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Houghton Mif�in Harcourt ® (HMH®) is committed 

to developing innovative educational programs and 

professional services that are grounded in learning 

science evidence and ef�cacy. We collaborate with 

school districts and third-party research organizations 

to conduct research that provides information to help 

improve educational outcomes for students, teachers, 

and leaders at the classroom, school, and district levels. 

We believe strongly in a mixed-methods approach to 

our research, an approach that provides meaningful 

and contextualized information and results. 
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“There is a striking con�uence of experience and science on one 

point: Children learn best when we treat them as human beings, 

with social and emotional as well as academic needs. As one 

teacher put it, “I don’t teach math; I teach kids math.” To reach a 

child’s mind, we must be concerned for the whole person.” 

National Commission on Social, Emotional, and Academic Development, 2019
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2   |   FORWARD

At Houghton Mif�in Harcourt (HMH), we believe that 

learning is a cognitive, social, and emotional process for 

the whole child. Learning has highs and lows, victories and 

setbacks—each of which causes emotions that drive and 

impact how students learn and view themselves as learners. 

Learning goes beyond acquiring facts and expanding 

knowledge and becomes a personal story of curiosity, 

perseverance, and growth. We believe that schools, and 

those who collaborate with them, have a responsibility 

to empower learners and the educators who guide them 

to provide opportunities in safe environments that allow 

every child to be engaged and supported in the interwoven 

cognitive, behavioral, social, and emotional facets of 

learning. We commit to empowering ALL students to author 

their own learning story.

As a company, we are committed to developing and 

nurturing the social-emotional skills students need to achieve 

their goals. We are committed to providing programs 

and services that integrate social-emotional learning 

competencies. As The Learning Company™, we are fully 

committed to empowering all students to write their own 

positive and lifelong learning stories so that they can reach 

their fullest potential.

FOREWORD
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EVIDENCE FROM RESEARCH
As de�ned by the Collaborative for Academic, Social, and 

Emotional Learning (CASEL, 2020), SEL is “the process 

through which all young people and adults acquire and 

apply the knowledge, skills and attitudes to develop healthy 

identities, manage emotions and achieve personal and 

collective goals, feel and show empathy for others, establish 

and maintain supportive relationships, and make responsible 

and caring decisions.” The ever-growing body of research 

around social and emotional learning (SEL) demonstrates that 

there are multiple bene�ts associated with SEL that begin 

during early childhood and continue through adulthood 

(Bleidorn et al., 2019; Danner et al., 2021; Mahoney et al., 

2018; Murano et al., 2020; Taylor et al., 2017).

In the current era of technological innovation, the rampant 

usage of social media and ubiquitous technology have 

provided networks of connection and socialization but have 

also contributed to the rise in reported mental health issues, 

particularly in adolescents. Alarming statistics draw attention 

to these issues in our students and children. Researchers 

have found links between social media use and higher 

depression, envy, lower body satisfaction, and fear of missing 

out (Ellis et al., 2020; Fabris et al., 2020; Jarman et al., 2021; 

Radovic et al., 2017). National surveys of adolescents in the 

United States show that 31.9% had anxiety and 13.3% had 

depression (National Institute of Mental Health, 2017; 2019). 

The Centers for Disease Control and Prevention reports that 

25% of students in the United States have been bullied, 19% 

have seriously considered attempting suicide, 11% have 

experienced sexual violence, and 9% have made a suicide 

attempt (CDC, 2020). Results from the 2019 Monitoring the 

Future study show that 38% of 12th graders nationally have 

used illicit drugs in the past year, and 4–6% have misused 

prescription drugs in the past year (National Institute of 

Health, 2020). 

It is evident that schools can no longer ignore these issues 

that are plaguing our students, as the issues impede 

students’ learning. At least two-thirds of high school students 

agree that attending a school focused on SEL would help 

improve relationships with teachers and peers, their learning 

of academic material, and their preparation for college, 

careers, and citizenship (DePaoli et al., 2018).

Not only do the students acknowledge that being taught 

these skills would be bene�cial, but an overwhelming 

majority of administrators (96%), teachers (93%), and 

parents (81%) also believe that SEL is just as important as 

academic learning (McGraw Hill, 2018). Almost all (99%) 

principals surveyed answered that social and emotional skills 

are teachable in a school setting, and 95% felt very fairly 

committed to developing students’ social and emotional 

skills in their schools (DePaoli et al., 2017). More than 9 in 10 

teachers want a greater focus on SEL in schools, and 80% of 

teachers want more support to address SEL (Bridgeland et 

al., 2013). Beyond the school community, 3 out of 5 parents 

and caregivers say that being happy/not overly stressed is 

more important than academics (Learning Heroes, 2018). 

Additionally, 8 in 10 employers say that social and emotional 

skills are the most important skills for success but are also the 

hardest skills to �nd (Cunningham & Villasenor, 2016).

