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Houghton Mifflin Harcourt® (HMH®) is committed 

to developing innovative educational programs and 

professional services that are grounded in learning 

science evidence and efficacy. We collaborate with 

school districts and third-party research organizations 

to conduct research that provides information to help 

improve educational outcomes for students, teachers, 

and leaders at the classroom, school, and district levels. 

We believe strongly in a mixed-methods approach to 

our research, an approach that provides meaningful 

and contextualized information and results. 
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“The promotion of social, emotional, 
and academic learning is not a shifting 
educational fad; it is the substance of 

education itself.” 
(National Commission on Social, Emotional, and Academic Development, 2018)
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EVIDENCE FROM RESEARCH
The ever-growing body of research around social and 

emotional learning (SEL) demonstrates the urgent need to 

focus on students' well-being and the wide array of benefits 

associated with SEL that begin during early childhood and 

continue through adulthood (Mahoney, Durlak, & Weissberg, 

2018; Guerra & Bradshaw, 2008; Masten & Coatworth, 

1998; Weissberg & Greenberg, 1998). As defined by the 

Collaborative for Academic, Social, and Emotional Learning 

(CASEL) (2013), SEL is “the process through which children 

and adults acquire and effectively apply the knowledge, 

attitudes, and skills necessary to understand and manage 

emotions, set and achieve positive goals, feel and show 

empathy for others, establish and maintain positive 

relationships, and make responsible decisions" (p. 4). 

 
Statistics show that mental health issues are on the rise 

particularly among adolescents and young adults. In a recently 

published study, researchers state that social media may be 

one of the many factors that play a significant role behind this 

increase (Twenge, Cooper, Joiner, Duffy, & Binau, 2019). In  

the current era of technological innovation, the rampant usage 

of social media and ubiquitous technology have provided 

networks of connection and socialization, but also have 

created a source of alienation, ostracism, and cyberbullying 

(Allen, Ryan, Gray, McInerney, & Waters, 2014). Research has 

shown social networks to have both beneficial and detrimental 

effects on adolescents' self-esteem (Krause, Baum, Baumann, 

& Krasnova, 2019). 

Additionally, roughly 1 in 3 high school students engage 

in multiple high-risk behaviors (e.g., attempted suicide, 

substance use, violence) that interfere with school 

performance and jeopardize potential for life success (Dryfoos, 

1997; Eaton et al., 2008). Around four million elementary 

school students (12%) are rejected by their peers, struggle 

socially, and are at a higher risk of dropping out of school or 

developing mental health problems (McKown, Gumbiner, 

Russo, & Lipton, 2009). By high school, as many as 40% to 

60% of students become chronically disengaged from school 

(Klem & Connell, 2004).

It is evident that schools can no longer ignore these issues 

that are plaguing our students, as the issues impede students’ 

learning. Per a national survey of middle and high school 

students, less than one-third indicated that their school 

provided a caring, encouraging environment, and less than 

half reported that they had competencies such as empathy, 

conflict resolution, and decision-making skills (Benson, 2006). 

However, at least two-thirds of high school students agree 

that attending a school focused on SEL would help improve 

relationships with teachers and peers, their learning of 

academic material, and their preparation for college, careers, 

and citizenship (DePaoli, Atwell, Bridgeland, & Shriver, 2018).

Not only do students acknowledge the importance of being 

taught SEL, but the overwhelming majority of parents (90%) 

and teachers (90%) agree as well (National Commission 

on Social, Emotional, and Academic Development, 2018). 

Almost all (99%) principals surveyed answered that social and 

emotional skills are teachable in a school setting, and 95% 

felt very fairly committed to developing students’ social and 

emotional skills in their schools (DePaoli et. al., 2017). More 

than 9 in 10 teachers want a greater focus on SEL in schools, 

and 80% of teachers want more support to address SEL 

(Bridgeland, Bruce, & Hariharan, 2013). Beyond the school 

community, 3 out of 5 parents and caregivers say that being 

happy/not overly stressed is more important than academics 

(Learning Heroes, 2018). Additionally, 8 in 10 employers say 

that social and emotional skills are the most important skills  

for success but are also the hardest skills to find (Cunningham  

& Vilasenor, 2016).

Therefore, addressing the social and emotional needs of 

students is paramount, and an issue that district administrators 

and educators can no longer sideline. 

THE NEED FOR SOCIAL AND 
EMOTIONAL LEARNING
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BENEFITS OF SEL
Research has supported the notion that SEL instruction 

is crucial not only to enhance students’ well-being but 

also to increase students’ academic achievement. A 

meta-analysis of school-based SEL programs found that 

these SEL programs led to an 11 percentile-point gain on 

standardized achievement test scores (Durlak, Weissberg, 

Dymnicki, Taylor, & Schellinger, 2011). Another meta-

analysis of school-based SEL programs found that in 

follow-up assessments, an average of 3.5 years after the 

last intervention, these programs led to student gains of an 

average of 13 percentile-points higher than students not in 

SEL programs (Taylor, Oberle, Durlak, & Weissberg, 2017). 

However, the benefits do not stop there. The research 

overwhelmingly shows that there are also many crucial 

real-life benefits for students now and in the future. These 

benefits include, but are not limited to, improved social 

behavior and emotional well-being, better physical and 

mental health, higher graduation rates, greater lifetime 

earnings, and reduced criminal activity and substance use 

(Mahoney et. al., 2018; Jones, Greenberg, & Crowley, 2015; 

Durlak et al., 2011). A recent meta-analysis of 82 research 

studies involving 100,000 students worldwide found that 

this impact was long-term, lasting from six months to 18 

years later (Taylor et al., 2017).  

Another study found results in a return on investment  

of 11 to 1, such that for every $1 invested there is an 

$11 return (Belfield et al., 2015). Benefits were the same 

regardless of socioeconomic background, students’  

race, or school location.

As evidenced above, the benefits of SEL are far reaching, 

going beyond individual students to impact schools, the 

communities they serve, and our greater global society.  

As such, SEL has become an area of focus for school 

districts across the nation. With national education policies 

that have pushed learning standards and standardized 

tests in the name of equitable educational opportunities 

for all students not achieving the desired results, SEL has 

become a priority for leaders from education, research, 

policy, business, the military, and more as we move from a 

nation at risk to a nation at hope (National Commission on 

Social, Emotional, and Academic Development [NCSEAD], 

2018). It is the hope of the National Commission on Social, 

Emotional, and Academic Development  (2018), as well as 

the young people, parents, teachers, school and district 

leaders, community leaders, and experts it represents, that 

when implemented well SEL will transform schools into truly 

equitable environments “where the minds and spirits of 

children can thrive" (p. 9).
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THE CASEL AND NCSEAD 
FRAMEWORKS

THE CASEL FRAMEWORK
The Collaborative for Academic, Social, Emotional Learning 

(CASEL) provides an SEL framework that takes an ecological 

approach to social and emotional development. The 

guidelines recognize that multiple environments, including 

the classroom, the school, and the student’s home, interact 

to support or inhibit social and emotional development. The 

framework also incorporates a focus on SEL curriculum and 

instruction, school-wide practices and policies, and family  

and community partnerships. The CASEL framework  

promotes SEL instruction to be SAFE: Sequenced, Active, 

Focused, and Explicit.

More than just a program or lesson, SEL is about how teaching 

and learning happen, as well as what one chooses to teach 

and where learning will occur. Within the CASEL framework 

are the five core competencies listed below. When prioritized 

across settings—districts, schools, classrooms, families, and 

the wider community—SEL competencies can “educate 

hearts, inspire minds, and help students navigate the world 

more effectively” (CASEL, 2019).

1)  Self-awareness: The individual’s ability to recognize and 

label their emotions, to recognize their strengths, and to 

build skills related to confidence and self-efficacy. 

2)  Self-management: The ability to regulate one’s actions, 

thoughts, and emotions in any situation or environment. 

This competency includes skills such as impulse control, 

stress management, self-motivation, perseverance, goal 

setting, and organizational skills. 

3)  Social awareness: This competency is related to 

understanding that other people have different 

perspectives and are worthy of respect. It includes having 

empathy for others and appreciating diversity. These skills 

center around listening and working to understand other 

people. 

4)  Relationship skills: These skills involve the ability to create 

and maintain healthy relationships with people regardless 

of their abilities or backgrounds. This competency focuses 

on social engagement, communicating clearly, working 

cooperatively, negotiating conflict, as well as seeking and 

offering help. 

5)  Responsible decision-making: This includes making 

personal and social choices that are related to ethics, safety, 

and social norms, as well as considering the consequences 

of those choices. Skills related to this competency involve 

analyzing situations, recognizing and solving problems, and 

evaluating ethical responsibility.

HOMES AND COMMUNITIES
SCHOOLS

CLASSROOMS

FAMILY AND COMMUNITY PARTNERSHIPS

SCHOOLWIDE PRACTICES AND POLICIES

SEL CURRICULUM AND INSTRUCTIO
N

SELF-
AWARENESS

SEL
SOCIAL

AWARENESS

RELATIONSHIP
SKILLS

RESPONSIBLE
DECISION-

MAKING

SELF-
MANAGEMENT

© Collaborative for Academic, Social, and Emotional Learning. www.casel.org
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THE NCSEAD FRAMEWORK
To expand upon the CASEL guidelines, the National 

Commission on Social, Emotional, and Academic 

Development (NCSEAD) (2018) developed an SEL  

framework that encapsulates a multifaceted framework 

stating that “learning has many dimensions, and they  

are inextricably linked" (p. 15). 

