
The Evaluation Report 

The broadcast is now starting. All attendees are in listen-only mode. Good afternoon. Welcome to our 

webinar this afternoon. We'll be covering the evaluation report. If you haven't done so already, you can 

get the handouts that I'll be going through off of the PaTTAN website they provided on the link that you 

see on your screen at this point in time. My name is Amy Smith and I'm an educational consultant here 

at the PaTTAN office in King of Prussia. This year, this school year, our residual safeguards group are 

doing webinars once a month, each webinar will be related to the evaluation and the reevaluation 

process. Today, we're doing evaluation report and next month we'll be covering the reevaluation report. 

As we go through the presentation today, we have an hour. We'll be together until 4:30. As we go 

through the presentation, you can type your questions in the chat box that you'll see on the tool bar on 

the right hand side of your screen. Type your question in and I'll get to as many of the questions as 

possible today. At the end of the presentation, there's contact information for me. If you'd like to send 

me an email later if we don't get to your question, I'll get to as many of those as possible as we can as 

well, okay? For those of you who may not be familiar with PaTTAN, PaTTAN is the training and technical 

assistance arm of the Bureau of Special Education. Our job is to build capacity of Local Education 

Agencies across the state and to serve all the students who are receiving special education.  Our goal at 

PaTTAN is to ensure that students who currently have an IEP are educated within the least restrictive 

environment and that supplementary aids and services are used-- considered being used before moving 

the student to a more restrictive environment. Our agenda for this afternoon, again, we're going to go 

through the evaluation report, completing the evaluation report each in these sections. We start with 

the purpose and move through the-- the body of the report DSLD, the learning disabilities component. I 

have some resources for you at the end. We've done this presentation in the past and this year to 

change things a little bit, I'm adding a component of the 10 most common compliance errors that are 

made on an evaluation report. Got the data from the Bureau of Special Education in the advisers and 

we're going to go through and point out the places, very specifically point out the places where people 

make the most common errors and how you can avoid making those errors. There have not been any 

changes to the law, the regulations. There have been no changes to the actual evaluation report itself 

since we last did this presentation. So there's nothing, nothing new within the body of the report. But 

for folks who haven't heard this information before or have questions about something specific, that's 

what we'll be covering today. Now, let's start with what is the purpose of the evaluation report? In 

general, the evaluation, the group of evaluation professionals really have two tasks, they have to 

evaluate student, assess the student and prepare the report. What their purpose, what the purpose of 

this document is, is to take all of the assessment data to document everything that they've done 

through the assessment process and to make an eligibility decision on the student. Is the student eligible 

for special education or not eligible for special education? This particular document is used at a-- for 

school aged students who are not yet identified as special ed students, so we're not talking about early 

intervention students. We are not talking about students who are already identified as special education 

at school age level but that will be the-- you'd be looking at the reevaluation report that we'll be talking 

about next month.  So, here are the 10 most common compliance errors and we'll go through this one at 

a time, so we're not going to go through them right now but as we go through the document, I'll point 

out where they are in the document, and again, what the errors are and how you can avoid making 



those errors. Those of you who are not familiar with the compliance monitoring process, the Bureau of 

Special Ed monitors LEA's, Local Education Agencies every six years. They come out to the district and 

look at the special ed process, special ed documentation, everything from beginning to end of the 

special ed process for that district. There's a large compliance monitoring document that's prepared 

prior to the monitoring taking place. They prov-- the district provides information and policies and list of 

classes and stuff and all those kinds of information. All that's prepared and evaluated taken a look at one 

of the pieces of this process is a file review where special ed students' files are literally pulled and 

questions are asked regarding the paperwork that took place throughout the process of identifying and 

maintaining that student in special ed. Is the evaluation report there? Are these different aspects of it 

there? Are they accurate? Are they correct? Lots and lots of questions are asked for each and every 

document. What you're seeing there is question like the very first most common compliance error is 

question 162 in that compliance monitoring document. It was a copy of the evaluation report 

disseminated to the parents at least 10 school days prior to meeting the IEP team. So, that's what you're 

seeing. This data was pulled from years 2008 to 2010. So, these are the things that people make the 

