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Instructions
Each of the five sections of the plan is composed of three parts.

• The first part outlines the relevant passages in the Every Student Succeeds Act (ESSA) and 
contains a check box where the school principal will certify that the legal requirements have been 
met.

• The second part can be read as a rubric. The descriptions in each section of the plan should align 
with the elements listed under “Meets Expectations.” Corresponding points under the headings 
“Developing” and “Does Not Meet Expectations” are provided for the sake of clarity.

• The third part is a scrolling text box where the narrative answers are to be entered. There is no 
word or character limit.
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1. Parent and Community Stakeholder Involvement
By checking this box, the school principal certifies that:

• the plan is developed with the involvement of parents and other members of the community to 
be served and individuals who will carry out such plan, including teachers, principals, other school 
leaders, paraprofessional present in the school, administrators (including administrators of programs 
described in other parts of this title), the local educational agency, to the extent feasible, tribes and 
tribal organizations present in the community, and, if appropriate, specialized instructional support 
personnel, technical assistance providers, school staff, if the plan relates to a secondary school, 
students, and other individuals determined by the school. [ESSA, Section 1114(b)(2)]

• the plan is available to the local educational agency, parents, and the public, and the information 
contained in such plan shall be in an understandable and uniform format and, to the extent practicable, 
provided in a language that the parents can understand. [ESSA, Section 1114(b)(4)]

• the school meets the requirements of Section 1116 of ESSA, including the development and 
implementation of a parent and family engagement policy that includes a school-parent compact 
outlining shared responsibility for high student academic achievement. [ESSA, Section 1116(b-g)]

Meets Expectations
1. Specific strategies to increase family and community stakeholder involvement, particularly among 

those who represent the most at-risk students, based upon results of the Needs Assessment have been 
identified and implemented.

2. Parents and community stakeholders who reflect the demographic composition of the school, including 
those who represent the most at-risk students, are included as decision makers in a broad spectrum of 
school decisions, including the development and monitoring of the Title I Schoolwide Plan.

3. The school vision and mission for student success are collaboratively developed based on the beliefs 
and values of the school community, including families and community stakeholders who represent the 
most at-risk students.

4. The Title I Schoolwide Plan, as well as all communication regarding its development, evaluation, and 
revision processes, are available in languages and formats accessible for every family and community 
stakeholder of the school.

Developing
1. Specific strategies to increase parental involvement have been identified and implemented and may be 

loosely aligned with the Needs Assessment.

2. Parents and community stakeholders who may or may not reflect the demographic composition of the 
school are included as decision makers in the development of the Title I Schoolwide Plan.

3. The school vision and mission for student success are communicated to families and are based on the  
beliefs and values of the school community.

4. The Title I Schoolwide Plan is available in multiple languages and formats.

Does Not Meet Expectations
1. Specific strategies to increase parental involvement have not been identified and implemented or they 

may not be aligned with the Needs Assessment.

2. Parents and community stakeholders are advised of school decisions, including the creation of the Title 
I Schoolwide Plan.

3. The school vision and mission for student success may not reflect the beliefs and values of the school 
community, or may not be embraced by families or community members.

4. The Title I Schoolwide Plan is posted in English on the school’s website.
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Addressing the above expectations, describe the strategies your school is using to increase 
family and community stakeholder involvement.
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2. Comprehensive Needs Assessment
By checking this box, the school principal certifies that:

• the Title I Schoolwide Plan was developed based on a Comprehensive Needs Assessment of the entire 
school that took into account information on the academic achievement of children in relation to the 
challenging State academic standards, particularly the needs of those children who were failing, or were
at risk of failing, to meet the challenging State academic standards and any other factors as determined by 
the local educationa agency. [ESSA, Section 1114(b)(6)] 

Meets Expectations
1. Includes a variety of data, including performance (e.g., local and state student assessment data) and 

non-performance student data (e.g., student attendance), and process data about the schools system 
(e.g., diagnostic review) and perception data, gathered from several sources.

