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Elementary/Special Education Lesson Plan Template (Eff. F20) for Teaching Science 

 

Instructional Plan  

Your Name: Amanda Mahn     Date of Lesson: 10/21/20 

School:  Briarwood Elementary School    Delivery Mode: Hybrid (In-Person and Livestream) 

Grade Level: 2nd grade      Number of Students: 18 (13 in-person, 5 remote) 

Lesson Topic: Plant Survival      Subject Area: Science  

Unit and/or Lesson Topic: Relationships in Habitats  Time Allocated: 40 minutes  

 

1. The Students  
In Ms. Pettersson’s 2nd grade classroom, there are 18 students in total, 8 girls and 10 boys. 13 of these students are in-person and the other 5 are completely 

remote. The students that are in-person are in desks six feet apart, with masks on the whole time, remaining at their desks the whole time and plexiglass 

surrounding their desks. The students remote log on to Zoom every day to “join” the class. The students I am teaching go to Briarwood Elementary School, is 

following a half-day everyday schedule for students who choose to physically come to school. The students arrive or log on to school at 8:30 am and go until 

12:40 pm. Briarwood is a K-2 school, so next year they will be moving to the higher elementary school, Brooklake. Briarwood is located in Florham Park, a 

suburban borough of New Jersey. Briarwood’s school population consists of 74.2% white students, 6.8% Hispanic students, 5.2% Black students, 9.0% Asian 

students and 4.8% other. 0% of Briarwood’s students are economically disadvantaged, homeless or in foster care. They do have the small percentage of 1.9% of 

their students are English learners and 20.3% of their students have a disability. Ms. Pettersson has no students with an IEP or a 504. However, due to the 

pandemic and the students not physically being in school for 6 months and finishing their last months of 1st grade online, many of them are still at a 1st grade 

level academically. They have only been tested in math thus far and the math pre-test showed low grades. However, Mrs. Pettersson believes that many 

students are still reading at 1st grade reading levels as well. Due to this, many assignments have to be modified so they are not too difficult and become 

frustrated. For this lesson specifically, I made sure the lesson was kept simple with just teaching the students that water and sunlight are needed for plant 

survival, as the explanation of photosynthesis would have been too difficult. Regarding the students interests, they love watching videos, drawing and 

participating in class discussions. With COVID restrictions, it is hard for the students to talk to their friends and do fun hands-on activities, so being able to share 

their ideas to the class is always exciting to them. On that same breath, the Universal Design for Learning guidelines, also support collaboration, as it has shown 

to be vital for class engagement. In order to do that, lessons must “encourage and support opportunities for peer interactions and supports” 

(udlguidelines.cast.org). In today’s schooling, it is hard to keep these peer interactions with social distancing rules and remote learning, however I wanted to 
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make sure students were still collaborating ideas. In the introduction of the lesson, students participate in a whole-class discussion of what they take away from 

the three pictures I show them. The students will also participate in a Turn and Talk where they share their responses to their partner by holding up their 

whiteboard to them. It is important to make sure remote students also have collaboration, so while the in-person students are talking to their partners, the 

remote students talk with me and show their whiteboard to the screen via Zoom. This lesson also reflects culturally responsive teaching by having the lesson 

include collaboration. Student-centered instruction includes learning that is “cooperative, collaborative, and community-oriented” (brown.edu). One way to 

achieve this is to promote student engagement. I did this in my introduction by having students explain to me what they see in the pictures and sharing their 

responses with the class. This gets the students stimulated for the lesson as they get to share their ideas to their peers and point out different things they see in 

the pictures. The students should be the center of every lesson, so each step of my lesson allows students to share their responses and idea with the whole-class 

and/or their partner. Moreover, the UDL guidelines have also found that scaffolding supports comprehension. The guidelines recommend introducing 

“graduated scaffolds that support information processing strategies” (udlguidelines.cast.org). Both the content development and guided practice visually show 

how both water and sunlight are vital for plant survival. This way when it comes to the assessment where students name two ways they will take care of the 

plant in our classroom, they will successfully be able to name water and sunlight as its’ necessity was shown through examples, pictures, a video, an 

investigation and an interactive whole-class quiz.  