most mistakes on and we'll go through this one at a time throughout the document.  Alright. The very 

beginning of the evaluation report is really what looks like basically student identification information as 

the student name, date of the report, school of the students attending, that very basic kind of 

information. What we discovered when we pulled this data on the most common-- most common 

compliance errors is that these-- that is the site of the top 3 errors that folks are making. The most 

common compliance error is that copy of the evaluation report being disseminated to the parents 10 

school days prior to the IEP meeting. What that means is that the date evaluation report was given to 

the parents in relation to the date of the IEP meeting must not be more than 10 school days. So, if on 

that document the report was given to the parents on October 1st and you look at the IEP meeting and 

it was held on October 2nd, then clearly you have not made that 10 days prior. That requirement can be 

wave by the parent and it must be in writing but this is the most common error that the reports are not 

getting to the parents prior, in enough time prior to the IEP team meeting 10 school days are required.  

The second most common compliance error is the date that the report was provided to the parents. This 

is when the parents have the report. What they're looking at at this-- on this doc-- on this line is the date 

the report is given to the parents in relation to the date that the permission to evaluate was received. 

So, you have 60 calendar days to finish your evaluation. Finishing your evaluation includes getting that 

report to the parent. So, if you finish your evaluations on day 60, if you don't get to the-- the report to 

the parents on that day, then you're going to be out of compliance. So, the date the report was provided 

to the parents is looked at in relation to one that permission to evaluate was received by the school 

which started that 60-day, 60 calendar day clock ticking, second most common error. Now, the third 

most common error is the evaluation timelines. Again, 60 calendar days from the time the school 

received permission to evaluate to finishing that evaluation which includes getting the report to the 

parents. And what's happening is that those timelines are not being met. The exceptions to those 

timelines are the summer break, which is the first day after the end of the school term and runs until the 

day before the first day of the next school term. And the school term is defined by the staff's first day 

and the staff's last day. So the students are done on June 10th. The staff has to stay until June 12th. The 

start of the summer break or that part of the timeline that we don't need to count begins on June 13th. 

The new school year starts-- the students come on September 5th. The staff comes on September 2nd, 



which would mean from June 13th to September 1st is part of the timeline that you're not required to 

count as the calendar days of the 60 calendar days that you have. The other area to consider here is that 

if a student is being evaluated for specific learning disabilities that the timeline can be extended. If the 

students are being evaluated for SLD, there need to be written documentation that needs to be agreed 

on mutually by the parent and the district, 'cause that will allow you to extend that timeline. Now the 

evaluation being completed again includes getting that report to the parent. And the way they look at 

that, that is the permission to evaluate, consent date in relation to the date that the report was 

provided to the parent. So, that cannot be more than 60 calendar days, not counting the summer break.  

Alright. That's the beginning that very-- the top of the evaluation report that's sort of by student 

information. Let's move into the actual body of the report. There are 6 sections to the report, and 

followed by the SLD section, which we'll talk about at the end. So the very first section of the report is 

the reason for referral. This was the fourth most common compliance error. What they're looking for 

and the reason for referral section is exactly why it is that you're there. Why is the team gathering to 

evaluate the student? We're looking for the 2-prong question, does the student have a disability? Does 

the student need specially designed instruction? So those kinds of issues should be discussed, possibility 

of learning disability or emotional disturbance, whatever other areas that might be under consideration. 

So, you're looking for the 2-prong question, you're looking for exactly why we're here. Somebody who 

does not know the situation, now the child or the teachers or anyone involved should be able to read 

that reason for referral and be completely clear on why this is taking place. The most common error that 

is made is the fact that the reason for referral is not related to the permission to evaluate. When you ask 

a parent for permission to evaluate their student, you describe what those issues are and what you 

intend to do, that should relate directly to the reason for referral on the evaluation report when you 

complete your evaluation. The fourth most common error, it seemed like a very simple section, but if 

you're unsure of that, take a look at the permission to reeval-- permission to evaluate form and make 

sure that you are indeed addressing those issues throughout the evaluation. Second section in the main 

body of the report are the sources for evaluation data. What is it that we are finding as we go through 

our evaluation report? We're documenting the data that we gather from all of these sources. That's 