2. Includes detailed analysis of performance and non-performance data for each student subgroup 
identified in Section 1111(c)(2) of ESSA (economically disadvantaged students, students from major 
racial and ethnic groups, children with disabilities, and English learners).

3. Examines student, teacher, school and community strengths and needs.

4. School leadership, in collaboration with families and community stakeholders, identifies a manageable 
number of priorities, at the right level of magnitude and aligned with the Needs Assessment, for school 
improvement.

5. Evidence shows that the school’s Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for all students, particularly those most at-risk.

Developing
1. Includes performance and/or non-performance data gathered from a limited number of resources.

2. Includes detailed analysis of performance or non-performance data for one or more student subgroups 
identified in Section 1111(c)(2) of ESSA.

3. Examines student strengths and needs.

4. School leadership may be taking on too many or too few priorities, or priorities may not be at the right 
level of magnitude, to produce positive, measurable results.

5. Evidence shows that the schools Title I Schoolwide Plan and cycle of continuous improvement have 
improved outcomes for students in general.

Does Not Meet Expectations
1. Data gathered is limited so that it is difficult to gain an accurate picture of the school’s needs.

2. Includes analysis of the student body as a whole or broken up by grade spans and content areas, but 
not in-depth analysis of data for each student subgroup identified in Section 1111(c)(2) of ESSA.

3. Examines student deficits.

4. School administrators have not clearly and transparently identified and communicated the school’s 
priorities.

5. Evidence does not show that the school’s Title I Schoolwide Plan and cycle of continuous improvement 
have improved outcomes for students.
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Addressing the above expectations, describe the outcomes of the school’s Comprehensive 
Needs Assessment, as well as a description of the data sources used in the process. The results 
should include detailed analysis of all student subgroups; an examination of student, teacher, 
school and community strengths and needs; and a summary of priorities that will be addressed 
in the Title I Schoolwide Plan.
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3. Schoolwide Plan Strategies
By checking this box, the school principal certifies that the Title I Schoolwide Plan includes a 

description of the strategies that the school will be implementing to address school needs, including  a
description of how such strategies will:

• provide opportunities for all children, including each of the subgroups of students (as defined in
Section 1111(c)(2)) to meet the challenging State academic standards;

• use methods and instructional strategies that strengthen the academic program in the school,
increase the amount and quality of learning time, and help provide an enriched and accelerated
curriculum, which may include programs, activities, and courses necessary to provide a well-rounded
education; and

• address the needs of all children in the school, but particularly the needs of those at risk of not
meeting the challenging State academic standards. [ESSA, Section 1114(b)(7)(A)(iii)]

• provide professional development and other activities for teachers, paraprofessionals, and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
and retain effective teachers, particularly in high-need subjects;

• be evidence-based as defined in ESSA, Section 8101(21)(A).

Meets Expectations
1. Strategies provide a detailed, enriched, and accelerated curriculum for all students, including each of 

the subgroups, according to their needs.

2. The school provides multiple opportunities and evidence-based interventions for students in need, and 
activities that address the outcomes of the Comprehensive Needs Assessment in a way that will result in 
significant improvements in student learning.

3. Timely, effective and additional assistance is provided for students experiencing difficulty mastering  the 
State’s standards through activities which may include: counseling, school-based mental health 
programs, specialized instructional support services, mentoring services, postsecondary education 
preparation, preschool children transition to local elementary school programs.

4. The school uses clear criteria and processes for student participation in tiered model to prevent and 
address behavior problems and early intervention services.

5. The school uses clear criteria and processes for making decisions regarding level and length of student 
participation in tiered supports.

6. The school offers a range of extended learning opportunities within and beyond the school day and  the 
school year.

7. Professional development and other activities are offered for teachers, paraprofessionals, and other 
school personnel to improve instruction and use of data from academic assessments.

8. The school uses clear, diverse strategies to recruit and retain effective teachers, particularly in high 
need subjects.

Developing
1. Strategies provide an enriched and accelerated curriculum for most students with plans in place to

differentiate for struggling students.