The three main dimensions that the framework proposes 

that are needed to equip students to engage in rigorous 

academic content and learning experiences are 1) social, 

emotional, and cognitive skills and competencies;  

2) attitudes, beliefs, and mindsets; and 3) character  

and values. These dimensions develop interdependently  

and are entwined to promote academic achievement. 

Relationships within and between the home, school,  

and greater community are central influencers of meaningful 

learning and development.

COGNITIVE
Including the ability to:
• Focus and pay attention
• Set goals
• Plan and organize
• Persevere
• Problem solve

SOCIAL & 
INTERPERSONAL
Including the ability to:
• Navigate social situations
• Resolve conflicts
• Demonstrate respect 

towards others
• Cooperate and work  

on a team
• Self-advocate and 

demonstrate agency

EMOTIONAL
Including the ability to:
• Recognize and manage 

one's emotions
• Understand the emotions 

and perspectives of others
• Demonstrate empathy
• Cope with frustration  

and stress

Evidence Base for How Learning Happens
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EDUCATING THE WHOLE CHILD 
WITHIN A WHOLE SCHOOL  
AND A WHOLE COMMUNITY
The whole child approach to learning is a research-centered 

model for teachers and school administrators alike. It is a 

multifaceted approach that highlights multiple systems at  

work inside the school, including content, pedagogy, 

addressing barriers to learning, and creating conducive  

spaces for teachers and students to do their work. 

Drawing on a research synthesis from the fields of learning 

sciences and child development, Darling-Hammond, Flook, 

Cook-Harvey, Barron, and Osher (2019) propose a framework 

in support of the whole child within a whole school and a 

whole community approach as the way to provide optimal 

learning and developmental outcomes for all students, 

teachers, and schools. Grounded in the standpoint that 

children and the many contexts that they experience are 

interrelated, the framework demonstrates how physical, 

psychological, cognitive, social, and emotional processes  

are mutually influential in producing learning (Lerner &  

Callina, 2013; Fisher & Bidell, 2006). Specifically, it highlights 

four components of a whole child approach that schools 

should incorporate in order to achieve the learning  

outcomes that they seek:

1) A supportive environment that includes a caring,  

culturally responsive learning community where students are 

well-known and valued; structures that allow for continuity 

in relationships, consistency in practices, and predictability 

in routines; and relational trust between and among staff, 

students, and parents

2) Productive instructional strategies integrated within 

meaningful work that actively engages students in tasks that 

help them achieve conceptual understanding and transferable 

knowledge and skills; inquiry interwoven with explicit 

instruction and well-scaffolded opportunities to practice and 

apply learning; collaborative learning opportunities in which 

students question, explain, and elaborate their thoughts as 

they co-construct solutions; ongoing diagnostic assessments 

and opportunities to receive timely and helpful feedback; 

and opportunities to develop metacognitive skills through 

planning and management of complex tasks, self- and peer-

assessment, and reflection on learning

3) SEL opportunities that incorporate explicit instruction in 

social, emotional, and cognitive skills, such as intrapersonal 

awareness, interpersonal skills, conflict resolution, and 

good decision making; opportunities to learn and use 

social-emotional skills, habits, and mindsets throughout 

all aspects of the school’s work in and outside of the 

classroom; and educative and restorative approaches to 

classroom management and discipline, so that students learn 

responsibility for themselves and their community

4) A system of supports that provides access to integrated 

physical, mental health, and social service supports; extended 

learning opportunities that nurture positive relationships, 

support enrichment and mastery learning, and close 

achievement gaps; and multi-tiered systems of support to 

address learning barriers both in and outside of the classroom 

based on a shared developmental framework uniting a 

capable and stable staff with families and support providers

This approach implores communities, educators, and 

key decision makers to work together to ensure the 

implementation of policies that would result in successful 

learners who are knowledgeable, emotionally and physically 

healthy, civically active, artistically engaged, prepared 

for economic self-sufficiency, and ready for adulthood 

(Association for Supervision and Curriculum Development 

[ASCD], 2007). It requires a reimagining of the learning 

environment to join academic content with students’ social, 

emotional, and cognitive development throughout the day. 

It requires faith in the strong research base that supports 

the incorporation of SEL both in and outside of school to 

strengthen academic learning as opposed to viewing SEL as 

something that takes away from it (NCSEAD, 2018). A climate 

that respects and protects basic civil, political, economic, 

social, and cultural rights is fundamental to the promotion of a 

better world (World Health Organization, 2004). 

THE WHOLE CHILD APPROACH  
TO LEARNING
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IMPORTANCE OF TEACHERS’ 
WELL-BEING
Far too many teachers are stressed and emotionally 

exhausted. A recent survey of nearly 5,000 educators found 

that teachers are reporting high stress levels and are more 

stressed than the average person (American Federation of 

Teachers (AFT) & Badass Teachers Association (BAT), 2017). 

Educators reported that they find work to be stressful 61% 

of the time, with nearly 25% of respondents saying that 

work is “always” stressful; whereas, workers in the general 

population reported that work is stressful 30% of the time. 

This finding is up from a similar study conducted two years 

earlier, indicating that stress levels are on the rise  

(AFT & BAT, 2015).

These findings are very disturbing as teachers’ emotional 

state affects students’ learning and student outcomes. 

Students learn less when teachers are stressed and when 

they sense teacher hostility. One study found that teachers 

who reported higher levels of burnout had students with 

higher levels of the stress hormone cortisol each morning, 

suggesting classroom tensions could be “contagious” 

(Oberle & Schonert-Reichl, 2016). Another study found that 

teachers who showed higher levels of stress at the beginning 

of the year displayed fewer effective teaching strategies 

over the rest of the school year, including clear instruction, 

effective classroom management, and creation of a safe and 

stimulating classroom climate for their students, than did the 

teachers with lower initial stress levels (Sparks, 2017).

These struggles must be recognized as the positive impact 

of caring relationships is significant. Children who have 

positive relationships with adults—those that are contextually 

and developmentally appropriate, reciprocal, reliable, and 

flexible—typically have more access to interactions that 

support social and emotional learning (Brion-Meisels & 

Jones, 2012). Laursen and Birmingham (2003) conducted 

an ethnographic study with 23 students exploring the 

influence of teachers when students face adversity. The study 

confirmed that caring adults can serve as a protective factor 

for at-risk youth. The caring relationships reflected seven 

key traits: trust, attention, empathy, availability, affirmation, 

respect, and virtue. Because relationships and emotional 

processes affect how and what we learn, schools and families 

must address these aspects of the educational process for 

the benefit of all students (Elias et al., 1997). 

To better support teachers in managing stress, school districts 

are finding ways to foster SEL within teachers. For example, 

within CASEL’s Collaborating Districts Initiative (CDI), partner 

districts are focusing on the need for adult SEL, such that 

teachers, school leaders, and all staff have the self-awareness, 

social awareness, and relationship skills themselves that are 

needed to support students in the development of social-

emotional skills. This includes examining one’s own biases 

when learning to engage in culturally responsive practice 

with students from cultures that are different from one’s own 

(Niemi, 2019; CASEL, 2017). Some targeted strategies that 

districts can implement to support teachers in their own SEL, 

as well as that of their students, include: 

• Offering professional development tied to 

emotional resilience: Start with emotional literacy 

in learning to understand, name, and engage with 

emotions in healthy ways.

• S howing the value of self-care: Administrators 

should model taking care of themselves and  

give others permission to do so.

• Fostering mindfulness practices: These are 

indispensable and invaluable in helping educators 

to be present at any moment in order to make 

clearheaded decisions about how to respond to 

challenging students and situations immediately.

• Providing pre-service training in emotional 

intelligence: All parties must commit to  

cultivating emotional intelligence and resilience  

and managing stress.

Teachers who possess social and emotional competencies are 

more likely to stay in the classroom longer. They are better 

able to protect themselves from burnout by developing 

and managing nurturing relationships with their students, 

managing behavior in their classrooms, serving as behavioral 

role models for children, and regulating their own emotions 

(Jennings & Greenberg, 2009).
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Teaching is emotional work that involves developing the heart, 

mind, and will of all students. It involves supporting their 

unique thinking and feeling in ways that lead to the continual 

healthy development of their sense of belonging and caring, 

character and values, attitudes, beliefs, mindsets, curiosity, 

self-control, and perseverance. SEL fosters this development 

within students as they strive toward greater academic and 

real-life success in ways that are relevant and personally 

meaningful to them.

BELONGING AND CARING
A sense of belonging in the school and classroom is  

essential to students’ feelings of comfort and readiness to 

learn. Bonding with peers, teachers, and others at school  

and feelings of school belonging are key factors in  

preventing misconduct (Demanet & Van Houtte, 2011). 

One way to develop a community of belonging and care is 

through the experience and expression of gratitude. Gratitude 

is a readiness to show appreciation for and to return the 

care bestowed upon one. Having a grateful outlook and a 

conscious focus on gratitude have been shown to promote 

emotional and interpersonal well-being, both states that 

improve school outcomes (Emmons & McCullough, 2003). 