Therefore, addressing the social and emotional needs 

of students is paramount and an issue that district 

administrators and educators can no longer sideline. 

THE NEED FOR SOCIAL AND 
EMOTIONAL LEARNING
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BENEFITS OF SEL
Research has supported the notion that SEL instruction is 

crucial not only to enhance students’ well-being but also to 

increase students’ academic achievement. A meta-analysis 

of 82 school-based SEL programs for K–12 students found 

that in follow-up assessments, an average of 3.5 years after 

the last intervention, these programs led to student gains 

that were an average of 13 percentile points higher than the 

gains of students not in SEL programs (Taylor et al., 2017). 

A meta-analysis on 40 studies that examined the effects 

of pre-K–12 SEL interventions on academic achievement 

found positive effects of SEL on math (ES = +0.26), reading 

(ES = +0.25), and science (ES = +0.19) (Corcoran et al., 

2018). Another meta-analysis of 48 interventions for 

preschool students found bene�ts of SEL interventions on 

the development of social and emotional skills and the 

reduction of problem behaviors, with the largest effects 

found for targeted interventions delivered to students 

identi�ed as at risk (Murano et al., 2020).

However, the bene�ts do not stop there. The research 

overwhelmingly shows that there are also many crucial 

real-life bene�ts for students now and in the future. These 

bene�ts include, but are not limited to, improved social 

behavior and emotional well-being, better physical and 

mental health, higher graduation rates, greater lifetime 

earnings, and reduced criminal activity and substance 

use (Jones et al., 2016; Jones et al., 2019; Mahoney et 

al., 2018). A recent meta-analysis of 82 research studies 

involving 100,000 students worldwide found that this 

impact was long-term, lasting from six months to 18 years 

(Taylor et al., 2017). Another study found results in a return 

on investment of 11 to 1, such that for every $1 invested 

there is an $11 return (Bel�eld et al., 2015). Bene�ts 

were the same regardless of socioeconomic background, 

students’ race, or school location.

Research also shows that when teachers receive SEL 

training as part of their professional development, there are 

resulting bene�ts for the teachers as well as their students. 

A recent meta-analysis of 43 studies that examined the 

effects of providing SEL interventions to in-service pre-K–12 

teachers found that SEL training signi�cantly and positively 

increased teachers’ social and emotional competence and 

well-being, and decreased their psychological distress 

(Oliveira et al., 2021). Studies have also shown that 

mindfulness-based SEL programs for in-service teachers 

increase the quality of their classroom interactions and 

classroom management (Harris et al., 2016; Jennings et al., 

2017).

As evidenced above, the bene�ts of SEL are far reaching, 

going beyond individual students to impact schools, the 

communities they serve, and our greater global society. As 

such, SEL has become an area of focus for school districts 

across the nation. With national education policies that 

have pushed learning standards and standardized tests 

in the name of equitable educational opportunities for all 

students not achieving the desired results, SEL has become 

a priority for leaders from education, research, policy, 

business, the military, and more as we move from a nation 

at risk to a nation at hope (National Commission on Social, 

Emotional, and Academic Development [NCSEAD], 2019). 

It is the hope of the commission, as well as the young 

people, parents, teachers, school and district leaders, 

community leaders, and experts that it represents, that, 

when implemented well, SEL will transform schools into 

truly equitable environments “where the minds and spirits 

of children can thrive” (NCSEAD, 2019, p.19).
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THE CASEL AND NCSEAD 
FRAMEWORKS

THE CASEL FRAMEWORK
The Collaborative for Academic, Social, Emotional Learning 

(CASEL) provides an SEL framework that takes an ecological 

approach to social and emotional development. The 

guidelines recognize that multiple environments, including 

the classroom, the school, the student’s home, and the 

larger community, interact to support or inhibit social and 

emotional development. It also incorporates a focus on 

SEL curriculum and instruction, school-wide practices and 

policies, and family and community partnerships. The CASEL 

framework promotes SEL instruction to be SAFE: Sequenced, 

Active, Focused, and Explicit.

More than just a program or lesson, SEL is about how 

teaching and learning happen, as well as what one chooses 

to teach and where learning will occur. Within the CASEL 

framework are the �ve core competencies listed below. When 

prioritized across settings—districts, schools, classrooms, 

families, and the wider community—SEL competencies can 

prepare students for academic success, school and civic 

engagement, health and wellness, and ful�lling careers 

(CASEL, 2020).

1.  Self-awareness: The individual’s ability to recognize and 

label their emotions, to recognize their strengths, and to 

build skills related to con�dence and self-ef�cacy. 

2.  Self-management: The ability to regulate one’s actions, 

thoughts, and emotions in any situation or environment. 

This competency includes skills such as impulse control, 

stress management, self-motivation, perseverance, goal 

setting, and organizational skills. 