 

2. Essential Question 

What do plants need to survive? 

3. Content Standards 
2-LS2-1. Plan and conduct an investigation to determine if plants need sunlight and water to grow. 

SL.2.5. Create audio recordings of stories or poems; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, 

thoughts, and feelings. 

4. Lesson Objective(s) 

Students will be able to name water and sunlight as necessary for plant survival on a Post-It Note.  

5. Academic Language and Supports 

Language 
Demands 

Description of the Language Demand 

Function Name the name water and sunlight as necessary for plant survival.  

Vocabulary Water, Sunlight, Survival, Roots, Stems, Leaves, Growth, Soil   

Discourse Post-It Note with written understanding that water and sunlight are necessary in order for the classroom plant to survive.  
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6. Content Description  
In this lesson, students will be taught that water and sunlight are necessary for plant survival. Not only are they necessary for plant survival, but both are 

necessary for plant survival as a plant cannot just survive with water and not sunlight and vice versa. The students will use their inquiry process skills to reach 

this conclusion. For example, in the content development will observe a real-world pictures of two different plants dying for different reasons. The students will 

observe the pictures and analyze where the plants are and why the plants would be dying. This will require questioning skills as well. They can also go off their 

prior knowledge plant and their whole-class discussion about what they know about plants in the introduction part of the lesson. Students will also use their 

inquiry process skills by making predictions based off reasoning when I take the students through my investigation of plant survival in the guided practice. 

Students will see examples of plant that have been exposed to water and sunlight, only water and only sunlight and the results of it. At the end of the lesson, 

students will be able to take what they learned from observing, predicting, questioning and investigating plant survival and name on two Post-It Notes, two ways 

they would take care of a classroom plant for the assessment.  

Source for content: https://www.nextgenscience.org/sites/default/files/evidence_statement/black_white/2-LS2-

1%20Evidence%20Statements%20June%202015%20asterisks.pdf  

Vocabulary: 

• Water: nutrient needed by the roots and soil of the plant in order to survive (https://www.science-sparks.com/why-do-plants-need-water/)  

• Sunlight: the energy received directly from the sun absorbed by the leaves of a plant (https://www.ducksters.com/science/biology/plants.php)  

• Survival: to stay alive (https://www.merriam-

webster.com/dictionary/survive#:~:text=Kids%20Definition%20of%20survive,%E2%80%8B%CB%88v%C4%AB%2D%E2%80%8Bv%C9%99r%20%5

C%20noun)  

• Roots: the stringy bottom of a plant that is usually hidden underground (https://kids.britannica.com/kids/article/root/400166)  

• Stems: the main structure of the plant you can see above ground, which holds the leaves and flowers 

(https://www.ducksters.com/science/biology/plants.php) 

• Leaves: usually thin and flat and found on the stem on the plant (https://www.ducksters.com/science/biology/plants.php) 

• Growth: an increase in size (https://kids.britannica.com/kids/article/growth/601359)   

• Soil: the dirt-like mixture that lies on top of land, where the plant grows 

(https://www.ducksters.com/science/earth_science/soil_science.php#:~:text=Soil%20is%20the%20loose%20upper,bits%20of%20rocks%20and

%20minerals)   

