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The mission of the Pennsylvania 

Training and Technical Assistance 

Network (PaTTAN) is to support 

the efforts and initiatives of the 

Bureau of Special Education, and to 

build the capacity of local educational 

agencies to serve students who 

receive special education services. 
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PDE’s Commitment to Least Restrictive Environment (LRE) 

Our goal for each child is to ensure 

Individualized Education Program (IEP) 

teams begin with the general 

education setting with the use of 

Supplementary Aids and Services 

before considering a                            

more restrictive environment. 

About Today’s Session 

 

• PowerPoint handout for today’s session 

is located on the PaTTAN website 

www.pattan.net 

 

• Participants will be muted on the 

webinar, but may submit written 

questions to presenters 
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http://www.pattan.net/
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Goals for Today’s Session 

Participants will be able to: 

• Describe the relationship of Measurable Annual 

Goals (MAGs) to the Secondary Transition Process  

• Explain the rationale for  Standards-Aligned 

Measurable Annual Goals for students ages 14 and 

older 

• Practice developing Standards-Aligned MAGs for 

skill deficits in order to: 

– improve academic achievement  

– assist students in reaching their post-secondary 

goals 

 

5 

Advance Organizer 

 Secondary Transition:  The Context 

 Standards-Aligned System and IEPs:  The 

Connection 

 Measurable Annual Goals in the IEP:  The Basics 

 Standards-Aligned Measurable Annual Goals: 

The Process 

 Writing Standards-Aligned Measurable Annual 

Goals:  Your Turn 

 Wrap-up and Questions 

6 
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Secondary Transition:   

The Context 
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Beginning with the end in mind… 

We strive to ensure that each student: 

• Is proficient in core subjects 

• Graduates from high school, ready 

for post-secondary education & 

career 

• Achieves equitable outcomes, 

regardless of background, condition 

or circumstances 

8 
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Individuals with Disabilities Education Act 

IDEA 2004 

Primary Purpose 

• To ensure that all children with disabilities 

have available to them a free appropriate 

public education that emphasizes special 

education and related services designed to 

meet their unique needs and prepare them 

for further education, employment, and 

independent living H.R.1350 (IDEA 2004) 

9 

What is Secondary Transition? 

• “a coordinated set of activities for a child 

with a disability that is designed within a result-

oriented process, that is focused on improving 

the academic and functional achievement of the 

child with a disability to facilitate the child’s 

movement from school to post-school 

activities, including post-secondary education, 

vocational education, integrated employment 

(including supported employment), continuing and 

adult education, adult services, independent living, 

or community participation.” (IDEA 2004) 
10 
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Six Step Process for Addressing Transition  

Step One:   Use assessment to identify the student’s post-  

  secondary desired goals or vision.  

Step Two:   Describe the student’s Present Levels of   

  Academic Achievement / Functional Performance  

  (PLAAFP), embedding Assessment data 

Step Three:  Establish Transition Team partnerships 

Step Four:   Design a Transition Plan that includes courses   

  of study and Services/Activities (transition grid) 

Step Five:   Determine Measurable Annual Goals that address 

  skill deficits and lead to post-secondary goals  

Step Six: Monitor progress and adjust instruction based on  

  data 
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Pennsylvania Training and Technical Assistance Network 
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Standards-Aligned  

System and the IEP:  

The Connection 

13 

A Teacher’s Questions 

 

“Why is it important that I 

write Standards-Aligned 

Measurable Annual Goals for 

my students?”  

 

 

 

 

14 
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PA’s Standards-Aligned System (SAS) 

 www.pdesas.org / 

Big Ideas 
Concepts 

Competencies 

15 

PA’s SAS Web Portal 

16 

http://www.pde.state.pa.us/
http://www.pdesas.org/
http://www.pde.state.pa.us/
http://www.pdesas.org/
http://www.pdesas.org/
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Standards Aligned System (SAS) and IEP 

• The Standards Aligned System is the base for 

content in what is to be learned and in what is to 

be taught, as well as how to most effectively teach 

the content. 

 

• SAS is not a website. 

 

• SAS is making sure that all students receive 

instruction according to the general education 

curriculum. 
17 

SAS and IEP:  Content 

• SAS provides for different ways of representing 

content via: 

– Content Standards and Assessment Anchors 

 

– Curriculum Framework 

• Big Ideas 

• Concepts 

• Competencies 

 
18 
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More About the Curriculum Framework  

• Big Ideas: Declarative statements that describe 

concepts that transcend grade levels.  Big Ideas 

are essential to provide focus on specific content 

for all students. 

  

• Concepts: Describe what students should 

know, key knowledge, as a result of this 

instruction, specific to grade level. 

 

• Competencies: Describe what students should 

be able to do, key skills, as a result of this 

instruction, specific to grade level. 
 

 

19 

SAS and IEP: Assessment 

• SAS provides for differentiated assessment in 

the four types of assessment that all students 

are to experience: 

Summative 

Formative 

Benchmark 

Diagnostic 

• Referenced in present levels of IEP 
20 
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SAS and IEP: Instruction and Climate 

In order to help students reach standards, SAS 

provides:   

• Instruction:  Examples of many different 

techniques, including Interventions  

• Materials and Resources 

• Safe and Supportive Schools:   resources and 

exemplars to promote active student engagement 

in a safe and positive learning environment in 

order to maximize student learning. 
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SAS and IEP 

SAS represents effective practices in 

• Teaching 

• Learning 

• Curriculum 

 

• SAS represents the general education 

curriculum 

22 
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SAS and IEP 

The general education curriculum is not just 

the 

“What” 
but also 

 

“The How” 
(the language of instruction: SDI) 

23 

24 

Standards-Aligned IEPs 

Standards 
Aligned 

Assessment 

Present Educational 
Levels of Academic 

Achievement 

Standards 
Aligned 

Measurable 
Annual Goals 

Specially 
Designed 

Instruction 

Progress 
Monitoring 
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Measurable Annual Goals 

(MAGs) in the IEP: 

The Basics 
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A Teacher’s Questions 

 

“How can the Standards-

Aligned System help me with 

writing my IEPs?” 