3.  Social awareness: This competency is related to 

understanding that other people have different 

perspectives and are worthy of respect. It includes having 

empathy for others and appreciating diversity. These  

skills center around listening and working to understand 

other people. 

4.  Relationship skills: These skills involve the ability to create 

and maintain healthy relationships with people regardless 

of their abilities or backgrounds. This competency focuses 

on social engagement, communicating clearly, working 

cooperatively, and negotiating con�ict, as well as seeking 

and offering help. 

5.  Responsible decision-making: This includes making 

personal and social choices that are related to ethics, 

safety, and social norms, as well as considering the 

consequences of those choices. Skills related to this 

competency involve analyzing situations, recognizing and 

solving problems, and evaluating ethical responsibility.

© Collaborative for Academic, Social, and Emotional Learning. 
www.casel.org
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COGNITIVE

Including the ability to:

• Focus and pay attention

• Set goals

• Plan and organize

• Persevere

• Problem solve

SOCIAL & 
INTERPERSONAL

Including the ability to:

• Navigate social situations

• Resolve con�icts

• Demonstrate respect 
towards others

• Cooperate and work  
on a team

• Self-advocate and 
demonstrate agency

EMOTIONAL

Including the ability to:

• Recognize and manage 
one's emotions

• Understand the emotions 
and perspectives of others

• Demonstrate empathy

• Cope with frustration  
and stress

Evidence Base for How Learning Happens
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Content and
Learning

Experiences

Aspen Institute National Commission on Social, Emotional, and Academic Development

THE NCSEAD FRAMEWORK
To expand upon the CASEL guidelines, the National 

Commission on Social, Emotional, and Academic 

Development (NCSEAD, 2019) developed an SEL 

framework that encapsulates a multi-faceted framework 

stating that "learning has many dimensions, and they are 

inextricably linked" (p.15). 

The framework proposes three main dimensions that are 

needed to equip students to engage in rigorous academic 

content and learning experiences: 1) social, emotional, and 

cognitive skills and competencies; 2) attitudes, beliefs, and 

mindsets; and 3) character and values. These dimensions 

develop interdependently and are entwined to promote 

academic achievement. Relationships within and between 

the home, school, and greater community are central 

in�uencers of meaningful learning and development.



11   |   FRAMEWORK: WHAT IS SEL?

EDUCATING THE WHOLE CHILD 
WITHIN A WHOLE SCHOOL  
AND A WHOLE COMMUNITY
The whole child approach to learning is a research-centered 

model for teachers and school administrators alike. It is a 

multifaceted approach that highlights multiple systems at  

work inside the school, including content and pedagogy, 

addressing barriers to learning, and creating conducive  

spaces for teachers and students to do their work. 

Drawing on a research synthesis from the �elds of learning 

sciences and child development, Darling-Hammond et al. 

(2019) propose a framework in support of the whole child 

within a whole school and a whole community approach 

as the way to provide optimal learning and developmental 

outcomes for all students, teachers, and schools. Grounded 

in the standpoint that children and the many contexts 

that they experience are interrelated, the framework 

demonstrates how physical, psychological, cognitive, social, 

and emotional processes  

are mutually in�uential in producing learning (Fisher & Bidell, 

2006; Lerner & Callina, 2013). Speci�cally, it highlights four 

components of a whole child approach that schools should 

incorporate in order to achieve the learning  

outcomes that they seek:

1. A supportive environment that includes a caring,  

culturally responsive learning community where students 

are well-known and valued; structures that allow for 

continuity in relationships, consistency in practices, and 

predictability in routines; and relational trust between 

and among staff, students, and parents

2. Productive instructional strategies integrated within 

meaningful work that actively engages students in tasks 

that help them achieve conceptual understanding and 

transferable knowledge and skills; inquiry interwoven 

with explicit instruction and well-scaffolded opportunities 

to practice and apply learning; collaborative learning 

opportunities in which students question, explain, and 

elaborate their thoughts as they co-construct solutions; 

ongoing diagnostic assessments and opportunities to 

receive timely and helpful feedback; and opportunities 

to develop metacognitive skills through planning 

and management of complex tasks, self- and peer-

assessment, and re�ection on learning

3. SEL opportunities that incorporate explicit instruction 

in social, emotional, and cognitive skills, such as 

intrapersonal awareness, interpersonal skills, con�ict 

resolution, and good decision-making; opportunities 

to learn and use social-emotional skills, habits, and 

mindsets throughout all aspects of the school’s work 

in and outside of the classroom; and educative and 

restorative approaches to classroom management 

and discipline, so that students learn responsibility for 

themselves and their community

4. A system of supports that provides access to integrated 

physical health, mental health, and social service 

supports; extended learning opportunities that nurture 

positive relationships, support enrichment and mastery 

learning, and close achievement gaps; and multi-tiered 

systems of support to address learning barriers both 

in and outside of the classroom based on a shared 

developmental framework uniting a capable and stable 

staff with families and support providers

This approach implores communities, educators, and 

key decision makers to work together to ensure the 

implementation of policies that would result in successful 

learners who are knowledgeable, emotionally and physically 

healthy, civically active, artistically engaged, prepared 

for economic self-suf�ciency, and ready for adulthood 

(Association for Supervision and Curriculum Development 

THE WHOLE CHILD APPROACH  
TO LEARNING
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[ASCD], 2007). It requires a reimagining of the learning 

environment to join academic content with students’ social, 

emotional, and cognitive development throughout the day. 