https://www.nextgenscience.org/sites/default/files/evidence_statement/black_white/2-LS2-1%20Evidence%20Statements%20June%202015%20asterisks.pdf
https://www.nextgenscience.org/sites/default/files/evidence_statement/black_white/2-LS2-1%20Evidence%20Statements%20June%202015%20asterisks.pdf
https://www.science-sparks.com/why-do-plants-need-water/
https://www.ducksters.com/science/biology/plants.php
https://www.merriam-webster.com/dictionary/survive#:~:text=Kids%20Definition%20of%20survive,%E2%80%8B%CB%88v%C4%AB%2D%E2%80%8Bv%C9%99r%20%5C%20noun
https://www.merriam-webster.com/dictionary/survive#:~:text=Kids%20Definition%20of%20survive,%E2%80%8B%CB%88v%C4%AB%2D%E2%80%8Bv%C9%99r%20%5C%20noun
https://www.merriam-webster.com/dictionary/survive#:~:text=Kids%20Definition%20of%20survive,%E2%80%8B%CB%88v%C4%AB%2D%E2%80%8Bv%C9%99r%20%5C%20noun
https://kids.britannica.com/kids/article/root/400166
https://www.ducksters.com/science/biology/plants.php
https://www.ducksters.com/science/biology/plants.php
https://kids.britannica.com/kids/article/growth/601359
https://www.ducksters.com/science/earth_science/soil_science.php#:~:text=Soil%20is%20the%20loose%20upper,bits%20of%20rocks%20and%20minerals
https://www.ducksters.com/science/earth_science/soil_science.php#:~:text=Soil%20is%20the%20loose%20upper,bits%20of%20rocks%20and%20minerals
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7. Materials   
Post-It Notes (2 for each student so 36 in total) 

PowerPoint (1) 

Whiteboards (18) 

Expo Markers (18) 

Whiteboard Erasers (18) 

Science Journal Worksheet (19)  

Plants for Ms. Mahn’s Investigation (3) 

Classroom Plant (1)  

Procedures                                                                                                                                                                                                         
• 8. Introduction (ENGAGE) 

I will begin the lesson by showing the students Slide 1 of the PowerPoint which includes five different pictures of plants. I will ask the students to raise 

their hands and answer “What are these pictures of? What do these pictures have in common?” Students will raise their hands and share that they are 

pictures of different plants in a whole-class discussion. Then I will ask the students to write everything they know about plants in 3 minutes on their 

whiteboards. When they are done they will turn their whiteboard to their partner as they learned (Use Talk Move Turn and Talk). While the in-person 

students are talking to their partners, the remote students talk with me and show their whiteboard to the screen via Zoom. I will then have students 

share with whole class what they wrote on their whiteboard and discuss their prior knowledge with plants. (7 minutes) 

9. Content Development (EXPORE and EXPLAIN) 

This is where I will move to the teaching instruction part of the lesson. I will ask students, “Oh no! Taking what we know, what do you think happened to 

the plant I have on the board?” This will be on the Slide 2 of the PowerPoint where this is the question, “Oh no! What happened to this plant?” with a 

picture of a dead plant in the desert. I will implore students to look at the picture, examine where the plant is and what they know about the place. Once 

they get to the answer of a desert I will ask “What is a desert like? Is it wet or dry? Hot or cold?”  After this class discussion, I will move on to Slide 3 that 

will show a picture of a desert and explain this plant did not get enough water because it was in the desert! This will bring me to Slide 4 of a picture of a 

plant being water that explains plants NEED water to survive! I will then check for the students understanding by asking, “So if plants need water to 

survive, could they survive in the desert. I will use Press for Reasoning Talk Move to get students to explain how plants would not survive in a place 

where there is not enough sunlight. Slide 5 does this same thing I did with the plant in the desert, however this time the plant needs sunlight. Slide 5 

titles, “OH NO! What happened to this plant?” with a picture of a dying house plant. I will explain to students that the owner of this houseplant did give 

the plant water, not too little and not too much, but the plant is still dying. I will ask the students, “How could this be? Why is this plant dying if it is 

getting water?” If students are having trouble getting to the answer of the plant needs sunlight, I will ask students “Where is this plant? Inside or 

outside? Is it by a window?” which will help them reach the conclusion of no sunlight. After this class discussion I will move to Slide 6 where I will explain 

that the plant was not outside or by a window so it was not getting sunlight. I will move right to Slide 7 that states “Plants NEED sunlight to survive!” To 
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check for students understanding, I will again use the Press for Reasoning Talk Move and ask students “Can a plant could survive in a dark room? Why or 

why not?” I will then move to Slide 8 that shows an equation of what a plant needs for survival. It reinforces to students plants need water and sunlight 

in order to be happy. I will end the content development with a video on Slide 9 of what happens when a plant does get water and sunlight. I will have 

the students watch a growing seeds video and explain to them that the film was running for several weeks, they just fast-forwarded the film, like how we 

can do on our T.V. at home. This would also be a good time to have students discuss the white strings they say in the video and how it is the roots that 

need to be watered, not the leaves. They will not be assessed on this, but it is a good concept for critical thinking. Overall, this video will be a good 

transition into the guided practice where I will show the students the investigation I did with plant survival. (14 minutes) 

