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e ACTFL TOY 2009

* NationalLanguageTeacher@actfl.org
* theisent@gmail.com

* http://tonitheisen.wikispaces.com
 Loveland High School

e Loveland, CO 80538

* www.actfl.org

ACTFLTOY11-21-2009Presentation.pdf

21% Century Tools to Teach, Learn,
Collaborate and Advocate for Languages

* Route21:
http://www.21stce
nturyskills.org/rout
e21/

: a one-stop-shop for
215t century skills-
related information,
resources and
community tools.
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DiscoverLanguageser:
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e Classroom 2.0 wiki:
http://wiki.classroom20.com/

Core Subjects and 21st Century
Themes
Core Subjects
Mastery of core subjeets and 21st cantury
themes 13 essenris: for stugents in the 27st
century. Core suhjects Beide:

« Enghich, raacing or language arts

* World Languages

- wts.
« Mathematics

« Economics

« Science e
« Geography
« History

« Grwernmant and Civcs

Cnm‘al and Creative Thmkmg

Questioning Str, om’s Taxonomy

Lower-level Thinkinu Skills

Knowledge Comprehension Application
(know and aware) (understand) (use, transfer)
Key words Key words Key words

- ' summarize * apply

* recall + define *  construct

*  name * Iestate * plan

* select ' rewTite *  utilize

* el *  translate *  interview

* match * describe * model

* state *  discuss * develop

*  recite ' estimate *  organmize

*  memorize * illustrate * construct

* 1dentify *  give examples * role-play

* list *  extrapolate *  Tesearch

* label v edif * solve

* choase ' ouse *  classify

*  define *  manipulate
*  Tecognize * outline

Sample questions Sample questions Sample questions
¢ Whats...? ¢ How would you descnbe.] |+ How would you apply
v Wheress...! ¢ Can youexplam what is this?
* How did—happen? happening! ¢ What examples can you
v Canyou recall? * How would you findto.?
* Canyou list? summmrize.! v What s significant?
v Whois...! v Whatss the maimadea.? | * What questions would
¢ Whowerethemam.) |* Howwouldyouilhstmte.” |  youssk inan mterview
* Whydd..? ¢ Where will youuse..." with.”
* Howis.! v Who was mam character? | * How would yonrole-
* Can you lst all the words play?

for.? * Can you group by.”
* How many...” * How would yon solve

this?
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* Foreign Language Resource
Center(SEBR/INEBHFERTL)

http://wayback.archive-
it.org/855/20101103144925/http://nflrc.iastate.edu/

1.Chinese_K-5_Expectations.pdf
2.Grade_1_Scope_and_Sequence.pdf
3.Draft Theme_1_A_1 who_school.pdf
4.Draft_Theme_1_A_2 who_home.pdf

Foreign Language Resource Center

Welcome

The Center for Applied Linguistics (CAL) in
‘Washington DC and the National K-12 Foreign
Language Resource Center atlowa State University
are collaborating on a project to improve and
expandthe teaching of Chinese at kindergarten
through grade five by establishing an articulated,
long-sequence model of instruction and conducting
research on the implementation of that model.

Draft Conceptual Overview

Actiities include

o Developng a Chinese -5 language framework;
+ Designing a proficincy-focused and standards-based
currculum based on Backward Design,

Click on the Diagram for the Full Size

Chinese K-5 FLES: Draft Conceptual Overview
Project Framework

Backward Questi
National Foreign Language Student Standards.
Leamer Profiles based on K-5 Performance Assessments: ELLOPA, SOPA, NOELLA

Who Are WE ?

