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Welcome to our fourth gathering with Christian Deeper Learning!   
 
We are “People of God’s Story engaged in real work that forms self 
and shapes the world.” Our purpose is to explore practices for our 
classrooms and school culture that engage students and impact our 
communities. 
 
 *Print out pages 4, 5, 6, and 10 for Virtual Gathering 
 
Agenda 
 
 
Time (Central Standard) 
 
8:30am  Social Lounge open 
 
9:00am  Prayer, and Worship 
 
9:30am  Welcome and Greeting 
 
9:50am  Invitation to 3 Keynote/PD breakout rooms 
 
10:05am Interviews with Keynote Presenters, Sharing, and 

Process in Breakout Rooms  
 
11:10am Break 
 
11:40am Q&A with Keynote/PD Presenters 
 
12:30pm Lunch/visit Social Lounge 
 
1:30pm Student Presentation (Doulos Discovery School) 
 
2:30pm Closing 
 
3:00pm Adjourn/return to Social Lounge 
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Guidelines  
 
This day was designed for connecting with people from other Christian Deeper Learning schools, 
and it is packed with opportunities for engagement.  We want you to walk away energized and 
with some actionable tools that you can use with your colleagues later, so let’s agree to these 
norms. 

In order to accomplish our deep hope for your engagement with one another, please honor the 
following guidelines: 

1. Login on your own personal device. This will make it possible to connect with teachers from 
other schools during breakout sessions. 

2. Locate yourself in private space. Again, when we break into groups, you will be able to share 
what is happening at your school and learn from other schools. 

3. Take time to join the AirMeet lounge. This is a feature of the platform that we are especially 
excited about. It replicates actually being together at a conference in the most authentic virtual 
way we have seen. 

 
 
Norms 
 
As image bearers of Christ, at Christian Deeper Learning gatherings, we… 
 

1. Glorify God.  We are created to worship! 
2. Meet new people.  We are created to connect! 
3. Commit to try.  We are created to create! 
4. Share our learning.  We are created to engage! 
5. Ask questions.  We are created to grow! 
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Notecatcher for PD/Keynote Interview 
 
About the presenter: 
 
 
 
 

 

Important Ideas: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Questions for the 
Presenter: 
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Discussion Protocol after Keynote Interview: 
 
To maximize this discussion time and honor a variety of voices, we ask that you follow 
this protocol.  If you are joining today on a shared computer, please select one person 
that would speak on behalf of your group. 
 
Step 1:  Some brave soul volunteers to be the timekeeper.  
Step 2:  Personal Introductions   

Each speaker shares in one minute or less, (total of 4 minutes.) 
• Name 
• School 
• Location 
• One childhood fantasy/dream that hasn’t come true, (yet) :) 
• One aspect of Christian education that you are particularly passionate 

about 
 
Step 3:  Content Discussion 
 Each speaker shares for two minutes or less, (total of 16 minutes) 

• Regarding the topic shared by Ron Berger/Jon Eckert/ Vernita Mayfield, 
what is one thing that has been working well at your school? 

• Regarding the topic shared by Ron Berger/Jon Eckert/ Vernita Mayfield, 
what is one thing that you’d like to see strengthened at your school? 

 
Step 4:  Troubleshooting and Curiosities 
 Open conversation for 10 minutes. 

• What is one question that your breakout group would like to pose for Ron 
Berger/Jon Eckert/ Vernita Mayfield? 

 
Step 5:  Submit Question 
 Delegate one person to submit your group’s question to the Slido link found in 
your chat on Airmeet.  When we return from the break, we will attempt to respond to as 
many questions as possible. 
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Idea Catcher for Student Presentation 
 

Question: What evidence do you see that these students were engaged in deeper 
learning?  

 People of God’s 
Story 

Engaged in Real 
Work 

Work that forms 
self 

Work that shapes 
the world 

Elementary 
School 

 
 
 
 
 
 
 
  

   

Middle 
School 

 
 
 
 
 
 
 
 
 
 
  

   

High School 
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Student Presentation Resource 
6th grade Learning Expedition: Hear and Be Heard 
 
Overview:  

• This expedition explores the deaf community of Jarabacoa, Dominican Republic. 
Students cultivate a sense of empathy as they understand the limitations, daily 
challenges and lack of resources available to support this marginalized community within 
society.  Students also explore the relationship between sound and hearing. 

	
Final Products: 

• Create a 3D model of the ear (science) 
• Create a sound amplifying device (science) 
• Service project with deaf students in the community (Spanish, Bible) 
• Octave scale diagrams (math) 
• A Day in the Life of a Deaf Person (social studies) 
• Essay: Is deafness a form of slavery? (language arts) 

 
Guiding Questions and Learning Targets: 

• What happens to the body to cause deafness?  
o I can explain the process by which sound travels and how it is measured. 
o I can create a 3D model of the ear and describe the purpose of each part.  
o I can compare and contrast the hearing ear to the hearing-impaired ear.  
o I can share my knowledge with my community about the negative effects of loud 

music on the ear.  
• Do the deaf have the same rights as other citizens?  

o I can explain the rights that all citizens have.  
o I can compare and contrast the rights of a citizen with those of a deaf person.  
o I can define slavery and freedom in my own words.  
o I can justify what rights all humans should have.  
o I can reflect to identify areas in my life that threaten my freedom.  

• How do I cultivate a sense of empathy towards those that are different from me?  
o I can connect actions, words and beliefs and how they reveal character.  
o I can make inferences about God’s character based on his OT laws of provision. 
o I can model God’s compassion towards the deaf through action. 
o I can experience deafness for a day  
o I can create a sense of empathy based on my deafness simulation  

• How do we advocate for the deaf community?  
o I can research the available resources that support the deaf community.  
o I can identify the need for resources within my local deaf community.  
o I can create a tool that empowers individuals within the local deaf community.  

Biblical Integration: 
John 8:36 (NIV) “So if the Son sets you free, you will be free indeed.” 