10. Guided Practice (ELABORATE) 

With COVID restrictions, it is hard to have hand-on science experiments. However, science is all about discovery and students being able to do their 

science themselves, so I wanted to make sure the students were able to participate in a science investigation, while still staying safe. Hence, I did the 

science investigation at home and will have the students go through the experiment with me step by step in class. I bought three of the same type of 

flower, called Kalanchoes, at Stop and Shop. I recorded the results of this investigation over a week/week and a half span. One of the plants I labeled 

“Plant 1” received sunlight and water. The plant labeled, “Plant 2,” also received sunlight, but received no water. And “Plant 3” will receive no sunlight, 

as it will be placed in a dark room with no open window, but it will receive water. To begin the guided practice, I will ask both in-person and remote 

students to take out their “My Plant Science Journal!” worksheet in their green science folder. I created this guided practice worksheet on Microsoft 

Word and gave the worksheets to Mrs. Pettersson a week before so that the parents of the remote learners could pick it up Friday. On Slide 10 I will 

introduce the investigation Ms. Mahn did these past couple weeks with three of the same flowers. This slide will show what the three flowers looked like 

when I bought them. I will then move to Slide 11, which explains that Plant 1 received sunlight and water. From there, I will guide the students to look in 

the first column that says “What I think will happen.” I will show them where that column is on my worksheet as well. I will then ask the students to 

write or draw what they think will happen to Plant 1 with the information I gave them. I will give the students about 1 to 2 minutes to write down their 

responses and then I will have them share. I will use the Press for Reasoning Talk Move by asking questions such as What do you think will happen? 

when? What will they look like? I will use the same procedure on Slide 12 and Slide 13 for Plant 2 and 3 and have students make and explain their 

predictions. I will then tell the students we are going to see what happened to these plant throughout the week and if their predictions were correct. On 

Slide 14, I will show the students what the three plants look like on Day 4. I moved forward to Day 4 because that is when the change became evident. I 

will then guide the students to the second column on their plant science journal labeled “What is happening” and explain to either write or draw what 

they see happening to each plant. I will give the students about 1 to 2 minutes to write down their responses and then I will have them share. I will 

complete the same procedure for Slide 15 which shows the final results at the end of the week for the plants, except the students will draw or draw their 

observations in the third column labeled, “The end result.” (14 minutes) 

11. Closure                                                                                                                                                                                                                                                                                                                          
For the closure of the lesson, in order to really reinforce the concept that plants need water and sunlight to survive before students complete the 

assessment, the students will show their understanding through a whole-class interactive quiz. It will be a 2 question with 2 multiple-choices each, quiz. 

Slide 16 will explain that Dr. Plant has two sick plants and needs the students’ help! Slide 17 will have the first question, which I will read aloud, that 
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states, “This plant has been in a dark room for the past two days and shows no signs of growth. Dr. Plant should tell the owner of the plant to…” and 

gives the options of either A) Stay in the dark room or B) Place the plant in front of a window for sunlight. One of the answers is silly because I really 

want to reinforce the objective of this lesson to students before proving the assessment. I will have students write either A or B on their whiteboard and 

to hold it up when they are done. I will then call on various students and use the Press for Reasoning Talk Move to have them explain what brought 

them to their answer. Slide 18 will congratulate the students for choosing the correct answer with a picture of a happy plant. Slide 19 will propose the 

question, “The last time this plant was watered was three days ago. Dr. Plant should tell the owner of the plant to…” and give the option of either A) 