It requires faith in the strong research base that supports 

the incorporation of SEL both in and outside of school to 

strengthen academic learning as opposed to viewing SEL 

as something that takes away from it (NCSEAD, 2019). A 

climate that respects and protects basic civil,  

political, economic, social, and cultural rights is 

fundamental to the promotion of a better world (World 

Health Organization, 2004).
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A STRATEGY-BASED APPROACH 
TO SEL
Based on interviews with educators across the country, 

researchers from the Harvard Graduate School of Education 

report four common challenges of SEL programs (Bailey et 

al., 2019): 

1. SEL programs feel irrelevant because they don’t 

accurately re�ect students’ lived experiences.

2. Competing academic priorities leave insuf�cient time 

for SEL.

3. Teachers and staff do not receive enough support to 

implement SEL programs successfully.

4. SEL programs feature rigid lesson plans that do not 

allow teachers to respond to students’ needs.

Based on their research, Bailey and colleagues (2019) 

suggest an alternative strategic approach to SEL that is 

developmental, �exible, and local.
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IMPORTANCE OF TEACHERS’ 
WELL-BEING
Far too many teachers are stressed and emotionally 

exhausted, and rates of burnout, stress, depression, and 

attrition among teachers are high (Luthar & Mendes, 2020; 

Rajendran et al., 2020). A recent international survey of 

over 250,000 teachers in 15,000 schools around the world 

found that 49% of teachers worldwide and 52% of teachers 

in the United States reported experiences “a lot” or “quite 

a bit” of stress at work, and 25% of teachers worldwide and 

26% of teachers in the United States reported the desire to 

leave the teaching profession (Organization for Economic 

Cooperation and Development [OECD], 2020). 

These �ndings are very disturbing as teachers’ emotional 

state affects students’ learning and student outcomes. 

Students learn less when teachers are stressed and when 

they sense teacher hostility. Evidence from developmental 

science clearly shows that the resilience and well-being 

of children depends on the psychological health of their 

adult caregivers—a group including parents and educators 

(Luthar & Mendes, 2020; National Academy of Science, 

Engineering, and Medicine [NASEM], 2019). In a survey 

of over 4,000 teachers and faculty administered during 

the �rst three months of the COVID-19 pandemic, one 

in four females and one in �ve males reported clinically 

signi�cant levels of burnout (Authentic Connections, 2020). 

Analyses showed that the top three predictors of teacher 

burnout were 1) daily structure, 2) interpersonal support, 

and 3) feelings that their concerns were being heard and 

addressed by administrators at school. Moreover, teachers 

and faculty who had signi�cant caregiving responsibilities 

at home (i.e., for children or for dependent adults) were 

especially vulnerable to burnout and stress.  

Other studies have shown that teachers who reported 

higher levels of burnout had students with higher levels 

of the stress hormone cortisol each morning, suggesting 

classroom tensions could be “contagious” (Oberle & 

Schonert-Reichl, 2016), and that teachers who showed 

higher levels of stress at the beginning of the year 

displayed fewer effective teaching strategies over the rest 

of the school year, including clear instruction, effective 

classroom management, and creation of a safe and 

stimulating classroom climate for their students, than did 

the teachers with lower initial stress levels (Sparks, 2017). 

These �ndings are critical to address because of evidence 

showing that there are signi�cant costs of teacher burnout 

for not only teachers themselves but also for those they 

care for—their students, and also their own family members 

at home (Luthar & Mendes, 2020; NASEM, 2019).

These struggles must be recognized as the positive 

impact of caring relationships is signi�cant. Children who 

have positive relationships with adults—those that are 

contextually and developmentally appropriate, reciprocal, 

reliable, and �exible—typically have more access to 

interactions that support social and emotional learning 

(Brion-Meisels & Jones, 2012). 

To better support teachers in managing stress, school 

districts are �nding ways to foster SEL within teachers. For 

example, within CASEL’s Collaborating Districts Initiative 

(CDI), partner districts are focusing on the need for adult 

SEL, such that teachers, school leaders, and all staff have 

the self-awareness, social awareness, and relationship skills 

that are needed to support students in the development of 

social-emotional skills. This includes examining one’s own 

biases when learning to engage in culturally responsive 

practice with students from cultures that are different from 

one’s own (CASEL, 2017; Niemi, 2019). Some targeted 

strategies that districts can implement to support teachers 

in their own SEL, as well as that of their students, include 

the following: 

 �v Offering professional development tied to 

emotional resilience: Start with emotional literacy 

in learning to understand, name, and engage with 

emotions in healthy ways.