Biblical Principle #1: Man is made in the image of God and has value and worth. Man is 
like God in spirit. (Gen. 1:26-28, 9:6; Ps. 139:13-16) 
Biblical Principle #2: Man was made for a purpose. (Gen. 1:26-28) 

 
See full Expedition Guidelines in Appendix A 
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Proofs for Doulos Student websites 
 
DOULOS Project: Proof Types for Skills of a Scholar Strengths 
 

 Diligent 
Problem 
Solver  

Open-minded 
Communicator  

Understanding 
Learner  

Loving 
Collaborator  

Observant 
Creator  

Seeker of 
Christ  

1. Survey (Adults)     ✔  ✔   

2. Survey (Students)     ✔  ✔   

3. Next Step Plan    ✔   ✔  ✔  
4. Sample Academic 
Work  ✔ ✔  ✔   ✔   

5. Recorded Interview  ✔  ✔  ✔  ✔  ✔  ✔  
6. Photo- graphic 
Essay  

   ✔  ✔  ✔  

7. Visual Statistical 
Representation  ✔  ✔      

8. Video Essay   ✔   ✔  ✔  ✔  
9. Narrative Timeline    ✔  ✔  ✔  ✔  
10. Graphic Timeline    ✔  ✔  ✔  ✔  
11. Written Defense  ✔  ✔  ✔  ✔  ✔  ✔  
12. Other (Student 
Choice)  ✔  ✔  ✔  ✔  ✔  ✔  

*Student must use a minimum of 5 different proof types.  

 
Full project guidelines in Appendix B 
 
Links to sample Doulos Discovery student website: 

• 12th grade "Skills of a Scholar" defense:  https://cristinaht.weebly.com/ 
• 8th grade "Middle School Expected Learning Outcomes" defense: 

https://joelabreubeltre.weebly.com/ 
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Sample Proof Page: 

Sample Academic Work 
Possible Skills of a Scholar: Diligent Problem Solver; Open-minded Communicator;  

Understanding Learner; Observant Creator  

RUBRIC:  

________ Academic work is fitting for the chosen DOULOS 
________ Academic work is high quality 
________ Explanations clearly state at least 3 tenets of the chosen DOULOS ________ Explanations 
clearly prove that the 3 DOULOS tenets are met ________ Grammar and professionalism  

Description:  

This assignment has 4 stages as listed below.  

1. Student must choose four pieces of academic work that exemplify their competence in 
the DOULOS they have chosen.  

2. Students must write a 1-2 paragraph explanation for each piece of academic work, 
demonstrating how it meets at least 3 tenets of the DOULOS they have chosen.  

3. Students must type and print each explanation and attach it to the academic work it 
explains.  

4. All works and explanation must be included in the student’s portfolio.  

 
 

 
 
 

See Appendix B for full project guidelines 
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Debrief Protocols after Student Presentation: 
 
STEP 1:  Go to Lounge and find a table group to join. 
 
 
STEP 2:  Select a timekeeper in your group.  To ensure that all voices are heard, responses will 
need to be limited to no more than one minute/person. 
 
 
STEP 3:  With your AirMeet colleagues, share your name, location, and one hope that you’re 
currently feeling, (whether personal or professional). 
 
 
STEP 4:  Discussion question 1- Much of this kind of work can be found in schools all over the 
world, but what makes our work distinctive as people of God’s story? 
 
 
STEP 5:  Discussion question 2 - In reviewing your notes, what is one thing that you saw today that 
you intend to try at your school? 
 
 
We will return for our conference closing at 2:45pm CST. 
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Appendix A 
Doulos Discovery School 6th Grade Expedition: Hear and Be Heard 
 

 
	6th	Grade	Spring	2020	Expedition		Overview

	
	
Title:	Hear	and	Be	Heard	 	 	 	 								Length:	Spring	Semester	(12	weeks)	
	
I.	Summary:		
This	expedition	is	focused	on	the	deaf	community.	Students	study	various	types	of	sound	
waves	and	their	effect	on	the	human	body.	They	make	a	3D	model	of	the	ear,	identifying	
each	of	its	parts	and	how	God	created	it	to	function	properly	in	order	to	receive	the	
transmission	of	sound	waves.		Students	also	design	a	sound	amplifying	machine	modeled	
after	God’s	perfect	design	of	the	ear	canal.		They	then	explore	the	relationship	between	
sound	and	hearing,	researching	ideal	volume	levels	and	conducting	experiments	to	
measure	the	music	volume	levels	produced	at	local	corner	stores.	They	conduct	hearing	
tests	with	the	local	population	to	determine	if	a	correlation	exists	between	music	volume	
levels	and	hearing	capabilities.	Students	continue	exploring	the	relationship	between	
sound	and	music	by	measuring	the	sound	waves	and	using	the	ratios	of	the	waves	to	
determine	which	pairings	would	make	the	most	pleasing	sounds.			
	
Students	cultivate	a	sense	of	empathy	as	they	understand	the	limitations,	daily	challenges	
and	lack	of	resources	available	to	support	this	marginalized	community	within	society.		The	
Bible	serves	as	a	guiding	text	to	understand	God’s	heart	for	the	deaf	community	and	how	
his	laws	served	as	protection	and	a	way	to	provide	for	them.	Students	model	God’s	
compassion	and	strive	to	reflect	him	in	how	they	seek	to	care	for	the	deaf.	Just	as	the	Old	
Testament’s	cultural	laws	provided	for	the	deaf,	students	explore	opportunities	to	support	
and	empower	the	deaf	community	within	our	local	context	of	Jarabacoa.		
	
As	a	way	to	promote	understanding	and	greater	empathy	of	the	deaf	community,	students	
read	articles	related	to	the	struggles	of	individuals	with	hearing	impairments.		They	also	
use	the	novels	The	Trumpet	of	the	Swan	and	Out	of	My	Mind	as	anchor	texts	to	understand	
the	life	of	those	with	disabilities.	They	then	visit	a	local	school	for	the	deaf	and	a	school	for	
people	with	disabilities	to	gain	awareness	and	perspective	of	people	that	are	different	so	
that	they	can	write	a	story	about	being	a	friend	to	people	that	are	different	in	our	
community.			
	
Future	Additions:		
Students	research	tools	and	accommodations	that	service	the	hearing	impaired.	In	
connecting	with	a	variety	of	experts	to	better	understand	these	resources,	students	move	
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away	from	solely	seeing	the	limitations	of	the	deaf,	but	rather	understanding	the	
capabilities	and	how	resources	enable	the	population	to	reach	their	full	potential.	Students	
stop	viewing	the	deaf	as	disabled	or	handicapped,	but	rather	differently	abled.		
	