 

“What is the starting point 

for writing good Measurable 

Annual Goals?” 

 

 
26 
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Measurable Annual Goals and Transition 

• Keeping in mind the intent of secondary 

transition, and the “coordinated set of 

activities” required by IDEA… 

• For students ages 14-21, every measurable 

annual goal (MAG)  and short term objective 

(STO)  supports the student’s post-  

secondary goals. 
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Measurable Annual Goals (MAG)  

• Are designed to address skill deficits identified 

in  Present Levels and prioritized in Needs 

• Address high-leverage skills needed to progress 

in the curriculum and move towards post-

secondary goals 

• Communicate expectations – project student 

performance at the end of one year of 

instruction 

• Contain measurable, countable data 

• Are written to include progress monitoring 

 

 

 

 

 

28 
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Measurable Annual Goals 

What they are NOT  

• NOT curriculum  

• NOT for subject areas 

• NOT grades or passing a course 

• NOT only for students instructed in special 

education classes 

• NOT activities such as visiting a college fair or 

job shadowing 

• NOT specified as “transition goals” 

• NOT the same as post-secondary goals 
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MAGs Develop Skills 

• Measurable Annual Goals (MAGs) build skills 

to help the student 

– access, participate, and make progress in the  

general curriculum and the life of the school 

and community,  

– AND progress  towards his/her post-

secondary goals…  

 

• Goals must focus on the areas of need that 

will make the biggest difference to the 

student. 30 
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Foundation for MAGs = Baseline Data 

• It is impossible to write clear and 

measurable goals if you don’t have clear 

and measurable Present Levels of 

Academic Achievement and Functional 

Performance. (PLAAFP) 

• Well written present levels provide 

baseline data for targeted skills 

31 

Let’s Review:  Measurable Annual Goals  

Four required parts: 

1. Condition 

2. Student’s Name 

3. Clearly Defined Behavior  

4. Performance Criteria 
 

Adapted from Strategies for Writing Better Goals and Short Term Objectives 
or Benchmarks  by Benjamin Lignugaris/Kraft Nancy Marchand-Martella 
and Ronald Martella  Sept/Oct 2001 Teaching Exceptional Children 

32 



2/7/2012 

17 

Measurable Annual Goals  1. Condition 

• Describes the situation in which the student will 
perform the behavior (e.g.,  accommodations, 
assistance provided prior to or during assessment) 

• Describes material that will be used to evaluate the 
learning 

• May describe the setting for evaluation 

• Examples of conditions:   
• During lunch breaks on the job … 

• Given picture checklists to follow ….. 

• Using graphic organizers for writing assignments… 

• Using  grade level passages… 

• Given a two step direction… 

• Given a grocery list and $20… 

• Using the alarm feature on his cell phone… 
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Measurable Annual Goals   
1. Condition 

Measurable Annual Goals  

2. Student Name 

• IEPs need to be truly individualized  

 

 

34 
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Measurable Annual Goals  

3. Clearly Defined Behavior 

• Use Standards, Anchors or Components of the 

Curriculum Framework (Big Ideas, Concepts, or 

Competencies) as the basis to describe the 

behavior in measurable, observable terms 

• Ask yourself…what will the student actually 

DO? 

– Examples:  Explain, write, read orally, point 

to, solve… 

– Non-examples:  Understand, know, 

recognize, behave, comprehend, improve… 

 

 

 

35 

 
 
 
 

Measurable Annual Goals  

4. Performance Criteria 

3 Parts of Performance Criteria: 
1. Criterion Level 

• How well- the level the student must demonstrate for 
mastery 
 

2. Number of Times Needed to Demonstrate Mastery  
• How consistently the student needs to perform the 

skill(s) before it’s considered “mastered” 
 

3. Evaluation Schedule 
• How frequently the teacher plans to assess the skill 

• HOW progress will be monitored (Note: On the IEP 
form, this is placed in the column to the right of the 
goal.) 

36 
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Measurable Annual Goals at a Glance 
Condition Name Clearly 

Defined 
Behavior 

  

Performance Criteria 
 

 
Describe the 
situation 
(materials, 
settings, 

accommodations) 
in /with which 
the student will 
perform the 
behavior. 
 

 
Describe 
behavior (what 
will she/he  
actually  DO) in 
measurable, 
observable 
terms using 
stems from 
standards  
 

 
The level 
(how well?) 
the student  
must 
demonstrate  
for mastery: 
 

 
Number of 
times needed 
to demonstrate 
mastery (how 
consistently?) 
 

 
Evaluation 
Schedule 
(how often?) 
and method, 
(how 
measured?) 
 

Given…,  
 

he 
she 

will do this, this well, this many 
days/times, 

as 
measured 
this often, 
using this. 

St
u

d
e

n
t’

s 
N

am
e
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Non-Example:  Pam’s Goal 

• Given instruction,  Pam will maintain at least a 

75%  in her classes each nine weeks over the 

course of the year. 