Thematic- and Concept-hased Units Focused on Essential Questions

AvgustSept | October | November | December | Jamary | February |  March Apiil May/Juze
UnitKC: | UnitKD:
UnitKC.A: Who are we in school? Uit K:B: Who are we at home? Whoare we | Culmination
in the of
community? | Kindergarten
Units

ThemeK AL | ThemeKA2 | ThemeKA3 | ThemeKA4 | ThemeKB1 | ThemeKB2 | ThemeKB3 | ThemeKCl1 | ThemeKD

Whowewe | Whoweow | Whomeonr | Whatdowe | Whoweow | Howdo | Whatdowe | Whatpeople | Whowewe?
inour fends? | clasmates? | knowabout | families? | families | kmowabontour | andplaces
Chiaese schools? wlbrate? | femilies! | areinour
classroom? (culminating) (culminating) | community”

New Year; Chinese New Year: family. food, Dragon Boat Festival- boat
expressions. tradifions, zifls race (sport), food, ats and
Thanksgiving: furkey, fanily get together crnfts

Birthday Celebrations® family. food.
expressions, iraditions, gifts

Moon Fesival: moon cake; family get together

August/Sept |  October | November | December

Unit K.A: Who are we in school?

Theme KA1 | Theme K A2 Theme K. A3 Theme K. A 4

Who are we | Who are our | Who are our | What do we

in our friends? classmates? know about
Chinese schools?
classroom? (culminating)

Moon Festival: moon cake; fanmily get together
Thanksgiving: turkey, fanuly cet together

January [ February | March

Unit K.B: Who are we at home?

Theme K B.1 Theme KB 2 Theme K B3
Who are our How do What do we
families? families know about our
celebrate? families?
(culminating)

New Year: Chinese New Year: family. food.

expressions. traditions. gifts

expressions. traditions. mfis




Aprl Mav/Tune
Uit K.C: Uit E.T»:
AWho are we Culmination

in the of
community ? Kindergartemn
TTmits

Theme . C.1 Theme K T

What people | Who are we?
and places
are in our

community 7

Diragon Boat Festival: boat
race (sport). food. arts and
crafts

CHINESE FLES KINDERGARTEN EXPECTATIONS

Listening

Carry out a limited number of commands with
prompt
Understand basic questions on learned topics

Demonstrate basic understanding of high
frequency expressions on learned topics

Understand high frequency words and
expressions at a slower than normal rate of
speech, combined with strong contextual
support, gestures, visuals, and repetitions

g Sriig Ralzz g e
» Cary oot a Imuted rmber | » Produce isolted words | Based on a fmed » Trace and copy Chnese [ » [dentify where Chinais
of commands with prompt |  and bigh frequency | mumber of leamed characters by band maglobe
» Understmd basic questons | expressions witin | Chnesecharcersss | o Trace, copy.andwrite | o Understand Chunises
on leamed topics predictable topic areas | appeared in prinfed or the mumbers 1-101n spoken i many parts
* Demonstrate basic + Produce basic onlne matenals Chinese characters of the world
nderstanding of high utterances wath o Identify isolated + Compare Chnese and.
frequency expressions on | besitafion, but Chinese characters American holidays
leamed topics comprehensible to o Know the date food and
» Understimd high frequency | teochers of Chmese celebration associated
words and expressions ata with Moon Festval,
slower than nomnal rae of Chinese New Vear and
speech, combined with Dragon Boat Festivals;
$tong contexnual support, o Familiar with 1 few
‘estures, visuals, and frmous Chinese
tepetfions legends
o Recogize a few key
Chinese pictographs
» Sing or perform some
poputar children’s songs,
Ty, poems, gmes.
andlor dance
Speaking

e Produce isolated words and high
frequency expressions within predictable
topic areas

e Produce basic utterances with hesitation,

but comprehensible to teachers of
Chinese

Reading

¢ Based on a limited number of learned
Chinese characters as appeared in
printed or online materials:

e |dentify isolated Chinese characters

Writing
e Trace and copy Chinese characters by

hand

* Trace, copy, and write the numbers 1-10
in Chinese characters




Culture

Identify where China is on a globe

Understand Chinese is spoken in many parts of the
world

Compare Chinese and American holidays

Know the date, food, and celebration associated
with Moon Festival, Chinese New Year and Dragon
Boat Festivals;

e Familiar with a few famous Chinese legends
¢ Recognize a few key Chinese pictographs

¢ Sing or perform some popular children’s songs,
rhymes, poems, games, and/or dance