After	understanding	the	capabilities	of	the	deaf	and	the	resources	available	to	support	
them,	students	explore	the	concept	of	slavery.	Students	compare	and	contrast	
characteristics	of	ancient	slavery	on	the	island	to	the	current	struggles/limitations	of	the	
deaf	community.	They	form	their	own	definition	of	slavery	and	evaluate	the	extent	to	which	
the	deaf	are	slaves	to	their	disability	(whether	that	be	to	a	master,	to	assistance,	to	
resources	available,	etc.).	
		
This	understanding	and	empathy	of	the	deaf	leads	to	a	desire	to	serve.			A	major	challenge	
for	the	deaf	in	Jarabacoa	includes	a	lack	of	instruction	for	children	in	how	to	read	or	speak	
sign	language.		Regardless	of	the	specific	format,	students	embark	on	a	journey	to	develop	a	
tool	that	promotes	literacy	and	fluency	in	sign	language,	whether	that	be	sign	language	
sight	word	flashcards,	the	writing	and	illustration	of	a	children’s	book,	etc.		
 
II.	Guiding	Questions	and	Long	Term	Learning	Targets:	

● What	happens	to	the	body	to	cause	deafness?		
○ I	can	explain	the	process	by	which	sound	travels	and	how	it	is	measured.	
○ I	can	create	a	3D	model	of	the	ear	and	describe	the	purpose	of	each	part.		
○ I	can	compare	and	contrast	the	hearing	ear	to	the	hearing	impaired	ear.		
○ I	can	share	my	knowledge	with	my	community	about	the	negative	effects	of	

loud	music	on	the	ear.		
● Do	the	deaf	have	the	same	rights	as	other	citizens?	(Soc)	(Bible)	

○ I	can	explain	the	rights	that	all	citizens	have.		
○ I	can	compare	and	contrast	the	rights	of	a	citizen	with	those	of	a	deaf	person.		
○ I	can	define	slavery	and	freedom	in	my	own	words.		
○ I	can	justify	what	rights	all	humans	should	have.		
○ I	can	reflect	to	identify	areas	in	my		life	that	threaten	my	freedom.		

● How	do	I	cultivate	a	sense	of	empathy	towards	those	that	are	different	from	me?		
○ I	can	connect	actions,	words	and	beliefs	and	how	they	reveal	character.		
○ I	can	make	inferences	about	God’s	character	based	on	his	OT	laws	of	

provision.	
○ I	can	model	God’s	compassion	towards	the	deaf	through	action.	
○ I	can	experience	deafness	for	a	day		
○ I	can	create	a	sense	of	empathy	based	on	my	deafness	simulation		

● How	do	we	advocate	for	the	deaf	community?		
○ I	can	research	the	available	resources	that	support	the	deaf	community.		
○ I	can	identify	the	need	for	resources	within	my	local	deaf	community.		
○ I	can	create	a	tool	that	empowers	individuals	within	the	local	deaf	

community.		
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III.	Collaborative	Timeline:	
https://docs.google.com/spreadsheets/d/1xzmyXNi0732_ZWcMvSkvz8XvzRPW6w0n/edi
t?dls=true#gid=1282407624	
	

General	
Fieldwork	

Colmado/	
Corner	
Market	
Visit	1	

Colmado	
Visit	2	
Hearing	
Impaired	
expert	

Deaf	School	
Visit	1-
observation;	
Hearing	
Impaired	
expert	

Hearing	
Impaired	
expert	

Deaf	School	
Visit	2-
available	
resources,	
interviews	
DR	sign	
language	
expert	1	

Deaf	School	
Visit	3-
present	
tool;	DR	
sign	
language	
expert	2		

Science	 Sound	and	
how	it’s	
measured	

Functions	of	
an	ear	to	
process	
sound	

How	deafness	
affects	the	
body	
/Measure	
Colmado	
music	volume	

Introduce	
Speaker	
Model	

Create	
Speaker	
Models		

Write	out	
lab	report	
on	speaker	
models		

English	 	 Articles	of	
individuals	
who	are	
hearing	
impaired	or	
have	
disabilities,	
Out	of	My	
Mind	

Developing	a	
sense	of	
empathy	
through	
reading	
Trumpet	of	
the	Swan	

Write	a	
narrative	
story	with	a	
theme	of	
advocating	
for	people	
who	are	
different,	ie:	
being	
friends	with	
someone	
that	is	
different.		

After	
building	
empathy	and	
learning	how	
to	advocate	
for	people	
that	are	
different,	
how	can	we	
advocate	for	
people	in	our	
community?	

Create	a	
PSA/persua
sive	letter	
on	
advocating	
for	people	
in	the	
community.		

Sociales	 Compare	
and	
contrast	
slavery	w/	
deafness	

Defining	
slavery	and	
freedom	

Personal	
reflection	on	
freedom	

	 Take	a	stance	
on	slavery	=	
deafness	

Create	the	
tool	for	
school	

Lengua	
Española	

	 Definición	
de	
Necesidades	
Educativas	
Especiales	

Vídeo	sobre	
la	integración	
de	niños	con	
Necesidades	
Educativas	
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Especiales	

Math	 Sound	
Wave	
Ratios	
Project		

	 	 	 	 	

	
	
IV.	Expedition	Component	Descriptions:	
	
Biblical	Integration:		
Verses:	John	8:36	(NIV)	“So	if	the	Son	sets	you	free,	you	will	be	free	indeed.”(added	Spring	
2018)	

	
Biblical	Principle	#1:	Man	is	made	in	the	image	of	God	and	has	value	and	worth.	
Man	is	like	God	in	spirit.	(Gen.	1:26-28,	9:6;	Ps.	139:13-16)	
Biblical	Principle	#2:	Man	was	made	for	a	purpose.	(Gen.	1:26-28)	
	
	

Individuals	with	Disabilities:	Students	learn	about	how	man	is	made	in	the	image	of	God	
and	therefore	has	value	and	worth.	They	review	the	OT	and	study	characters	with	
disabilities	and	how	God	interacted	with	them,	using	them	for	His	glory	(Samson,	Moses,	
etc.).	They	see	how	many	can	be	used	by	God,	regardless	of	physical	limitations	confirming	
that	man	was	made	for	a	purpose.	
	
Since	man	is	like	God	in	spirit	and	God	is	good,	students	self-reflect	upon	their	actions,	
words	and	beliefs	to	understand	how	they	view	individuals	with	disabilities	and	compare	
and	contrast	their	views	with	God’s	view	of	those	with	disabilities.	They	consider	how	they	
can	better	align	their	beliefs,	actions	and	words	to	those	of	God	in	the	way	they	view	others.		
	

