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Results of SBAC Implementation Survey 

May 20, 2015 

 

[Initial Findings] 

 

 

Between Friday, May 8
th

 and Friday, May 15
th

, a total of 1,144 K-12 teachers in Connecticut 

responded to a survey of the Smarter Balanced Assessment Consortium (SBAC) implementation. 

The survey included 36 questions and took approximately 10 minutes to complete. 

 

Survey participants indicated that they held an average of 16.62 (SD = 9.3) years of service, 

ranging from 1 year to 46 years in the classroom. Overall, fifty-seven percent of teachers 

surveyed were teaching in a subject area assessed by the SBAC (Math, ELA). As illustrated in 

Table 1 (below), slightly more survey completers taught in the elementary levels (Pk-5), 

compared to middle and high schools. Approximately 80% of the elementary teachers 

responding taught subjects directly assessed on the SBAC, compared to 50% of participating 

middle school and 35% high school teachers. Overall, survey completers are veteran teachers, 

averaging at least 15 years in the profession.  

 

 

 

FINDINGS 

 

Teacher Observations during SBAC Test Administration 

 Of the 1,144 Connecticut teachers who responded to the survey, 961 (83.8%) completed 

the following section on teacher perception of SBAC and its appropriateness. These teachers 

reported the following:  
 

Student Effects 

 90.8% of participating teachers agree that ‘the time it took to complete the SBAC test 

caused student frustration and apathy.’ This perspective is shared by 872 classroom 

teachers.  

Table 1. 

Demographics of Connecticut Teachers Participating in the SBAC Implementation Survey 

by Grade Level Taught (N = 1,144).  

 Elementary (Pk-5) Middle (6-8) High (9-12) 

 n (%) n (%) n (%) 

Survey completers  433 (38%) 371(32%) 332(29%) 

 

Taught subject area 

directly assessed by the 

SBAC (Math, ELA) 

 

341 (79%) 

 

183(50%) 

 

117(35%) 

 M (SD) M (SD) M (SD) 

Total number of years 

taught 

17.1 (9.1) 15.8 (9.5) 16.4 (9.3) 
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 70.4% of participating teachers agree that students ‘exhibited widely disparate and 

inequitable computer skills when taking the SBAC test.’ This perspective is shared by 

668 classroom teachers. 

 22% of those who responded reported that more than half of their students became 

angry or frustrated during the administration of the test. This perspective is shared by 

200 classroom teachers. Sixty-six teachers, or 8% of those responding, reported that 

75%-100% of their students became angry or frustrated.  

 43% of those who responded, reported that a majority of their students were generally 

engaged and focused on the SBAC test. This perspective is shared by 372 classroom 

teachers. 

 42% of those who responded, reported that more of their students became distraught 

(e.g., crying or other manifestations of stress) during the administration of the test, 

than compared to other standardized test their students had taken (e.g., CMT). This 

perspective is shared by 478 classroom teachers. Twenty-two percent of teachers 

responding indicated that their students were ‘far more’ distraught.  

 27% of those who responded, reported that a majority of their students clearly gave 

up on the test by clicking through several test questions without taking the time to 

read the questions thoroughly. This perspective is shared by 335 classroom teachers. 

Seven percent of teachers responding reported that 75-100% of their students clearly 

gave up.  

 

Resource Equity 

 73% of those who responded ‘experienced a lack of access to computers and other 

resources in (their) buildings.’ This perspective is shared by 703 classroom teachers. 

 89% of those who responded agree that SBAC test preparation ‘takes away 

significant time and resources from teaching and learning in my classroom.’ This 

perspective is shared by 852 classroom teachers. 

 79% of those who responded agree that ‘my students have lost significant access to 

computers/technology throughout this school year because the SBAC test 

administration and preparation has limited their access to the computer lab(s) in our 

school.’ This perspective is shared by 751 classroom teachers. 

 

Technical Difficulties 

 12% of those who responded reported the ‘wrong version of the test was administered 

to students.’ This perspective is shared by 114 classroom teachers. 

 11.5% of classroom teachers reported that up to a quarter of their students were not 

able to complete portions of the test due to technical problems. This perspective is 

shared by 111 classroom teachers. 

 51% of those who responded reported that ‘significant portions of the test covered 

content that is not taught at my students' grade level.’ This perspective is shared by 

486 classroom teachers. 
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Accommodations & Appropriateness  
 

 64.5% of participating teachers do not agree that the SBAC's built-in methods of 

providing testing accommodations to students with disabilities worked well. This 

perspective is shared by 573 classroom teachers. 

 57% of those who responded reported that over half of their students found one or 

more of the SBAC questions confusing or poorly worded. This perspective is shared 

by 501 classroom teachers. 

 

Observed technical problems 

 Eighty-nine percent of responding teachers reported that their school/district provided 

technical support during the SBAC administration and 36% of teachers did not report any 

technical problems; however, 57% of teachers reported technical problems not related to a lack 

of support. In other words, over half of responding teachers reported that there were technical 

problems with the SBAC administration that were not attributed to the a lack of support by the 

school district.   
 

 558 teachers, or 58% of those who responded, reported login problems.  

 439 teachers, or 46% of those who responded, reported system crashes. 

 

Time Spent on Test Prep 

 Nearly 20% of Connecticut teachers participating reported spending more than 21 hours 

on SBAC practice tests or other test preparation materials with their students.
1
 Eight percent of 

responding teachers reported spending more than 40 hours of their class time on SBAC test 

preparation.  