RELATIONSHIPS AND TRUST
The relationships that students form with their teachers, as 

well as those that they form with each other, play an important 

role in students’ motivation and engagement in learning. In 

positive relationships that include a mutual sense of care, 

trust, and safety and that provide access to meaningful 

help, students’ emotional well-being, positive sense of self, 

motivational orientations for social and academic outcomes, 

and actual social and academic skills are promoted  

(Wentzel, 2012; Martin & Dowson), 2009. High expectations 

are communicated and backed with support as students are 

given the opportunity to learn what they need to know to 

become knowledgeable and productive citizens (Wentzel, 

2012; Stipek, 2002).

In a recent podcast (Alliance for Excellent Education, 2018), 

Wentzel explains several ways in which teachers can build 

positive student-teacher relationships, as well as positive peer 

to peer relationships, to impact students’ social, emotional, 

and academic learning:  

•  Capitalize on Collaboration: When teachers are 

in tune with the peer relationships within their 

classrooms, they can create classroom climates where 

students interact with each other in meaningful ways. 

•  Act as a Safe Haven for Adolescents: As 

adolescence can be a particularly challenging time for 

students, teachers need to create environments that 

are both physically and emotionally safe. 

•  Model Good Relationships: Trusting relationships 

between students and their teachers allow teachers to 

effectively model social emotional skills, such as being 

helpful, cooperating, sharing, being nice to each 

other, and engaging in positive social exchanges with 

others, that students can the learn and demonstrate 

with each other.

•  Create an Engaging Classroom: Students are more 

likely to listen to a teacher and engage in what the 

teacher wants them to if they feel that a teacher cares 

about them and is going to be supportive of them as 

an individual, and such engagement leads to greater 

social, emotional, and academic outcomes.

DEVELOPING HEART,  
MIND, AND WILL
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CHARACTER AND VALUES
Character education emphasizes teaching children core 

values like perseverance, courage, honesty, generosity, 

kindness, fairness, and tolerance. Through a focus on 

responsible decision-making and self- and social awareness, 

students can build strong character and values. Holding 

strong values, and having those values affirmed, has been 

shown to lead to increased academic achievement, especially 

for groups who have been negatively stereotyped (Cohen, 

Garcia, Apfel, & Master, 2006). 

Cohen et al. (2006) conducted one of the first studies on 

stereotype threat and values affirmation. Researchers found 

that when students were asked to complete a short writing 

assignment in which they chose two to three values that 

were the most important to them and then wrote about why 

those values were personally important to them, the values-

affirmation intervention increased the academic performance 

of the negatively stereotyped students. They found that 

it reduced the achievement gap between those students 

and their peers by 40 percent. A follow-up study found that 

the academic gains were sustained over a two-year period 

(Cohen, Garcia, Purdie-Vaughns, Apfel, & Brzustoski, 2009).

CURIOSITY, SELF-CONTROL, 
AND PERSEVERANCE
Curiosity, a strong desire to know or learn something,  

leads to the development of goals. Self-control, the ability to 

control impulses, emotions, and behaviors, helps to achieve 

those goals, even the ones that are longer-term. Curiosity 

combined with self-control supports students in their efforts 

to continue to try even when the going gets rough. It 

increases their motivation to persevere in their pursuance  

of long-term goals with sustained effort and hard work  

(Tough, 2012). 

Not surprisingly, the ability to persevere toward long-term 

goals has been shown to predict achievement in both 

educational and vocational domains (Duckworth & Quinn, 

2009; Duckworth, Quinn, & Seligman, 2009). Some such 

success outcomes include educational attainment, grade 

point average, completion of rigorous programs of study,  

and ranking in the National Spelling Bee (Duckworth, 

Peterson, Matthews, & Kelly, 2007). Collectively, these 

findings suggest that the achievement of difficult goals 

entails not only skill but also the sustained and focused 

application of skill over time.

ATTITUDES, BELIEFS, AND 
MINDSETS
Students’ beliefs and attitudes play an important role in 

their engagement in learning, their resilience in the face 

of setbacks, and their academic success. For example, in 

Hulleman’s work, he proposes that an expectancy of or  

belief in one’s ability to be successful in a task, plus the  

value that they place on engaging in the task, will increase 

the motivation that they will have to pursue and achieve that 

task (Barron & Hulleman, 2015; Eccles et al., 1998). Giving 

students an “in” to learning, making it both interesting and 

attainable, increases the likelihood of success.

Consisting of attitudes and beliefs, mindset is a significant 

factor that can influence students’ success in school and 

life. Growth mindset, or the belief that abilities can be 

changed and developed through dedication and hard work, 

has been shown to lead to success in multiple measures of 

academic achievement (Dweck, 2006; Cohen et al., 2009; 

Yeager, Walton, Ritter, & Dweck, 2013). These measures 

have included positive outcomes such as increased grade 

point averages (Blackwell, Trzeniewski, & Dweck, 2007) and 

improved academic behaviors (Greenleaf et al., 2011). 
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KEY PRINCIPLES FOR 
EFFECTIVE SEL PROGRAMS
In schools that incorporate SEL at full scale, students 

experience increased academic gains as they are better 

equipped to persevere and thus master difficult academic 

content and concepts (Taylor et al., 2017; Mahoney et al., 

2018; Durlak et al., 2011). Researchers attribute this to 

 the nature of the learning—learning that is steeped in  

instructional practices and learning environments that  

reflect what is known about how people actually learn 

(Darling-Hammond et al., 2019). 

In their extensive site visits and interviews, the National  

Commission on Social, Emotional, and Academic 

Development (2018) observed that when schools with a clear 

vision of what it means to educate the whole child within a 

whole school and whole community framework put together 

key principles (see diagram below), learning experiences 

occur where highly engaged students take ownership and 

find purpose in their learning. They build the traits needed 

for active, productive citizenship as they engage in explicit 

opportunities to contribute to their school and community  

and receive recognition for their efforts.

RAISING STUDENT ACHIEVEMENT

Learning and development are deeply 
influenced by the larger familial, community, and 
social contexts in which students grow. Learning 

settings that support young people’s 
comprehensive growth often focus on 

3 essential elements:

LEARNING SETTINGS STUDENT EXPERIENCES STUDENT OUTCOMES

These settings can lead to learning
experiences where young people are more 

likely to be engaged and grasp complex
academic content:

The evidence shows that students
who experience these learning settings
are more likely to achieve success both

now and in the future:

Teaching and
practicing social,

emotional, and
cognitive skills.

Safe, relationship-based,
and equitable learning 

environments

Embedding
social,

emotional, and 
cognitive skills
into academic

learning

Rigorous academic 
content and learning 

experiences Academic
success and
educational
attainment

Civic and 
community 

engagement

Life well-being 
(e.g., physical, 

family, and 
emotional 
well-being)

Workforce
and career
readiness

Engagement, owner-
ship, and purpose

Sense of belonging and 
connection to community

Aspen Institute National Commission on Social, Emotional, and Academic Development
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CASEL’S THEORY OF ACTION
In its work with the Collaborating Districts Initiative (CDI), 

CASEL developed and tested a Theory of Action for districts 

incorporating SEL into every aspect of the school day. The 

Theory of Action is outlined in a district implementation 

rubric that includes the following elements:

1) Conduct SEL-related resource and needs 

assessment

2) Develop a district-wide vision that prioritizes

academic, social, and emotional learning for  

all students

3) Develop expertise in academic, social, and

emotional learning theory, research, and practice  

at the central office level

4)  Design and implement effective professional 

development programs to build internal  

capacity for developing academic, social,  

and emotional learning

5) Align resources to support academic, social, and

emotional learning and programming

6) Communicate about academic, social, and 

emotional learning with a variety of stakeholders

7) Establish K—12 learning standards for students’ 

social and emotional competence

8) Adopt and implement evidence-based programs 

for academic and SEL in all schools

9)  Integrate SEL programming with other existing 

initiatives, including academic improvement, at  

the district and school levels

10)  Establish systems to continuously improve 

academic, social, and emotional learning 

programming through inquiry and data collection

An evaluation of the CDI project was conducted 

during the first four years of work for eight large urban 

districts implementing SEL for all students to determine 

implementation of elements included in the Theory of Action, 

as well as district and student outcomes. The evaluation 

demonstrated that not only is school-wide SEL programming 

feasible, but that there are positive student learning 

outcomes (American Institutes for Research [AIR], 2015). 

• Districts were able to install, implement, and take 

steps to institutionalize SEL, even when senior 

leadership changed. When faced with budgetary 

challenges, districts continued to develop and 

sustain a strong commitment to the systematic 

implementation of SEL. SEL made it into strategic 

plans and there was significant progress in aligning 

and integrating SEL with other district initiatives  

and priorities. 

• Across the districts, students’ academic, as well  

as behavioral, outcomes were more positive in  

the SEL implementation years than they had been 

in the years prior to implementation. Performance 

on statement achievement tests and GPA outcomes 

were significantly higher in the SEL implementation 

years for three out of the four districts who  

collected this data.

To implement SEL in the classroom, CASEL has developed 

two program guides divided by grade levels. For more 

information, visit the CASEL website to access the 2013 

CASEL Guide: Effective Social and Emotional Learning 

Programs – Preschool and Elementary School Edition and the 

2015 CASEL Guide: Effective Social and Emotional Learning 

Programs – Middle and High School Edition.
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At Houghton Mifflin Harcourt (HMH), we believe that learning 

is a cognitive, social, and emotional process for the whole 

child. Learning has highs and lows, victories and setbacks—

each of which causes emotions that drive and impact how 

a student learns and views herself as a learner. Learning 

goes beyond acquiring facts and expanding knowledge and 

becomes a personal story of curiosity, perseverance, and 

growth. We believe that schools, and those who collaborate 

with them, have a responsibility to empower learners and 

the educators who guide them to provide opportunities in 

safe environments that allow every child to be engaged and 

supported in the interwoven cognitive, behavioral, social, and 

emotional facets of learning. We commit to empowering ALL 

students to author their own learning story.