Biblical	Principle	#1:	Man	is	like	God	in	spirit.	(Gen.	1:26-28,	9:6;	Ps.	139:13-16)	
Biblical	Principle	#3:	Moral	order	is	upheld	through	the	family,	church,	and	
government.	(Gen.	2:18-24;	Matt.	1:18;	Rom.	13:1-7;	Eph.	5:22-6:4;	I	Cor.	12:12-31)	

	
Communities	with	Disabilities:	Students	also	use	the	Bible	as	a	guiding	text	to	understand	
God’s	heart	for	the	deaf	community	and	how	his	laws	served	as	protection	and	a	way	to	
provide	for	them.	They	learn	that	God	is	good	and	that	He	sets	the	moral	standard	for	how	
we	as	a	church	are	to	engage	with	others,	protecting	the	vulnerable	and	using	physical	
resources	to	care	for	others.	Students	think	critically	about	how	they	can	reflect	God’s	heart	
for	the	deaf	within	their	local	context.	They	seek	to	empower	the	deaf	community	because	
they	understand	their	role	as	members	of	the	church	in	caring	for	others.		
	
Application	of	God’s	character:	They	learn	that	man	is	like	God	in	spirit,	which	spurs	them	
on	to	action	desiring	to	mimic	God’s	compassionate	character.	They	make	inferences	
regarding	God’s	character	through	his	actions	and	laws.		
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Final	Products:	
3D	model	of	the	ear:		Students	study	various	types	of	sound	waves	and	their	effect	on	the	
human	body.	They	design	a	creative	3D	model	of	the	ear,	labeling	each	of	its	parts	and	
selecting	materials	that	best	reflect	the	actual	ear.	During	a	presentation	or	written	
assignment	students	identify	each	part	of	the	ear	and	how	God	created	it	to	function	
properly	in	order	to	receive	the	transmission	of	sound	waves.	
	
Sound	amplifying	device:		Throughout	the	entire	expedition,	students	are	learning	about	
sound	and	how	it	is	amplified.	They	study	several	different	model	speakers	to	analyze	how	
the	shape	and	size	affect	the	sound	as	well	as	creating	a	sample	electric	speaker	all	
together.	Throughout	several	drafts,	students	slowly	modify	their	speakers.	Students	create	
speakers	out	of	recycled	materials	and	have	chosen	the	shape	and	size	they	think	is	best	for	
amplifying	sound.	They	test	their	speakers	by	putting	a	phone	inside	the	speaker	and	see	
how	many	decibels	it	can	create.	Along	with	the	speakers,	students	write	a	detailed	lab	
report	explaining	their	hypothesis,	data	analysis	and	conclusion.	One	of	the	various	final	
products	are	the	student’s	speakers	made	from	recycled	materials	following	a	detailed	lab	
report	outlining	their	hypothesis	for	which	shape	would	function	best	for	a	speaker	and	
data	analysis	on	testing	volume	levels	of	speaker	prototypes.		
	
Service	Project:	(See	service	component	below)	Students	are	encouraged	to	identify	a	need	
within	the	local	deaf	school	and	meet	the	need	through	the	creation	of	a	tool/resource.		The	
instruction	of	sign	language	to	the	local	deaf	students	is	an	area	of	need,	so	students	are	
encouraged	to	consider	options	such	as:	Sign	language	sight	words	flashcards,	children’s	
book	to	teach	children	sign	language,	electronic	tool	for	sign	language,	etc.		
	
Octave	Scale	Diagrams:	Students	learn	about	the	connection	between	music	and	math.	
Each	student	will	choose	a	tonic	(starting	note	for	their	octave).	Then	through	using	the	
wavelength	measurements	of	each	note	up	to	the	octave	(repeated	note	letter),	the	student	
divides	these	measurements	with	the	wavelength	measurement	of	the	tonic.	With	these	
ratios,	students	can	determine	the	correct	notes	for	the	whole	octave.	Students	will	be	able	
to	display	these	wavelengths	and	their	ratios	through	their	diagrams.		
	
A	Day	in	the	Life	of	a	Deaf	Person:	Research,	experts,	and	field	work	experiences	
culminate	in	the	writing	of	a	narrative	that	describes	a	day	in	the	life	of	a	deaf	person.	
Students	use	their	interviews	at	the	deaf	school	and	with	hearing	impaired	experts,	articles,	
personal	experience	from	the	simulation,	and	additional	research	to	help	inform	their	
understanding	of	the	daily	experiences	of	an	individual	with	a	hearing	impairment.	They	
cultivate	their	sense	of	empathy	and	understanding	as	they	write	from	the	perspective	of	a	
deaf	person.		
	
“Is	Deafness	a	Form	of	Slavery?”	Essay:	Students	study	the	history	of	slavery	on	the	island	
of	Hispaniola	and	within	the	Dominican	Republic.	They	analyze	the	condition	of	slaves	and	
develop	their	own	definition	of	slavery	and	the	characteristics	that	describe	it.	They	then	
use	their	fieldwork	and	research	to	determine	whether	or	not	they	believe	the	deaf	
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population	to	be	enslaved.	They	write	a	final	essay	justifying	their	opinion	with	supporting	
evidence.		
	
BBK:			
Mystery	Piece:	Genesis,	Deaf	School	(each	subject	add	your	piece)	
Guiding	Questions	Presentation	
Gallery	Walk	

Dyslexia	
Blind:	Mystery	Box	where	the	students	place	their	hands	in	a	box	and	have	to	guess	
what	the	object	is?	
Deaf	
Physical	Disability	
	

Disability	Simulation:	Each	student	is	given	a	disability	that	they	embody	for	the	whole	
day	(mute,	deaf,	blind,	tunnel	vision,	paraplegic,	arm	or	leg	does	not	work).	The	students	
must	remain	in	“character”	all	day	and	adapt	accordingly.	At	the	beginning	of	the	day,	
students	will	be	given	a	speech	about	not	only	the	opportunity,	but	the	seriousness	of	
taking	on	this	simulation.	They	will	be	filling	in	before	and	after	reflections.	
	
Fieldwork:		Throughout	the	expedition,	students	visit	the	local	deaf	school	multiple	times.		
	