(CHINESE FLES GRADE 1 EXPECTATIONS

Listening Speaking Reading Writing Culture
o Camry out alimited number | o Participate inbasic | Based ona limited o Differeatiate Chinese | # Identify where sister

of commands with prompt | - conversations en

o Under

on fearmed topics responding to
» Demonstrate basic questions, using online materials:

mumber of leamed characters from English | schools are located in
Chinese characters as riting China
appearedinprivedor | o Recopnize that Clinese | o Recopuize the
characters are written neighborhood where our
following a prescribed townity is located

stand basic questions | - leamed fopics by

ding of sumple d » Identify learmed

statements on learned  Make short oral characters in context sequence + Compare my and my
tapics presentations on + Recopnize and write 3- | - sister school's
+ Understand phrases and Leamed topics 10 Chinese pictographic | neighborhoods

expressions ataclower | @ Produce basic charactersradicals.
then normal sate of speech. | - uiterances with
combined with strong hesitation, but

+ Know the important
+ Use Chinese characters | holidays that my school
to express good wishes and my sister school

contextual support. comprehensible to and feelings e.g make | celebrate;
‘esfures, visuals, and sympathetic native greeting cards. o Recognize Chinese bas
repetitions speakers of Chinese fomes
+ Become more familiar
with famous Chinese
legends and folktales

« Sing or perform some
popular children’s songs,

Grade 1 :Listening

e Carry out a limited number of commands with
prompt

e Understand basic questions on learned topics

e Demonstrate basic understanding of simple
statements on learned topics

¢ Understand phrases and expressions at a
slower than normal rate of speech, combined
with strong contextual support, gestures,
visuals, and repetitions

Grade 1 :Speaking

e Participate in basic conversations on learned
topics by responding to questions, using
memorized expressions

e Make short oral presentations on learned
topics

¢ Produce basic utterances with hesitation, but
comprehensible to sympathetic native
speakers of Chinese

Grade 1 :Reading

¢ Based on a limited number of
learned Chinese characters as
appeared in printed or online
materials:

¢ |dentify learned characters in
context

Grade 1: Writing

Differentiate Chinese characters from English
writing

Recognize that Chinese characters are written
following a prescribed sequence

Recognize and write 5-10 Chinese
pictographic characters/radicals.

Use Chinese characters to express good
wishes and feelings, e.g., make greeting cards.




Grade 1: Culture

¢ |dentify where sister schools are located in China

e Recognize the neighborhood where our town/city is
located

e Compare my and my sister school’s neighborhoods

¢ Know the important holidays that my school and my
sister school celebrate;

e Recognize Chinese has tones.

e Become more familiar with famous Chinese legends
and folktales

¢ Sing or perform some popular children’s songs, rhymes,
poems, games, and/or dance

e Create and decorate a traditional artifact and identify
its use (such as paper fans, their shape, material, and
decoration determined by gender)

SEE - AN
1. Foreign Language Teaching in U.S. Schools: Results of a National

Survey, by Nancy C.Rhodes and Ingrid Pufahl:
http://www.cal.org/projects/executive-summary-08-09-10.pdf

2. ACTFL Foreign Language Standard:
http://www.actfl.org/files/public/StandardsforFLLexecsumm_rev.pdf

3. ACTFL Proficiency Guidelines:
http://www.actfl.org/files/public/Guidelinesspeak.pdf

4. Linguafolio:
http://www.ncssfl.org/LinguaFolio/index.php?linguafolio_index

5. World Language Content Standards of California Public Schools
Kindergarten through Grade Twelve:
http://www.cde.ca.gov/be/st/ss/documents/worldlanguage2009.pdf

http://www.cal.org/projects/executive-
summary-08-09-10.pdf

Order your copy of the full report online!

calstore.cal.org

hodol

For i ation on survey
downloadable resources, and other news of interest, visit

www.cal.org/flsurvey

—
CAL =5
sl

http://www.actfl.org/files/public/StandardsforFLLexecs
umm_rev.pdf
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http://www.ncssfl.org/LinguaFolio/index.php?linguafolio_index

