
Fundamentals of Social 

Studies for GED classes
Addressing College and Career Standards and 

key competencies for GED success



Goals for today

 Review the various standards and inputs 
that influence Social Studies instruction 
for adult students and look for points of 
intersection 

 Review key terminology used by GED 
Testing Service and their implications in 
Social Studies instruction

 Explore instructional strategies to help 
prepare students to be successful on 
GED and as global and productive 
citizens



Many masters

 College & Career Readiness (CCR) Standards

 Social Studies High Impact Indicators (HII)

 Traits assessed in Extended Response question

 GED Social Studies test blueprint

 Social Studies content standards (Government/Civics, 
History, Economics, Geography)

 CT Core Standards for English Language Arts & 
Literacy

 “Big ideas” or “Enduring Understandings” of content

How do we integrate all of these items?



Meshing the pieces

 Standards identify WHAT to teach: 

content and skills

 GED test blueprint sets learning 

targets: what will test takers be held 

accountable for knowing?

 The big picture:  what do we want 

students to take away from course 

(knowledge and skills) that will be 

important and enduring?



The urgency

 Pass the test

 Provide critical knowledge and skills to 

earn a living and support career 

advancement

 Avoid the need for remediation

 Equip students with skills to be 

informed and engage in participation 

in civic life



Key questions

 Where do assessment targets and 

indicators overlap in order to get the 

“biggest bang for the buck?”

 What is the “end game”? What do 

adult students need to be college and 

career ready?

 What should instruction look like to 

allow students to apply or 

demonstrate?



CCR: What do employers and 

college faculty want?

 Adult education goal to prepare students for 
“rigors of post-secondary training, work or 
citizenship.” (p. 1)

 Write logical arguments based on substantive 
claims, sound reasoning and relevant 
evidence

 Synthesize text and data

 Closely related to CCSS but cognizant of 
time limits and differences in experiences of 
adult learners

-Pimentel (2013)  College and Career Readiness Standards for Adult 
Education

http://lincs.ed.gov/publications/pdf/CCRStandardsAdultEd.pdf

http://lincs.ed.gov/publications/pdf/CCRStandardsAdultEd.pdf


High Impact Indicators/HII

 SS2a:  determine central ideas, corroborating or 
challenging with evidence

 SS2b:  describe people, places, processes, 
events and their connections

 SS3c: analyze cause-effect relationships

 SS5c: analyze how context shapes point of view

 SS8a: compare treatments of the same topic in 
various sources

*Also known as “most missed items” in 2014

http://gedtestingservice.com/in-session/new-educator-tool-high-impact-
indicators_092015/

http://www.gedtestingservice.com/uploads/files/38c313c646bfdb3afbbffb6330ddf
209.pdf

http://gedtestingservice.com/in-session/new-educator-tool-high-impact-indicators_092015/
http://www.gedtestingservice.com/uploads/files/38c313c646bfdb3afbbffb6330ddf209.pdf


Traits from the Extended 

Response Rubric
 Trait 1:  Creation of Arguments and Use 

of Evidence

 Trait 2: Development of Ideas and 
Organizational Structure

 Trait 3:  Clarity and Command of 
Standard English Conventions

https://www.gedtestingservice.com/upload
s/files/46db78e28c2f72be53327b2f911aa
8d5.pdf

https://www.gedtestingservice.com/uploads/files/46db78e28c2f72be53327b2f911aa8d5.pdf


Social Studies content 

standards
 Assessed content is a sub-set of the National C3 

standards/CT Framework 

 Four Dimensions:  The “Inquiry Arc”
◦ Developing questions and planning inquiry

◦ Applying disciplinary concepts and tools
 Civics and Government

 History

 Economics

 Geography

◦ Evaluating sources and using evidence

◦ Communicating conclusions and taking informed action

http://www.socialstudies.org/c3/c3framework

http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframework
s.pdf

http://www.socialstudies.org/c3/c3framework
http://www.sde.ct.gov/sde/lib/sde/pdf/board/ssframeworks.pdf