 �v Showing the value of self-care: Administrators 

should model taking care of themselves and give 

others permission to do so.

 �v Fostering mindfulness practices: These are 

indispensable and invaluable in helping educators 

to be present at any moment in order to make 

clearheaded decisions about how to respond to 

challenging students and situations immediately.

 �v Providing pre-service training in emotional 

intelligence: All parties must commit to  

cultivating emotional intelligence and resilience  

and managing stress.

Teachers who possess social and emotional competencies 

are more likely to stay in the classroom longer. They 

are better able to protect themselves from burnout by 

developing and managing nurturing relationships with their 

students, managing behavior in their classrooms, serving 

as behavioral role models for children, and regulating their 

own emotions (Jennings & Greenberg, 2009).
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CASEL (2022) promotes transformative SEL, which is a 

“process whereby young people and adults build strong, 

respectful, and lasting relationships that facilitate co-learning 

to critically examine root causes of inequity, and to develop 

collaborative solutions that lead to personal, community, 

and societal well-being.” Transformative SEL supports 

the implementation of SEL practices to help transform 

inequitable settings and systems and advocates for justice-

oriented civic engagement.  

Evidence from research shows that the combination of 

social inequities and traumatic experiences is a mediator of 

stress and is a risk factor for poor physical and mental health 

in children and adults alike (Adams et al., 2020; Anda et 

al., 2020; Fortuna et al., 2020; Herringa, 2017). Therefore, 

schools are encouraged to elevate students’ cultural assets, 

student voice, and agency and collaborate with families to 

develop culturally responsive strategies and approaches to 

enhance students’ SEL. 

Transformative SEL helps promote social justice through 

increased engagement and civic life (Jagers et al., 2019). 

Social justice refers to providing fair opportunities and 

privileges to all individuals of society regardless of race/

ethnicity, gender, ability, etc. Schools can promote social 

justice by beginning with broadening students’ worldviews 

and perspectives of different ideas and backgrounds. 

Promoting safe learning environments encourages students 

to become empathetic individuals and citizens in the greater 

community.

The ultimate goal of transformative SEL is equity: this 

includes equitable learning environments as well as equitable 

outcomes for all students regardless of their race, gender, 

ethnicity, language, disability, family background, or family 

income (Council of Chief State School Of�cers, 2017). 

Within a transformative SEL framework, the �ve core CASEL 

competencies are expressed as: culture, identity, agency, 

belonging, and engagement (Jagers et al., 2019).

According to CASEL, the core principles of transformative 

SEL include:

 �v Authentic partnering among students and adults  

with a deep focus on sharing power and decision-

making between young people, educators, families, 

and communities.

 �v Academic content that integrates issues of race, class 

and culture.

 �v Instruction that honors and makes connections 

to students’ lived experiences and identities, and 

scaffolds learning to build an understanding of 

others’ lived experiences.

 �v Enhancing and foregrounding social and  

emotional competencies needed for civic 

engagement and social change, such as re�ecting on 

personal and social identities, examining prejudices 

and biases, interrogating social norms, disrupting 

and resisting inequities, and co-constructing 

equitable and just solutions.

 �v Prioritizing students’ individual and collective agency 

to take action for more just schools and communities.

 �v Focus on creating belonging and engagement for  

all individuals (CASEL, 2022).

TRANSFORMATIVE SEL
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SEL outcomes can be assessed in many ways, including 

self-report surveys, interview protocols, observer reports, and 

performance-based assessments (CASEL, 2021). This section 

provides an overview of the strengths and limitations of each 

method. 

Self-report surveys are questionnaires that require 

students to provide ratings of their own abilities, beliefs, 

or feelings. Advantages of self-report surveys include ease 

of administration and cost ef�ciency, while disadvantages 

include potential for bias, especially memory effects (i.e., 

respondents may not accurately recall behaviors or actions), 

social desirability biases (i.e., respondents may provide 

answers they think are “correct” or “desirable”), and 

reference biases (i.e., respondents may base their self-ratings 

on their evaluations of others) (CASEL, 2021).

Interview protocols require an interviewer to ask questions 

or to prompt responses about a prescribed topic or issue; 

advantages include the ability to gather in-depth responses 

without requiring any reading ability from respondents, while 

disadvantages include the time and resources required to 

administer as well as the same biases that affect self-report 

surveys (CASEL, 2021).