Start watering the plant every day in the morning and at night or B) tell the plant to do jumping jacks. I will use the talk move Press for Reasoning again 

when students share their answers. Slide 20 will then wrap up the closure by congratulating the students on choosing option A. I will then move on to 

the assessment. (5 minutes) 

12. Assessment (EVALUATE) 
I will assess understanding of content and skills students have learned throughout the lesson by having the students take out two Post-It Notes. Post-It Notes are 

something required in the students’ tool kits at school (and at home for remote learners) as my cooperating students uses Post-It Notes every day in class to 

check for understanding in multiple different lessons. The assessment will reflect the objective, students will be able to name water and sunlight as necessary for 

plant survival on a Post-It Note. I will explain to students that I bought a plant for our classroom! I will hold it up for all students to see. I will then explain that in 

order to have a plant in the classroom, we have to be responsible and make sure it survives. I will then explain to the students, that I want them to name two 

ways they will take care of the plant in our classroom. I will model what they should looking like, but projecting two Post-It Notes on the board, one saying “Way 

#1” and the other saying “Way #2.” This way, students will understand that they write one way on each Post-It Note. I will also explain to them that on their 

Post-It Note they can write, draw, color and label their ways they will take care of the classroom plant. If they finish early, they are to sit quietly at their desk and 

think if there is anything else they can add to their Post-It Note and remind them of the phrase Mrs. Pettersson says, “if you are done, you have only just begun.” 

I will give them about three minutes to work on this until I start to walk around the classroom and check on the in-person students’ Post-It Notes. I will direct the 

in-person students to do a “Talk and Turn” with their partner about what they wrote on their Post-It Note. While that is happening, I will ask the fice remote 

students to hold up their Post-It Note clearly to the screen where I can see Once each remote learner has shared with me their response, I will tell the in-person 

students to wrap up their conversation with their partner and stick their Post-It Note on either corner of their desk. To wrap up the lesson, I will share some of 

the responses I saw the students write/draw on their Post-It Note and instruct the students to stick their two Post-It Notes on their science journal worksheet, as 

I will come around and collect them (and for remote students their parents will drop their work off Friday). I will then congratulate them on a great lesson and 

being such great care-takers of their new classroom plant! 
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13. Evaluation of Learning 

Mrs. Pettersson’s class has a total of 18 students. 13 in-person and 5 remote. On the day of this lesson, there was only one student missing who was an in-

person student so I have a total of 17 assessments. All remote students work was returned the following week. I scored the assessments using the following 

rubric: 

 

 

 

 

 

The following table includes individual student scores using the designated rubric above: 

 

 

 

 

 

 

 

 

 

 

 

 

 3 2 1 0  

Knowledge and 
Understanding 

Student wrote, drew or 
labeled both water and 
sunlight as ways to take 
care of the classroom plant 
on their two Post-it Notes.  

Student wrote, drew or 
labeled either water of 
sunlight for ways to take 
care of the classroom 
plant on their two Post-It 
Notes but not both.  
 

Student wrote, drew or 
labeled two ways to take 
care of the classroom 
plant on their two Post-it 
Notes but it was not 
sunlight or water.  

Student either did not 
complete the assignment 
or they wrote, drew or 
labeled things that had 
no relevance to plant 
survival.  

Student Initials  Score  

G.P. 3 

R.A.  3 

I.H. 3 

M.J. 3 

B.L. 3 

M.Y. 3 

N.B. 3 

M.H. 3 

R.G. 3 

M.C. 3 

I.T. 3 

M.C. 0 

R.G. 3 

M.R. 3 

C.R. 3 

A.H. 3 

L.R. 3 

M.A. 3 

C.E. 3 
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The following circle graph tells the story of student learning by showing which percentage of student scored what score on the rubric on their assessment:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

From the graph you can see 16 students out of 17 students scored a 3 on the rubric, so 94% of students scored the highest scored possible on their assessment. 