Visit	1:	At	this	point	students	have	read	articles	of	hearing-impaired	individuals	and	
studied	the	functions	of	the	ear,	providing	background	knowledge	for	their	visit.	They	seek	
to	compare	the	experiences	they	have	read	about	with	their	own	observations.	On	their	
initial	visit,	students	are	there	to	observe	a	brief	period	of	the	school	day	(comparing	and	
contrasting	it	to	their	own)	and	to	begin	a	friendship	with	a	buddy	student.	Each	student	
has	a	buddy	with	whom	they	connect	and	gain	a	deeper	understanding	of	the	school	day.		
Students	are	at	school	for	1-2	hours	and	have	a	note	catcher	to	capture	their	observations,	
record	the	school	schedule	and	routines,	and	list	any	questions	for	later	discussion.		They	
will	use	this	fieldwork	experience	to	write	an	essay	on	a	day	in	the	life	of	a	deaf	student.		
	
Visit	2:	Students	return	to	the	local	deaf	school	after	having	studied	God’s	heart	for	the	deaf	
and	having	reflected	on	their	own	actions,	words	and	beliefs.	They	have	also	finished	
looking	at	slavery	and	writing	their	own	definition.	A	large	portion	of	this	trip	is	to	
interview	the	deaf	students	using	pre-written	questions	to	solicit	the	insight	and	
experience	of	the	members	of	the	deaf	community.	These	questions	incorporate	the	
characteristics	of	slavery	in	order	to	determine	how	many	of	the	them	the	deaf	community	
actually	faces.	Another	focus	of	this	trip	is	to	identify	the	resources	available	to	the	school	
and	its	students.		Students	also	use	this	time	to	continue	developing	the	friendship	with	
their	buddy	identifying	similar	interests	and	passions	through	planned	activities	and	
games,	furthering	their	empathy	and	compassion.	
	
Visit	3:	Students	return	for	their	final	visit	to	the	local	deaf	school	to	present	the	
tool/resource	for	empowerment	that	they	created.	Students	have	spent	time	creating	the	
tool	and	planning	on	how	to	present	it	to	the	students.	They	have	also	received	feedback	
from	experts	to	ensure	this	tool	is	relevant	and	applicable.		
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Colmado/Corner	Market	Visits:	Testing	sound	levels	are	various	colmados	around	town.	
Colmados	will	play	the	music	at	the	level	they	do	in	the	evenings.	Students	measure	the	
decibels	with	Ipads	and	determine	the	level.	Later	students	discuss	how	these	levels	affect	
those	who	live	around	the	colmado	and	those	who	stand	near	the	speakers	for	a	long	
period	of	time.		
	
Experts:	
Daniel	from	SI	(ask	about	Joshua	Project)	
Tammy	Griffin	(shared	in	English	class	about	her	experience	at	Wellspring	in	Georgia)	
Rebekah’s	friend	from	the	states	in	a	video	
Josh	Griffin		
Acarey-	hearing	and	eye	tests	
Human/women’s	rights	lady	that	talked	to	high	schoolers	
Look	for	a	Dominican	sign	language	expert	
During	COVID	in	science	class-	Watched	video	of	Amber’s	friend	who	is	an	interpreter	and	
her	best	friend	who	is	deaf;	students	wrote	questions	before	COVID	happened--	
approximately	25	minutes	plus	10	sentence	reflection	after	watching	video	
	
Students	connect	with	multiple	individuals	with	varying	types	of	hearing	impairments	
throughout	the	expedition.	The	types	of	deafness	ranged	from	HOH	to	deaf	by	birth	and	
deafness	brought	on	later	in	life	but	with	cochlear	implants.	This	serves	as	a	chance	for	
students	to	understand	the	complexities	of	deafness	and	the	spectrum	of	hearing	loss	that	
exists.		This	is	a	great	time	for	students	to	ask	questions	about	the	technical	aspects	of	
hearing	impairments,	but	also	the	questions	related	to	personal	obstacles,	frustrations	and	
adaptations.		Students	interviewed	these	people	about	their	way	of	life,	communication	
skills,	obstacles	they	face	in	their	daily	routines	and	any	criticism	received	throughout	their	
life.	They	used	this	information,	together	with	the	observations	from	the	deaf	school	to	
write	their	own	narratives	on	a	day	in	the	life	of	a	deaf	person.		
	
Future	Addition:	Students	also	have	multiple	points	of	contact	with	an	expert	in	
Dominican	sign	language.	This	expert	explains	the	differences	between	ASL	and	Dominican	
sign	language,	clarifying	how	individuals	learn	sign	language,	how	it	is	best	taught	and	
what	tools	and	resources	are	available	to	the	deaf	community	at	large	and	those	available	
to	the	Dominican	population.	On	the	second	visit,	the	expert	will	review	the	tool/resource	
students	have	created	for	the	deaf	school	and	will	provide	feedback	for	revision.	He/she	
will	also	help	students	think	through	the	most	effective	way	to	present	the	tool	upon	their	
final	visit.		
	
Service:		
Students	model	God’s	compassion	and	strive	to	reflect	him	in	how	they	seek	to	care	for	the	
deaf.		Just	as	the	Old	Testament’s	cultural	laws	provided	for	the	deaf,	students	explore	
opportunities	to	support	and	empower	the	deaf	community	within	our	local	context	of	
Jarabacoa.	During	the	multiple	visits	to	the	deaf	school,	students	identify	an	area	of	need.	
They	then	research	ideas	for	how	to	meet	the	need	and	plan	to	develop	a	tool	that	
empowers	the	local	school	and	its	students.	One	expressed	area	of	need	is	the	explicit	
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teaching	of	sign	language	to	the	deaf.	Students	are	encouraged	to	develop	a	tool	that	
promotes	the	teaching	of	sign	language.	Students	will	then	return	to	the	school	to	present	
the	tool	to	them.	They	will	plan	a	teaching	time	for	the	students	on	how	to	use	it.		
	