New Focus

 Framework structured around inquiry

 Social Studies naturally allows 

students opportunities to develop 

reading, writing, analysis and listening 

and speaking skills

 Eliminates “skills versus content” 

dilemma 

 Teacher guides inquiry with gradual 

release of responsibility to students



Guiding principles/purpose

 Engaged, informed participation in civic 
life

 Importance of inquiry

 Mesh content and skills across 
disciplines
◦ Be effective readers

◦ Write effectively, clearly, persuasively with 
evidence

◦ Speak and listen effectively

◦ Be critical thinkers, decision-makers, 
problem-solvers



CCR Standards for Reading

 Key ideas and details
◦ Comprehension, make inferences, cite evidence

◦ Determine central ideas, summarize

◦ Analyze how ideas develop and interact

 Craft and structure
◦ Interpret words, phrases, word choice

◦ Structure of texts, point of view

 Integration of knowledge and ideas
◦ Integrate diverse media

◦ Evaluate validity of reasoning and use of evidence

◦ Analyze multiple texts

 Range of reading and text complexity

http://www.corestandards.org/ELA-Literacy/CCRA/R/

http://www.corestandards.org/ELA-Literacy/CCRA/R/


CCR Standards for Writing

 Text types and purposes
◦ Write arguments, informative/explanatory, narratives

 Production and distribution of writing
◦ Development, organization, style

◦ Task, purpose, audience

◦ Plan, revise, edit, re-write

◦ Use technology to produce, publish, collaborate

 Research to build and present knowledge
◦ Gather information across multiple sources

 Range of writing

http://www.corestandards.org/ELA-
Literacy/CCRA/W/

http://www.corestandards.org/ELA-Literacy/CCRA/W/


CCR Standards for Speaking 

and Listening
 Comprehension and Collaboration
◦ Prepare and participate in a range of 

conversations

◦ Evaluate a speaker’s point of view and 
reasoning

 Presentation of Knowledge and Ideas
◦ Present information, findings, reasoning 

appropriate to task, purpose, audience

◦ Incorporate digital media and visual displays

◦ Adapt speech to context

http://www.corestandards.org/ELA-
Literacy/CCRA/SL/

http://www.corestandards.org/ELA-Literacy/CCRA/SL/


CCR Standards for Language

 Conventions of Standard English

◦ Standard grammar, usage, spelling, punctuation

 Knowledge of Language

◦ Understand language in context and make 
appropriate choices 

 Vocabulary Acquisition and Use

◦ Determine the meaning of unknown words

◦ Understand nuances in language

◦ Acquire and use general and domain-specific 
words

http://www.corestandards.org/ELA-
Literacy/CCRA/L/

http://www.corestandards.org/ELA-Literacy/CCRA/L/


Analysis

 Where are the “sweet spots” that will 

help to focus the use of time and 

choice of instructional objectives?

 Select 3-6 key learning targets for 

students to promote success both on 

the GED and in college/career that are 

common across the multitude of 

guidelines?



How are we doing?

 Do you have a sense of  the “power” 

standards that will help students to be 

successful on the GED and beyond in 

life and work?



A few other key terms: DOK

 DOK: Depth of Knowledge
◦ Levels of cognitive demand, like Bloom
 DOK 1: recall and reproduction

 DOK 2:  skill or concept (2 or more steps)

 DOK 3: strategic thinking (reasoning, sequencing, 
multiple possible answers)

 DOK 4:  extended thinking (complex reasoning, 
planning, developing)

-most GED items written at DOK 2+

http://www.ode.state.or.us/teachlearn/subjects/socials
cience/standards/depthofknowledgechart.pdf

http://www.ode.state.or.us/teachlearn/subjects/socialscience/standards/depthofknowledgechart.pdf


Other terms: Enduring Issues

 GED has an extended response question that is 
always from the Civics/Government category

 Enduring issues fall under these major themes:
◦ An individual’s rights versus the good of the 

community

◦ Separation of powers

◦ Checks and balances

◦ States’ rights versus federal power

 Students will need to process a content-specific 
prompt using evidence, clear organization and 
Standard English conventions