2. The school provides general interventions for students in need, and activities address some outcomes
of the Comprehensive Needs Assessment, and may result in limited improvements in student learning.

3. Additional ongoing assistance is provided for students experiencing difficulty meeting State standards.
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4. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

5. The school uses clear criteria and processes for making decisions regarding student participation in 
tiered supports.

6. The school strives to provide extended learning opportunities within the school day, but has limited 
opportunities beyond the school day and school year.

7. Professional development and other activities for teachers, paraprofessionals, and other school 
personnel are offered to improve instruction.

8. The school uses some strategies to recruit and retain effective teachers, particularly in high need 
subjects.

Does Not Meet Expectations
1. Strategies provide a basic curriculum intended for all students.

2. The school has not developed and implemented opportunities and evidence-based interventions, and 
activities may be purposefully designed, but are not aligned to the Comprehensive Needs Assessment.

3. Additional assistance is provided to some students who are experiencing difficulty, but the intervention 
is not regular and ongoing.

4. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

5. Processes vary by grade level, teacher, or academic program regarding decisions about student 
participation in tiered supports.

6. The school offers limited extended learning opportunities.

7. Limited or no professional development and other activities are offered for teachers, paraprofessionals, 
and other school personnel.

8. The school has no strategies in place to recruit and retain effective teachers.
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Addressing the above expectations, describe the strategies the school will use to upgrade the 
entire educational program in order to improve the achievement of the lowest performing 
students, including how and when these strategies will be implemented. These strategies 
should be linked to areas identified in the Comprehensive Needs Assessment and the site 
budget.
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4. Coordination and Integration
By checking this box, the school principal certifies that:

By checking this box, the school principal certifies that:

Meets Expectations
1. Leverages sufficient resources (e.g., fiscal, human, time) to improve student outcomes.

2. Leverages funding streams to connect the reform strategies developed.

3. Outlines how the school will meet the intents and purposes of each funding source.

4. Outlines how funds from Title I and other State and Federal education programs will be used to meet 
the intent and purpose of the programs.

Developing
1. Identifies limited resources to improve student outcomes.

2. Funding streams support some, but not all reform strategies.

3. Outlines how the school will meet the intent and purpose of some funding sources.

4. Limited description of how funds will be used to meet the intent and purpose of the programs.

Does Not Meet Expectations
1. The identified resources are insufficient to impact student outcomes.

2. Funding streams do not support any of the reform strategies.

3. Unclear description of the intent and purpose of the funding sources.

4. Unclear description of how funds will be used to meet intent and purpose of the programs.

• if appropriate and applicable, the Title I Schoolwide Plan was developed in coordination and 
integration with other Federal, State, and local services, resources, and programs, and the Title I 
Schoolwide Plan outlines the ways in which funds are to be braided. [ESSA, Section 1114(b)(5)]

OR

• if State, local and other Federal programs are to be consolidated in project 785, then the Title I 
Schoolwide Plan outlines the ways in which funds will be used to meet the intent and purpose of each 
program that was consolidated. [ESSA, Section 1114(b)(7)(B)]
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Addressing the above expectations, list the funding sources used (e.g., Title III, Part A, 
donations, competitive grants, etc.), then describe the ways in which the funds are to be braided in
the Title I Schoolwide program.
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5. Evaluation and Plan Revision
By checking this box, the school principal certifies that:

Meets Expectations
1. School leadership, including families and community stakeholders, regularly monitors and adjusts 

implementation of the Title I Schoolwide Plan based on short and long-term goals for student 
outcomes, as well as measures to evaluate high-quality implementation.

2. The monitoring and revision of the Title I Schoolwide Plan includes regular analysis of multiple types of 
data (e.g., student learning, demographic, process, perception) and necessary adjustments are made 
to increase student learning.

3. School leadership, including families and community stakeholders, and instructional staff regularly 
analyze interim and summative assessment data to evaluate instructional practices, determine patterns 
of student achievement, growth, and changes in growth gaps across classrooms, grade levels, and 
content areas.

Developing
1. School leadership uses state assessment results to annually evaluate the Title I Schoolwide Plan.