Future	Addition:	Create	a	campaign	to	improve	the	Deaf	school	
	
	
V.	Subject	Specific	Learning	Targets:	
	
English	
In	English,	students	gain	understanding	through	informational	texts	on	deafness.	Then,	
students	will	study	the	history	of	the	deaf	in	order	to	gain	an	understanding	of	how	the	
deaf	have	been	viewed/	treated	and	how	this	has	changed.	After	that	students	will	read	
texts	that	inform	them	on	struggles/	challenges	the	deaf	face,	and	biographies	of	deaf	
figures	that	have	overcome	limitations	and	achieved	great	things.	Next,	students	will	
observe	real	deaf	students	in	town	and	reflect	on	what	they	saw.	After	that,	they	will	gain	
an	understanding	of	resources	available	in	the	United	States	through	experts.	They	will	also	
read	an	anchor	text,	The	Trumpet	of	the	Swan	to	gain	a	further	understanding	of	how	
individuals	with	disabilities	can	overcome	limitations	with	the	right	resources.	They	will	
study	God’s	provision	for	the	deaf	and	reflect	on	what	we	can	learn	about	God’s	character	
through	His	provisions.	They	will	then	create	their	own	narrative	/book	on	a	day	in	the	life	
of	a	deaf	person.	Finally,	they	will	create	a	persuasive	essay	on:	Is	deafness	a	form	of	
slavery?	
I. BBK	-Is	deafness	a	form	of	slavery?		The	purpose	is	for	defining	deafness,	types,	

causes,	and	history	of	the	deaf	(GQ#1)	
● I	can	define	deafness.	
● I	can	list	and	explain	the	types	of	deafness.	(HOH/deaf,	speaking/non)	
● I	can	list	and	explain	the	causes	of	deafness.	
● I	can	list	ways	that	the	deaf	communicate.	(hearing	aid,	sign,	etc.)	
● I	can	create	a	timeline	that	reflects	the	history	of	the	deaf	community.		

	
     II.		 Case	studies	-	Is	deafness	a	form	of	slavery?	Explore	stories	of	deaf	that	have	and	
have	not	overcome	obstacles.	(Out	of	My	Mind)	(Trumpet	of	the	Swan)	(biographies	

● I	can	provide	examples	of	hearing	impaired	individuals	who	have	overcome	their	
limitations.		

● I	can	provide	examples	of	resources	that	help	empower	the	deaf.			
● I	can	explain	challenges	that	the	deaf	face.		

	
					III.	Narrative		-	Writing	stories	based	off	interviews	and	fieldwork	

● I	can	create	a	list	of	questions	to	ask	deaf	people	to	gain	information	for	my	
narrative.	

● I	can	create	an	outline	for	my	narrative:	being	a	friend	to	someone	that	is	different.	
● I	can	write	a	narrative	that	expresses	the	obstacles	faced	by	the	deaf	community.	
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					IV.	Paragraph	or	Essay	using	text	evidence	-	God’s	character	revealed	in	His	provision	
for	the	deaf/people	with	disabilities	(GQ#3)	

● I	can	define	character	and	how	it	is	revealed.		
● I	can	define	what	comprises	character.		
● I	can	describe	how	actions,	words	and	beliefs	reflect	character.		
● I	can	list	laws	that	protect	the	disabled	in	the	OT.		
● I	can	list	the	provision	for	the	disabled	in	the	OT.		
● I	can	reflect	on	God’s	character	as	displayed	in	His	provisions	for	the	disabled.		
● I	can	create	an	essay	that	explains	How	God’s	provision	for	the	disabled	reflects	His	

character.		
	
					V.	Service	-	Educating	the	public	(GQ#4)	

● I	can	brainstorm	ways	to	empower	the	deaf	community	in	Jarabacoa.		
● I	can	educate	the	public	on	the	deaf.	

	
	
Sociales		
Sociales	class	studies	the	correlation	between	deafness	and	slavery	to	the	time	of	slavery	in	
the	Dominican	Republic	and	what	gaining	freedom	means	for	a	slave.		

● Yo	puedo	conocer	cada	una	de	las	civilizaciones	antiguas.	
● Identifica	y	compara	los	aportes	de	las	antiguas	civilizaciones	europeas	y	la	

importancia	del	movimiento	Renacentista.	
● Yo	puedo	identificar	las	características	de	un	esclavo.		
● Yo	puedo	definir	el	término	esclavo	en	mis	propias	palabras.		
● Yo	puedo	comparar	y	contrastar	las	características	de	una	persona	con	discapacidad	

y	las	de	un	esclavo.	
● Yo	puedo	elaborar	un	ensayo	que	explique	porque	la	condición	de	ser	sordo	es	o	no	

es	una	forma	de	esclavitud.		
● Yo	puedo	nombrar	y	justificar		los	beneficios	de	tener	independencia	usando	los	

ejemplos	de	movimientos	antiesclavistas.		
● Yo	puedo	nombrar	y	justificar		porque	beneficiaria	la	comunidad	sorda	tener	

independencia.		
● Yo	puedo	definir	independencia.	(físicamente,	mundial)	
● Yo	puedo	definir	la	libertad	según	de	la	Biblia.	(espiritual)		
● Yo	puedo	comparar	y	contrastar	independencia	y	libertad.	(estado	espiritual)	
● Yo	puedo	identificar	los	obstáculos	a	los	que	se	enfrenta	la	comunidad	sorda	de	

independencia	y	libertad.		
	
Lengua	Española	

● Yo	puedo	crear	mi	concepto	de	Necesidad	Educativa	Especial	
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● Yo	puedo	conocer	más	sobre	las	necesidades	educativas	especiales.		
● Yo	puedo	identificar	maneras	en	que	el	colegio	pueda	ayudar	a	las	personas	con	

necesidades	educativas	especiales.		
● Yo	puedo	crear	una	carta	de	solicitud	de	permiso	para	que	el	colegio	integre	

personas	con	necesidades	educativas	especiales.		
	
Science		
Science	is	the	main	foundation	for	this	expedition	as	they	explore	sound	waves,	how	the	ear	
functions	and	the	causes	of	deafness.		

● I	can	define	sound.	
● I	can	explain	the	process	by	which	sound	is	produced.		
● I	can	describe	how	sound	travels.		
● I	can	define	what	are	waves.		
● I	can	measure	and	explain	the	value	of	frequency,	amplitude,	wavelength.		
● I	can	explain	the	difference	between	transverse	and	longitudinal	waves.		
● I	can	explain	what	compression	and	rarefaction	are	in	sound	waves.		
● I	can	create	a	model	to	visually	represent	how	sound	travels		
● I	can	describe	and	compare	and	contrast	wave	readings	qualitatively	and	

quantitatively.		
● I	can	measure	sound	using	an	oscilloscope.			
● I	can	explain	that	whenever	sound	hits	a	medium	it	reflects,	transmits,	or	absorbs.		
● I	can	conduct	an	experiment	to	determine	if	a	material	is	reflecting,	transmitting,	or	

absorbing	sound	waves.		
● I	can	create	a	visual	representation	for	what	happens	to	sound	when	it	is	reflected,	

transmitted,	or	absorbed.	
● I	can	determine	what	volume	of	music	is	harmful	to	the	human	body.		
● I	can	explain	the	detrimental	effects	of	being	exposed	to	music	with	unhealthy	

volumes.		
● I	can	collect	data	to	measure	the	av.	volume	produced	by	music	played	at	colmados.		
● I	can	explain	how	Dr.’s		have	used	technology	to	assist	the	deaf.		
● I	can	explain	the	science	behind	how	the	2	most	common	types	of	hearing	aids.	
● I	can	explain	and	demonstrate	different	ways	to	amplify	or	dampen	sound.		
● I	can	create	a	sound	amplifying	device.		
● I	can	write	a	lab	report	explaining	why	my	sound	amplifying	device	works.		