NCSSFL

National Councl of State Supervisors for Languages -
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LinguaFolio Links LinguaFolio
LinguaFolio

LG LinguaFolia i3 3 por:folio assessment instumant designed ta support individuals in setzing and achieving

their gozls for learning languages

LinguaFolio

Training Modules. It includes tese three components:

Building Your.
Oun Linguafolio + Biography, where infermation about a studert's ancuage background, intercultura activities, and the
self-assessment chacklists are dozumented,
Biography
. + Dossier, where samoles cf a studznt’s work document progress over tire, and
anguage
Hackargund + Passport, where formal qualificasions, certificates or diplemas, anc achisvements are rezordad, zlong

Interculturality with 3 summary of self-assessments chat describe competency with different languages.

Self-Assessment . three-fold approach, based cn the European Language Pertfclio, encbles language leamers of al ages
and leves to document their larguzge eaming 3s they move along the continuum towzrds greater
eeien proficiency.
Fesport LinguaFolia is not limited to documenting progress in lsarning "“oreign" languages. Native speakers of
Rescurces IengLages ocher than Engsh can use LingusFolio to cocLment both their progress in learning Englist as a1
additional ancuage and thir proficiency in their home language or langagss. Natv speakers of Engish
leamng other wo'ld lang.ages ca use Linguz=olio i a similzr manner, doc.mening their progress in tha
additional ancusge or languages they are earming, as well as docnencing their level of profciency in

English

International
Benchmarking

DOPNAIL BRI NGB A AR
http://www.cde.ca.gov/be/st/ss/documents/worldlanguage2009.pdf

Kindergarten Through

Grade Twelve




Content

Stage I

1.0 Students acquire information, recognize distinctive viewpoints, and further their knowledge
of other disciplines.

1.1 Students address discrete elements of daily life, including:

Greetings and introductions

Family and friends

Pets

Home and neighbothood

Celebrations, holidays, and rites of passage

Calendar, seasons, and weather

Leisure, hobbies and activities, songs, toys and games, sports

. Vacations and travel, maps, destinations, and geography
School, classtoom, schedules, subjects, numbers, time, directions
Important dates in the tazget culture
Jobs
Food, meals, testaurants

. Shopping, clothes, colors, and sizes

. Parts of the body, illness

Technology

CEErAT @ MmOADN TR

*Fareign Lunguage Framework for California Public Schools: Kindergarten Through Grade Tueloe. Saczamento: California Depatment of
Education, 2003, pp. 10-14.

Stage II

2.0 Students acquire information, recognize distinctive viewpoints, and further their knowledge
of other disciplines.

I

Students address topics related to self and the immediate environment, including:
. Social relationships
People in the community
Zoo and farm animals, fables
Care of the home, interacting with people in the community
Holiday customs and transition points in life
Climate
. Cultural and leisure-time activities, outdoor, recreational activities, music
. Transportation lodging, itineraries, geographic features and landmarks
Cusricular and extracurticular intetests and events
Significant historical figures
. Professions and the working world
Cuisine and recipes
. Clothing and fashion
Health, medical care
Technological advances and innovation

SR e an o
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Communication
Stagell

To achieve communicative competence, students convey and receive messages effectively.
Students actively use language to transmit meaning while responding to real situations.
Moreover, they process language in linguistically and culturally appropriate ways while
interacting with a wide variety of audiences. As they progress along the Language Learning
Continuum, students engage in communication that is age- and stage-appropriate.

Stage I

1.0 Students use formulaic language (learned words, signs [ASL], and phrases).
1.1 Engage in oral, written, or signed (ASL) conversations.

