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Introduction 
The 2012 FCAT Writing Calibration Scoring Guides are examples of student responses provided 
to help interpret the upcoming changes to Florida’s writing assessment. The FCAT Writing 
Content Advisory Committee met with the Department in early August to score student 
responses based on the new scoring criteria and to recommend the types of responses that 
effectively convey the expectations for 2012 FCAT Writing scoring. The score assigned to each 
response in the calibration sets and the accompanying annotation illustrate how 2012 scoring 
decisions will be applied with increased attention to the correct use of standard English 
conventions and to the quality of details provided in the response. This increased scrutiny is in 
addition to the consideration of the elements of focus, organization, support, and conventions 
described in the rubrics. These complete resources will provide the basis for developing a 
common understanding of the scoring standards. 
 
More information about the holistic scoring method and links to the FCAT Writing rubrics are 
available at http://fcat.fldoe.org/rubrcpag.asp.  
 
Structure of the Calibration Scoring Guide Sets 
The released 2012 FCAT Writing Calibration Scoring Guides for grades 4, 8, and 10 contain 
examples of student responses and annotations at each score point to illustrate upcoming changes 
to the scoring of Florida’s writing assessment. Personal information has been removed or 
fictionalized to protect the identity of the writer.  
 
Additional Resources 
A list of Frequently Asked Questions (FAQs) and the 2012 FCAT Writing Exemplar Sets for 
grades 4, 8, and 10 are also available to help interpret the upcoming changes to Florida’s writing 
assessment.  You may access the Changes to FCAT Writing 2012 and Beyond FAQs and the 
Exemplar Sets at the Test Development Center’s SharePoint site here: 
http://sharepoint.leon.k12.fl.us/tdc/external/default.aspx. 
 
You may access the July 5, 2011, Changes to FCAT Writing memorandum from Deputy 
Commissioner Kris Ellington on the K-12 Assessment–Memoranda and Information page at 
http://www.fldoe.org/asp/k12memo/k12memo-fcat.asp. 
 
If you have any questions, please contact Renn Edenfield, FCAT/FCAT 2.0 English Language 
Arts Coordinator, at 850.922.2584, ext. 230 or edenfieldr@leonschools.net.  
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Definition of Expository Writing 
 

The purpose of expository writing is to inform, clarify, explain, define, or instruct by 
giving information, explaining why or how, clarifying a process, or defining a concept.  
Well-written exposition has a clear, central focus developed through a carefully crafted 
presentation of facts, examples, or definitions that enhance the reader’s understanding.  
These facts, examples, and definitions are objective and not dependent on emotion, 
although the writing may be lively, engaging, and reflective of the writer’s underlying 
commitment to the topic.  
 

Definition of Narrative Writing 
 

The purpose of narrative writing is to recount a personal or fictional experience or to tell 
a story based on a real or imagined event. In well-written narration, a writer uses insight, 
creativity, drama, suspense, humor, or fantasy to create a central theme or impression.  
The details all work together to develop an identifiable story line that is easy to follow 
and paraphrase. 
 

Definition of Persuasive Writing 
 

The purpose of persuasive writing is to convince the reader to accept a particular point of 
view or to take a specific action.  Anticipating counterargument is important; in fact, the 
writer may choose to clarify his or her position by refuting counterarguments. The 
unmistakable purpose of persuasive writing is to convince the reader.  In well-written 
persuasion, the topic or issue is clearly stated and elaborated to indicate understanding 
and conviction on the part of the writer.  
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Scoring Method  
Holistic Scoring  

The scoring method used to score the FCAT Writing essay is called holistic scoring. Trained scorers judge the 
total piece of writing in terms of predefined criteria. Holistic scoring assumes that the skills that make up the 
ability to write are closely interrelated. Scorers do not grade the response by enumerating its mechanical, 
grammatical, or linguistic weaknesses. Scorers for FCAT Writing consider the integration of four writing 
elements: focus, organization, support, and conventions. This scoring method results in greater attention to the 
writer’s message, staying closer to what is essential in realistic communication.  