 

• Progress Monitoring: 

– Teacher observations, tests, quizzes, academic 

assignments 

 

38 
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Non-Example:   Kevin’s Reading Goal 

• Given a reading assessment/assignment, Kevin will 

read and understand works of fiction/nonfiction 

literature as well as analyze the use of literary 

elements including characterization, plot, setting, 

theme, point of view, tone, and style, maintaining a 

75% over the course of the year.  
• Standard(s): 

– Learning to read independently 

– Reading Critically in all Content Areas 

– 1.3 Reading, analyzing, and interpreting literature 

• Progress Monitoring:  Teacher observations, quizzes, 

assignments, exams, and journal entries 
39 

Alignment:  Assessment to Goals  

40 

PLAAFP 

• Present Levels of Academic Achievement and Functional 
Performance :  Baseline information that gives a starting point. 

Needs 
• Needs:  Areas of need that must be addressed in the Grid 

Grid 

• Transition Grid:  References MAGs and Activities that will help 
the student to achieve his/her post-school goals 

MAGs 

• Measurable Annual Goals and SDI:  Specific areas of skill deficits 
that will be targeted for instruction and monitoring 

Progress 
Monitoring 

• Progress Monitoring:  How, and how often, we will monitor the 
skill to ensure that student is on track to achieve the goal. 
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Writing Standards-Aligned  

Measurable Annual Goals:  

The Process 

41 

A Teacher’s Questions 

 

“Should all Measurable 

Annual Goals be written to 

Standards?” 

 

“How can I develop 

meaningful Measurable 

Annual Goals that help my 

students perform well in 

school and reach their post-

secondary goals?” 

 

 

 

 

42 
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Standards-Aligned MAGs 

• Are derived from the PA Academic Standards 

– Use language from specific Standards or 

Assessment Anchors, or Big Ideas, Concepts, or 

Competencies from the Curriculum Framework 

 

• Based on needs as described in the PLAAFP 

 

• Are required (in reading and/or math) for 

students who take the PSSA-Modified in 

Reading or Math 

 

43 

Student –
Specific 

Needs  

 

44 

     

      
General 

Education 
Curriculum 

How Do I Address Individual  Skill Development 

Needs  When They Seem to Fall Outside of 

Grade Level Standards? 

Standards-
Aligned  

Measurable 
Annual 
Goals 
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How Do I Prioritize Skills for MAGs? 

• Key question to ask… 

   What prerequisite skills/knowledge does the student need to 

close the gap between his/her present levels of academic 

achievement and the grade-level standards? 

• List these as Needs and address as MAGs. 

 

• Considerations  for prioritizing skills: 

• Endurance 

• Leverage 

• Necessity 

 45 

Which Standards Are  Used for Developing 

MAGs? 

Commonly used Standards, Anchors, Big Ideas, 

Concepts, and Competencies… 

– Reading, Writing, Speaking, and Listening 

– Math, including Algebra I and II, Geometry 

 

Consider using… 

– Career Education and Work Standards 

– Student Interpersonal Skills Standards (Draft) 

 

 
46 
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Which Academic Skills Need to Have MAGs? 

• If the student needs to develop skills in 

reading, writing and math in order to access, 

participate and progress in the general 

curriculum and reach his/her postsecondary 

goals… 

• …then reading, writing and math move from 

curriculum to skills – and are prioritized as 

Measurable Annual Goals. 
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Steps for Developing a Standards-Aligned IEP Goal: 

5.  *After considering the above, write the goal to include clearly 
defined action/ behavior,  condition,  and performance criteria.   

4.  Determine the Standard,  Anchor, or element from the 
Curriculum Framework that correlates with each need     

3.  Prioritize student needs as skills to be developed 

2.  Identify student needs (academic and functional skills) 

1.  Review Present Levels of Academic Achievement & Functional   
Performance 

48 



2/7/2012 

25 

49 

*Writing  the MAG – Questions 

How will we assess the development of the target skill? 

• What do we want the student to 

actually DO to show that s/he is 

learning the skill? (may use or 

paraphrase language from Standard,  

Anchor, etc.)   

 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must s/he perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if s/he is progressing 

towards the goal? 

Caroline -Grade 10- Algebra Example 

• Wants to be a cosmetologist 

• FBA and Positive Behavioral 

Support Plan 

• MAGs for  

– Algebra 

– Budgeting 

– Writing fluency & willingness 

to write 

– Bringing materials and 

assignments 

– Replacement behaviors for 

outbursts 50 
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Example 1: Caroline’s Present Levels- Algebra 

• Caroline (gr. 10) is included for Algebra I class, with co-
teaching support.  She is cooperative in class, but  already 
has three missing assignments the first three weeks of 
school. Accommodations that work for her include 
breaking assignments into chunks, frequent feedback and 
encouragement, and use of graphic organizers or 
drawings.     

• Caroline has scored Basic on the last three 4Sight Math 
Benchmark assessments (which assess skills on 11th grade 
standards/anchors).  Her Scaled Scores have continually 
increased since beginning at the Low Below Basic level 
last fall.  Most frequent errors are with Algebraic 
concepts (solving equations and inequalities), with great 
improvement noted in Numbers and Operations since 
last year. This is consistent with data obtained on the 
Classroom Diagnostic Assessment for Algebra 1.  > 
 

51 

Example 1: Caroline’s Present Levels- Algebra 

• Caroline expressed pride in having mastered last year’s math goal 

of performing basic operations with fractions and percents with 

80% accuracy on biweekly probes.  She will continue to practice 

Numbers and Operations skills during her resource period in 

preparation for her Cosmetology program. 