2. The monitoring and revision of the Title I Schoolwide Plan is based upon limited types of data, and 
adjustments are not aligned to outcomes.

3. School leadership and instructional staff use summative and sporadic formative assessments to provide 
information about student achievement and growth, and growth gaps for individual grade levels and 
content areas.

Does Not Meet Expectations
1. School leadership does not have a regular process to monitor and adjust the Title I Schoolwide Plan.

2. Some monitoring of the Title I Schoolwide Plan takes place, but there is not a process to regularly 
adjust the Title I Schoolwide Plan to increase student learning.

3. School leadership reviews student achievement and growth data.

• the Title I Schoolwide Plan will be regularly monitored and revised as necessary based on student 
needs to ensure that all students are provided opportunities to meet the challenging State academic 
standards. [ESSA, Section 1114(b)(3)]
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Addressing the above expectations, describe how the school, with assistance from the LEA, 
will annually evaluate the implementation of, and results achieved by, the Title I Schoolwide
program using data from the State’s annual assessments and other indicators of academic 
achievement to determine whether the Title I Schoolwide program has been effective in increasing 
the achievement of students in meeting the State’s academic standards, particularly for those 
students who had been furthest from achieving the standards; and how the school will revise 
the Title I Schoolwide Plan, as necessary, based on the results of the evaluation, to ensure 
continuous improvement of students in the Title I Schoolwide program.


	Untitled

	School Year: 2022-2023
	District Name: Blackwell Public Schools
	School Name: Blackwell Middle School
	Superintendent Name: Shawn Haskins
	Principal Name: Becky Miller
	Email: shaskins@blackwell.k12.ok.us
	Email 2: beckymiller@blackwell.k12.ok.us
	Phone: 580-363-2570
	County/District Number: 36I045
	School Poverty Rate: 76%
	Initial Plan: Off
	Revised Plan: Yes
	Certified 1: Yes
	Question 1: Each student has a daily agenda that includes any homework assignments and notes to/from the  parent to allow for two-way communication. Teachers have set up classroom Facebook pages and/or Remind 101 accounts to  share up-to-date pertinent information as well as day-to-day activities in their classrooms. All  teachers have Google Classrooms so parents can know exactly what  assignments were done during the day &/or what assignments are required should it be a virtual  day. Teachers are more connected with parents than ever before with the use of communication  apps and digital classrooms. We have a district and building Facebook pages where it seems the best  communication occurs. Parents often message the school building through the Facebook page. We also  have an "all call" system and can make announcements through the web page and our district app.  We have a student handbook available on the district web page, which includes details about our  procedures and expectations and also includes our Student/Parent/School Compact. Move In Night is held a few days before the first day of school. Students bring their school supplies,  the teacher greets and visits with each set of parents and then the family is free to wander around  the school to explore. Parent/Teacher Conferences are held twice each year. We have good  attendance of over 95%. Teachers are required to make some kind of contact if parents do not  attend; either by phone, virtual meeting, or a home visit. Monthly PTO meetings are held in the  evening to allow for parent attendance. We try to coordinate parent events  with other scheduled activities in order to get as many parents to these activities as possible. We  prepare and distribute handouts with web sites for parents of at-home ideas. 
We have a variety of committees that we solicit parents on which to serve. Including the Safe & Healthy Schools Committee, and Parent Teacher  Organization Executive Committee. 
The school mission statement was developed with stakeholder input from all sub-groups and even  includes each group as a responsible entity of our success in the world.  
Blackwell  School Mission Statement: The Mission of Blackwell Middle School is to provide a safe, nurturing, and academically challenging learning environment where students prepare to become responsible citizens.  
The Title I School wide Plan is posted on the school’s website in  English in PDF format so it will open on any device. Our school's website allows for translation into 11 different languages.