 

Relationship between SBAC and Student learning  

Of the 1,144 Connecticut teachers who responded to the survey, 961 (83.8%) completed 

the following section on teacher perception of SBAC and its appropriateness. These teachers 

reported the following: 
 

 96.3% of participating teachers do not agree with the statement, ‘overall, SBAC has 

proven to be beneficial toward improving student learning in my classroom.’ 

 85.6% of participating teachers agree that SBAC has a negative effect on the social 

and emotional wellbeing of children in their classroom. 

 79.0% of participating teachers reported that their students have lost significant 

access to computers/technology throughout this school year because the SBAC test 

administration and preparation has limited their access to the computer lab(s) in their 

school.  

 6.6% of participating teachers agree that using SBAC scores for high-stakes 

accountability purposes (e.g. school performance, teacher evaluation) has led them to 

improve their instruction.  

 

                                                        
1 The New York State Legislature passed a law limiting test prep to no more than 2% of a school year (approx. 18 

hours), see http://www.nysenate.gov/press-release/facts-common-core-implementation-reform-act 
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Overall Teacher Perceptions of SBAC and Its Appropriateness 

Of the 1,144 Connecticut teachers who responded to the survey, 961 (83.8%) completed 

the following section on teacher perception of SBAC and its appropriateness.  Findings 

demonstrate that:  
 

 97.3% of participating teachers do not agree that SBAC is a useful indicator of school 

effectiveness. 

 96.3% of participating teachers agreed with the statement, ‘I generally view the 

SBAC as an obstacle for my students to overcome.’ 

 93.7% of participating teachers did not agree that the proposed timeline for SBAC to 

deliver results will allow them to use the information in a meaningful way. 

 89.6% of participating teachers agree with the statement, ‘SBAC preparation takes 

away significant time and resources from teaching and learning in my classroom.’ 

 74% of participating teachers do not agree that the computerized test administration 

format is developmentally appropriate for their students. 

 15.4% of participating teachers agree that SBAC is an appropriate measure of 

mastery of the Common Core State Standards.   

 3.2% of participating teachers agree that using SBAC results to compare the 

performance of teachers, administrators, schools, and districts is appropriate. 

 

Elementary vs. Secondary School Comparisons  
 Due to the number of factor variables involved and in an effort to avoid making Type I 

errors, we employed Multivariate Analysis of Variance (MANOVA) tests to explore whether or 

not teacher perspectives of the SBAC differ for students between elementary (Pk - grade 5), 

middle (grades 6-8), and high schools (grades 9-12). Overall, results suggest that Connecticut 

teachers view the SBAC to be significantly far more inappropriate for elementary schools 

students than Secondary.  

 

Differences between response by high school teachers and elementary school teachers are 

statistically significant.  Compared to participating high school teachers, elementary school 

teachers are:  
 

 141% more likely to report that most of their students did not exhibit computer skills 

sufficient to succeed on the test [F(2, 826) = 39.19, p < .001, partial η2 = .09] 

 115% more likely to disagree that the computerized testing format is appropriate for 

their students [F(2, 826) = 27.63, p < .001, partial η2 = .06] 

 109% more likely to report that a majority of their students became distraught (e.g., 

crying or other manifestations of stress) during the administration of SBAC, versus 

other standardized tests [F(2, 826) = 7.57, p = .001, partial η2 = .02] 

High school teachers, however, rated their students significantly more likely to have ‘clearly 

given up on the test’ [F(2, 826) = 10.95, p < .001, η
2
 = .03]. 

 

 

School and Community Socio-Economic Status (SES) Comparisons 
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 Although a far majority of Connecticut teachers viewed the SBAC test negatively (as 

illustrated on page 3), we chose to use District Reference Groups (DRGs) to explore the degree 

to which teacher perceptions of the SBAC differ across school communities. DRGs can be a 

useful indicator when drawing such comparisons between school districts of differing 

demographics.  

  

 Using Multivariate Analysis of Variance (MANOVA) tests, an analysis was conducted 

exploring differences in teacher perceptions of SBAC implementation between and among the 

highest DRG (A – Darien, Easton, New Canaan, Redding, Ridgefield, Weston, Westport, etc.), 

the middle DRG (E- Ashford, Bozrah, Brooklyn, Canaan, Chaplin, Chester, Colebrook, etc.), and 

the lowest DRG (I – Bridgeport, Hartford, New Britain, New Haven, etc.).  

 

 Overall, results suggest that Connecticut teachers view the SBAC to have significantly 

greater negative effects on the lowest DRGs.  

 

 Compared to DRG A, teachers in DRG I are: 

 

 154% more likely to report that their students ‘clearly gave up’ on the test by clicking 

through several test questions without taking the time to read the questions 

thoroughly F(2, 145) = 16.37, p < .001, partial η
2
 = .18 

 148% more likely to spend more time using SBAC practice tests or other test 

preparation materials with their students [F(2, 145) = 5.56, p = .004, partial η
2
 = .07] 

 212% more likely to report that their students did not exhibit computer skills 

sufficient to succeed on the test [F(2, 145) = 26.45, p < .001, partial η
2
 = .27] 

 115% more likely to report that their students become distraught during the SBAC 

administration [F(2, 145) = 3.87, p = .02, partial η
2
 = .05] 

 

 

 

 

 

 

 