• Since January,  Caroline has been assessed biweekly using the 

AIMSS Algebra Foundations.  This 42-item (50 point) measure was 

designed to reflect five core concepts and skills that are viewed as 

the foundations of algebra, using five minute probes.  She has 

improved from 7 correct answers to 13 correct answers.  

Consistent attainment of 22 correct answers in a five minute 

probe would be indicative of improved overall skill and fluency in 

foundational skills for algebra. Caroline states that she enjoys 

seeing her progress on the probes.    > 

 

52 
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Priority Need:   

• Improve skills with algebraic concepts including 

solving equations and inequalities. 

 

Standards Connection: 

• Algebra 1 Assessment Anchor: 

– A1.1.3.1  Write, solve, and/or graph linear 

equations and inequalities using various methods. 

 
53 

Example 1: Caroline’s Priority Need- Algebra 

54 

*Writing  Caroline’s MAG for Algebra– Questions 

How will we assess the development of the target skill? 

• What do we want Caroline to 

actually DO to show that she is 

learning the skill? (may use or 

paraphrase language from Standard,  

Anchor, etc.)   

 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must she perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if she is progressing 

towards the goal? 
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MEASURABLE ANNUAL GOAL 
Include:  

Condition, Name, Behavior, and Criteria              
(Refer to annotated IEP for description of 

these components.) 

Describe HOW the 
student’s progress 

toward meeting this goal 
will be measured 

Describe WHEN 
periodic reports 
on progress will 
be provided to 

parents 

Report of 
Progress 

Given a biweekly Algebra I 
curriculum-based 
assessment, 
Caroline will solve equations 
and inequalities, increasing 
her score from 13 to 22 
correct answers per 5 min. 
time period for three out of 
five consecutive probes. 
 
M11.D.2.1 Write, solve, and/or graph linear 
equations and inequalities using various 
methods. 

Number of correct 
answers tracked on 
progress monitoring 
graph  
------------- 
Additional data 
gathered from 
classroom formative 
assessments  (e.g., 
oral or written 
responses) and 
quarterly 4Sight 
benchmarks 

Report sent 
home twice 
per nine 
weeks 

      

55 

Example 1: Caroline’s  MAG - Algebra 

56 

PLAAFP 

• Now scoring Basic on 4Sight Math.  Errors in Algebraic 
equations. Currently scores 13 correct on Algebra probes. 

NEED 

• Improve skills with algebraic concepts including solving 
equations and inequalities. 

GRID 

• *Improve skills in solving algebraic equations and 
inequalities. 

Measurable 
Annual 

Goal 

• Given a biweekly Algebra Foundations curriculum-based assessment, Caroline 
will  solve equations and inequalities, increasing her score from 13 to 22 
correct answers per 5 min time period, for three out of five consecutive 
probes. 

Progress 
Monitoring 

• LS Teacher and Caroline will chart number of correct 
answers on each Algebra assessment. 

Aligning Math in Caroline’s IEP   
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57 

Caroline's Math Progress

10
12
14
16
18
20
22
24

Oct
. 7

Oct
. 2

1

Nov. 4

Nov. 1
8

Dec. 
2

Dec. 
16

Dec. 
23

Number 

correct

Example 2: Jen –Gr. 9-  Reading  

• Learning disability in reading 

and writing 

• Interested in becoming a 

nurse or nurse’s aide 

• Progressing in an intensive 

reading intervention in the LS 

classroom in addition to 

inclusion for English 

• Other MAGs for using 

decoding strategies, writing,  

and mathematical problem-

solving 
58 
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Example 2:  Jen’s Present Levels - Reading 

• Jen is instructed in reading using an intensive program, 

and is included for English and other content areas.  Jen’s 

intervention  instruction on multisyllabic words has 

resulted in a year’s growth in oral reading fluency during 

the current IEP.  She has mastered her current fluency 

goal of reading 110 words per minute at 6th grade level 

with 97% accuracy,  and will discontinue oral reading 

fluency as a formal IEP goal. She will continue to work on 

decoding longer words. 

• Scores on the San Diego Quick Assessment  (Dec. 2011) 

also show growth, suggesting that  instructional level is 

6th grade, and frustration level is 8th grade.  Most recent 

scores on 4Sight  are low Basic.     > 

 

• 4Sight data as well as Classroom Diagnostic Assessments 

(CDT) in September and January indicate that Jen struggles 

particularly with summarizing and identifying key concepts in 

fiction and nonfiction, and interpreting and analyzing concepts 

and organization of nonfictional text. 

• CDT data indicates that other areas of weakness include 

persuasive techniques and text organizational skills.   

• Three recent probes using grade level passages show baseline 

data on summarizing and key concepts at 40-50% accuracy.  

• Input from classroom teachers indicates that Jen can keep up 

with classwork in English and Social Studies with text to 

speech programs, pre-teaching and re-teaching of important 

concepts, graphic organizers,  and material presented orally 

whenever possible. 
60 

Example 2:  Jen’s Present Levels - Reading 
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Example: 2   Prioritizing  Jen’s  Needs - Reading 

Priority Needs for Reading:   

• Jen needs to develop comprehension skills with 

summarizing and identifying key concepts.** 

• She also needs to employ decoding strategies for longer 

words. 

 

Standards Connection: 

• We chose to work from an assessment anchor. 

– R11.A.2.5  Summarize a nonfictional text as a whole. 