As a company, we are committed to developing and nurturing 

the social-emotional skills students need to achieve their 

goals. We are committed to providing programs and services 

that integrate social-emotional learning competencies. As The 

Learning Company™, we are fully committed to empowering 

all students to write their own positive and lifelong learning 

stories so that they can reach their fullest potential.

BELIEF STATEMENT
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Student (Whole Child)

Social and Emotional Skills

(CASEL Framework)
• Self-awareness

• Self-management

• Social awareness

• Relationship skills

• Responsible decision-
making

(Learning Behaviors)
• Growth Mindset

• Character, Values, etc. 

Identity

• Race/ethnicity

• Language, etc.

HMH SEL LOGIC MODEL

HMH

Professional Services
• Provide effective 

professional learning 
services and 
ongoing program 
and practice-based 
coaching support

Programs
• Offer high-quality 

programs integrating 
SEL into core and 
supplemental 
intervention products 
and SEL stand-alone 
products

Resources
• Develop SEL 

resources for 
students, teachers, 
and parents

Cognitive  Skills

• Executive functioning

• Working memory

• Processing speed, etc.

COMMUNITIES & FAMILIES
• Safer and more accepting 

communities

• Increased family engagement

SCHOOLS
• Safer learning environment
• Increased academic achievement
• Increased school attendance
• Decreased disciplinary incidents

STUDENTS
Academic Outcomes
• Increased academic achievement

Social and Emotional Outcomes
• Increased engagement
• Increased motivation
• Increased SEL competencies

Mental Health, Physical Health, and 
Behavioral Outcomes
• Positive well-being
• Positive behavior (in and out of 

classroom)
• Increased school attendance
• Decreased stress
• Decreased disciplinary incidents

TEACHERS
Instructional Outcomes
• Enhanced teacher practice
• Ongoing professional learning

Social and Emotional Outcomes
• Increased motivation and 

engagement
• Increased SEL competencies

Mental and Physical Health 
Outcomes
• Positive well-being
• Decreased stress

Teachers
• Experience

• Well-being

• SEL competency

• Pedagogical skill

Communities & 
Families

• Provide resources 
for families to 
reinforce SEL 
development with 
their children

• Help establish 
a supportive 
community

Schools/
Administration
• Provide necessary 

resources and 
training for support

• Help establish 
supportive learning 
environments

• Promote a 
healthy culture & 
relationships

Classrooms
• Help establish a 

safe environment

• Promote healthy 
relationships

• Deliver high-quality 
instruction

• Establish classroom 
management

INPUT OUTPUT

Content Knowledge

(Academic Domains)
• Literacy

• Mathematics

• Science

• Social Studies

• Language

• Arts
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SYSTEM-WIDE APPROACH

We believe in a multi-tiered, system-wide approach that 

embeds SEL into teaching and learning designed to 

effectively engage and support the school community.  

This is an approach that has been adopted by many schools 

to address students’ academic, social, and emotional needs. 

Utilizing a Multi-Tiered System of Supports (MTSS) creates 

a coherent continuum of evidence-based, system-wide 

practices that provide a rapid response to the academic and 

behavioral needs of students. There is frequent data-based 

monitoring to inform instructional decision making so as 

to empower all students to achieve high standards (Kansas 

Technical Assistance System Network [Kansas TASN], 2008).

Within MTSS, Response to Intervention (RTI) is incorporated 

with Positive Behavioral Interventions and Supports (PBIS). 

RTI Tier 1 supports consist of social and emotional skills 

instruction being integrated into the work of the whole 

class. All students receive this SEL instruction, whether 

embedded in a content-area curriculum or delivered as a 

standalone SEL program. For Tier 2, supports may consist  

of small-group counseling or problem-solving working 

groups, where students exhibiting similar behaviors are 

grouped together for targeted instruction. A Tier 3 support 

requires intensive instruction including, but not limited to, 

one-on-one counseling or crisis management.  

Positive Behavioral Interventions and Supports (PBIS) 

provide supports that increase in intensity based on 

students’ behavioral and social needs. The purpose of 

PBIS is to take a proactive approach to addressing school 

discipline by promoting positive behaviors school-wide, 

identifying problem behaviors early, and responding to 

and reducing those behaviors through research-based 

instruction and intervention (Stewart, Benner, Martella,  

& Marchand-Martella, 2007).

At each level, key components of the model include 

clearly defined expectations explicitly taught to all 

students, opportunities for students to practice the skills, 

reinforcement for students who meet expectations, and a 

system for monitoring student progress (Lane, Robertson,  

& Graham-Bailey, 2006; Sugai et al., 2000).

Effective PBIS implementations can be found in schools and 

districts that:

• Foster positive social interactions between students, 

teachers, and administrators; 

• Teach behavioral expectations in a socially- and 

age-appropriate way; 

• Reinforce positive behavior with methods that are 

targeted toward students; and

• Use implementation and student-level data to drive 

instruction and intervention 

(Bruhn, Hirsch, Gorsh, & Hannan, 2014).

Schools that have a culture that utilizes MTSS can establish 

the social and emotional supports that are needed for all 

children to achieve both academic and social-emotional 

success. These schools have demonstrated increased 

achievement on both academic and social measures 

(Cohen, Kincaid, & Childs, 2007).
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HMH supports students' academic and behavioral goals with an MTSS model.

Behavioral System
s (PBIS)Ac

ad
em

ic
 S

ys
te

m
s (

RT
I)

Intensive

Targeted

Universal

HMH SEL MULTI-TIERED SYSTEM OF SUPPORT

Liaison with mental 
health professionals

Liaison with mental 
health professionals

• Individual coaching

• Individualized PL on 
specific SEL strategies

• Providing resources 
and support systems 
for individualized 
needs Liaison with mental 

health professionals

Liaison with mental 
health professionals

Liaison with mental 
health professionals

• Small-group 
counseling

• Targeted small-group 
SEL instruction

• SEL components 
integrated in content-
specific intervention 
programs (e.g. Read 
180, Math 180)

• Supplemental SEL 
programs (e.g. Hero 
Academy)

• SEL classroom library

• Coaching a team of 
educators on specific 
SEL strategies and 
implementation (e.g., 
Coaching Studio)

• Teachers collaborate 
with school 
psychologists, parents, 
etc.

• Professional Learning 
Communities

• Providing resources 
and support systems

• Needs assessments

• Community resources 
(parent portal)

• Providing resources for 
support groups (ELs, 
dyslexia, SPED, etc.)

• Universal SEL 
strategies that can 
be used on individual 
students when needed 
(e.g., mindfulness)

• Whole-group SEL 
instruction

• Building trusting 
relationships between 
teacher and students

• SEL components 
integrated in content-
specific core programs 
(e.g., Intros)

• Professional learning 
on SEL supports and 
implementation

• Getting Started 
training

• Teachers/Leaders can 
model positive SEL 
behavior, attitudes, 
mindsets, etc.

• Providing resources 
(posters, brochures, 
etc.)

• Wellness promotion

• District-wide campaign

• One Book, One School 
(HMH trade book)

• Providing resources 
and support systems

• Needs assessments 
(data analysis and 
reporting)

• Communication 
with parents (PTO, 
newsletters)

• Raising awareness

• Community resources 
(parent portal)

• Community events with 
motivational speakers

Student/Classroom HMH Program Teacher/Leader (PL) District Community/Family 
Engagement
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HOW OUR PROGRAMS DELIVER

CORE ELA

Into Reading
Beginning in kindergarten, HMH Into Reading™ 

incorporates the latest research, strategies, and practices, 

including those outlined in the five competencies of the 

CASEL framework, to build a community of resilient, curious 

learners who persist in the face of challenge. Through a 

partnership with Mindset Works®, and in collaboration 

with Dr. David Dockterman of Harvard Graduate School 

of Education, mindset strategies are integrated into each 

Module of the program and appear throughout lessons, 

activities, and leveled readers. 

Within the Into Reading materials, learning mindsets 

are introduced to help students better understand their 

self-perception and attitudes toward learning. A learning 

mindset encompasses a growth mindset, relevance, 

belonging, and purpose. Research-based skills, such as 

curiosity, perseverance, challenge seeking, etc., are  

targeted to encourage student agency, engagement,  

and academic success.

Into Literature
To be successful in life beyond school, young people must 

be able to work collaboratively in teams and demonstrate 

literacy skills in a variety of settings. Additionally, teachers 

across the content areas are increasingly charged with 

providing instruction that focuses on real-world skills  

such as collaboration, perseverance, and tenacity.  

HMH Into Literature™ builds opportunities for collaboration 

and reflection into instruction to enhance learning and 

engagement. Both collaboration and reflection serve to 

foster students’ individual social-emotional competencies 

and a culture of collaboration, self-awareness,  

and responsibility.

Into Literature honors cultural diversity. Each unit includes a 

rich array of selections that represent multicultural authors 

and experiences. Notice & Note cultivates close reading 

and comprehension skills by having students think deeply 

about characters and engage in self-reflection, supporting 

social-emotional growth.