Standards	include:	qualitative	and	quantitative	descriptions	of	waves,	how	waves	interact	
with	different	materials,	and	analog	vs	digital	signals.	
	
Math	
In	math,	students	collect	data	from	science	class.	From	this	data	students	will	create	
informative	posters	along	the	topics	of	population	of	deaf	people	among	the	population,	
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school	population	who	are	hard	of	hearing,	and	the	like.	Units	can	be	switched	depending	
on	what	Science	is	doing.		
	
Unit:	

● I	can	explain	the	concept	of	ratio.	
● I	can	describe	the	relationship	between	two	quantities	using	ratio	language.	
● I	can	explain	the	concept	of	unit	rate.	
● I	can	describe	a	ratio	relationship	using	rate	language.		
● I	can	explain	the	relationship	between	rate,	ratio,	and	percent.	
● I	can	solve	word	problems	using	ratio	and	rate	reasoning.	

	
Bible	
(See	Bible	integration,	above)	

● I	can	explain	how	Jesus	showed	empathy	in	the	Bible	
● I	can	explain	how	people	with	disabilities	were	treated	in	the	Bible,	and	how	they	

should	have	been	treated	
● I	can	explain	the	Gospel	through	pictures	(We	ended	up	doing	a	unit	on	the	Gospel	

and	had	been	making	Gospel	tracts.	To	fit	with	this,	we	were	going	to	make	tracts	
will	only	pictures	to	share	with	the	Deaf	community)	

	
	
	
Specials:		
Art	Class:	Laurie	is	the	boss	:)		
--Drawing	unit	that	included	learning	the	alphabet	in	sign	and	drawing	hands	forming	sign	
letters.	
--Possible	human	body	for	Natalia	
--Coming	alongside	of	Science	as	that	curriculum	becomes	finalized.		
Music	integration	with	developing	of	beats	and	final	track	(2020	Music	not	during	
semester)	
PE:	Simulate	Paralympic	Olympics		
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Appendix B 
 
 
 
 
 
 
 
 

DOULOS Project 
Proof types for Skills of a Scholar Strengths 
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Survey (Adults) 
Possible Skills of a Scholar: Loving Collaborator; Observant Creator  

RUBRIC:  

________ Clear questions that are relevant to the chosen DOULOS ________ At least two 
different graphs to show data 
________ At least two different graph types 
________ Quality anecdotal evidence to support graphs  

________ Grammar and professionalism  

Description:  

This assignment has 5 stages as listed below.  

1. Student must attend seminar session (with math teacher) on how to compose a quality 
survey and data representation.  

2. Student must create a survey with at least 5 questions concerning their competence in the 
DOULOS they have chosen. Student must make a list of at least 20 adults to take the 
survey. The list must include the adult’s relationship to student. Approval Required.  

3. Student gives survey and collects data.  
4. Student creates two graphs concerning different topics, each in a different style, to 

represent the data they have collected.  
5. Student writes one quality paragraph (minimum), including anecdotal evidence, to further 

support the data of the graphs.  

 

 

 

 

 

 

  

 

 



 24 

Survey (Students) 
Possible Skills of a Scholar: Loving Collaborator; Observant Creator  

RUBRIC:  

________ Clear questions that are relevant to the chosen DOULOS ________ At least two 
different graphs to show data 
________ At least two different graph types 
________ Quality anecdotal evidence to support graphs  

________ Grammar and professionalism  

Description:  

This assignment has 5 stages as listed below.  

1. Student must attend seminar session (with math teacher) on how to compose a quality 
survey and data representation.  

2. Student must create a survey with at least 5 questions concerning their competence in the 
DOULOS they have chosen. Approval Required.  

3. Student gives survey and collects data. Survey must be given to at least 25 students. No 
more than half of the survey respondents may be from the student’s graduating class.  

4. Student creates two graphs concerning different topics, each in a different style, to 
represent the data they have collected.  

5. Student writes one quality paragraph (minimum), including anecdotal evidence, to further 
support the data of the graphs.  
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Next Step Plan 
Possible Skills of a Scholar: Understanding Learner; Observant Creator; Seeker of Christ  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 3 stages as listed below.  

1. Student must complete research on the attributes of a quality next step plan by 
researching samples of this type of assignment. Student must create 5 measurable criteria 
for a quality next step plan and record them above. Approval Required.  

2. Student must print a sample Next Step Plan that they will use as a basis for formatting 
their own plan and include it in their portfolio. Approval Required. .  

3. Student must compose a Next Step Plan concerning their future – post-high school and 
post-continuing education - that meets the rubric requirements above.  
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Sample Academic Work 
Possible Skills of a Scholar: Diligent Problem Solver; Open-minded Communicator;  

Understanding Learner; Observant Creator  

RUBRIC:  

________ Academic work is fitting for the chosen DOULOS 
________ Academic work is high quality 
________ Explanations clearly state at least 3 tenets of the chosen DOULOS ________ 
Explanations clearly prove that the 3 DOULOS tenets are met ________ Grammar and 
professionalism  

Description:  

This assignment has 4 stages as listed below.  

1. Student must choose four pieces of academic work that exemplify their competence in 
the DOULOS they have chosen.  

2. Students must write a 1-2 paragraph explanation for each piece of academic work, 
demonstrating how it meets at least 3 tenets of the DOULOS they have chosen.  

3. Students must type and print each explanation and attach it to the academic work it 
explains.  

4. All works and explanation must be included in the student’s portfolio.  
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Recorded Interview  

Possible Skills of a Scholar: DOULOS (any)  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 4 stages as listed below.  

1. Student must come up with 5 criteria for what makes a quality question in an interview.  

Approval Required.  