what the purpose of this section of the report is, and this is going to be a very large section of the 

report. You have 5 specific things that you need to address beginning with evaluation or information 

from the parent of the student that you're talking about. Information that you gather from the parent, 

any kind of history, any kind of, you know, currently what's going on, parents' concerns, as parents-- the 

strengths that the parents sees in the student, any of that kind of information. If the parent provides 

other kinds of information, other family members, whatever the case may be, then that information will 

also go in here. If you've asked for this information from the parent and it did not come back, this would 

be the place that you would document in your attempts to get this information, okay? The second thing 

that you're looking for are the option-- the second source of data that we're looking at are the 

observations. All students being evaluated need to have an observation. There are some differences in 

how students who are being identif-- who are being evaluated for possible specific learning disabilities 

are those observation requirements are just slightly different from students with the other disability 

categories. The students who are being looked up for SLD, we'll talk about in that section, they have 

more specific things that are required of their observation. Students who are looking at-- being looked 

at for other disability categories need to be evaluated by either-- I'm sorry, needed to be observed by 



either a teacher or related service provider, need to take a look at the students and observe what it is 

that you see throughout the instructional process or throughout the day. The third thing you look at are 

the recommendations by the teachers. This is where you gather data from as many folks as appropriate, 

any teachers as appropriate. The type of thing you're looking for here, what's worked in the classroom, 

what hasn't worked in the classroom. Do they have any relevant data? Do you have screening 

information? Do you have progress monitoring information? What does their permanent products in the 

classroom look like? How are they in relation to the general ed curriculum? What are their skill levels in 

relation to the requirements of the general ed curriculum? Are there modifications that are currently 

being used? So there're supplemental aides and services type things that are currently being used. What 

exactly is going on in the classroom? Nobody knows the student better than in school-- in the school 

environment than the teacher. So, we need to get as much information about what it is they're seeing 

day in and day out, what they're trying, and what the result of those efforts are? The fourth area that 

we're looking for in the main body of the report are the student's physical conditions. Just the general 

health, vision, hearing. Those screenings are conducted regularly. Gather that information. We need to 

make sure that those are not issues that are part of the problem. If they are, then we need to know to 

what extent. We need information about the student's social and cultural background. Are there very 

specific issues going on with the student? Are they new to the country? Are they currently homeless? 

Are they in a home where English is not spoken at all? What exactly is the situation that this child finds 

himself in? Is there something about their cultural background that might be contributing to the issues 

that we're seeing in the classroom and in school? We also need to know about student's adapted 

behavior and understand what it is, how their functioning is throughout the day. Are they able to care 

for themselves, activities of daily living, those sorts of thing? Can they manage the bus? Can they 

manage the lunchroom? Can they get their coat on, all those kinds of very nuts and bolts kinds of 

activities? Are those an issue for the student? Again, keep in mind, we're looking for-- always come back 

to, we're looking for the 2-prong question. Do they have a disability and do they need specially designed 

instruction? So as we're doing the assessment, doing the evaluation, writing it, writing this information 

up, we are making the case one way or another about the answers to those 2 questions. The final 

section of this is all the other assessment data that is collected on the student. At this point in time this 

is where it's going to be very dependent on the student and the issues that you're looking at. Do you 

have an OT eval, PT, speech? Do you have intelligence measures, academic achievement measures, 

screening information, diagnostic information? You might want to put the information from state 

assessments, the PSSA. You might have information from the [inaudible] data on the student. Everything 

that you have done in terms of assessment on the student, this is where that information will go. So this 

is-- this entire section is very much about we did this and these are the results that we got, okay? This 

will be big, big section of the report. The third section is very relatively simple. This is where they're 

asking that, alright, you did all these evaluation, was there anything unusual about it? We need to be 

really clear if anything was out of the ordinary, if it wasn't out of the ordinary, state that as well. So, was 

there-- was the student usually nervous? Were they struggling with some sort of language issue or is 

there anything about the conditions under which you had to conduct the evaluation that were they're 

worth mentioning so that the folks who read these reports later will be clear on what took place. And 

you need to do it over a 3-week time span. You needed to, you know, there was problems in the middle 