Focus refers to how clearly the paper presents and maintains a main idea, theme, or unifying point.  
• Papers receiving low scores may contain information that is loosely related and/or extraneous, often 

presented in a list-like or rambling manner.  
• Papers receiving high scores demonstrate a consistent awareness of the topic and avoid loosely related or 

extraneous information. The theme or unifying point of the response is clearly established and maintained 
throughout. 
 

Organization refers to the structure or plan of development (sequence, cause and effect, compare and contrast, 
etc.) and the relationship of one point to another. Organization refers to the use of transitional devices to signal 
both the relationship of the supporting ideas to the main idea, theme, or unifying point, and the connections 
between and among sentences.  

• Papers receiving low scores may include few or formulaic transitional devices, often misusing those 
chosen. Order and structure of the response may be somewhat confusing, with illogical placement of 
information. 

• Papers receiving high scores demonstrate an effective organizational pattern, including thoughtful order 
and structure of information that guide the reader through the text, enhance understanding, and further the 
writer’s purpose. Strong, well-crafted transitions are logically embedded in the text. 
 

Support refers to the quality of details used to explain, clarify, or define. The quality of the support depends on 
word choice, specificity, depth, relevance, and thoroughness.  

• Papers receiving low scores may contain little, if any, development of support, such as a bare list of 
events or reasons, or generalities and filler language that fail to clarify meaning.  

• Papers receiving high scores generally provide elaborated examples, and the relationship between the 
supporting ideas and the topic is clear. Sufficient, specific, and relevant details help the reader construct 
mental images. Precise word choice provides a natural, reasonable, and consistent tone. 
 

Conventions refer to punctuation, capitalization, spelling, usage, and sentence structure.  
• Papers receiving low scores may contain frequent or blatant errors in punctuation, capitalization, spelling, 

and usage and may have little variation in sentence structure. Errors involving conventions in responses 
with lower scores often detract from the writer’s message and signal lack of attention to commonly 
accepted rules of standard English.  

• Papers receiving high scores generally follow the basic conventions of punctuation, capitalization, 
spelling, and usage. Various sentence structures and styles add compositional facility and rhythm to the 
response, allowing emphasis of critical points, and creating interest for the reader. 
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Grade 4 
 
FCAT Writing Score Points in Rubric: Grade 4 
 
Score 6 
 
The writing is focused on the topic, has a logical organizational pattern (including a beginning, middle, 
conclusion, and transitional devices), and has ample development of the supporting ideas.  The paper 
demonstrates a sense of completeness or wholeness.  The writing demonstrates a mature command of 
language including precision in word choice.  Subject/verb agreement and verb and noun forms are 
generally correct.  With few exceptions, the sentences are complete, except when fragments are used 
purposefully.  Various sentence structures are used. 
 
Score 5 
 
The writing is focused on the topic with adequate development of the supporting ideas.  There is an 
organizational pattern, although a few lapses may occur.  The paper demonstrates a sense of 
completeness or wholeness.  Word choice is adequate but may lack precision.  Most sentences are 
complete, although a few fragments may occur.  There may be occasional errors in subject/verb 
agreement and in standard forms of verbs and nouns, but not enough to impede communication.  The 
conventions of punctuation, capitalization, and spelling are generally followed.  Various sentence 
structures are used. 
 
Score 4 
 
The writing is generally focused on the topic, although it may contain some extraneous or loosely 
related information.  An organizational pattern is evident, although lapses may occur.  The paper 
demonstrates a sense of completeness or wholeness.  In some areas of the response, the supporting 
ideas may contain specifics and details, while in other areas, the supporting ideas may not be 
developed.  Word choice is generally adequate. Knowledge of the conventions of punctuation and 
capitalization is demonstrated, and commonly used words are usually spelled correctly.  There has 
been an attempt to use a variety of sentence structures, although most are simple constructions. 
 