Impact on instruction

 New standards set off a chain 

reaction:

◦ New assessments

◦ New instructional practices, methods

◦ New expectations

◦ New roles, relationships for teachers and 

students



Instructional shifts:  Social 

Studies content
 Craft questions that spark and sustain an 

inquiry
 Cultivate and nurture collaborative civic 

spaces
 Integrate content and skills purposefully
 Promote literacy practices and outcomes
 Provide tangible opportunities for taking 

informed action
-Swan, Lee & Grant (2014). C3 Instructional Shifts.  C3Teachers

http://c3teachers.org/c3shifts

Notice this is not about only knowing a lot of facts!

http://c3teachers.org/c3shifts


Instructional shifts:  CCR

 Focus (can’t teach everything)

 Complexity (don’t back away from 
complex texts)

 Evidence (not just opinion, need to back 
up answer)

 Deep understanding (not just coverage)

 Application (need to develop problem 
solving strategies)

 Rigor (understanding, skills, fluency, 
application)



Who’s doing the work?

 Gathering and organizing knowledge, 

making meaning and developing skills 

needs modeling but also gradual 

release of responsibility

 Scaffolding

 Cooperative learning

 Feedback and coaching



What does this look like?

 Writing from a personal 

perspective such as I think, I 

feel

 Teacher interpreting text

 Reading only textbooks

 Identify and memorize facts

 Using a single text to gather 

information     

-Calvert County Public Schools

 Evidence-based responses 

both orally and in writing

 Students immersed in the 

work

 Increased close reading of a 

variety of informational texts

 Analyze, synthesize and 

critique information

 Using multiple sources of 

information                



Strategies

 Let’s look a number of suggested 

strategies that will equip students to 

master the skills needed for success

◦ Close reading

◦ Exposure to complex text

◦ Strategic reading:  before, during, after 

strategies

◦ Question Formulation Technique (QFT)

◦ Visual Literacy scaffolds



Close reading

 Strategy for tackling complex texts

◦ Complex text (such as primary source 
documents)

◦ Careful, purposeful reading of short passage(s)

◦ Limited frontloading

◦ Repeated readings

◦ Annotation

◦ Text-dependent questioning

-Fisher & Frey (2012, 2103)

http://fisherandfrey.com/resources/

http://www.calvertnet.k12.md.us/departments/Instruction/commoncore/documents
/close_reading.pdf

http://fisherandfrey.com/resources/
http://www.calvertnet.k12.md.us/departments/Instruction/commoncore/documents/close_reading.pdf


Typical close reading process

 Establish a purpose or lens for reading

 Students’ first read (independently)

 First discussion (paraphrase, summarize with a 
partner)

 Second discussion (assess, correct confusion, 
misunderstandings)

 Second reading (teacher reads aloud)

 Third discussion (answer text-dependent 
questions)

 Writing summary and response

http://www.justaskpublications.com/just-ask-
resource-center/e-newsletters/mccca/close-
reading-of-complex-texts/

http://www.justaskpublications.com/just-ask-resource-center/e-newsletters/mccca/close-reading-of-complex-texts/


Practice

Try a close reading of a primary source

 What is the enduring issue 

addressed?

 What are the key words or phrases?

 How does the enduring issue link back 

to evidence or text in the passage?



Getting students to read like a 

Historian
 Contextualize by asking questions about 

what was happening when text was written

 Read with caution, looking for bias and 
reasonableness of argument

 Consider wording and word choice

 Corroborate by comparing multiple texts

 Develop cause-effect relationships by writing 
down specifics of who-what-when-where-why

-Calvert County Public Schools

http://www.calvertnet.k12.md.us/departments/instruction/disciplinaryliter
acy/documents/disciplinaryliteracyinsocialstudies.pdf

http://www.calvertnet.k12.md.us/departments/instruction/disciplinaryliteracy/documents/disciplinaryliteracyinsocialstudies.pdf