of the evaluation, whatever the case may be, be very clear on what happened, what kind of results that 



had. And again, if nothing was unusual, state that as well, okay?  The fourth section of the evaluation 

report are the determining factors, okay? When we're going-- when we're looking at this area, when 

we're looking at this section, specifically we're going to be determining is the issue with the students or 

the-- or the reasons that they're struggling one of these 3 things. You cannot be identified for special 

education if the reason you are struggling, if the reason that you are not performing in a way that we 

expect a student in your age and grade level, if that is not happening because of one of these three 

things, lack of appropriate reading instruction, math instruction, or limited English proficiency, if it's one 

of those three things that is causing your difficulty, then we cannot identify you as having-- as being 

eligible for special education. So on the actual form, it has those 3 things listed with check boxes beside 

them and you are to check Yes or No. If you check Yes, then you are saying, for example that "Yes, there 

is a lack of instruction in reading," or "Yes, there is limited English proficiency." If you check No, then 

you're saying "No, there's none of these things apply, this is not the reason that we're seeing the things 

that we're seeing in the classroom or in school throughout the day." Alright? What that means to your 

evaluation process is that you have to take a look at these things. And I want to be real clear that when 

they say lack of appropriate instruction, they're not just looking at the teacher alone. This is not "let's sit 

down and judge the teacher's level of skill". This is many, many, many aspects of the student's data that 

you need to take a look at. Are they using research based materials? How many minutes a day are you 

getting reading instruction? Are you at school on a regular basis or you're not at school on regular basis? 

How is your English level? How long have you been in this country? What are the English proficiency 

tests that had been given to you? What are the results of those? Now they're asking you to provide 

evidence, whether you check Yes or No, they're asking you to provide evidence. And the fifth and sixth 

most common compliance errors found on evaluation reports are that the lack of math instruction and 

the limited English proficiency areas are not being addressed. So, if you are talking-- if you're evaluating 

the student who you are looking at for the sole purpose of possibility of having a learning disability in 

the area of reading, you still need to address the lack of appropriate instruction in math. It can be one 

sentence saying, "There's no evidence that there's any difficulty in math at this time and that 

appropriate instruction in math is taking place, the same with limited English proficiency." You know, 

their native language is English and, you know, proficiency in English is not at all impacting the student's 

ability to perform in school. Simple one sentence to address these areas. The fact that you are not 

considering this throughout the evaluation process does not mean that you should leave those sections 

blank, okay? So, in order to have the ability to be identified as eligible for special education, again we 

need that 2-prong question, do you have a disability? Do you need specially designed instruction? We 

can't tell if you need specially designed instruction if you're not receiving adequate instruction to begin 

with. So, if you're getting 30 minutes of reading 4 times a week with no core curriculum, no standard 

protocol interventions being used, you're absent a lot, all the different areas that can impact the ability 

to receive appropriate instruction, if those things are taking place, I can't determine what specially 

designed instruction you need if we haven't given you adequate or you have not received adequate 

instruction to begin with, okay? So check Yes or No, address all 3 areas. Yes means you're saying there is 

a lack of instruction, which automatically makes you not eligible to be identified for special education, or 

No, this is not an issue and we're going to continue on-- you still could be found to be eligible for special 

education. Okay. The fifth section of the main body of the report or the summary of the interpretation-- 

summary of the findings and the interpretation of what you've done. At this point we're summing up 



sections 1 through 4. That does not mean you need to restate everything. It means summarize and 

interpret what you just went through in sections 1 through 4. So, so far, the evaluation report we've 

talked about why we're here and the reason for referral. We've talked about the information we've 

collected through the assessment process in our sources about evaluation data. We've talked about 

whether there's anything unusual about the assessment process that might need to be taken into 

account as we interpret the results. So now again we're looking-- and we've looked at those 3 

determining factors, lack of instruction in reading, math, and English proficiency issues. So, now we're 

going to be summarizing all of that. Okay? The first thing that you need to summarize and interpret the 

results with are academic achievement, alright? You're going to be looking at exactly where they are, 

where they're performing at, what their strengths and needs are, are there communication issues, 

motor issues? Are they old enough to have needs regarding transition, helped into post school 