INDEPENDENT
READING

©
 H

ou
gh

to
n 

M
iffl

in
 H

ar
co

ur
t P

ub
lis

hi
ng

 Co
m

pa
ny

 • 
Im

ag
e C

re
di

ts:
 (t

) ©
Ca

rl 
Jo

hn
so

n 
/ D

es
ig

n 
Pi

cs
/P

er
sp

ec
tiv

es
/G

et
ty

 Im
ag

es
; (

tc)
 ©

Kr
ist

i B
lo

kh
in

/S
hu

tte
rst

oc
k; 

(c)
 ©

Lu
ke

 Fr
az

za
/

AF
P/

Ge
tty

 Im
ag

es
; (

bc
) ©

jac
qu

es
va

nd
in

te
re

n/
iSt

oc
k/

Ge
tty

 Im
ag

es
 Pl

us
/G

et
ty

 Im
ag

es
; (

b)
 ©

Ro
y J

AM
ES

 Sh
ak

es
pe

ar
e/

Ph
ot

od
isc

/G
et

ty
 Im

ag
es

Go to the Reading Studio 
for more resources on 
Notice & Note. 

You can preview these texts in Unit 1 of your eBook. 

Then, check off the text or texts that you select to read on your own. 

❑

POEM

Facing It 

Yusef Komunyakaa

The narrator struggles with 
memories of fallen comrades 
as he contemplates the 
Vietnam Veterans memorial.

❑

BLOG

Making the Future Better, 
Together

Eboo Patel

Could George Washington’s 
views about unity and 
diversity be relevant today?

❑

SPEECH

Oklahoma Bombing  
Memorial Address

Bill Clinton

President Bill Clinton takes 
a stand against the fear, 
hatred, and violence that 
can divide a nation.

❑

SHORT STORY

Night Calls

Lisa Fugard

A girl uses her gift of 
mimicking bird calls to 
create a bond with her 
emotionally distant father.

❑

POEM

Theme for English B

Langston Hughes

The poet who says he often 
does not “want to be a 
part of you” nevertheless 
acknowledges that we learn 
from each other.

Collaborate and Share Work with a partner to discuss what you learned 
from at least one of your independent readings.

• Give a brief synopsis or summary of the text.

• Describe any signposts that you noticed in the text and explain what they 
revealed to you.

• Describe what you most enjoyed or found most challenging about the text. 
Give specific examples.

• Decide if you would recommend the text to others. Why or why not?

Independent Reading 73

DO NOT EDIT--Changes must be made through “File info” 
CorrectionKey=TX-A
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In an efficacy study conducted by the American Institutes 

for Research during the 2016–17 school year, researchers 

examined the change in adolescent students' mindset for 

READ 180 Universal students in four districts compared with 

a group of students not enrolled in the READ 180 program. 

The study demonstrated statistically significant increases 

in growth mindset for black students, Hispanic students, 

English learners, and boys enrolled in READ 180 Universal in 

comparison to other striving readers who were not a part of 

the treatment program.

Please refer to the full study at:

https://www.hmhco.com/research/read-180-universal-
mindset-study-early-outcomes

INTERVENTION ELA

READ 180 Universal
Following a Multi-Tiered System of Supports (MTSS) 

model, embedded procedures are integrated throughout 

READ 180® Universal for increasing student engagement, 

promoting positive behaviors, and motivating students to 

succeed. Instructional routines such as Oral Cloze, Think 

(Write)-Pair-Share, and Peer Feedback encourage students 

to engage with the material with scaffolds that structure and 

support their responses. The instructional routines help to 

create a learning environment in which students can actively 

participate in a nonthreatening and flexible way.

Independent Reading eBooks and eReads support 

independence and transfer by providing numerous supports 

to help students with disabilities as they read independently. 

Those supports include a text-to-speech feature, a zoom 

feature, a digital dictionary, and a highlighting feature. In 

addition, audiobooks feature a reading coach, a narrator 

who increases engagement by providing comprehension 

strategies and modeling fluent reading. During Independent 

Reading, students may also express their knowledge through 

book conferences with the teacher, and collaboration and 

presentation projects.

System 44
System 44® leverages the power of technology to  

motivate students and provide structured engagement 

opportunities. The on-screen host provides feedback 

and encouragement that is private, nonjudgmental, and 

respectful of students. The endless patience of the computer 

cannot be overemphasized as students have opportunities 

to try, try again. Students who need extra support with 

a particular skill will encounter multiple opportunities to 

practice with fresh content.

The Student Digital Portfolio, accessible via SAM™, now 

includes a goal-setting tool to help teachers and students 

evaluate progress toward yearly academic and behavioral 

goals. Tracking academic goals increases students’ intrinsic 

motivation, classroom engagement, and the desire to 

continue to succeed. Students can also track and monitor 

their own progress through the use of additional print 

materials such as the System 44 Self-Monitoring Chart, 

available as a resource.

System 44 paperbacks, audiobooks, eBooks, and Anchor 

Media are high interest, age appropriate, relevant to 

students’ lives, and able to generate and sustain student 

interest. Reading materials are carefully matched to 

students’ current reading levels as they progress through the 

program, ensuring that they experience success while being 

appropriately challenged. 

             
     

Working for Success
How did the individuals in the video use strategies to build their brain and work toward success?

Stick  
with it.  

  When it gets tough, 
stick with it!  

  Remember that 
learning makes you 
smarter! 

Practice.

  Practice using 
different 
strategies.

  Ask for help when 
you need it. 

Make a   
plan.

  Find out what 
skills you need 
to reach your 
goal. 

  Write down the 
steps you’ll take.

Get in a 
growth  
mindset.

  Remember that 
your brain is like  
a muscle. 

  Believe that you 
will improve with 
effort!

Set a  
goal.

  Choose a goal 
you want to 
achieve. 

  Raise the 
challenge level 
as you learn.

➊ ➋ ➌ ➍ ➎

Building Your Brain
With effort and practice, your brain cells grow new connections that 
make you smarter! Choosing positive behaviors helps build your brain.

    The READ 180 Experience  15

 
Individual Mindset Positive Behaviors
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•  
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    Fixed

    Growth

    Fixed

    Growth

    Fixed

    Growth

Mindset

012-015_r180u_RBK_B_F2W.indd   15 12/23/15   10:50 AM

Students exercise and stretch their brain “muscle” with a variety 
of activities designed to help improve their academic mindset in 
READ 180 Universal. 
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SUPPLEMENTAL ELA

Hero Academy
In a world of ordinary mortals, who stands out as a hero?

Hero Academy’s seven lovable student superheroes battle 

it out with eight unforgettable villains to protect their school 

and city—while building the critical social and emotional 

skills that enable them to make wise choices and contribute 

as heroic citizens.

From the trusted Rigby® imprint, this new series combines 

the precise leveling teachers rely on with the superhero 

adventures students can’t resist. Through Hero Academy®, 

SEL instruction joins forces with rigorous ELA lessons to 

create high-quality learning experiences that give students 

the courage to embrace their powers.

Hero Academy helps students build comprehension, 

vocabulary, fluency, and other key literacy skills essential for 

meeting today’s standards.

Hero Academy helps to:

• Increase students’ desire to keep reading with 

engaging themes and topics

• Foster curiosity, analysis, and synthesis

• Make real-world connections

•  Encourage use of writing and speaking to express 

high depth-of-knowledge levels

WAGGLE
By prioritizing enjoyable, engaging learning environments 

over testing, Waggle® offers students and teachers a 

personalized learning solution that integrates interactive 

gaming, adaptive learning technology, and teacher 

feedback. Waggle cultivates resilience and motivates 

learners to persevere while advancing students’ math and 

English language arts proficiency levels. 

One key element of Waggle is the focus on growth mindset 

and communicating the importance of persistence by 

showing students scaffolded learning goals and their 

progress toward meeting them. Each time students interact 

with an item type, they are rewarded for positive learning 

behaviors. Waggle empowers students to try, try again until 

they achieve proficiency while celebrating the effort it took 

to achieve it. 

Waggle will also include more SEL-related features in an 

upcoming version.

• Self-Awareness: Students will have the ability to 

rate how they feel during the lesson (e.g., proud, 

frustrated, happy) and their teacher will have the 

option to respond. 

• Self-Management: Students access the support they 

need when they need it through Hints and English 

Learner Support within assignments.

• Social Awareness: New side quests will appear 

at certain points in the program when choosing 

assignments. The choices presented to students 

include narratives such as helping out another 

avatar or guide. 

• Responsible Decision Making: Students will be able 

to choose which assignment to take on next based 

on their progress. 
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All of the Above

All of the Above
S

helley Pearsall

What if the only one who believed in you was. . .you?

a novel by 
Shelley PearsallIf you follow Washington Boulevard past 

the smoky good smells of Willy Q’s Barbecue, past the Style R Us hair 

salon where they do nails like nobody’s business, past the eye-popping 

red doors of the Sanctuary Baptist Church, you’ll finally come to a dead 

end. That’s where our school sits. We know there’s a lot of people out 

there who think our school is a dead end. And that all the kids inside it 

are dead ends, too. . . .

But they’ve got it all wrong. 

JUST YOU WAIT AND SEE. . . .