	Certified 2: Yes
	Question 2: OSTP Insights (2021-2022):  Our current economically-disadvantaged students are performing lower than our non economically-disadvantaged students,  Native American and Hispanic students are not passing at the same rate as their caucasian peers.  
Attendance Data (2018-2021): In 2018, BMS had 10 students considered Chronically Absent. In  2019, BMS had 8 students considered Chronically Absent. In 2020, BMS had 16 students  considered Chronically Absent. In 2021 BMS didn't calculate due to COVID, and in 2022, 7 students were considered Chronically Absent. . 
Report Card Data: Historically, BMS’ state report card grade has ranged from a B+ to a C-. Since  the changes were made a few years ago, BMS has had C’s. It will be difficult to break into the B’s  with our 79% free/reduced rate. Although, over the years, we consistently are comparable when we are compared to all Oklahoma Schools. We would like to see the  OSDE compile data comparing schools with similar demographics and socioeconomic populations. If there is an A or B school with a socioeconomic status the same or more than ours, we could  consult with them and find out what programs, curriculums or strategies they are using to outperform  our school. 
Certified Staff Data: The average teacher at Blackwell Middle School has 9.1 years of experience and  has been at our school for an average of 9.1 years. 10% of our certified staff have a Master’s  degree. Four of our teachers plan to retire within the next 5 years. One of our teachers has a doctorate degree.  Many of our teachers  have a second job in order to supplement their income.  Teachers are 100% highly qualified. 
Enrollment Data: Our enrollment has declined over the last decade except for the  start of the school in August 2022 due to many students returning from EPIC, a  virtual option available to parents/students.  
In all grades and subjects, Native American, Hispanic and Special Education students are not passing at the same rate as their caucasion peers. We continue to use Title VI, Title 1 and ELL to help these students become successful. 
Strengths: 
Students - overall positive attitude, respectful, compliant, appreciative, 
Teachers - cohesive group; a genuine desire to do what’s best for kids; willingness to serve our  community; district has given loyalty stipends in December 2018,  a negotiated agreement; small class sizes when available.  
School - newly renovated floors in main hallways, newly updated water refilling stations/fountain with filtered water, additions ot playground; 1 administrator s and 1 counselor have remained the same for the past 5 years to help maintain consistency in the building,  
Community - good financial support from local foundation, churches, PTO and businesses; great  public library; nice parks; excellent youth center,  food backpacks for weekend for students who need additional food, library provides nightly meals for all children 0-18, excellent support from local fire and police departments. 
Needs:  
Students - INTERNET access at home; devices to access the Internet; healthy food; 
Teachers - recruiting quality teachers is difficult once the date passes in which other districts can  hold state credentials; only 1  student teacher in the last 5 years; 
School - more playground updates; updated facilities 
Community - quality pre-school and after-school daycare; additional child-friendly activities; 
Manageable number of priorities that are identified are: 
1. Target interventions towards our most at-risk population 
2. Provide a device for every child to take home for virtual learning.  
3 Provide a WiFi device for those students who are economically disadvantaged and express a  need. 
4. Improve in-person and virtual instruction by utilizing research-based instructional practices. 
Data is collected building wide in the first few weeks of school using ACT Aspire assessments.  For the 2021-2022 school year, we will be administering CERT.   They  are used to benchmark at the beginning of the year and then at the end of each semester  to gauge progress towards mastering grade level standards. PLC's meet and identify those most in  need of interventions and the RtI process begins. All students are given opportunities for remediation through SWAG time or 7th grade keyboarding time. Each teacher completes a spreadsheet at the end of the year which  analyzes the beginning, middle and end of the year on-grade-level percentage for the class in reading, english, science and math. 
Summary of Priorities: *Continue  targeted interventions with the most at-risk learners. 