placement? All of the information that you're going to be putting here will go on the-- if the student is 

found to be eligible, will go on the IEP as the present levels section. So all of this information, you're not 

restating, you're summarizing and you are interpreting what you found.  After you look at the academic 

achievement levels, you're going to be looking at present levels of functional performance. How is it that 

they're doing in terms of taking care of themselves? Again, those activities of daily living. Is there any 

need for community based instruction? How are they in terms of taking care of themselves? What are 

their functional needs, their developmental needs? What skills do they have in that area? Exactly where 

is the student performing at this point in time based on all of your assessment data in the area of 

functional performance? And finally, we're going to look at behavioral information. Is there social, 

emotional issues that are impacting the student? Or again, if their-- if this is not an issue at all, then you 

simply state that this is not an issue at all. If you did a functional behavior assessment, that's where this-

- this is where that information will go. All 3 of these sections will go directly to the IEP present levels if 

the student is found to be eligible for special education. So taking all the data that you have, you are 

interpreting all of the information that you've collected from all of those different sources. You are 

determining and defining exactly where the student is functioning in terms of academics, functional 

performance and behavior. That should be a nice, clear concise picture of how the student is 

performing. And the last section is our conclusion. Now, we have again gone through all these 

information. We found a reason for referral. We looked at our evaluation data. We have made sure 

we've taken to consideration anything about the evaluation process that we need to take into 

consideration. We looked at the determining factors. Is there an issue with appropriate instruction in 

math, reading or English limits? Is there English language issues we need to consider? We summarized 

those findings and interpreted what we have found. All of these in relation to our 2-prong question, do 

you have a disability, and do you need specially designed instruction? And that brings us to the 

conclusion. This section of the report has-- 3 possible things can happen. Again this relates directly to 

the 2-prong question. First, you do not have a disability. The 13 disability categories available to us at 

the school age level, they're clearly defined, that should be looked for-- looked at throughout your 

assessment process, your evaluation process. Do you have a disability or not? Do you meet those-- do 

you meet the criterion to be identified as a student with one or more disabilities? If you do not, if you 

were found to not have a disability, automatically you're not eligible for special education.  The second 

option is that you have a disability but you don't need specially designed instruction. It's very possible 

for you to have some-- one of the-- meet the criterion for one of the 13 disability categories available at 



school age, but it does not have an impact on you that cannot be met in the general ed environment 

with no specific, no special-- or no specially designed instruction needs. If that's the case, you have a 

disability but don't need SDI then you are not eligible for special education. The third would be you have 

a disability and throughout the evaluation process we have determined that yes indeed you do need 

specially designed instruction to do the best you can in school, which would make you eligible for special 

education. You need to choose one of those 3 things. If you choose number 3, the student is eligible, 

then you need to identify the disability categories that the student met the criterion for as a primary and 

the secondary and a third appropriate-- you need to identify exactly where you found them to be 

eligible. And finally, you need to make recommendations. In here you see that this is the tenth most 

common compliance error. Recommendations that are to be considered by the IEP team as they write 

the IEP for the student. We found you to be eligible for special ed. Throughout the evaluation process, I 

know what you're disability is, I know what specially designed instruction should be. I've gone through 

all of this effort to get all of this information. The people on the evaluation team, that group of 

evaluation, that group of professionals may or may not be the same people who meet for the IEP. Many 

of them will be the same, but not everybody. So, we need to make sure that the recommendations from 

the evaluation team get to the members of the IEP team so that they can come up with the best IEP 

possible for that student. After the-- after you finish the conclusion section, you come to an area that 

confuses folks, I think, gives us our seventh and our eighth most common compliance errors. There's a 

place there for signatures. What you need to be aware of is that the only time that there needs to be an 

actual signature is if the student is being evaluated for specific learning disabilities. If the student is 

being evaluated for mental retardation and SLD is significant learning dis-- specific learning disability is 

not a question, you don't need to have signatures. You can-- you list the members of the team but the 

actual signatures are only needed when you're looking at SLD. If you have evaluation report writing 

software that you use that repopulates those signature areas, then what you need to do is either have 

the people initial or sign next to where the software has written their name in. Okay? So most common-

- and the eight most common error is that the report was not signed or initialed by evaluation team 

members when SLD was an issue and you should find that information either in the reason for referral 

or throughout the body of the evaluation report. For SLD, in addition to needing a signature, you also 

need each team member to make a decision as to whether they agree or disagree with the team's 

decision on the student, are they eligible for special education or not? So, in addition to signing, you 

need to say yes I agree or no, I did not agree. I do not need to do that for the other disability categories. 