Based on a true story, All of the Above is the delightful 
and suspenseful story of four inner-city students and their quest to 
build the world’s largest tetrahedron. Weaving together the stories of 
the kids, their teacher, and the community that surrounds them, 
award-winning author Shelley Pearsall has written a vividly engaging 
story about the human spirit. Filled with unexpected humor, poignant 
characters, and quiet brilliance, All of the Above is a surprising gem.

An ALA Children’s Notable Book  •  An ALA Quick Pick

Praise for All of the Above

“A wonderful book!”
—Patricia Reilly Giff, author of Newbery Honor Book Pictures of Hollis Woods

 
“Smart and fast-paced.”  —Kirkus Reviews

“A good balance of comedy, drama, and middle-school life.” 
—The Horn Book

This edition is only available for 

 distribution through the school market. 

Lexile® measure: 950L

FC_BC_9780545881982.indd   1 1/8/16   11:12 AM

Imagine your country is at war.

Now imagine everyone around you thinks 
you’re the enemy.
Mina Tagawa is just like any other American girl in 
middle school, sharing secrets with her best friend. 
But all that changes in December 1941 when Pearl 
Harbor is attacked. Suddenly her classmates are 
calling her a Jap, her father is arrested by the FBI, 
and newspaper headlines in Seattle and throughout 
the West Coast warn people not to trust Japanese 
Americans.
 Within weeks, Mina’s family is forced to leave 
their home and sent hundreds of miles away to an 
internment camp. For the next three years they live 
under armed guard—Americans treated as enemies.
 This powerful novel in verse visits a little-known 
moment in our country’s history with honesty that is 
both thought provoking and inspirational.

A  N O V E L

M A R I K O  N A G A I
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Lexile® measure: 960L

This edition is available for  
distribution only through  

the school market.

FC_BC_9780545882101.indd   1 1/5/16   9:40 AM

This edition is only available for
distribution through the school market.

Lexile® measure: 600L

FC_BC_9780545881777.indd   1 1/7/16   1:57 PM

ENGLISH LANGUAGE 
DEVELOPMENT

English 3D
English 3D® provides a safe environment that encourages 

students to take risks while learning language with the goal 

of accelerating their academic language, so they have the 

confidence and competence to fully participate in their core 

classes. Daily structured partner and group interactions teach 

students language for respectful dialogue, such as facilitating 

discussions, stating perspectives, listening actively, politely 

agreeing and disagreeing, collaborating with others, and 

offering feedback. Students explore high-interest topics 

and themes relevant to their lives, such as bullying, honesty, 

belonging, identify, and mindset. Debating and reading texts 

about these meaningful issues give students a forum for 

contemplating and making sense of their life experiences. 

The Independent Reading Library explores literary themes 

such as friendship, individuality, working together, valuing 

one’s heritage, and overcoming adversity. Curated to provide 

“windows and mirrors,” the texts reflect students’ own diverse 

backgrounds while providing views into other cultures  

and experiences.

On Our Way to English
On Our Way to English® was developed to accelerate growth 

of English proficiency while supporting grade-level content  

and home language and culture. Students are encouraged  

to take responsibility for their own learning and provided  

the tools to do so.

Interaction and collaboration with others is key to social 

emotional learning. In On Our Way to English, language 

needed for appropriate interaction and collaboration in 

the academic setting is explicitly taught as are the rules of 

engagement. Students have many opportunities to talk, listen, 

agree, disagree, and explain their understanding of new 

content. As they do this, content knowledge and language 

grow in tandem with social-emotional skills. Teachers play 

a key role in this by modeling language and the Teacher’s 

Edition provides support for the teacher as well as the 

student. Academic Discussion Strategies are presented and 

practiced frequently so students are prepared to take their 

communication skills into other academic and social settings. 

Within the context of a graphic novel-style text, students learn 

the difference between formal and informal language usage.  

This prepares them linguistically for diverse social interactions 

and teaches them to consciously evaluate language choice as 

part of communicating with others.

In response to the selections, students are asked to define, 

evaluate, and discuss concepts that support social-emotional 

learning. They have an opportunity to read about how a 

character in a text displays a characteristic and then “weigh in” 

on concepts such as bravery, loyalty, and truthfulness (examples 

from Grade 5, Unit 1).
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CORE MATH

Into Math and Into AGA
To engage students in productive perseverance, students 

first engage with a Spark Your Learning task. Here, teachers 

follow a routine of supporting students through productive 

perseverance: 

• Set the Stage—motivate learners

• Think It Through—encourage perseverance

• Turn and Talk—communicate mathematically

• Let’s Talk—build shared understandings

• Support Sense Making—promote language routine

From here, teachers will move on to Learn Together with 

instruction to continue to build understanding. Into Math™ 

and Into AGA™ offer videos that have specific segments 

in which teachers can learn about students engaging in 

productive perseverance. Teachers can provide these 

opportunities for students to develop grit.

Into Math and Into AGA develop a growth mindset and 

encourage learning strategies that are critical to student 

success and confidence in math. The Learning Mindset, and 

more specifically Social-Emotional Learning strategies, are 

embedded at point of use for teachers and students. This 

is integrated into the solution by building on techniques 

that foster a sense of purpose, belonging, and self-efficacy 

in students through our exclusive partnership with Mindset 

Works. Students are encouraged to develop awareness of 

their mindsets in order to continue to grow and achieve— 

and to believe they can do mathematics. Students are also 

encouraged to seek challenges. The materials for students 

and the supplementary materials for teachers push students 

toward the sort of reflection that is critical to obtaining a 

growth mindset in mathematics. The exercises provide 

problems that allow students to apply their understanding, 

gathering positive feedback by demonstrating their 

knowledge. The teacher materials give many suggestions 

for sparking student discussion and further engaging 

learners in the process of exploration. As students develop 

their mindset, teachers are also building their confidence 

and knowledge of mathematics teaching and learning. 

Teacher Edition

Student Edition

I’m in a Learning Mindset!

20 + 20 = 40

On Your Own
Draw tens to show the problem. Write an 
equation to solve. 

2  MP  Model with Mathematics Marcus 
has 20 oranges. Sally has 10 oranges. 
How many oranges are there?

 Equation: 

 They have  oranges.

3  Open Ended Jodi has 5 packages of 
10 pens each. All the pens in each 
package are either yellow or blue. 
How many of each could she have? 

 Equation: 

4  Explain how to show this 
equation using .

 

 

What can I do to become a better learner?
 

20 + 10 = 30

30

Possible answer: I show 2 tens and 2 more 

Possible answers: 10 + 40 = 50, 20 + 30 = 50, 

tens to make 4 tens. 4 tens is equal to 40.

30 + 20 = 50, or 40 + 10 = 50

Check children's work. 
Possible equation shown.
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Bounce Back Notices Others 
Remind children they can learn from the teacher and also from the other children in 

the class. Did you notice classmates who solved a problem differently than you did? 

Remember, there are many ways you can learn from others. You can listen to a 

classmate's reasoning, see another's models and drawings, and ask others questions

On Your Own
Problem 2 • Model with Mathematics Children show 

and write an equation to add tens to solve a Put Together 

problem type.

 Problem 3 • Open Ended Children demonstrate an 

understanding of how to solve Both Addend Unknown 

problem types by adding tens.

Problem 4 • Reason Children demonstrate proficiency 

with explaining concepts..

5  Wrap-Up
Summarize learning with your class using the Exit Ticket, 

the journal activity-Put It in Writing or the I Can scales. 

Exit Ticket 
Carlo's family picks 50 oranges and grapefruits. 20 are 

oranges. How many grapefruits does his family pick? Show 

how to solve this problem using any method you know.

Accept all answers that shows Carlo's family picked 

30 grapefruits.

Put It in Writing 
Think of something that comes in a group of ten objects. 

For example there are 10 drinking straws in a group. How 

many objects would you have in 5 groups of ten?

I Can 
The scales below can help you and your children 

understand their progress on a learning goal 

4
I can explain how to solve various word problem 
types to add two-digit numbers and multiples of 
ten by adding tens with tens.

3
I can write equations to add two-digit numbers 
and multiples of ten by adding tens with tens. 

2
I can show how to add two-digit numbers and 
multiples of ten by adding tens with tens.

1 I can add one-digit numbers.

Assignment Guide
Reference the chart for problems associated with tasks. In a 2-day lesson, reference 

the chart to assign daily homework.

Learn Together Tasks On Your Own Problems
Task 1, p. 350 Problem 3

Task 2, p. 351 Problems 2, 4
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INTERVENTION MATH

MATH 180
MATH 180® explicitly situates mathematics in career contexts, 

exposing students to a variety of potential visions of future 

success. Each MATH 180 unit begins with an Anchor Video 

that presents the upcoming content through high-interest 

situations. In one Course I unit, for instance, students learn 

how the performances of the world’s top athletes are often 

separated by only tenths or even hundredths of a second. 

In another Anchor Video in Course II, students see how 

marketers use ratios and social media to highlight the 

importance of social issues. Whether promoting a  

social cause or a consumer product, workers in marketing  

and sales use ratios to convey information to influence  

thinking and actions.

Every Block, or unit, of MATH 180 contains engaging, 

media-rich, multistep simulations in which students take on 

the authentic tasks of social media marketers, restaurant 

managers, medical and educational professionals, and 

many other engaging, high-interest careers. Students get 

to experience the mathematical concepts as concrete, 

representational, and intensely purposeful, before they are 

asked to perceive them as abstract and algorithmic.