Observer reports ask a teacher, parent, or clinician to 

use a rating scale or structured rubric to evaluate student 

behaviors (e.g., self-management and relationship skills); 

advantages including being free from self-report biases 

and being easier to use with younger students (i.e., those 

who lack the reading skills or self-awareness to complete 

a survey), while disadvantages include the time and cost 

of administration, the potential for observer bias, and the 

restriction to measuring only observable behaviors and not 

beliefs, feelings, or awareness (CASEL, 2021).

Performance-based assessments are structured tasks, 

games, or simulations that provide structured opportunities 

for students demonstrate their SEL skills in a “real-world” 

scenario; the primary advantage is the freedom from 

subjective judgments, while the disadvantages include  

time and cost for training, administration, and scoring 

(CASEL, 2021). 

An interactive compilation of SEL assessments screened and selected by CASEL 

can be accessed at https://measuringsel.casel.org/assessment-guide.

SEL ASSESSMENTS
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BEST PRACTICES FOR SEL 
ASSESSMENT
In a recent synthesis of SEL research, Jones and colleagues 

(2019) recommend two core principles for SEL intervention 

and assessment. First, the researchers recommend that 

precision in terminology is essential to avoid the problematic 

“jingle jangle fallacy” of educational and psychological 

science, in which the same name is used to refer to different 

constructs (e.g., in the context of SEL, executive function 

is used to mean both self-regulation and working memory) 

and different names are used to refer to the same construct 

(e.g, 21st-Century Skills, Lifelong Learning Skills, Character 

Skills have all been used interchangeably with SEL). Second, 

given that no single assessment is complete or perfect, 

researchers recommend combining assessment data from 

multiple informants, types, instruments, and points in time 

when possible to seek convergent validity (Jones et al., 2019, 

Ura et al., 2020).

Additionally, SEL researchers have put forth the following six 

guidelines for gathering reliable and valid assessment data 

(Campbell et al., 2016; Jones et al., 2016; Schoon, 2021):

1. Measures should be developmentally-appropriate in 

scope and content;

2. Measures should be culturally-appropriate;

3. Measures should cover a comprehensive set of 

domains;

4. Administration should not take too long and should 

not put too much burden on the respondents;

5. There should not be too many training requirements 

for the administrator or observer; and

6. There should be consideration for assessment context, 

taking into account the setting of the assessment, as 

well as variations in expression across subgroups or 

across different cultures. 
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KEY PRINCIPLES FOR 
EFFECTIVE SEL PROGRAMS
In schools that incorporate SEL at full scale, students 

experience increased academic gains as they are better 

equipped to persevere and thus master dif�cult academic 

content and concepts (Durlak et al., 2011; Mahoney et al., 

2018; Taylor et al., 2017). Researchers attribute this to 

 the nature of the learning—learning that is steeped in  

instructional practices and learning environments that  

re�ect what is known about how people actually learn 

(Darling-Hammond et al., 2019). 

In their extensive site visits and interviews, the National  

Commission on Social, Emotional, and Academic 

Development (2019) observed that when schools with a clear 

vision of what it means to educate the whole child within a 

whole school and whole community framework put together 

key principles (see diagram below), learning experiences 

occur where highly engaged students take ownership and 

�nd purpose in their learning. They build the traits needed 

for active, productive citizenship as they engage in explicit 

opportunities to contribute to their school and community  

and receive recognition for their efforts.

RAISING STUDENT  
ACHIEVEMENT

Learning and development are deeply 
influenced by the larger familial, community, and 
social contexts in which students grow. Learning 

settings that support young people’s 
comprehensive growth often focus on 

3 essential elements:

LEARNING SETTINGS STUDENT EXPERIENCES STUDENT OUTCOMES

These settings can lead to learning
experiences where young people are more 
likely to be engaged and grasp complex

academic content:

The evidence shows that students
who experience these learning settings
are more likely to achieve success both

now and in the future:

Teaching and
practicing social,
emotional, and
cognitive skills.

Safe, relationship-based,
and equitable learning 

environments

Embedding
social,

emotional, and 
cognitive skills
into academic

learning

Rigorous academic 
content and learning 

experiences Academic
success and
educational
attainment

Civic and 
community 
engagement

Life well-being 
(e.g., physical, 

family, and 
emotional 
well-being)

Workforce
and career
readiness

Engagement, owner-
ship, and purpose

Sense of belonging and 
connection to community

Aspen Institute National Commission on Social, Emotional, and Academic Development
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CASEL’S THEORY OF ACTION
In its work with the Collaborating Districts Initiative (CDI), 

CASEL developed and tested a Theory of Action for districts 

incorporating SEL into every aspect of the school day. The 

Theory of Action is outlined in a district implementation 

rubric that includes the following elements:

1. Conduct SEL-related resource and needs assessment.

2. Develop a district-wide vision that prioritizes 

academic, social, and emotional learning for  

all students.

3. Develop expertise in academic, social, and emotional 

learning theory, research, and practice  

at the central of�ce level.