If you disagree, if any member disagrees with the team decision, the name must submit their dissenting 

opinion separately. One or more of the team members that don't find that they are in agreement with 

the teams, this final decision, they need to submit that separate statement explaining their is-- their 

concerns and their dissenting opinion, okay? So, very common errors on this section, only assign it if SLD 

is being considered, it doesn't matter if the answer to the question was yes or no, they have SLD or don't 

have SLD. The fact that you are looking at it means it needs to be signed. It also means that you need to 

agree, each team member needs to agree or disagree and having software that the evaluation report 

software that fills in the names for you is not enough, they need to be-- it needs to be initialed or signed 

by each team member. [Inaudible Remark] Also on that section, it indicates that a certified school 

psychologist is required for these 6 disability categories, these possibilities, autism, emotional 

disturbance, mental retardation, multiple disabilities, other health impaired, specific learning disabilities 



or traumatic brain injury. Part of your team member, your team make up must include a certified school 

psychologist for these disability categories if you are considering them or if the student has been 

identified as such. Okay? And finally at the-- one of the last things on the evaluation report is a spot to 

include contact information for the representative of the Local Education Agency, somebody that the 

parent can call and getting contact with if they have a question or an issue comes out later on. Alright, 

so that's the main body of the report, those are the sections of the main body of the report with the 10 

most common errors highlighted and ways that you can avoid those. And so it-- if you are monitored or 

when you are monitored and they do the file review one and take a look at the documentation that you 

have on all of your students, that those errors hopefully will not be there. At least that it's clear on how 

you can avoid those or a good explanation of what they're actually looking for there. Alright, the last 

section of this evaluation report is a section specifically dedicated to specific learning disabilities, okay? 

This section is completed if the student is considering the possibility that a specific learning disability 

exist. It does not matter if the student is identified or not identified. The fact that you are asking the 

question means that you are filling out this section of the report. Now, one of the things that we hear 

frequently is that there's redundancy in this report. There is redundancy in this report but there are 

ways to make it easier on yourself as the writers and easier on the readers and that is you can-- you 

have the ability to take this entire SLD section and include it into sections 5 and 6 of the main body of 

the evaluation report. So, you can include this information and the summary of findings and 

interpretation and the conclusion and simply state please see, you know, page 4, third paragraph, 

something like that, to direct the reader of the report on where to find the information they're asking 

for. You can cut and paste and simply place the information in both sections. Whatever you find to be 

the most convenient for you as the writer and what works for the readers as a whole. You have note-- 

there is absolutely no problem with you, with you using those methods to make this a little easier on 

yourself, okay? There are ten sections to this report. The first-- to the section of the report. The first is 

where we're looking for the adequate academic achievement. How is the student doing in terms of the 

eight areas in which you can be identified as having a learning disability? As you know, you cannot be 

identified as learning disabled in geometry. You can be identified as learning disabled in math 

calculations or math problem solving, but you're not identified as learning disabled in geometry. So in 

those 8 areas, they are listed there in the last 3 lines of this paragraph. In those 8 areas, how are you 

doing? Are you meeting the state-approved grade level standards? Are you able to keep up them in 

general ed classroom? Exactly, how are you doing in relation to where you should be within the 

standards? Which means you need to be familiar with the standards and familiar with what the 

expectations are of a student the age and grade that you are evaluating.  Number 2 in the SLD section is 

where you identify whether or not you have used the RtII method or you have used the discrepancy 

method. At this point in time in Pennsylvania, you may not, you may not use RtII as an eligibility model 

until the state gives your district or school permission to do that. There's an application process that a 

district needs to go through. As they write their special ed plan or update their special ed plan every 3 

years, that is when they would apply for the ability to use RtII as an eligibility model in one of their 