MATH 180 provides opportunities for students to act 

autonomously and with agency in every area of instruction.  

Throughout the Learn Zone, students have the opportunity 

to attempt an accelerated Fast Track if and when they feel 

confident and competent to meet the challenge. In the 

Success Zone, the traditional summative assessment is 

imbued with agency; students choose which questions  

and question types to tackle in order to earn points and 

move forward.

Additionally, MATH 180 arms students with multiple 

strategies for tackling routine, nonroutine, and  

contextualized problems, and then allows students to  

choose among multiple solution paths. While working 

through a given problem, students receive immediate 

feedback that asks them to identify their own mistakes and 

correct them in real time; this provides them with ownership 

of the learning process, allowing them to internalize their loci 

of control and understand that their mistakes are learning 

opportunities, rather than personal failures. Students 

are also granted the agency to choose from a variety of 

scaffolding resources: Instructional and Anchor Videos, 

worked examples, the math glossary, and a library of mTools, 

virtual manipulatives designed to foster deep concrete and 

representational understanding.

SCORE
0 5 Incorrect or No Response
1 5 Partial Response
2 5 Complete and Accurate

› DAY 1

Week 1FIRST 
TWO WEEKS

›› Write a short note to  
Ben explaining how a  
Growth Mindset can help  
him overcome challenges  
he encounters when  
learning how to  
divide fractions.

Ben is learning how to divide 
fractions but feels lost. He doesn’t 
think he’s smart enough to ever 
understand fractions.  

From Fixed to Growth 
MindsetCompare Two Mindsets

Growth Mindset is the belief that your  
ability to learn new things can change. When  
you encounter new challenges, remind yourself  
about Growth Mindset! 

1.   Describe a time in your life when you had a Fixed Mindset about 
learning something new. 

 

 

2.   Describe a time in your life when you had a Growth Mindset 
about learning something new. 

 

 

3.   In math class I typically have a   Mindset because 
 

 

 

3
4

1
8÷People with a Growth Mindset

• Embrace challenges
• Keep trying to solve problems
• See effort as the path to mastery
• Learn from mistakes

People with a Fixed Mindset

• Avoid challenges
• Give up easily
• See effort as pointless
•  Ignore useful or negative feedback

 

 

 

 

 

 

 

5C MATH 180 
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HOW OUR SERVICES DELIVER

PROFESSIONAL SERVICES 

The work of Dr. Stephanie Jones and the Ecological 

Approaches to Social Emotional Learning (EASEL) 

Laboratory at Harvard Graduate School of Education 

investigates the developmental progression of learning 

in cognitive, emotional, and social domains. In particular, 

they explore the effects of high-quality social-emotional 

interventions on the development and achievement of 

children, youth, teachers, parents, and communities. In 

their work, the EASEL lab has proposed that effective SEL 

interventions consist of targeted, flexible, and easy to use, 

adapt, and integrate strategies and practices referred to as 

SEL Kernels (Jones, 2018). These Kernels include: People 

Power, Brain Power, Feeling Power, Attitude Power,  

and Citizen Power. 

To effectively implement the Kernels takes three core  

areas of focus:

1)  Integration into the structures and practices of 

schools and schooling (e.g., leveraging academic 

content, addressing discipline practices)

2) Focus on adults (e.g., teacher training, wellness/ 

 competencies, supports)

3) Maintaining the quality and sustainability of 

 practices on the ground and in the systems 

As proposed by the EASEL lab, professional learning 

around implementation includes three big ideas—

understanding the impact of stress on the brain; 

acknowledging that aligning settings is better for kids (i.e., 

by creating partnerships between families, schools, and 

their communities); and adult-skill building and support is 

needed—that work together in a five-part learning cycle for 

effective implementation:

1)  Notice: Document specific challenges and 

strengths, e.g., when do students need this kernel 

of power, what does it look like when they use this 

kernel of power, what does it look like when they 

do not use it.

2)  Analyze: Think about what you have noticed, and 

identify patterns, e.g., what causes the challenge, 

what are the consequences, how does the social 

context influence the challenge, what policies 

might help you effectively address the challenge.

3)  Build Knowledge: Learn about and/or design 

a strategy that addresses a challenge—what 

strategies are used to present SEL Kernels.

4) Plan: Plan to incorporate a new strategy.

5) Try: Implement the plan in your setting and reflect 

 on what did and did not work. 

In 1991, we at the International Center for Leadership 

in Education® created the Rigor/Relevance 

Framework®. The Framework overlays Bloom’s 

Taxonomy, and its increasingly complex levels of 

thinking, with increasingly complex levels of relevant 

doing, i.e., work that is useful to the unpredictable 

real-world in order to help students prepare for it. The 

result is a framework with four quadrants representing 

possible combinations of rigor and relevance. The 

Framework was designed as a simple yet robust tool 

to help educators plan for and assess higher levels of 

rigor and relevance in teaching and learning.
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We have a common refrain: relevance makes rigor 

possible, and rigor makes life success possible. That is, 

by making the work we ask our students to do relevant to 

their lives and interests, they will engage in more rigorous 

thinking and learning tasks. If the work feels irrelevant to 

them, they will usually be unwilling to engage rigorously.

As we guided more and more educators to use the Rigor/

Relevance Framework to its greatest potential, it became 

clear that relationships make relevance possible. In other 

words, the Framework’s greatest potential comes when 

it is underpinned and encompassed by relationships. If 

teachers are to make learning for their students relevant, 

then they have to know what their students—each of 

them—find interesting, fun, and meaningful. They must 

earn their students' trust so that their students open up to 

them, share their lives, and become vulnerable learners. 

This is made possible only through relationships.

For years, we at ICLE have been talking about “the third 

R,”—relationships as a stepping stone to relevance and 

then to rigor. We began banging the drum of relationships 

more and more frequently and more passionately. As 

we collaborated with educators to increase rigor and 

relevance, we emphasized the importance of forming 

trusting relationships with all of their students. We 

witnessed as relationships unlocked ever more rigor and 

relevance in their classrooms. We could see again and 

again the power of relationships to encourage students to 

go deeper with their learning, take more learning leaps of 

faith, develop resilience and grit, and contribute to their 

self-confidence and belief in their potential. 

More recently, and at a macro level, we have watched 

as so many of our children descend into a mental health 

crisis. So we have banged the drum of relationships louder 

still. We have incorporated into the conversation the 

importance of social-emotional learning (SEL) as both a 

conduit to and outcome of relationships. We know that 

children suffering with anxiety, depression, or low self-

worth cannot begin to climb out of this if they feel uncared 

for or unseen by the adults in their lives. The need for 

caring relationships in schools has grown only more critical 

and for reasons that extend beyond rigor and relevance 

and into our students’ wellbeing and capacity to engage in 

school in the first place.  

All of us know that relationships in schools are powerful. 

We know it intuitively. And we know it from experience. Yet 

it is only recently that the research has begun to catch up 

with what we know to be true. Not only is this validating 

our collective hunch that we must devote real time to 

cultivating relationships with ALL of our students, it is also 

beginning to show us why, specifically, and how. (Please 

refer to the Relationships Framework below.)

With neuroscience, learning relationships, and SEL 

research in mind, we have designed an integrated 

approach that unlocks whole brain and whole child 

development. We guide schools through the data 

collection and analysis process so that together we can 

design a strategic plan that addresses specific schools’ 

needs. Together, we craft an SEL strategy that outlines 

when and how to incorporate which social-emotional skills 

based on the developmental readiness of the students in 
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Relationship Framework

• Relationships make relevance possible.

• Relevance makes rigor possible.

• Rigor makes life success possible.
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a school, remains flexible and highly utilitarian, and allows all 

educators in the building to respond to student needs in real 

time. We also ensure that SEL is used to promote relevance, 

which can in turn promote rigor.

Ultimately, the plan will integrate SEL into a school’s specific 

learning environment, not just into core content areas or at 

specific times of day.

We also work with schools to achieve a true culture of 

learning relationships. We collaborate with leaders to design 

professional development that supports every adult on 

campus to fine-tune his or her own social-emotional skills, 

address individual stressors, and practice appropriate and 

effective application of SEL at every moment it’s needed. 

We also help schools to carve out the space and time for 

adults to listen to and learn from each other, problem-solve 

collaboratively, and reflect and plan in the name of both 

boosting professional relationships and delivering more 

personalized and personal SEL to all students.

We walk schools through strategically planning for an 

integrated approach to SEL to create a culture focused on the 

whole child. ICLE consultants function as coaches, providing 

ongoing guidance to educators as they practice implementing 

tailored SEL kernels both as a part of a flexible academic 

curriculum and in response to needs as they arise in real time. 

We remain available to coordinate and collaborate to ensure 

successful implementation. When issues arise, we work with 

schools to troubleshoot effectively. Our aim is not simply 

to provide a tool; our aim is also to be of service so that 

everyone in a school is supported in this urgent, crucial effort 

to become intentional conduits for healthy social-emotional 

development for all students.