• R11.A.2.5.1  Summarize the major points, processes, 

and/or events of a nonfictional text as a whole. 

 

61 
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*Writing  Jen’s MAG for Comprehension– Questions 

How will we assess the development of the target skill? 

• What do we want Jen to actually DO 

to show that she is learning the skill? 
(may use or paraphrase language from 

Standard,  Anchor, etc.)   

 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must she perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if she is progressing 

towards the goal? 
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MEASURABLE ANNUAL GOAL 

Include:  

Condition, Name, Behavior, and Criteria              

(Refer to annotated IEP for description of 

these components.) 

Describe HOW 

the student’s 

progress toward 

meeting this 

goal will be 

measured 

Describe 

WHEN 

periodic 

reports on 

progress will 

be provided 

to parents 

Report 

of 

Progress 

 Given a nonfiction passage 
(approximately 200-250 words) 
from Civics or English class and a 
graphic organizer,  Jen will 
summarize major points &  key 
details, earning at least 4 of 5 
points on a scoring rubric on 4 

consecutive biweekly trials. 
 

 

 

R11.A.2.5.1   Summarize major points, processes, 

and/or events of a nonfictional text as a whole 
 

Scores on 
rubric will be 
tracked  Jen 
will graph her 
own progress. 
------------ 
4Sight results 
and classroom 
formative 
assessments  
will also be 
reported. 

Two times 

per quarter 

      

63 

Example 2 : Jen’s MAG for Comprehension 

64 

PLAAFP 

• Jen struggles particularly with summarizing fictional and 
nonfictional work,  and interpreting and analyzing concepts and 
organization of nonfictional text 

NEED 

• Develop comprehension skills for summarizing and identifying 
key concepts. 

GRID 

• Continue to develop comprehension skills (summarizing and 
identifying key concepts) 

Measurable 
Annual 

Goal 

• Given a grade level passage of (200-250 words) from class 
and a graphic organizer, Jen will summarize major points 
&  key details, earning at least 4 of 5 points on a scoring 
rubric on 4 consecutive biweekly trials. 

Progress 
Monitoring 

• Record and graph scores on rubric (Jen will graph) 

Example 2:  Aligning Comprehension in Jen’s IEP 
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Example 3:  Brad Grade 11 

• Will graduate at age 21 

• Receives Autistic Support Services 

• Included  for Family and Consumer 

Science, Health, and Physical 

Education. Will take Video 

Production in fall 

• Community based instruction for 

part of the day 

• MAGs for: vocabulary, 

comprehension,  practical money 

skills, time management and 

scheduling, writing tasks, following 

directions, self regulation, social 

communication 

 

 

 

• Brad decodes material at mid-second grade level as measured on the 

Brigance Transition Skills Inventory Word-Recognition Grade-Placement 

Test (a screening tool) and the Woodcock Reading Mastery Test (WRMT), 

both of which use word lists. His reading strength appears to be in word 

recognition.  

• Assessments of reading comprehension indicate that this an area of 

weakness. The Reading Vocabulary Comprehension Grade Placement Test 

of the Brigance Transition Skills Inventory uses groups of five words, one 

of which must be identified as not belonging with the others. On this brief 

assessment, Brad correctly identified all three words at first grade level but 

only one out of three at second grade level.  On the Brigance Reading 

Comprehension grade Placement Test, his grade level performance was 

first grade level.   

• On the Passage Comprehension Subtest of the WRMT, which uses  

modified cloze passages, he was unable to supply missing words and 

advance beyond first grade level.                  > 

 

 

66 

Example 3:  Brad’s Present Levels- Reading 
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Example 3:  Brad’s Present Levels- Reading 

• Brad was able to decode 5 of 10 employment-related words or phrases  

on the Brigance Basic Pre-Employment Vocabulary List, (e.g., personal 

data, union) but could only explain one of the five, the word interview. 

• Brad has been using a sight word program for secondary students, 

along with high interest reading materials to build comprehension, and 

is progressing through the second level.  Recent probes using words, 

sentences, and phrases, show strength in overall retention of sight 

word vocabulary.  Most recent scores on assessments at ten-word 

intervals are between 94-100%,  and 79-100% on cumulative 

assessments. 

• Brad mastered his current goal of reading 40 new functional, 

community or work related sight words and achieved a 98% accuracy 

over multiple mixed probes, in isolation and in short sentences using a 

variety of print formats.  However, on a recent probe he was able to 

explain only 25 of the words or use them correctly in sentences,  or to 

answer questions in structured conversation.     >  67 

• Specially designed instruction that is helpful to him includes short 

instructional steps, frequent feedback, repetition, visual cues, and 

positive reinforcement and  text-to-speech software. 

• Brad’s Speech/Language Pathologist concurs that  he struggles with 

complex language and multiple meaning words, new vocabulary, and 

inferential skills.  On the Test of Adolescent and Adult Language 4th 

Edition (TOAL -4), an individual diagnostic test of listening, speaking, 

writing, and text comprehension, lowest scores were on Spoken 

Analogies, Word Derivation, and Word Opposites (see detailed report on 

p. 7). 

• At a recent staffing, Brad’s team discussed the need to expand his use of 

vocabulary, explaining and using new words.  This may also assist in 

building reading comprehension skills as well as supporting  pragmatic 

language.  These skills are needed for success in his general education 

classes, but also needed to help him attain his employment goal of 

clerical or food preparation and to access the community with 

supports.                  > 
68 

Example 3:  Brad’s Present Levels- Reading 
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Priority Need: 

• Brad needs to expand his vocabulary, 

explaining and using new words, in content 

areas and related to work or community 

experiences. 