Score 3 
 
The writing is generally focused on the topic, although it may contain some extraneous or loosely 
related information.  Although an organizational pattern has been attempted and some transitional 
devices have been used, lapses may occur.  The paper may lack a sense of completeness or wholeness.  
Some of the supporting ideas may not be developed with specifics and details.  Word choice is 
adequate but limited, predictable, and occasionally vague.  Knowledge of the conventions of 
punctuation and capitalization is demonstrated, and commonly used words are usually spelled 
correctly.  There has been an attempt to use a variety of sentence structures, although most are simple 
constructions. 
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Grade 4 
 
 
 
 
 
 
Score 2 
 
The writing may be slightly related to the topic or may offer little relevant information and few 
supporting ideas or examples.  The writing that is relevant to the topic exhibits little evidence of an 
organizational pattern or use of transitional devices.  Development of the supporting ideas may be 
inadequate or illogical.  Word choice may be limited or immature.  Frequent errors may occur in basic 
punctuation and capitalization, and commonly used words may frequently be misspelled.  The sentence 
structure may be limited to simple constructions. 
 
Score 1 
 
The writing may only minimally address the topic because there is little, if any, development of 
supporting ideas, and unrelated information may be included.  The writing that is relevant to the topic 
does not exhibit an organizational pattern; few, if any, transitional devices are used to signal movement 
in the text.  Supporting ideas may be sparse, and they are usually provided through lists, clichés, and 
limited or immature word choice.  Frequent errors in spelling, capitalization, punctuation, and sentence 
structure may impede communication.  The sentence structure may be limited to simple constructions. 
 
Unscorable The paper is unscorable because 

• the response is not related to what the prompt requested the student to do; 
• the response is simply a rewording of the prompt; 
• the response is a copy of a published work; 
• the response is a statement of refusal to write; 
• the response is written in a foreign language; 
• the response is illegible;  
• the response is incomprehensible (words are arranged in such a way that no meaning is conveyed); 
• the response contains an insufficient amount of writing to determine if the student attempted to address 

the prompt; or 
• the writing folder is blank. 
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Prompt and Allowable Interpretations 
2012 Calibration Scoring Guide 

 
Grade 4 Narrative Prompt  
 
What if a principal chose some 4th grade students to make lunch for the school one day? 
Think about what could happen if some 4th grade students made lunch for the school one day. 
Now write a story about what happened the day some 4th grade students made lunch for the 
school. 
 
The prompt serves as a stimulus for writing. The purpose of the prompt is to elicit narrative 
writing from fourth grade students statewide. Responses are scored when a connection exists 
between the prompt and the response, but the quality of the writing ultimately determines the 
score of each response. 
 
Allowable Interpretations 
 
Allowable interpretations describe acceptable ways of responding to the prompt. The allowable 
interpretations serve as a scoring tool that assists scorers in distinguishing scorable from 
unscorable responses.  
 
• The student is allowed considerable latitude in his or her interpretation of the prompt; 

therefore, words contained in the prompt may be broadly defined. A complete misreading of 
the prompt may be unscorable or result in a lower score. For example, if the student writes 
about making a “launch pad” with no reference to making “lunch,” the response will be 
unscorable because it is off topic.  

 
• The story may convey real or imagined experiences or events and may represent values that 

are unconventional.  
 
• The writer may present information as “factual” even if the information is not based on fact. 

The plausibility of the details used, however, affects the overall quality of the response. 
 

• The story may include or be limited to the time period before, during, or after the event(s). 
 
• The writer may cite one or more things that happened during the event(s) suggested by the 

prompt. The student may write about all the things that happened or may write about only one 
aspect. 

 
• The writer may tell about the negative or positive aspects of the time/event, the consequences 

of the time/event, and/or the reactions to the time/event.  
 
• Exposition and description may “work” if they advance the progression of the event or 

events. 
 
• The writer may include any number and/or type(s) of character(s). 
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Score Point 1 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 1 (page 1 of 1) Score Point 1

 

 
 

 This brief response minimally addresses the topic of fourth grade students making lunch for the 
school one day, and the information is presented in a halting, list-like fashion. 