schools, one of their grades. We're looking at reading and specific at this point in time, so we won't be 

looking at math or the other areas, but they could say, a district could say in the ABC elementary school, 

kindergarten, first and second grade, we would like to use RtII to identify specific learning disabilities in 

reading and go through the application process to do that. So, unless your district, your school, the 



grades that you're working with have been given permission by the state to use RtII as an eligibility 

model, you may not do that. At this point in time, very, very few schools have been identified as able to 

use that model. So if you have any question on that, check with your special ed director. Chances are if 

you're in one of those buildings or in one of those districts, you would already know that. Now, that 

does not mean if you are currently in the process of putting an RtII framework in place in your building, 

that you cannot use that data. We highly encourage you to use that data. That's good, rich data telling 

you exactly where the child is academically, exactly how they have responded to different interventions 

that have been tried, different classrooms strategies that have been tried, absolutely use that 

information. That's very, very rich data and will help you make the-- answer the 2-prong question, and if 

the student is eligible, to help write a really strong IEP. So, definitely if you're putting that framework 

into place but you have not been given permission, you can use that data but you may not check the RtII 

box on the evaluation report yet. That means everybody else in the state is still using the discrepancy 

model to identify students as having a learning disability. The third section is where we are going to be 

looking at the instructional strategies that you've used and the data that you've collected on the 

student. What's been tried, what worked, what didn't work, what did you change in order to try to 

impact the student's trajectory of their rate of improvement? How were you-- what were you doing to 

try to make a difference in their ability to grasp the information? We want to know what was going on 

prior to the evaluation. Starting, if you have the pre-referrals to this, and what was going on at that 

time, and what was going on during the evaluation? You have those 60 days. Was there anything else 

tried? Was there anything new added? And what was the impact of that? Again, we need to know are 

we looking at kids who are struggling with instructional curricular kinds of issues or are we looking at 

kids who have specific learning disability, neurologically based, specific learning disabilities. The fourth 

section for the SLD section is we were looking at medical issues. If you think back to the main body of 

the report, this is a perfect example of where we've already collected this information. We've already 

needed this back in the evaluation section, the section 2. So, we have this information placed for you to 

cut and paste, so a great place for you at this point to refer the reader to that section of the report. But 

again, we need to make sure that there's nothing medical that's impacting the student's academic 

achievement and what's going on with the student. So, one of the thing-- what are the screenings taking 

place in the school, is there any information from the parent, anything that would explain lack of 

achievement or let us, you know, specifically state that no, there is nothing going on here, there are no 

medical issues at this time. The fifth section is where we look at the possibility that the student's culture, 

economic background of the environment in which they are-- find themselves is that what's causing 

their academic struggles. This is where it gets rather tricky to tease out what it is that might be having a 

negative effect on the student's ability to keep up academically. Are they in-- they have a very low SCS. 

We know that that has a strong impact on academic achievement. Are they homeless at the time? Are 

there-- are they in a difficult school environment, or a lot of problems within the school that are causing 

the child to be behind? Is there something cultural going on? They're new to the country. They've never 

been in a formal school before. Anything like that that might be causing the issues that you're seeing, 

the academic issues, that you're seeing.  Next, we're looking at data that happened prior to the referral 

as well as doing the referral. We're looking at whether or not they received their regular ed instruction 

by qualified, highly qualified teachers, highly qualified personnel, and that includes if you are an ELL 

student. Did the-- is the student in the class with a highly qualified regular ed teacher or not? Address 



that. Are there any questions about whether or not the staff is capable of [inaudible] the curriculum and 

the curricular materials that are chosen, the interventions that are chosen? Is there anything about the 

instructor or the delivery of the instruction that might be contributing to the difficulties that the student 

is experiencing? The next issue is-- the number 7 is we're basically looking at progress monitoring data. 

And you can see that this is the ninth most common error, so this is something that that's cropped up 

over and over again. The requirement is that documentation is kept on academic assessments over 

time. Just to [inaudible] your basic progress monitoring, academic progress monitoring, were you 

watching the achievement of the student. And secondly, was this information shared with the parent? 