Locating complex texts

 Great collections of primary and 

secondary source documents
◦ Digital History: http://www.digitalhistory.uh.edu/

◦ DocsTeach: http://docsteach.org

◦ National Archives: http://www.archives.gov

◦ Newsela: https://newsela.com

◦ Library of Congress:  https://www.loc.gov/

◦ Stanford History Education Group: 

https://sheg.stanford.edu/

◦ Teaching History: http://teachinghistory.org

http://www.digitalhistory.uh.edu/
http://docsteach.org/
http://www.archives.gov/
https://newsela.com/
https://www.loc.gov/
https://sheg.stanford.edu/
http://teachinghistory.org/


Strategic reading

 Depending on reading levels, some students 
may need supports and scaffolding to take on 
complex texts

 Students have different prior knowledge, 
motivation, mental dispositions/habits of the 
mind

 Students may benefit from goal setting, 
feedback and non-linguistic representations

 Need to consider a variety of before, during 
and after reading strategies

-Doty, Cameron & Barton (2003). McREL. Teaching Reading in Social 
Studies.



Before, during, after reading 

strategies
 What do you use?

 Excellent sources of strategies:

◦ Beyond the Blueprint, Section 7: 

Instructional Strategies That Facilitate 

Learning, 

http://www.sde.ct.gov/sde/cwp/view.asp?a

=2618&Q=321834

--Doty, Cameron & Barton (2003). McREL. Teaching Reading in 

Social Studies.

http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&Q=321834


Question Formulation Technique

 Simple, rigorous, step-by-step process 
to help students produce, improve & 
strategize on how to use their 
questions.

 Great for evaluating images
◦ http://www.moma.org/collection

◦ http://images.google.com/hosted/life

-www.rightquestion.org

-Rothstein & Santana (2011). Make Just One Change: Teach Students 
To Ask Their Own Questions.

http://www.moma.org/collection
http://images.google.com/hosted/life


Components of the QFT

 The question focus

 The rules for producing questions

 Producing questions

 Categorizing questions

 Prioritizing questions

 Next steps

 Reflection

-www.rightquestion.org



Q-focus: teacher action

 Generate interest

 Stimulate new thinking

 Introduce a topic

 Set a learning agenda

 Deepen comprehension

 Formative assessment

-www.rightquestion.org



Rules for producing questions: 

student action
 Ask as many questions as you can

 Do not stop to answer, judge or 

discuss questions

 Write down every question exactly as 

stated

 Change any statements into questions
-www.rightquestion.org

*Encourage students to ask open-ended 

questions



Visual literacy

 Increased importance of being able to 

interpret and unpack non-print text

 Maps

 Graphs, tables, charts

 Political cartoons



Resources

 How to read a map

◦ http://www.wikihow.com/Read-a-Map

 How to create graphs

◦ https://nces.ed.gov/nceskids/createagraph/

◦ http://www.beaconlearningcenter.com/webles

sons/alltheparts/default.htm

 How to read a political cartoon

◦ https://www.archives.gov/education/lessons/

worksheets/cartoon_analysis_worksheet.pdf

http://www.wikihow.com/Read-a-Map
https://nces.ed.gov/nceskids/createagraph/
http://www.beaconlearningcenter.com/weblessons/alltheparts/default.htm
https://www.archives.gov/education/lessons/worksheets/cartoon_analysis_worksheet.pdf


Collaborative Learning

 Learning stations
◦ Good way for students to interact with primary source 

documents

◦ Consider a combination of historical documents, 
pictures, cartoons, maps, data charts, art and more 
that all support a theme for students to evaluate using 
the Inquiry Design Model (IDM)* or other template

 Cooperative Learning 
◦ http://www2.gsu.edu/~mstjrh/cooperative_learning_st

ruc.htm

◦ http://www.literacynet.org/icans/chapter01/overview.ht
ml

*Grant, Lee & Swan (2014). C3Teachers

http://www2.gsu.edu/~mstjrh/cooperative_learning_struc.htm
http://www.literacynet.org/icans/chapter01/overview.html


Next steps: Integrating writing

 Opportunities for writing to learn

 Need to incorporate components of 

more formal writing including attention 

to audience, purpose, task, 

organization and development, 

conventions of Standard English