Our competence is in the prevention and development of 

social-emotional issues and skills, respectively, while still 

elevating rigor and relevance in the classroom. While we 

are not experts in intervention and treatment programs to 

address more severe social-emotional and mental health 

issues, we help schools connect with those who are (e.g., 

Effective School Solutions). We proactively consider the SEL 

needs of staff, recommending additional ways leaders and 

administrators can support teachers and staff. Importantly, 

our approach ensures that SEL is delivered to ALL students, 

not just those with acute mental health issues. While the need 

for SEL is more dire and obvious for students with known and 

severe mental health issues, SEL improves learning outcomes 

and futures for all students; it can also prevent mental health 

issues from arising or growing even more entrenched. As a 

result, when all students receive integrated, consistent, and 

effective SEL strategies, resources are freed up to deliver  

more targeted, timely support and interventions to students 

who need them most.

In order for a child to be successful in school, there  

are numerous critical roles that families play (Mapp &  

Kutner, 2014):

• Supporters of learning

• Models of educational practice

• Encouragers of perseverance and determination

• Advocates of appropriate learning environments  

for their children

PROFESSIONAL SERVICES CONTINUED
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It is important that schools share educational materials  

with families that they can effectively use with their  

children in support of learning. A vital educational material 

that every home should have is access to books—paper 

or digital. Children whose parents have lots of books are 

nearly 20% more likely to finish college. Books in the home 

are a stronger predictor of college graduation than the 

educational levels of the parents (Evans, Kelley, Dikora,  

& Treiman, 2010). 

Moreover, it is important that schools support parents in their 

roles as models of educational practice as they engage in 

educational materials with their children in meaningful and 

relevant ways. For a child to become a learner, time spent 

with parents or caregivers who engage with their children 

with books is what is most necessary—whether through close 

readings, deep questioning, critical discussions, or even 

discussion of pictures. When children not only have access 

to books but can also share them with reading mentors 

who love books and reading, they are much more likely to 

thrive as learners (Bridges, 2014; Heath, 1983). A culture of 

learning begins to develop within the home that continues 

from generation to generation and is independent of 

education and class (Evans et al., 2010).

As encouragers of perseverance and determination, families 

and educators must make a firm commitment to encourage 

younger and older students to make learning a part of 

their lifestyle (Williams, 2014). They must foster an interest 

in and desire for learning that leads to lifelong academic 

and real-world advantages. Feedback and discourse when 

learning can have a lasting impact on how students view 

intelligence (Burnett & Mandel, 2010). Engaging students 

in discussions about how people learn, how to overcome 

obstacles to learning, and how to create a community of 

learners, increases students’ confidence, motivation, and 

persistence, and a strengthening in students’ beliefs that 

they have control over their intelligence (National Council   

of Supervisors of Mathematics, 2010).

Schools and districts that successfully engage families in 

their children’s social, emotional, and academic learning 

view families as partners in their children’s education and 

provide a collaborative environment that builds relationships 

between educators and families. They have frameworks that 

encourage both learning at home and collaborative decision 

making (Henderson, Mapp, Johnson, & Davies, 2007). The 

strengthening of the home-school connection by teachers 

through sustained communication with families has been 

correlated with marked improvement in student achievement 

(Henderson & Mapp, 2002) and growth in cognitive, social, 

and emotional learning (Cunha & Heckman, 2008).
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SEL CORRELATION  
ALIGNMENT REPORTS
The SEL Correlation Alignment Reports associate the texts 

in the programs with the widely used CASEL framework. 

The alignment uses the five core social and emotional 

skills and competencies of CASEL to show how the literary 

and informational selections can be used by teachers for 

increasing student awareness and knowledge of important 

key behaviors for each SEL competency—Self-Awareness, 

Self-Management, Social Awareness, Responsible Decision-

Making, and Relationship Skills. Each SEL competency is 

further broken down into subcategories that support the 

primary concept. 

In the SEL correlation alignment reports, subcategories 

highlighted in blue text indicate a concept that is explicitly 

taught in a selection that had a passage or theme directly 

related to that particular SEL competency. Subcategories 

in black text indicate concepts that are implicitly taught—

meaning that students learn the concept through practice, 

interaction, or teacher instruction, but the selection is not 

directly related to an SEL competency.

SEL CORRELATION  
ALIGNMENT REPORTS

Early Learning Big Day for PreK® https://hmhco.box.com/s/4b9rycjj6yvfsrgfahvdvez9veldgask

ELA

Collections https://hmhco.box.com/s/cribivvms98evyl5ctqom92afkix9umh

Hero Academy https://hmhco.box.com/s/953eqbyuf1iws027rql6ub41bmigfjvv

Into Literature https://hmhco.box.com/s/ni1f2q9zof753sjvmhmn13al4j52oolf

Into Reading https://hmhco.box.com/s/wl4uzkrdpn9yzj21vx4q5mzwajehsxpt

Journeys https://hmhco.box.com/s/4mptcuas0j1wgazic6vdwr8gec4nk0su

READ 180 Universal https://hmhco.box.com/s/dyhht2e7udou4qtpi7jnlfxo9wnkkybu

System 44 https://hmhco.box.com/s/krwaz8z6uq2wdg5x5sqbo58qr50bw1b4

MATH
Into Math https://hmhco.box.com/s/wg90bltfhi00wwa47os8uz5a5clz60ss

MATH 180 https://hmhco.box.com/s/ils9xz3nu6xjweqodrpv63dm48wktlmi

LINK TO SEL ALIGNMENT REPORTS
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FAMILY ENGAGEMENT
HMH programs provide resources to help families support 

students’ social, emotional, and academic learning.  In 

many of our programs, e.g., READ 180 and System 44, 

families and caregivers can go online to the Family Portal 

to learn about the program and materials. Program sites 

include videos that provide tips for families about how to 

support their children’s learning and offers links to additional 

resources and research to help caregivers understand 

 their children’s needs. Additionally, in MATH 180, the 

Family Portal brings the learning home by providing 

guidance for parents to both understand the power of 

the growth mindset and to cultivate mathematical  

learning opportunities.

In recognition of the importance of family and community 

engagement, the Family Portal was developed to support 

the diversity of students’ family members and caregivers. 

The Family Portal, which is available in Spanish and English, 

includes a variety of information and resources to support 

instruction at home for all families, including those with 

special education students and English learners. 

In addition, the Family Portal provides a space for sharing 

success stories and experiences with teachers and other 

families. For example, in READ 180, each ReaL Book 

Workshop includes four or five strategies to support 

teachers in involving and engaging parents, including:

• Strategies for soliciting and hearing the concerns, 

hopes, needs, and insights of parents

• Suggestions for sharing expectations about  

parent involvement and asking parents about  

their expectations

• Channels for asking parents what they view as 

important in helping students succeed and adding 

those things to classroom practice

• Frequent communications with parents and families 

(via email, letters, and suggestions on school 

websites)

• Invitations for parent volunteers

• Information on supporting ReaL Book work at home 

while helping students build independence

• Information on classroom assignments and the role 

of homework in reinforcing class discussion/learning

Across our programs, Teacher’s Editions provide both 

teachers and parents with relevant strategies that they can 

use at home. Parent reports of student progress as well as 

communication letters to parents are available in multiple 

languages. Access to digital books and other learning 

resources help students engage with their families in the 
learning process.

FAMILY ENGAGEMENT
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"Educating the whole learner cannot be 
reduced to a simple set of policies or 

proposals. It is, instead, a mindset that should 
inform the entire educational enterprise."

National Commission on Social, Emotional, and Academic Development, 2018
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Research Foundations 

Research Foundations papers, 
which include the Evidence and 
Efficacy papers, provide an in-
depth account of the theoretical 
underpinnings, evidence base, 
and expert opinions that guide the 
design and development of new 
and revised programs. Research 
Foundations map known research 
and design principles to practical 
applications of the program. 

R E S E A R C H 
TECHNICAL

GUIDE

hmhco.com

Research on Assessments

Research Assessments such as 
the Technical Guide accompany 
the release of a stand-alone 
assessment to demonstrate its 
reliability and validity. Technical 
Guides and supporting papers are 
periodically updated as additional 
reliability and validity evidence 
is collected in support of an 
assessment’s use and functionality. 

Research Results including 
Efficacy Compendiums 

Research Results papers document 
the efficacy of a program in terms 
of Gold level studies (strong 
evidence), Silver level studies 
(moderate evidence), and Bronze 
level studies (promising evidence). 
At HMH, program efficacy is 
monitored closely and continuously 
in a variety of settings, including 
varying geographical locations, 
implementation models, and 
student populations.

Research Professional Papers

Research Professional Papers are  
typically authored by an expert 
in the field and highlight an 
important theoretical construct, 
practical application, program 
component, or other topic related 
to learning in the context of HMH 
programs.

 the complacency of “good 
enough”, 
guidance of the 
and the SPN to identify significant 

with the academic and technical skills 
needed to successfully 
from high school to college or the 
workplace. The International Center 
and 
programs, courses, and instructional 
support to improve performance 

  By adding 

and       students, LQHS helped 
ensure that all students 
skills they will need for success in 
college, career, and beyond.

Rejecting

rigor and

acquire

transition

opportunities to provide its students

hmhco.com

used the resources
international center

on the CAHSEE.

motivating
relevance to instruction

SPN assisted LQHS in developing 

R E S E A R C H 
CASE STUDY

HMH SERVICES

Professional
 Services

Research Case Studies 

Research Case Study papers 
showcase research that is primarily 
qualitative and/or anecdotal. 
Research Case Study papers 
may profile a particular educator, 
student, implementation, or 
special population of students. 
Research Case Study papers 
strive to provide more context 
for understanding programs in 
practice.

HMH Research 
Publications

Research Into  
Practice Into  

Results
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