/IEP.

4. Para-professionals should provide additional academic support to students when necessary.

5. Assist teacher with severe behavior issues to include documentation, de-escalation and/or
containment - The teacher is the person ultimately responsible and accountable for the BSC
class.  The para-professional’s role is to assist the teacher.

6. Para-professionals should be up & moving around the classroom working with students as
needed. Sitting at a desk while students are present should be a very rare occurrence.

7. When teacher is away the para-professional is in charge of the BSC classroom, and should
follow the lesson plans, routines, and directives left by the classroom teacher.
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BSC DUTIES & RESPONSIBILITIES 
MAINSTREAM TEACHER

1. Attend required meetings regarding the placement and progress of a student assigned to BSC.

2. Maintain and Implement the student’s IEP to include the Behavior Intervention Plan and
Mainstream plan for BSC students. This should be provided to you by the BSC Staff.

3. Provide lesson plans, activities, projects, and work to BSC teacher on a weekly basis regardless
of if the student is currently placed in your classroom or restricted to the BSC environment.

4. Grade all assignments completed by BSC students in your class, and assign grades for progress
reports and report cards.

5. Coordinate with BSC teacher to ensure continuity regarding social skills strategies, social skills
expectations, behavioral expectations and collection of behavioral data. Communicate behavioral
concerns to BSC staff as soon as they arise.

6. Cooperatively work with the BSC staff to integrate BSC student into your class. The goal for the
BSC is for students to return to their least restrictive environment.

Before removing students from the mainstream classroom, all steps of the behavior plan must be followed 
and implemented.  

A student in BSC should be held to the same standards as other students. Minor offenses should be 
dealt with as prescribed by the teacher’s classroom management plan, campus rules, the Student 
Code of Conduct, and the students BIP. 
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GUIDELINES FOR USE OF RESTRAINT/
CONTAINMENT

USE OF RESTRAINT/CONTAINMENT

All personnel employed in the Behavior Support Classroom  will be trained by the district in CPI/
SAMA strategies.  In addition to CPI/SAMA training, all personnel must complete the one-time 
Texas Behavior Support Initiative class mandated by the state of Texas. It should be noted that at no 
time should any other form of containment technique be used. Copperas Cove ISD has adopted the 
Nonviolent Crisis Intervention Program which complies with all aspects of the Texas Behavior 
Support Initiative.  

WHEN TO USE RESTRAINT/CONTAINMENT 

● Used only as a last resort
● Used only during an emergency

o Imminent, serious physical harm to self or others
o Imminent, serious property damage

● Limited to reasonable force necessary to address emergency
● Discontinued when emergency no longer exists
● Implemented to protect health/safety of student and others
● Shall NOT deprive student of basic human necessities

TAC 89.1053(c)Restraint is a serious matter and should be treated seriously.  At no time should a 
student be restrained to punish.  It should only be used as a protective measure when all other strategies 
have been exhausted.  

WHAT TO DO FOLLOWING A RESTRAINT/CONTAINMENT

The day of the containment- 
1. Administrator is to be notified of the restraint/containment as soon as it begins.
2. Student must be checked by campus nurse at least 30-40 minutes after the restraint/

containment. Nurse should document the condition of the student on the Injury/Incident Report.
3. Campus Administrator should verbally contact the parent or make a good faith effort to contact

the parent regarding the restraint/containment (after the nurse has check the student)  to report
the restraint/containment and the student’s condition.  The time of parent contact should be
documented on the eStar Restraint Documentation page.

4. The case manager should ensure that the eStar Restraint Documentation page is completed.

Within one school day of the restraint/containment- 
1. eStar Restraint Documentation report must be printed and placed in the mail along with a copy

of the Injury/Incident Report.  Even if the parent picked up the child on the previous day and
was given a copy, one should be mailed.  The State of Texas deems the United States Postal
Service to be reliable.

2. Campus PEIMS secretary enters the data in the PEIMS system.
3. Submit printed eStar Restraint Documentation and original Injury/Incident report to the

Central Special Education Office.
4. Keep copies for campus files.
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