 
 A few basic transitions are used (So, The Last) to show a semblance of sequence in this minimal 

story. 
 

 Development is sparse (The Last is the Prinpal she try the food and she say students you pass the 
test). 

 
 Blatant errors in spelling, incorrect or missing punctuation, and random capitalization are 

frequent in relation to the brevity of this response, evidencing overall lack of control of the basic 
conventions of English. 
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Score Point 1 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 2 (page 1 of 1) Score Point 1

 

 
 

 The writing in this response minimally addresses the topic of fourth grade students making 
lunch; the loosely related information at the end weakens the focus and point of the narrative. 

 
 Sequential ideas provide a nominal organization (I heard, I thought, the reason, But the thing I’d 

like, So), yet actual movement through time is lacking.  
 

 Despite the attempt to organize, information offered as support is sparse and repetitive (anything 
they wanted like Pizza, the thing I’d like is Pizza, everyone like Pizza). Reasons, rather than 
details about events, are presented as support, resulting in little, if any, evidence of a story line. 

 
 Errors in the conventions of capitalization, punctuation, usage, and sentence structure are 

present, but most commonly used words are spelled correctly. 
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Score Point 1 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 3 (page 1 of 1) Score Point 1

 

 
 

 This brief story minimally addresses the topic of students being chosen to make lunch (When my 
principal came in there she said, “can I see some student.” Yes my teacher said). 

 
 Two basic transitions between ideas are present to signify some movement through time (So, 

When). 
 

 Supporting ideas are presented but are quite sparse (So we all follow the Principal. can all of you 
work as a teams because the people that work here there are seek so can you sub). 

 
 Despite the student’s attempt to punctuate dialogue, errors in capitalization, punctuation, usage, 

and sentence structure indicate overall lack of control of conventions. 
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Score Point 2 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 4 (page 1 of 1) Score Point 2

 

 
 

 The writing is related to the topic of children making lunch for the school one day, but the events 
are presented in a hasty, list-like manner. 

 
 Although events move rapidly through time, there is some evidence of a chronological 

organizational pattern (One day, He piked me, We finished, so we saved and Mr. [James] never 
let chlden cook agen). 

 
 Development of supporting ideas is inadequate (I asked Mr. [James] why we where haveing 

corndogs because we had corndogs yesterday? One of my frendes brned the makroney and 
Mr.[James] said “HOW CAN YOU BRNE MAKRONEY”!). 

 
 Along with errors in punctuation, capitalization, and sentence structure, frequent and blatant 

spelling errors occur throughout (you’r, luch, piked, fendes, tolled, haveing, brned, agen) and at 
times interfere with meaning (Mr. [James] tolled us to sarve to so we saved). 
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Score Point 2 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 5 (page 1 of 1) Score Point 2

 

 
 

 The response is related to the topic of the principal choosing fourth grade students to make 
lunch. 

 
 A brief chronological organizational pattern is attempted, and a few transitions are used (One 

time, Then, So, Wile), but this brief response lacks an ending. 
 

 Development is inadequate (Then I said to my friend [Mike] that dose he know how cook? What! 
he said), and events move quickly through time. Some support is list-like and immature (every 
body started to throw up some throw ups were colored blue, green, black, and yellow). 

 
 Along with errors in usage and punctuation, frequent errors occur in the spelling of commonly 

used words (dose, Wile, beter). 
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Score Point 2 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 6 (page 1 of 2) Score Point 2
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Score Point 2 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 6 (page 2 of 2) Score Point 2

 
 This response is related to the topic of 4th graders cooking lunch, but the inclusion of so much 

loosely related information blurs the focus.  
 
 The writer uses few transitions to signal movement through time (One school day, So, Ms. 

[Murry] said lunh time), and the events are rapidly sequenced from the beginning of the school 
day through lunch time.   

 
 Support is inadequate and list-like (She picked a couple of students. She picked kids that maybe 

know how to cook). Emphasis on the “quietness” of the students adds little to the story (All the 
kids stayed in line quietly. All the students quietly walk to the cafeitera. They were so quiet).  
Word choice is limited and repetitive (Everybody was getting lunch. Everybody got lunch and sat 
down quietly). 