4.  Design and implement effective professional 

development programs to build internal  

capacity for developing academic, social,  

and emotional learning.

5. Align resources to support academic, social, and 

emotional learning and programming.

6. Communicate about academic, social, and emotional 

learning with a variety of stakeholders.

7. Establish K–12 learning standards for students’ social 

and emotional competence.

8. Adopt and implement evidence-based programs for 

academic and SEL in all schools.

9. Integrate SEL programming with other existing 

initiatives, including academic improvement, at  

the district and school levels.

10. Establish systems to continuously improve academic, 

social, and emotional learning programming through 

inquiry and data collection.

 

An evaluation of the CDI project was conducted 

during the �rst four years of work for eight large urban 

districts implementing SEL for all students to determine 

implementation of elements included in the Theory of Action, 

as well as district and student outcomes. The evaluation 

demonstrated that not only is school-wide SEL programming 

feasible, but that there are positive student learning 

outcomes (American Institutes for Research [AIR], 2015). 

 �v Districts were able to install, implement, and take 

steps to institutionalize SEL, even when senior 

leadership changed. When faced with budgetary 

challenges, districts continued to develop and 

sustain a strong commitment to the systematic 

implementation of SEL. SEL made it into strategic 

plans, and there was signi�cant progress in aligning 

and integrating SEL with other district initiatives  

and priorities. 

 �v Across the districts, students’ academic, as well  

as behavioral, outcomes were more positive in  

the SEL implementation years than they had been 

in the years prior to implementation. Performance 

on state achievement tests and GPA outcomes were 

signi�cantly higher in the SEL implementation years 

for three out of the four districts who  

collected this data.

To implement SEL in the classroom, CASEL has developed 

two program guides divided by grade levels. For more 

information, visit the CASEL website to access the 2013 

CASEL Guide: Effective Social and Emotional Learning 

Programs – Preschool and Elementary School Edition and the 

2015 CASEL Guide: Effective Social and Emotional Learning 

Programs – Middle and High School Edition.
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Based on the breadth of evidence demonstrating the bene�ts of attending to students' and 

educators' social and emotional learning, HMH is committed to providing high-quality programs 

and service offerings that integrate social and emotional learning throughout the students' 

learning experience. 
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Student (Whole Child)

Social and Emotional Skills
• Self-awareness

• Self-management

• Social awareness

• Relationship skills

• Responsible decision-
making

HMH

Professional Services
• Provide effective 

professional learning 
services and 
ongoing program 
and practice-based 
coaching support

Programs
• Offer high-quality 

programs integrating 
SEL into core and 
supplemental 
intervention products

Resources
• Develop SEL 

resources for 
students, teachers, 
and parents

Cognitive  Skills

• Executive functioning

• Working memory

• Processing speed, etc.

COMMUNITIES & FAMILIES
• Safer and more accepting 

communities

• Increased family engagement

SCHOOLS
• Safer learning environment
• Increased academic achievement
• Increased school attendance
• Decreased disciplinary incidents

STUDENTS
Academic Outcomes
• Increased academic achievement

Social and Emotional Outcomes
• Increased engagement
• Increased motivation
• Increased SEL competencies

Mental Health, Physical Health, and 
Behavioral Outcomes
• Positive well-being
• Positive behavior (in and out of 

classroom)
• Increased school attendance
• Decreased stress
• Decreased disciplinary incidents

TEACHERS
Instructional Outcomes
• Enhanced teacher practice
• Ongoing professional learning

Social and Emotional Outcomes
• Increased motivation and 

engagement
• Increased SEL competencies

Mental and Physical Health 
Outcomes
• Positive well-being
• Decreased stress

Teachers
• Experience

• Well-being

• SEL competency

• Pedagogical skill

Communities & 
Families

• Provide resources 
for families to 
reinforce SEL 
development with 
their children

• Help establish 
a supportive 
community

Schools/
Administration
• Provide necessary 

resources and 
training for support

• Help establish 
supportive learning 
environments

• Promote a 
healthy culture & 
relationships

Classrooms
• Help establish a 

safe environment

• Promote healthy 
relationships

• Deliver high-quality 
instruction

• Establish classroom 
management

INPUT OUTPUT

Content Knowledge

(Academic Domains)
• Literacy

• Mathematics

• Science

• Social Studies

• Language

• Arts

HMH SEL LOGIC MODEL
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SYSTEM-WIDE APPROACH

We believe in a multi-tiered, system-wide approach that 

embeds SEL into teaching and learning designed to 

effectively engage and support the school community.  

This is an approach that has been adopted by many schools 

to address students’ academic, social, and emotional needs. 

Utilizing a Multi-Tiered System of Supports (MTSS) creates 

a coherent continuum of evidence-based, system-wide 

practices that provide a rapid response to the academic and 

behavioral needs of students. There is frequent data-based 

monitoring to inform instructional decision-making so as 

to empower all students to achieve high standards (Kansas 

Technical Assistance System Network, 2008).