	Certified 3: Yes
	Question 3: We have numerous ways that we meet all students where their learning needs are in order to give  them opportunities to fill holes in their learning as well as excel in their areas of strength. We use  our ISTATION and CERT  scores to guide our interventions in the classroom. Title teachers work with  students for small group targeted instruction. 
In summary, our lowest performing students are targeted in several ways: pull out interventions with Title I teachers,   testing and progress monitoring in the regular classroom, a research-based regular curriculum.  
Each classroom teacher uses Istation or Cert  scores to identify those students at the 70%ile or below to  target with both in-class and pull-out targeted instruction based on that student’s individual  weaknesses. 
SWAG: (Students Working Achieving Goals) is a time for teachers to work with students on behaviors, grades, community service, high expectations, counseling activities, goal setting and helping to create responsible, successful students. 
Research suggests that by having consistent expectations across the school, explicitly teaching  behavioral expectations, acknowledging expected behaviors, and handling behavioral violations  consistently, our school environment can be positively impacted.  
When students struggle with an academic concept, teachers adjust their teaching and instruction  interventions to best meet that student’s need. The idea is the same for behavior – by teaching and  modeling expected and appropriate behaviors, the students have a clearer understanding of what is 
expected. It cannot be assumed that students have a clear understanding of what is expected  behaviorally. 
Students need to be shown and told what to do, rather than telling them “don’t do ________.” Positively stating and acknowledging appropriate behaviors gives the students concrete behavioral  guidelines. 
Behavioral response systems are more likely to be effective when the students expect the same  response across classrooms and in other common settings in their schools. The same behaviors  should elicit the same responses from staff, regardless of the student is in the school building. Using  the positively stated and easy-to-remember expectations helps both students and staff use universal  language when discussing behavior. 
Students respond well to positive reinforcement and praise. By acknowledging students when they  engage in expected behaviors, students are more likely to continue the appropriate behaviors. Students need to be reinforced for the behaviors they should be displaying. This practice focuses  attention on the desired behaviors, and consequences. 
Our Admin Team meets quarterly to look at our Office Discipline Referral data in order to  guide decisions made on schedules, policies and procedures as well as . The principal assistant principal and  counselor collect and analyze data frequently creating charts and graphs. These are shared with all  faculty members at PLC's where grade level teams discuss the results, ramifications and plan for  improvement. These data help focus the team on targeted areas of need. For instance, by using  data, we can identify specific locations in the school where behaviors may need to be re-taught, or  types of behavioral violations to target for future interventions. 
We continue to implement these strategies with Tier I  occurring naturally in the classroom with little need for intervening by admin or  the counselor.   They focus on using Open UP Resources Math, Accelerated Reading, USA Test Prep, Istation, and Cert remediation.  Tier II consults frequently with  classroom teachers. TIer II focuses on IXL Math, IXL ELA, and Exact Path.  Tier III uses Exact Path, Accelerated Reading, USA Test Prep, and Cert remediation and intensive remediation.  
With the help of the district/building  staff developed procedures and processes for academic  interventions whenever possible. Academic achievement goals  are used frequently and usually in cooperation with the student. The minimum number of days to reach the desired  goal is used. If a teacher has used a Tier II intervention for weeks with little to no improvement,  the building team meets to discuss the student and what other interventions may work. One is chosen and the teacher is tasked with implementation.  
One of our goals for our school is to have educational field trips each year so our  students have several different learning opportunities over their time with us. The field trip can’t be  one “just for fun” or considered a reward, no skating rinks or bowling alleys, for example but good,  interactive, educational experiences. We have gone to the Gathering Place, Tulsa World, Jewish Holocaust Museum, Oklahoma Aquarium, and Cowboy Western Heritage Museum.  Students by grade level have also made college visits to NWOSU, NOC, Oklahoma State, OU and Wichita State University. These field trips are an integral part of building  background knowledge for career oriented goals for our most at-risk learners.  
Our SWAG time also offers extended learning opportunities for our students.  We have brought in guest speakers to address safe and healthy schools, cultural diversity and bullying. 
Teachers will meet in PLC teams bi-monthly to create lesson plans/grading rubrics on key OAS that incorporate authentic literacy by using writing combined with reading. Teachers will then teach the lesson in their classroom; the principal will observe the lesson. Grade level teaching teams will meet monthly with the assistant principal to plan, revise, and update curriculum pacing guides. Teachers will meet monthly with the RTI Teacher and/or administration to discuss student progress and goals as well as enrichment strategies.  
Teachers meet at the beginning of each year to go over test results from the previous year. Weakest to strongest areas of each test are determined and pacing calendars are created. Curriculum plans are placed on curriculum maps. Professional development days allow for vertical alignment to check for gaps and overlaps in curriculum. Teachers meet weekly to discuss data on ACT ASPIRE/Cert, benchmark assessments, interventions and curriculum maps.
The building principal will ensure that all curriculum maps are updated annually and are ready for vertical alignment.  Adequate time will be given to teachers for teaming. STATE ASSESSMENT scores, WIDA, Exact Path in the Title program,  Istation and Cert results will be utilized as well.
District certified staff must be highly qualified, i.e., possess either the certification with subject testing through the Oklahoma Commission for Teacher Preparation or have been qualified through certification and be registered with the State Department of Education Accreditation.  Newly employed staff must provide proof of certification qualifications for the subject area before being placed in the specific teaching position.  In school-wide programs, Title I assistants must have completed two years of study at an institution of higher education, obtained an associate’s (or higher) degree, or pass the Oklahoma General Education Test.
 Individuals must provide documented proof prior to employment.  All other staff have been approved through the subject testing/accreditation process either through certification requirements.  If this information is not presented, the individual is not considered for employment.  Any Title I Assistant must produce proof of one of the three options provided by law.
There are no teachers in place that are not highly qualified at this time.  This effort was achieved in coordination with the SDOE and RAO validation. No staff member will be employed that does not show proof of meeting the standard.  This applies to certified Title or Title I assistant.