0% of students scored a 1 or 2 on the rubric. 1 student scored a 0 on the rubric, so 6% of students scored the lowest score/no score on the assessment. The 

objective of the lesson was student will be able to name water and sunlight as necessary for plant survival on a Post-It Note and 94% (16 out of 17 students) of 

the class hit that on the nail, which shows me the lesson was successful and the directions for the assessment were clear. The one student (M.C.) however that 

scored a 0 did not write anything relevant to plant survival. This student instead wrote on one Post-It Note “desert” and on the other Post-It Note “lake.” I 

believe M.C. wrote this because on Slide 2 of my PowerPoint, I showed a picture of a dying plant in the desert and asked the students why they thought the 

plant was dying. This specific student was eager to answer this question and explained how the plant was dying because it was in the desert and the desert is dry 

so the plant was receiving no water. I will further examine this student’s assessment in the next section.  

Objective: 
Students will be able to name water 
and sunlight as necessary for plant 

survival on a Post-It Note. 
 
 

Described both water 
and sunlight as ways to 

take care of the 
classroom plant. 

 
 

Described water or 
sunlight as ways to take 

care of the classroom 
plant, not both. 

 Described as ways to 
take care of the 

classroom plant that 
were correct, but not 

water or sunlight. 

 
 

 

Did not describe anything 
relevant to plant survival. 

Whole Class (17 Students) Assessment Scores 
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14. Analyzing Student Learning and Providing Constructive Feedback 

First Sample:  

 

 

 

 

 

 

 

 

Student Name: C.R. 

Plant Survival Lesson Assessment Rubric 

 

 

 

 

 

 
The student demonstrated understanding that both sunlight and water are necessary for plant survival, meeting the lesson’s objective. The student wrote she 

would put the plant next to the window for sun and water the plant every day. The feedback I would provide this student is, “Great work C.R.! I loved how you 

wrote you would put the plant near the window for sun and you would water it every day. The classroom plant is so lucky to have such a great plant caretaker like 

you! Since you clearly understand that plants need water and sunlight, have you ever heard over over-watering a plant? How do you think watering a plant every 

day could harm the plant?” 

 3 2 1 0  

Knowledge and 
Understanding 

Student wrote, drew or 
labeled both water and 
sunlight as ways to take 
care of the classroom plant 
on their two Post-it Notes.  

Student wrote, drew or 
labeled either water of 
sunlight for ways to take 
care of the classroom 
plant on their two Post-It 
Notes but not both.  
 

Student wrote, drew or 
labeled two ways to take 
care of the classroom 
plant on their two Post-it 
Notes but it was not 
sunlight or water.  

Student either did not 
complete the assignment 
or they wrote, drew or 
labeled things that had 
no relevance to plant 
survival.  
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Second Sample:  

 

 

 

 

 

 

 

 

Student Name: I.T. 

Plant Survival Lesson Assessment Rubric 

 

 

 

 

 
 

The student demonstrated understanding that both sunlight and water are necessary for plant survival, meeting the lesson’s objective. The student drew a 

picture of the sun for sunlight and a water droplet for water. I made sure to include in my directions that students could draw, write or label two ways on their 

Post-It Note they will take care of the plant because I know some are still at a 1st grade level due to COVID and have trouble expressing their understanding in 

water. However, by looking at this student’s guided practice science journal worksheet, it is evident she can write with no problem. Hence, the feedback I would 

provide this student is, “Great work I.T.! I loved how you drew a picture of the sun and a water droplet to represent that plants need water and sunlight to 

survive! You are a great artist! What if we added even MORE detail to your drawings and label them. How would you do that?”  

 3 2 1 0  

Knowledge and 
Understanding 

Student wrote, drew or 
labeled both water and 
sunlight as ways to take 
care of the classroom plant 
on their two Post-it Notes.  

Student wrote, drew or 
labeled either water of 
sunlight for ways to take 
care of the classroom 
plant on their two Post-It 
Notes but not both.  
 

Student wrote, drew or 
labeled two ways to take 
care of the classroom 
plant on their two Post-it 
Notes but it was not 
sunlight or water.  

Student either did not 
complete the assignment 
or they wrote, drew or 
labeled things that had 
no relevance to plant 
survival.  



ESED Lesson Plan Template 

 

Page 11 
 

Second Sample:  

 

 

 

 

 

 

 

Student Name: M.C. 