 Most sentences are limited to simple constructions, creating monotony in the flow of the 
response, and some errors in spelling, usage, and punctuation are also present. 
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 7 (page 1 of 2) Score Point 3
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 7 (page 2 of 2) Score Point 3

 
 The writing is generally focused on the topic of fourth graders helping make lunch. 

 An organizational pattern has been attempted, and basic transitions are used between paragraphs 
(First; Next; After, that; Last). Internally, the writer transitions repeatedly with the word “Then,” 
resulting in repetition and a lapse in organizational effectiveness. 

 Each idea is supported with a few extended details (First, we got to bake a pizza. We just started 
trowing toppings on like crazy. Then we thought will a large, medium, or small pan fit in the 
oven So then we put it in and baked it. Then we just got to sit around). The paper lacks a sense of 
wholeness because ideas are not developed thoroughly. Word choice is adequate but is 
sometimes predictable or vague (Then we just got to sit around. After, that, we went back and 
took the pizza out. We ate most of it.). 

 Although some errors occur, knowledge of conventions is generally demonstrated. Most 
sentences are simple constructions, though sentence variety has been attempted. 
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 8 (page 1 of 2) Score Point 3
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 8 (page 2 of 2) Score Point 3

 
 

 The writing is focused on the topic of students making lunch for the school one day. 

 Chronological organization has been attempted through a brief introduction that allows for a 
flashback about the “wrewened and hareble” lunch in the body of the story. The events move 
quickly through time (It was time for lunch! Done), however. The connection between the last 
body paragraph (girls go home the school has had a good time with you. Not really!) and the 
conclusion (We were sespened) is confusing and abrupt, causing a lapse in the organizational 
plan. 

 Some of the supporting ideas lack specifics and details (So when we were all at recess we 
thought and thought? And [Jane] said spagettie! O-K-A-Y!! spagettie it is for lunch tomorrow), 
resulting in  missed opportunities for development and a story that lacks completeness. Overall, 
word choice is adequate but limited. 

 Knowledge of capitalization is demonstrated, and commonly used words are usually spelled 
correctly. The writer has less control over punctuation, which at times results in confusion for the 
reader (That next day I couldn’t belive my eyes even know I did it too it was hareble, Good 
people are coming in). Although an attempt has been made to vary sentence structures, most are 
simple constructions. 
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 9 (page 1 of 2) Score Point 3
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Score Point 3 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 9 (page 2 of 2) Score Point 3

 

 
 The response is generally focused on the topic of fourth grade students being chosen to make 

lunch for the school one day. 

 Ideas are organized sequentially, and basic transitions are repeated throughout (Then, When). 

 Some of the supporting ideas are developed with specifics and details (the hungry principal told 
[Jayden] that he was the head chef.[Patty] was in charge of chosing the food. [Matt] was there 
really to do tasting. Now [Joe] was in charge of giving food to the children), while in other areas 
the ideas are not sufficiently developed (Then the principal came in and grabbed one delious 
nacho bag. Then the principal liked the nacho bag). Overall, word choice is adequate but 
repetitive. 

 Knowledge of the conventions of punctuation and capitalization is demonstrated, and commonly 
used words are usually spelled correctly. There has been an attempt to use various sentence 
structures, though most are simple constructions. 
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 10 (page 1 of 2) Score Point 4
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 10 (page 2 of 2) Score Point 4

 
 

 The writing is generally focused on the topic of 4th grade students winning a drawing to see who 
gets to make lunch for one day. 

 An organizational pattern is evident. The introduction creates a bit of suspense, and the body 
paragraphs transition smoothly (we put foil on it until tommorow. Today was the day we brought 
in the food). The brief conclusion helps to provide a sense of completeness as the writer offers a 
personal statement of the significance of the story.  