Within MTSS, Response to Intervention (RTI) is incorporated 

with Positive Behavioral Interventions and Supports (PBIS). 

RTI Tier 1 supports consist of social and emotional skills 

instruction being integrated into the work of the whole 

class. All students receive this SEL instruction, whether 

embedded in a content-area curriculum or delivered as a 

standalone SEL program. For Tier 2, supports may consist  

of small-group counseling or problem-solving working 

groups, where students exhibiting similar behaviors are 

grouped together for targeted instruction. A Tier 3 support 

requires intensive instruction including, but not limited to, 

one-on-one counseling or crisis management.  

Positive Behavioral Interventions and Supports (PBIS) 

provide supports that increase in intensity based on 

students’ behavioral and social needs. The purpose of 

PBIS is to take a proactive approach to addressing school 

discipline by promoting positive behaviors school-wide, 

identifying problem behaviors early, and responding to 

and reducing those behaviors through research-based 

instruction and intervention (Stewart et al., 2007).

At each level, key components of the model include 

clearly de�ned expectations explicitly taught to all 

students, opportunities for students to practice the skills, 

reinforcement for students who meet expectations, and a 

system for monitoring student progress (Lane et al., 2006; 

Sugai et al., 2000).

Effective PBIS implementations can be found in schools and 

districts that:

 �v Foster positive social interactions between students, 

teachers, and administrators; 

 �v Teach behavioral expectations in a socially and age-

appropriate way; 

 �v Reinforce positive behavior with methods that are 

targeted toward students; and

 �v Use implementation and student-level data to drive 

instruction and intervention 

(Bruhn et al., 2014).

Schools that have a culture that utilizes MTSS can establish 

the social and emotional supports that are needed for all 

children to achieve both academic and social-emotional 

success. These schools have demonstrated increased 

achievement on both academic and social measures (Cohen 

et al., 2007).
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HMH supports students' academic and behavioral goals with an MTSS model.

B
ehavioral S

ystem
s (P

B
IS

)

Ac
ad

em
ic

 S
ys

te
m

s 
(R

TI
)

Intensive

Targeted

Universal

HMH SEL MULTI-TIERED SYSTEM OF SUPPORT

Liaison with mental 
health professionals

Liaison with mental 
health professionals

• Individual coaching

• Individualized PL on 
speci�c SEL strategies

• Providing resources 
and support systems 
for individualized 
needs Liaison with mental 

health professionals

Liaison with mental health 
professionals

Liaison with mental 
health professionals

• Small-group 
counseling

• Targeted small-group 
SEL instruction

• SEL components 
integrated in content-
speci�c intervention 
programs (e.g., Read 
180, Math 180)

• Supplemental SEL 
programs (e.g., Hero 
Academy)

• SEL classroom library

• Coaching a team of 
educators on speci�c 
SEL strategies and 
implementation (e.g., 
Coaching Studio)

• Teachers collaborate 
with school 
psychologists, parents, 
etc.

• Professional Learning 
Communities

• Providing resources 
and support systems

• Needs assessments

• Community resources 
(parent portal)

• Providing resources for 
support groups (ELs, 
dyslexia, SPED, etc.)

• Universal SEL strategies 
that can be used on 
individual students 
when needed (e.g., 
mindfulness)

• Whole-group SEL 
instruction

• Building trusting 
relationships between 
teacher and students

• SEL components 
integrated in content-
speci�c core programs 
(e.g., Intros)

• Professional learning 
on SEL supports and 
implementation

• Getting Started 
training

• Teachers/Leaders can 
model positive SEL 
behavior, attitudes, 
mindsets, etc.

• Providing resources 
(posters, brochures, 
etc.)

• Wellness promotion

• District-wide campaign

• One Book, One School 
(HMH trade book)

• Providing resources 
and support systems

• Needs assessments 
(data analysis and 
reporting)

• Communication 
with parents (PTO, 
newsletters)

• Raising awareness

• Community resources 
(parent portal)

• Community events with 
motivational speakers

Student/Classroom HMH Program Teacher/Leader (PL) District Community/Family 
Engagement
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HOW OUR PROGRAMS DELIVER

CORE ELA

HMH Into Reading

HMH Into Reading® incorporates the latest research, 

strategies, and practices, including those outlined in the 

�ve competencies of the CASEL framework, to build a 

community of curious, resilient learners who develop a 

growth mindset and persist in the face of challenge. HMH 

Into Reading provides SEL opportunities for instruction and 

practice in several ways.

The social and emotional learning opportunities begin with 

27 SEL Anchor Charts across the K–2 and 3–5 grade spans. 

There are two to four charts per CASEL competency that 

touch on key concepts through student-friendly explanations 

and fun artwork. The SEL Anchor Charts are the basis of SEL 

opportunities throughout the program.
©
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