Plant Survival Lesson Assessment Rubric 

 

 

 

 

 
 

The student did not demonstrate understanding that both sunlight and water are necessary for plant survival, meeting the lesson’s objective. The student drew 

and labeled a picture of the desert on one Post-It Note and a lake with a fish on the other Post-It Note. This student showed great participation and 

attentiveness throughout the lesson and understood why certain plants in pictures I showed in the lesson were dying. However, when looking at this student’s 

guided practice science journal as well, he did not show understanding that both sunlight and water are necessary for plant survival either. Instead he wrote 

which plants were dying and which plant looked the best. Hence, the feedback I would provide this student is, “M.C., thank you so much for your outstanding 

participation throughout the lesson. You had great insights when it came to why that plant in the desert was dying. I think you misunderstood the directions of 

the Post-It Notes, so I am going to repeat the question and you are going to try again. Let’s look back at pictures of Ms. Mahn’s plant investigation for a 

refresher!”  

 3 2 1 0  

Knowledge and 
Understanding 

Student wrote, drew or 
labeled both water and 
sunlight as ways to take 
care of the classroom plant 
on their two Post-it Notes.  

Student wrote, drew or 
labeled either water of 
sunlight for ways to take 
care of the classroom 
plant on their two Post-It 
Notes but not both.  
 

Student wrote, drew or 
labeled two ways to take 
care of the classroom 
plant on their two Post-it 
Notes but it was not 
sunlight or water.  

Student either did not 
complete the assignment 
or they wrote, drew or 
labeled things that had 
no relevance to plant 
survival.  
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15. Reflection  
This is the first science lesson plan I have written and taught and I can say with confidence it is the best lesson I have taught in my Seton Hall career. Science 

allows for a vast amount of participation opportunities and I believe my lesson did just that. I began the lesson showing various pictures of plants, where both 

students remote and in-person were eager to share that they saw plants, flowers, leaves and petals. They were excited to then write on their whiteboards 

everything they know about plants and share with their partners their work or if they were remote, share with me. When the students were shown pictures of 

two different plants dying, students overwhelmingly identified that plants needed sunlight and water to survive. They described that the first plant was dying 

because it was in a desert which is very dry and the second plant was not near a window. Students also did a great job engaging in my home investigation with 

plants. The guided practice science journal worksheet seemed to be beneficial to students as drew and/or wrote draw or write what they think will happen to 

each plant which received different things. The students described the plants in a whole-class discussion with descriptive vocabulary such as; "droopy", "crispy", 

"super-wet", "growing beautiful flowers", as they completed the second task for each flower of identifying what is happening. I then congratulated the students 

on their great observations and asked them if they were ready for a quiz in which they eagerly responded yes. The students, remote and in-person, raised their 

whiteboards with excitement to share why they choose the answer they did for the two-question class quiz. I wrapped up the lesson and transitioned into the 

assessment by explaining to the students that I had a very exciting announcement. The students were more than thrilled to hear that I bought a classroom plant 

for Mrs. Pettersson’s 2nd graders. After the lesson, the students were already discussing names they want to name the plant and suggested to Mrs. Pettersson 

they should take turns each day with who waters it. This was my second observed lesson for my Clinical Practice 1 and my clinical supervisor believed I delivered 

an engaging and successful lesson. My supervisor wrote in my conference report “Amanda's presentation was well executed to lead students to use their skills of 

observation, participation in whole-class discussion, partner turn and talks, recording, and applying.” She also noted how I created a positive learning 

environment by demonstrating “warmth, caring and sensitivity and implements classroom management techniques and facilitates interactions that are 

conducive to an effective learning environment.” Some of the strengths she identified in my lesson included, “excellent use of classroom routines: white board, 

post it notes, partner turn and talk and organized and step by step processing with lots of repeated reinforcement for main learning points.” My cooperating 

teacher also observed this lesson and stated that student participation was high throughout and to keep student engaged for 35 minutes, especially during a 

time like this, is difficult so she believed it was a great lesson. Suggestions for this lesson both my supervisor and cooperating teacher made, which I agreed with 