2. Student must compose 10 quality questions that will spur answers that demonstrate their  

competence in the DOULOS they have chosen. Approval Required.  

3. Students must record 4 teachers or administrators answering the questions they have  

composed. During the interview process students may only ask questions.  

4. Students must create a video mash-up that is no longer than 5 minutes and includes all 4 
people interviewed. 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Photographic Essay 
Possible Skills of a Scholar: Loving Collaborator; Observant Creator; Seeker of Christ  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 4 stages as listed below.  

1. Student must come up with 5 criteria for what makes a quality photographic essay by  

researching models online. Approval Required.  

2. Student must choose one model that they will use as a guide and include it in their 
portfolio. Student must write a one-paragraph explanation (100 words) of why they have 
chosen their model photographic essay as opposed to others. Approval Required.  

3. If need be, students will compose professional emails to teachers asking for pictures of 
them at Doulos events.  

4. Student must create a photographic essay according to the quality requirements they have 
set, and include it in their portfolio.  
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Visual Statistical Representation 
Possible Skills of a Scholar: Diligent Problem Solver; Open-minded Communicator  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 4 stages as listed below.  

1. Student must attend seminar session (with math teacher) on how to choose quality data 
and compose quality data representation.  

2. Student must create 5 criteria for how to represent data graphically (visually) in a quality 
way. As part of this process the student must research models of graphically (visually) 
represented statistics, and choose one model to include in their portfolio as a guide. 
Approval Required.  

3. Student must compile data to cover 5 tenets concerning their competence in the 
DOULOS they have chosen. Approval Required.  

4. Student must create a graphic (visual) representation of their data according to the model 
and quality requirements they have set.  
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Video Essay 
Possible Skills of a Scholar: Loving Collaborator; Open-minded Communicator; Observant  

Creator; Seeker of Christ  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 3 stages as listed below.  

1. Student must research models of quality video essays and choose one to use as a guide  

for their video essay. Model must be included in their portfolio. Approval Required.  

2. Student must create 5 criteria of a quality video essay, based on the model they have  

chosen. Approval Required.  

3. Student must create a quality video essay as proof of their competence in the DOULOS 
of their choice. The video essay must meet the requirements they have set for themselves, 
based on the model they chose.  
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Narrative Timeline 
Possible Skills of a Scholar: Understanding Learner; Loving Collaborator; Observant Creator;  

Seeker of Christ  

RUBRIC:  

________ There are at least 12 events that span at least 6 years 
________ The timeline follows a model that is included 
________ There is a paragraph of at least 100 words to describe each event ________ Each 
event proves that the chosen DOULOS is met 
________ Grammar and professionalism  

Description:  

This assignment has 4 stages as listed below.  

1. Student will look up model narrative timelines and choose one as a model. This model  

will be included in the student’s portfolio. Approval Required.  

2. Students will choose 12 events that prove their competence in an ESLO. Approval  

Required.  

3. Student will write a one-paragraph explanation (100 words minimum) for each event that 
explains how the event is of importance.  

4. Student will put together events and explanations into a final timeline product that 
follows their model. 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Graphic Timeline 
Possible Skills of a Scholar: Seeker of Christ; Loving Collaborator; Understanding Learner;  

Observant Creator  

RUBRIC:  

________ There are at least 12 events (represented visually) that span at least 6 years 
________ The timeline follows a model that is included 
________ There are up to 2 quality sentences (no more) to describe how each picture represents  

the chosen DOULOS 
________ Each event proves that the chosen DOULOS is met ________ Grammar and 
professionalism  

Description:  

This assignment has 4 stages as listed below.  

1. Student will look up models of graphic (visual) timelines and choose one as a model.  

This model will be included in the student’s portfolio. Approval Required. .  

2. Students will choose 12 events that prove their competence in an ESLO. Student will  

choose a photo or some other visual representation for each event. Approval Required.  

3. Student must write no more than 2 sentences to explain each event.  
4. Student will put together events and explanations into a final timeline product that 

follows his/her model.  
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Written Defense Possible Skills of a Scholar: DOULOS (any)  

RUBRIC:  

1. Minimum 3 written pages  
2. Correct MLA format  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 2 stages as listed below.  

1. Student must define 3 additional criteria for their essay that sets a standard for what will 
be included in the essay. The criteria must be based on the DOULOS they have chosen. 
Approval Required.  

2. Student will write an essay of 3 full pages or more in MLA format that meets the 
requirements that they have set above.  
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??? (Student Choice) Possible Skills of a Scholar: DOULOS (any)  

RUBRIC:  

1. _____________________________________________________________  
2. _____________________________________________________________  
3. _____________________________________________________________  
4. _____________________________________________________________  
5. _____________________________________________________________  

Description:  

This assignment has 3 stages as listed below:  

1. Student will write a proposal for their alternate proof type and submit it to Ms. Esau. The 
proposal should include a basic outline of what the proof will entail and how it will 
demonstrate the DOULOS they have chosen. Approval Required.  

2. Student must define 5 criteria for their proof that sets a standard for what will be included 
in the proof. The criteria must be based on the DOULOS they have chosen. Approval 
Required.  

3. Student will complete their proof, meeting the requirements that they have set above.  
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Diligent 
Problem 
Solver  

Open- minded 
Commun- 
icator  

Under- 
standing 
Learner  

Loving 
Collab- 
orator  

Observant 
Creator  

Seeker 
of 
Christ  

1. Survey (Adults)     ✔	 ✔	  

2. Survey 
(Students)  

   ✔	 ✔	  

3. Next Step Plan    ✔	  ✔	 ✔	 
4. Sample 
Academic Work  ✔	 ✔	 ✔	  ✔	  

5. Recorded 
Interview  ✔	 ✔	 ✔	 ✔	 ✔	 ✔	 

6. Photo- graphic 
Essay  

   ✔	 ✔	 ✔	 

7. Visual 
Statistical 
Representation  

✔	 ✔	     

8. Video Essay   ✔	  ✔	 ✔	 ✔	 
9. Narrative 
Timeline  

  ✔	 ✔	 ✔	 ✔	 

10. Graphic 
Timeline  

  ✔	 ✔	 ✔	 ✔	 

11. Written 
Defense  ✔	 ✔	 ✔	 ✔	 ✔	 ✔	 

12. Other (Student 
Choice)  ✔	 ✔	 ✔	 ✔	 ✔	 ✔	 

*Student must use a minimum of 5 different proof types.  

 