 

Standards Connection:  

• 1.1.11.E.  Establish a reading vocabulary by 

identifying and correctly using new words 

acquired through their relationship to other 

words. 

 

69 

Example 3:   Prioritizing Brad’s Needs  

70 

*Writing  Brad’s MAG – Questions 

How will we assess the development of the target skill? 

• What do we want Brad to actually 

DO to show that he is learning the 

skill? (may use or paraphrase language from 

Standard,  Anchor, etc.)   

 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must he perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if he is progressing 

towards the goal? 
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MEASURABLE ANNUAL GOAL 

Include:  

Condition, Name, Behavior, and 

Criteria              

(Refer to annotated IEP for description 

of these components.) 

Describe HOW 

the student’s 

progress toward 

meeting this goal 

will be measured 

Describe 

WHEN 

periodic 

reports on 

progress will 

be provided 

to parents 

Report 

of 

Progress 

Given 10 randomly selected  words from 

a list of 60 vocabulary words from 

content classes or related to work or 

community experiences, Brad will 

read,  orally explain,  correctly use 

each word in a sentence and answer 

questions about each word, scoring 

at least 2 out of 3 points on a 

vocabulary rubric for each word,  for 

four consecutive weekly trials.  

 
1.1.11.E.  Establish a reading vocabulary by 

identifying and correctly using new words acquired 

through their relationship to other words.  

Record rubric 

scores and 

graph scores 

on teacher 

tracking 

form. 
----------------- 
Additional data 

gathered from 

classroom 

formative 

assessment and 

spontaneous 

conversation 

Every nine 

weeks. 

      

71 

Example 3: Brad’s Measurable Annual Goal - Vocabulary 

Given any six randomly selected words from a list of 15 

vocabulary words from content classes or related to work or 

community experiences, Brad will read and explain the 

meaning of the words with 80%  accuracy for four consecutive 

weekly trials.  

 
Teacher 
data form 

Given any eight randomly selected words from a list of 30 

vocabulary words from content classes or related to work or 

community experiences, Brad will read and use each word in 

a sentence and answer questions about the words,  with 80%  

accuracy for four consecutive weekly trials.   

 

Given any ten randomly selected words from a list of 45 

vocabulary words from content classes or related to work or 

community experiences, Brad will read and orally explain, 

correctly use the word in a sentence and answer questions 

about the word, scoring at least 2 out of 3 points for each 

word on a vocabulary rubric, for four consecutive weekly 

trials.  

 
 
 
rubric 

72 

Brad’s Short Term Objectives: Reading 

SDI: Text to 
speech 
features, 
graphic 
organizers: 
vocabulary 
webs, Frayer 
Model, 
variety of 
print media 
and locations 
for practice  

Example 3: STOs & SDI  for Brad 
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PLAAFP 

• Learns and retains new sight words but can only explain or use  
about 60% of new vocabulary. 

NEED 

• Expand vocabulary,  explaining and using new words, in content 
areas and related to work or community experiences. 

GRID 

• Expand vocabulary related to content areas, work, & community 

 

Measurabl
e Annual 

Goal 

• Given 10 words from a list of 60 Brad will orally explain,  
correctly use each word in a sentence and answer questions 
about each word, scoring 2 /3 points  on rubric, for four 
consecutive weekly trials.  

Progress 
Monitoring 

• Record rubric scores and graph scores on teacher tracking 
form. 

Example 3:  Alignment in Brad’s IEP 

73 

Finalizing the Goals (and objectives)  

Three Key Concepts 

1. ___Does the goal (objective) build important 

skills? 

    …..and does the goal: 

 ___Address prioritized needs from present levels 

of academic achievement and functional 

performance? 

 ___Reflect, if appropriate, standards, anchors, (or 

big ideas, concepts, or competencies from the 

curriculum framework)? 

 ___Reflect age and individually appropriate  

outcomes? 

 

 
 

74 
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Finalizing the Goals (and objectives)  

Three Key Concepts 

2.___Does the goal (objective) contain all four 

required parts? 

1. __Condition? 

2. __Student Name? 

3. __Clearly Defined Behavior (can you “see” it 

happen)?   

4. __Performance Criteria (how well?  how 

consistently? how and how frequently will 

progress be monitored?) 

  

 75 

Finalizing the Goals (and objectives)  

Three Key Concepts 

3. ___Is the goal (objective) measurable– can the 

data collection strategy be implemented? 

• ___Would student, parent, or another teacher  be 

able to describe what exactly the student will be 

able to do in one year’s time?  And how one will 

know if s/he has accomplished the goal?  

• ___Would another teacher be able to implement 

the goal? 76 
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Writing Standards-Aligned  

Measurable Annual Goals:  

Your Turn 

77 

Your Turn 

• Work alone or with a partner if available 

• Select one of the examples: 

– A. William- Writing  

– B. Jason –Math 

– C. Selene:  Self Advocacy 

• Use the following to develop a MAG for this student:  

– Information from Present Levels  

– IEP Development Process 

– Standards/Anchors provided 

– Finalizing the Goal slides 

• We will debrief and share examples at end of session 

 

78 
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Steps for Developing a Standards-Aligned IEP Goal: 

5.  *After considering the above, write the goal to include clearly 
defined action/ behavior,  condition,  and performance criteria.   