12 Interpret written, spoken, or signed (ASL) language.

1.3 Present to an audience of listeners, readers, or ASL viewers.

Functions

14 List, name, identify, and enumerate.

1.5 Identify learned words, signs (ASL), and phrases in authentic texts,

1.6 Reproduce and present a written, oral, or signed (ASL) product in a culturally
authentic way.

Stagell

Stage II

2.0 Students use created language (sentences and strings of sentences).

2.1 Engage in oral, written, or signed (ASL) conversations.

2.2 Interpret written, spoken, or signed (ASL) language.

2.3 Present to an audience of listeners, readers, or ASL viewers.

Functions

24 Initiate, participate in, and close a conversation; ask and answer questions.

2.5 Demonstrate understanding of the general meaning, key ideas, and some details in
authentic texts,

2.6 Produce and present a simple written, oral, or signed (ASL) product in a culturally
authentic way.

Cultures

Stage I
1.0 Students use appropriate responses to rehearsed cultural situations.
11 Associate products, practices, and perspectives with the target culture.

1.2 Recognize similarities and differences in the target cultures and between students” own
cultures

13 Identify cultural borrowings.

Stage IT
2.0 Students choose an appropriate response to a variety of situations.

2.1 Demonstrate understanding of the roles that products, practices, and perspectives play in
the culture.

22 State similarities and differences in the target cultures and between students’ own cultures.
2.3 State reasons for cultural borrowings.

Structures

Stage I

1.0 Students use orthography, phonology, or ASL parameters to understand words, signs (ASL),
and phrases in context.

1.

I

Use orthography, phenology, or ASL parameters to produce words or signs (ASL) and
phrases in context.

1.2 Identify similarities and differences in the orthography, phonology, or ASL parameters
of the languages the students know.

Stage IT

2.0 Students use sentence-level elements (morphology or syntax or both) to understand concrete
and factual topics

2.

i

Use sentence-level elements (morphology or syntax or both) to produce informal
communications.

2.2 Identify similarities and differences in the sentence-level elements (morphology or syntax
or both) of the languages the students know.




Settings

For students to communicate effectively, they use elements of language appropriate to a
given situation. Language conveys meaning best when the setting, or context, in which it is
used, is known. This knowledge of context assists students not only in comprehending meaning
but also in using language that is culturally appropriate. Context also helps define and clarify
the meaning of language that is new to the learner. As students progress along the Language
Learning Continuum, they carry out tasks in stage- and age-appropriate situations that reflect
the target culture.

Stage I
1.0 Students use language in highly predictable common daily settings.

1.1 Recognize age-appropriate cultural or language-use opportunities outside the classroom.

Stage IT
2.0 Students use language in interpersonal settings.

2.1 Participate in age-appropriate cultural or language-use opportunities outside the classroom.

California

¢ As students become literate in the target language,
they acquire relevant content through the study of
various topics. This in turn expands their access to
information from around the globe. At the same
time, students use the language to participate in
everyday social interactions with members of
California’s diverse communities. Moreover, the
content that students acquire in the language
classroom enables them to make connections and
reinforce knowledge from other content areas of the
curriculum. As they progress along the Language
Learning Continuum,* students address a wide
variety of content that is age- and stage-appropriate.

e Stage |

—1.0 Students acquire information, recognize
distinctive viewpoints, and further their
knowledge of other disciplines.

—1.1 Students address discrete elements of
daily life, including:
»a. Greetings and introductions
»b. Family and friends
»c. Pets
»d. Home and neighborhood

»e. Celebrations, holidays, and rites of
passage

»f. Calendar, seasons, and weather

»g. Leisure, hobbies and activities, songs, toys and
games, sports

»h. Vacations and travel, maps, destinations, and
geography

»i. School, classroom, schedules, subjects, numbers,
time, directions

»j. Important dates in the target culture
»k. Jobs

»|. Food, meals, restaurants

»m. Shopping, clothes, colors, and sizes
»n. Parts of the body, illness

»0. Technology

*Foreign Language Framework for California Public Schools: Kindergarten Through
Grade Twelve. Sacramento: California Department of Education, 2003, pp. 10-14
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Identily Desired Results
What domy studenls need 1o know anud be able 1o do?

. ]

Determine Acceptable Evidence
Howare my students goung to be able to demonstrate that they know it and can do it?

1

Plan Learning Experiences and Tusiruction
Haoware my students going 10 learn what they need 10 know and be able to do?
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Important to
know and do

“Enduring”
understanding
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