	Certified 4-1: Yes
	Certified 4-2: Off
	Question 4: BMS consolidates federal funds in order to focus on meeting the needs of our most at-risk students  which includes funding our 6th - 8th grade to ensure our students acquire critical reading skills before  entering high school. We also budget our interventionists’ salaries. The interventionists  pull students based on assessment data to address specific missing skills through research-based  interventions. We occasionally have enough left in the budget to also fund an additional teacher’s  salary in order to reduce class size. It is our priority to keep class sizes below 20. We use Title  money to again focus on  tutoring, interventions and homework help.  Teachers  write grants to a local foundation yearly  to allow for additional technology purchasing. This allows us to use research-based technology-based  curriculum to address missing students' skills in learning, individualize instruction and learn virtually  should we have to close the building due to an emergency situation such as COVID-19.  We use Exact Path/ Istation and  Cert  to benchmark our students in both  reading and math at the beginning, middle and end of each school year. We also use this  to  progress monitor our students who are receiving interventions in the classroom and with the  interventionist.  We use Federal  funds, Title I and Title VI RLIS,  to pay for computer programs and technology or to assist in academic interventions  and give them a support system with which to communicate with parents about the  importance of education. The classroom  teacher provides materials/activities for the tutor to work with the students on  specific skills identified as deficient. 
	Certified 5: Yes
	Question 5: Each year, BMS disaggregates data from a variety of sources (Wengage,  Exact Path, Istation, Cert, state test scores, other school-based assessments) in a number of ways (grade, gender,  ethnicity, socioeconomic status, IEP) and looks for discrepancies. Staff meet and discuss the  discrepancies and brainstorm how to best solve the differences and weaknesses. The administration  and a committee of teachers, parents and other stakeholders write an action plan which is presented  to the superintendent and then the school board. This plan and its results are discussed as part of  the building administrator evaluation process. It is the building administrator's responsibility to ensure  that the instructional strategies, assessment practices, interventions and curriculum are all  implemented with fidelity.  
A committee with representation of all stakeholder groups (parents, administrators, teachers,  support staff, tribal representation, counselor, Special Ed director, after-school director,  community representative) will meet once each year to analyze data, determine changes that  need to be made and approve the plan. The committee will look at instructional practices,  determine patterns in student achievement, look for gaps between genders, ethnicities and  socioeconomic status, look at grade level trends as well as cohort growth across all content  areas. 

	Initial Plan Date_af_date: 5-20-2020
	Revised Plan Date_af_date: 5/13/22