4.  Determine the Standard,  Anchor, or element from the 
Curriculum Framework that correlates with each need     

3.  Prioritize student needs as skills to be developed 

2.  Identify student needs (academic and functional skills) 

1.  Review Present Levels of Academic Achievement & Functional   
Performance 

79 

A. William- Grade 8 - Writing 

• Grade 8 

• Interested in forestry or 

trucking 

• MAGs for writing,  

reading, math, and 

organizational skills 

80 
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A. William– Example of Present Levels for Writing 

• William is included in 8th grade English class. He 

receives intensive reading instruction in the 

Learning Support Classroom to address his 

decoding deficits. He uses text to speech to 

support access to curriculum content.  

• Teachers across content areas report that William 

willingly attempts short answers on tests and 

writing assignments.  He is able to verbalize or to 

use a graphic organizer to organize ideas for longer 

assignments and to stay on topic with his written 

language.   

                         > 
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A. William – Example of Present Levels for Writing (cont.) 

• William struggled, but did meet his most recent 

IEP goal for improving capitalization and end 

punctuation to 8 out of 10 points on a skill-

specific  rubric in one to two paragraph 

assignments. He still benefits from verbal or 

written reminders in these areas. 

• William’s writing  continues to contain errors.  

A three paragraph assignment typically contains 

one-two run-on sentences,  1-3 missing articles, 

4-6 spelling errors, and 1-3 errors in use of 

comma and apostrophes.  

 
 

 

82 
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A. William’s Priority Needs 

Priority Need:  

• William needs to improve writing conventions 

including punctuation, grammar, spelling, and sentence 

formation.  
 

Standards Connection: 
• Reading, Writing, Speaking, Listening Standard 1.5.9.F. 

– Use grade appropriate conventions of language when 

writing and editing. 

• Spell all  words correctly. 

• Use capital letters correctly. 

• Punctuate correctly  

• Use correct grammar and sentence formation. 
83 

84 

*Writing  William’s MAG for Math– Questions 

How will we assess the development of the target skill? 

• What do we want William to actually 

DO to show that he is learning the 

skill? (may use or paraphrase 

language from Standard,  Anchor, 

etc.)   
 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must he perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if he is progressing 

towards the goal? 
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MEASURABLE ANNUAL GOAL 

Include:  

Condition, Name, Behavior, and Criteria              

(Refer to annotated IEP for description of 

these components.) 

Describe HOW 

the student’s 

progress toward 

meeting this 

goal will be 

measured 

Describe 

WHEN 

periodic 

reports on 

progress will 

be provided 

to parents 

Report 

of 

Progress 
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A. William’s Writing Goal- Your Turn 

B. Jason– Grade 9 - Math 

• Included in Algebra I 

Class 

• Wants to work with 

computers after HS 

• Also has MAGs for 

reading comprehension 

and writing skills 

86 
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• Jason is included in  9th grade Algebra 1 with co-teaching 

support.  With accommodations such as pre-teaching and re-

teaching, and weekly use of math software for practice, his 

test grades range from 66% to 84%.  He volunteers in class, 

completes classwork and homework, and asks for assistance 

from the LS teacher.  His teacher notes that he seems to 

understand the concepts; however, that computation skill 

deficits slow down his overall work and cause errors. He 

mastered his previous goal of improving computation skills 

with whole numbers, as measured  on computation probes. 

• Jason scored Below Basic on his 8thth grade PSSA, and has 

improved from Below Basic to  Basic on 4Sight.  Lowest 

scores are in Numbers and Operations, Algebra, and 

Measurement.                        > 87 

B. Jason - Example of Present Levels for Math 

• Based on information from one session (January 2012)  on 

the Comprehensive Diagnostic Took (CDT) for Algebra I, 

he struggles with Linear Equations  and Inequalities.  

Further analysis and assessment shows skill deficits in 

component skills,  including operations with real numbers, 

fractions, decimals, and integers. 

• In the Computation subtest of  the TOMA-2 Math 

Assessment, (Dec. 2011), Jason earned a grade equivalent of 

6.7.  He made errors with exponents, operations with 

unlike fractions, decimals, percents, and solving for an 

unknown variable.   

• All of this assessment data is consistent with observations 

by his Algebra teacher.  
 

 

88 

B. Jason -Example of Present Levels for Math (cont.) 
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Priority Need:   

• Jason needs to develop accuracy and fluency with real 

numbers and expressions, including  integers, 

fractions, decimals,  and percents, in order succeed  

in Algebra I and subsequent math courses.  

 

Standards Connection: 

• Standard 2.8.A.1.B.   Evaluate and simplify not understood 

algebraic expressions, for example:  sums of polynomials, 

products/quotients of exponential terms and product of 

binominal times a trinomial; and solve and graph linear 

equations and inequalities. 89 

B. Jason - Prioritizing Needs for Math 

90 

*Writing  Jason’s MAG for Math– Questions 

How will we assess the development of the target skill? 

• What do we want Jason to actually 

DO to show that he is learning the 

skill? (may use or paraphrase 

language from Standard,  Anchor, 

etc.)   
 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must he perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if he is progressing 

towards the goal? 
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MEASURABLE ANNUAL GOAL 

Include:  

Condition, Name, Behavior, and Criteria              

(Refer to annotated IEP for description of 

these components.) 

Describe HOW 

the student’s 

progress toward 

meeting this 

goal will be 

measured 

Describe 

WHEN 

periodic 

reports on 

progress will 

be provided 

to parents 

Report 

of 

Progress 
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B. Jason’s Math Goal- Your Turn 

C. Selene- Grade 10- Determination Example 

• Specific Learning 

Disability in Reading 

• Wants to go to college  

• Interested in becoming a 

teacher or psychologist 

• Other MAGs for 

Reading Comprehension 

92 
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C.  Selene – Example of Present Levels for  

Self-Determination  

• Selene is included in general education classes, with co-teaching 

support for English.  4Sight  and Study Island data, along with 

teacher input,  indicate that she struggles especially with 

expository texts. 