and will continue to improve upon was the overuse of the term “you guys” in my lesson and substitute with "2nd graders" or "scientists" instead. My 

cooperating teacher also made the suggestion to narrate during the video I showed in the content development so the video is meaningful and engaging to the 

students, since there was no sound. She also suggested that I model how the guided practice science journal should look when students are completing it. For 

example, showing them which box, they are writing/drawing in by projecting the worksheet on the board and pointing to it. I agree with this suggestion, as it 

would have scaffolded their learning even more. Overall, I believe this is the most successful lesson I had and believe I has just as fun as the students, maybe 

even more, teaching it and seeing the students make connections and discoveries.  

Facilitating Learning of All Students:   

There are no students with IEPs or 504s in Mrs. Pettersson’s class. However, many students in this class are still at a 1st grade level academically due to Covid-19 

closure and lost learning time. I was cognizant of keeping the lesson below the frustration level for students, focusing on water and sunlight as necessary for 

plant survival and not explaining photosynthesis. A variety of students were called upon throughout the lesson to check for understanding and the PowerPoint 
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slides accompanied the oral presentation to visually reinforce the oral discussion. Moreover, I used multiple references to research, such as 

udlguidlines.cast.org, brown.edu, nextgenscience.org, and "Press for Reasoning", to guide my instruction and lesson plan. I also used knowledge of curriculum, 

pedagogy, community context and learners to plan instruction. I made sure to guide students’ to connect the content I was teaching them to solve real world 

problems by presenting them with a problem (a dying plant) and asking them for a solution (needs more sunlight and/or water). Moreover, providing the 

students with a classroom plant provided the students with a real-world life application and made the instruction they had just learned meaningful to them 

because they were now responsible of taking care of a plant of their own. Regarding questioning, my supervisor identified one of my strengths as “increased use 

of recall, identification, and "why" and "what else" questions to press for reasoning.” My first supervised lesson in Mrs. Pettersson’s class was a social studies 

lesson in which my supervisor I advised to “consciously reflect on the use of questioning versus statements; be prepared to ask questions that go beyond simple 

recall and identification.” I made sure to be conscious of that is in lesson by not only asking students to identify what was seen in each slide, but to hypothesize 

why it had happened and use that information to accurately understand the needs of plants for water and light. Overall, I made sure this lesson was more 

student-directed and focused by asking questions more than stating statements. Regarding time management, both my supervisor and cooperating teacher 

believed it was at a good, moderate pace, and I believe my confidence in this lesson allowed for me to not talk too fast out of nervousness. As a result, no 

student felt like they were being rushed or that the instruction was moving too fast for them to understand. I also made sure to have at least three student 

participants with each question asked, and different students as well. When students would participate, I would restate their response to the class and 

congratulate them on a great response and thank he or she for sharing. Hence, participation was diverse and high. Regarding monitoring groups, my supervisor 

stated that I used “multiple modalities (visual and oral) and multiple teaching strategies (small, large group discussion (turn and talk), independent work (white 

board, worksheet, post its).” With COVID-restrictions, students are not able to work in collaborative groups as they normally would so I make sure that when in-

person students are sharing with their partners, I am communicating with the remote students via Zoom. Lastly, regarding behavior management, this is the 

most well-behaved placement I have been in, in my Seton Hall career. My supervisor even mentioned on the call that she sometimes forgot some students were 

physically there in-person because they were so well-behaved and great listeners. What seems to be a consistent problem with the students however is 

bathroom breaks. Mrs. Pettersson and I have to continually remind students to not ask to use the restroom when there either Mrs. Pettersson or I are teaching. 

Some students asked during my lesson, so this is something I have to work on in the future with students, unless it is an emergency of course. Overall, what I 

learned about myself as a teacher from this lesson is that when I was most prepared, I am most confident and successful. I also learned the more I ask questions 

and press for reasoning, the more students are engaged and take away more from the lesson. Being that this is my first science lesson, I am excited to teach 

more engaging science lessons in the future.  

 

 