 Some areas contain specifics and details as support (We started to look everywhere to find 
something to make. “Wait!” I said. Why don’t we look in the recerpiy book. We started to look in 
the recerpiy book and found Baked Bean Salad. We started to get the suplies and food we needed 
like litacy, backed beans, olives and tomatoes. Then we started making it. When we finished 
making it we put foil on it until tommorow). Word choice is generally adequate. 

 Although some errors occur in the draft, punctuation of dialogue and items in a series as well as 
the use of punctuation for effect should be noted (“We won! We won!”). Sentence structures are 
sometimes varied, and conventions are generally followed.  
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 11 (page 1 of 2) Score Point 4
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 11 (page 2 of 2) Score Point 4
 

 
 

 The writing in this response is focused on a student making a healthy lunch one day, and the 
relevant details establish and maintain the theme throughout. 

 An organizational pattern is evident. The introduction creates the excitement of being chosen to 
make lunch. The information in the body follows chronologically, aided by the use of 
appropriate transitions (When I heard that, Then I made another, then like in the movies). The 
conclusion leaves the reader with a clear impression of the experience by expressing positive 
feelings about being a “good chef even for one day.” 

 Support in this response is adequate, with some specifics helping to create a mental image (I 
made something healthy. I made spiage souflé and when the children came to eat they all said 
“ewww”). Word choice is adequate and sometimes illustrative (he murmured, gobbled it down, 
The intercom screeched). 

 Although errors in capitalization and punctuation are present, commonly used words are usually 
spelled correctly. Sentence structures vary. Overall, knowledge of conventions is demonstrated. 
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 12 (page 1 of 2) Score Point 4
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Score Point 4 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 12 (page 2 of 2) Score Point 4
 

 
 

 The writing in this response is generally focused on the topic of two fourth grade students 
making lunch for the school one day. 

 A chronological organizational pattern is evident, and events transition smoothly within the 
narrative (Once we wore the uniform, There also was no one else, Suddenly).  Although the 
abrupt ending is a slight lapse, it does provide some closure to the story. 

 Some areas of the response contain specifics, which compare and contrast relevant details (I 
though we had to put on collered shirts, jumpers and Mary Janes, but I was incorrect. [Sophia] 
told me we had to put on aprons, plastic gloves, and hair nets. Once we wore the uniform, 
[Sophia] and I got to work). Development weakens towards the end of the story, as events move 
quickly through time (“I am mack. For hundreds of years you and all people have been eating 
us, now it’s our turn to eat you!”). The resolution of the conflict and some effective word choice 
(expiremented, tossed random ingredients, improvised), strengthen this response.  

 Knowledge of conventions of punctuation and capitalization is demonstrated, and commonly 
used words are usually spelled correctly. There has been a successful attempt to vary sentence 
structures. 
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 13 (page 1 of 2) Score Point 5
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 13 (page 2 of 2) Score Point 5

 
 The writing is focused on the topic of making lunch for the school. 

 A narrative organizational pattern is evident, and there is movement through time in the events of 
the story (It all started like this, The next day, Finally).  

 From beginning to end, ideas are adequately and evenly developed (We started to make the ribs. 
We had to do everything without a cookbook. When the first kids came in we had everything 
ready for them we kept on putting the little trays out because there are about 1,000 kids in this 
school). Details are specific, and word choice is precise (There were 12 clipboards and 6 of them 
were already filled up. When I sighned up I was the 563rd kid to sign up. I wrote my name really 
nicely. The next Monday all the sign up sheets were gone and instead it had all the kids that were 
doing it and I was one of them). While the concluding paragraph attempts to provide a personal 
statement of the significance of the story, the formulaic wording is not a strength of the response. 
Overall, however, the response demonstrates a sense of completeness. 

 The conventions of punctuation, capitalization, and spelling are generally followed. Various 
sentence structures are used. 
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 14 (page 1 of 3) Score Point 5
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 14 (page 2 of 3) Score Point 5
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 14 (page 3 of 3) Score Point 5
 
  This response is focused on the topic of being chosen to help in the café at school one day. 