• Selene becomes confused with multiple step directions, 

particularly when in writing.  She may need to have directions 

clarified, extra time to complete tests or assignments, or have 

tests read orally. 

• In college, Selene will have to disclose and request support, but 

she is apprehensive about asking for assistance except from the 

LS teacher in the co-teaching situation.   

• Currently, she relies completely on her teachers to provide 

accommodations. She has independently requested 

accommodations only two times in the last semester, in Biology 

class. 
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C.  Selene – Example of Prioritizing Needs  for  

Self-Determination 

Priority Need:  

• Selene needs to develop skills and habits that allow her 

to disclose her disability, tell instructors/professors 

what she needs, and find effective ways to seek help 

from others. 

 

Standards Connection: 

• Career Education and Work Standards: 

– 13.3.8.A. Determine attitudes and work habits that 

support career retention and advancement 

94 
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*Writing  Selene’s MAG for Self Determination– Questions 

How will we assess the development of the target skill? 

• What do we want Selene to actually 

DO to show that she is learning the 

skill? (may use or paraphrase language 

from Standard,  Anchor, etc.)   

 

 

 

 

• With what materials, or under what 

conditions? 

 

 

 

 

• How will we measure the skill?   

How often will we measure it? 
 

How well must she perform the skill? 

 

 

 

How consistently must the skill be 

performed to demonstrate mastery 

(endpoint)? 

 

 

 

 

What other assessments/ forms of data 

will also indicate if she is progressing 

towards the goal? 

MEASURABLE ANNUAL GOAL 

Include:  

Condition, Name, Behavior, and Criteria              

(Refer to annotated IEP for description of 

these components.) 

Describe HOW 

the student’s 

progress toward 

meeting this 

goal will be 

measured 

Describe 

WHEN 

periodic 

reports on 

progress will 

be provided 

to parents 

Report 

of 

Progress 
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C.  Selene’s Self Advocacy  Goal- Your Turn 
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    How Did You Do? 

A. I want to share this with my supervisor! 

 

B.  The goal includes most of the criteria 

needed for an IEP aligned to standards. 

 

C. The goal is vague or not measurable enough.  

I know what to do to improve it. 

 

D.   I will ask for help from a colleague or 

supervisor. 
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Individualized Education Program 

 

 

 

 

 

 

 

All of the Pieces Must Fit Together! 
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Contact Information     www.pattan.net 
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Rosemary Nilles 

PaTTAN Pittsburgh 

rnilles@pattan.net  

800-446-5607 ex. 6870 

 

Michael Stoehr 

PaTTAN Pittsburgh 

mstoehr@pattan.net 

800-446-5607 ex. 6864 

 

 

 

 

 

 

 

 

 

 

 

Commonwealth of Pennsylvania 

Tom Corbett, Governor 

 

Pennsylvania Department of Education 

Ronald J. Tomalis, Secretary 

 

Dr. Carolyn Dumaresq, Deputy Secretary 

Office of Elementary and Secondary Education 

 

John J. Tommasini, Director 

Bureau of Special Education 

 

Patricia Hozella, Assistant Director 

Bureau of Special Education 

 

http://www.pattan.net/
mailto:rnilles@pattan.net
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Student:         Skill Area: 

Steps for Developing a Standards-Aligned Measurable Annual Goal (MAG): 

1. Review Present Levels of Academic Achievement and Functional Performance  (PLAAFP) 

2. Identify student needs (academic and functional skills) 

3. Prioritize needs as skills to be developed 

4. Determine the PA Standard,  Anchor, or element from the Curriculum Framework that correlates with each need 

5. *After considering the above, write the goal to include all required parts:   clearly defined action/behavior, condition, and 
performance criteria (how well, how consistently, and how and how frequently progress will be monitored).   

   
 

*Writing the Measurable Annual Goal – Questions  

How will we assess the development of the target skill? 

What do we want the student to actually DO to show that 
s/he is actually learning the skill?  (may use  or paraphrase 
language from the Standard, Anchor, etc.)  
 
 
 
 
 
With what materials, or under what conditions? 
 
 
 
 
How will we measure the skill?   How often will we measure 
it? 
 
 
 
 

 

How well must the student perform the skill? 
 
 
 
 
 
How consistently must skill be performed to demonstrate mastery 
(endpoint)? 
 
 
 
 
 
What other assessments/forms of data will also indicate if the 
student is progressing towards the goal? 
 

 



 
Writing the goal on the IEP form: 

MEASURABLE ANNUAL GOAL 
Include: Condition, Name, Behavior, and 

Criteria 
(Refer to Annotated IEP for description of 

these components) 

Describe HOW the student’s progress 
toward meeting this goal will be 

measured 

Describe WHEN periodic 
reports on progress will be 

provided to parents 
Report of Progress 

 
 
 
 
 
 
 
 
 
 
 

   

 
 

MEASURABLE ANNUAL GOAL 
Include: Condition, Name, Behavior, and 

Criteria 
(Refer to Annotated IEP for description of 

these components) 

Describe HOW the student’s progress 
toward meeting this goal will be 

measured 

Describe WHEN periodic 
reports on progress will be 

provided to parents 
Report of Progress 

 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 

 