 There is a chronological organizational pattern, and ideas are grouped accordingly (“Bam” I 
slammed my wooden door to go down stairs for breakfeast, When I arrived at the bike rack, The 
next morning I bolted to school, “Ding” The 5th batch of fries were done, That afternoon). 

 The writing adequately develops supporting ideas as events take place over a two-day time period. 
Supporting details and word choice strengthen this response (“Ding.” The 5th batch of fries were 
done. I switched my job to the cashier. It was definately more fun. I got to press all the fun beeping 
buttons. When each child came I scolded “Name, number.”) 

 Conventions are generally followed, and the response demonstrates some minor editing by the 
writer to improve this draft. Revisions include said to screamed, to the bike rack to at the bike rack, 
better at the hour to better by the hour, and amazed to impressed. The writer has control over the 
use of quotation marks, and various sentence structures are used. 
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 15 (page 1 of 3) Score Point 5
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 15 (page 2 of 3) Score Point 5
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Score Point 5 2012 FCAT Writing Grade 4 Narrative Calibration Set 

 
Calibration Paper 15 (page 3 of 3) Score Point 5

 
 

 The response is focused on the topic of students being chosen to make lunch for the school one 
day. 

 Events are organized chronologically, from beginning to end in this thorough story. The paper 
demonstrates a sense of completeness and wholeness, as details unfold in the narrative and the 
problem is resolved. 

 There is adequate development of supporting ideas (She wrote a check for one hundred dollars 
so we could go shopping. We rushed down to 21rst street and took a right. We entered the 
supermarket running to the pasta isle. I loaded my armes with mac and cheese and then the 
money ran out. “We don’t have enough money,” cried [Emma]. We called the principal). Word 
choice is sometimes precise (called an assembly, gasp, sauntered, accelerating).  However, there 
is also some repetition on the word level (We ran out of food, we ran out, then the money ran 
out, we ran out of money). 

 Sentences are mostly complete and varied. There are occasional errors, but conventions are 
generally followed.  
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Calibration Paper 16 (page 1 of 3) Score Point 6
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 The writing is focused on the topic of the day fourth grade students were asked to make lunch for 
the school. 

 From opening to closing, the writing is logically organized. Transitions are used to move events 
through time (One ordinary day, Before lunch began, When the rest of the school arrived) and 
within and between paragraphs. The story is complete and whole as it reaches a satisfying 
conclusion (Always, on December 2nd, the school would bake Adobo in memory of that day). 

 Ample development of supporting ideas is provided (When the class arrived at the kitchen, 
[Kelli] instructed “We need pork, soy sause, some pepper, some salt, and some vinigar.” The 
children rushed around trying to find the ingrediants. When the 4th grade class found the 
ingrediants, [Kelli] & [Lori] started to fry the pork). Details are relevant and specific. The 
writing clearly demonstrates a mature command of language (One ordinary day, marched 
bravely, Filipino pork called Adobo, wonderful aroma, mentioned [Chuck]). 
 

 Conventions are generally correct, and sentences are complete and varied. 
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 The writing is focused on the topic in this imaginative tale of the lunch coming to life. 

 The response has a logical organizational pattern, which includes a beginning, middle, conclusion, 
and transitional devices. There is evident planning. 

  Details are ample and relevant, providing a sense of completeness to the story. The writer uses 
characterization and humor, weaving elaboration throughout the story (Even [David] was scared, 
the bravest of us five. Excuse me, four, [Chris] had just run out of the room in a fit of what looked 
like screaming terror. Now, the pizza was in the main room, thinking about eating the second 
graders in his cheezy right hand or the fifth graders in his crusted left hand first. He ate the three, 
chubby, screaming fifth graders). Later, [Chris] cleverly returns to save the day (We all heard a 
loud war cry coming from the entrance. When we looked over, we saw [Chris’s] confident face). 
Mature command of language, both natural and controlled, is evident throughout the story 
(coincidence, immediatly, grinned from ear to ear, something catostrophic happened, smidgen of an 
atom of a chance at all, fire-breathing). 

 
 Conventions are correct, overall, and various sentence structures are used. 
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