How is this information shared with the parent? So if you are in an RtI framework and you are collecting 

data points on a child once a week or once every other week, how is that information, what is that 

information telling you, and how was that information shared with the parents? So this is an issue, 

compliance issue, that's come up over and over again. One of those two aspects not found within the 

answer, the body of the answer. Number 8 is where we're looking at the observation. I mentioned 

earlier that there's slightly different requirements for SLD observation than there is for the other 

disability categories. Specifically, if you're doing an observation on a student with the possibility, you 

know, the-- one of the reason for referral is a possible specific learning disability, you're required to have 

the observation take place in a learning environment where the academic difficulties are occurring. So if 

this is a reading issue, clearly we don't want you observing them in gym class or, you know, math class. 

We want to have the child looked at in the area where the academic difficulties are taking place. Is there 

anything about the environment that can be adding to the problem? What is the student's reaction 

when they struggle in those kinds of issues? What is it that takes place between the student's-- the 

student you're evaluating and their peers and what are their relationships with their teachers, anything 

about that that is causing the academic struggles. Are there behavioral issues that are compounding or 

causing the academic functioning issues? So, it's a slightly different qualifi-- slightly different 

requirements from the SLD than the other-- than the other disability categories. Okay, the 9th section, 

we're looking at other data as needed, is there anything else, their outside evaluations, did the-- is there 

anything from a medical doctor? Is there anything from another psychologist, school psychologist that 

the parents might have hired? Any other kind of information, information from foster care, mental 

health services, anything that we haven't covered to this point that you determine that the evaluation 

team is going to need to make their decision about eligibility for special education would fit into this 

section. And finally, we're looking at statements regarding the rule-outs for SLD. You cannot be 

identified as having a specific learning disability if the reason you are struggling academically is because 

you have visual issues, hearing issues, emotional disturbance, cultural issues, any one of these areas, 

anyone of these six statements that are listed here. If the primary reason for the academic struggles are 

one of these things, we cannot identify you as having a learning disability. Now, does that mean that you 

cannot have visual impairment and a learning disability? Absolutely not. Of course, you could have a 

visual impairment and a learning disability or have cultural factors that are impacting as well as having 

learning disability, and this is where the team needs to make to collect the data and collect the 

assessment information necessary to be able to answer these questions. What is the primary, what is 

the primary cause of the academic difficulties that we're seeing? Neurologically based learning disability 

or one of these other six factors. So, we need statements on each of these rule-outs to be able to 

identify a student is having a learning disability. So, those are the 10 sections of the SLD part of the 



evaluation report. Again, you can answer these 10 questions as they come in the report or you can refer 

the reader to either section 5 or 6 where you've addressed those of the main body of the report where 

you've addressed these issues, or you can cut and paste information from sections 5 or 6 and put it in 

here. Whatever it is that you do, don't leave this section blank. I suggest that this-- it's just a suggestion, 

if you're not looking at a student with a specific learning disability to just put the statement in there that 

this section does not apply to the student, something like that. Things that are left blank, the question is 

did you leave it blank because you forgot about it or did you leave it blank because you didn't feel a 

need to answer it? Let's take that issue out of the equation and put something in there even if you're 

not-- even if you're not looking at a learning disability for this student. So, at this point, let me share a 

couple of resources with you. On the PaTTAN website, on the front page-- on the home page of the 

PaTTAN website, you'll see a link for legal information. And as you click on that link you'll find many, 

many different things. All of the special ed forms are on there. We have the form themselves and we 

have annotated forms which is the form with each section having an explanation to it. We have the 

forms available in many different languages. We have the federal law, the state law, we have IDEA 

chapter 14 available on there for you. We have a site, a very nice side by side document that gives you 

chapter 14 on one side and the state's special ed law on one side and the federal special ed law on the 

other side. We have a very nice resource at this point in time. There are questions in the answers sheets 

that are-- questions that have come up over and over again throughout trainings that have been done 

across the state. They've been written down and then they have been answered. So, they're broken into 

different categories, so it's very nice, very nice resource. Go on there and see if whatever it is that-- 

whatever question you have might already be addressed in one of these Q&A documents. There are 

several of them on the PaTTAN website. Last month, Diane Funsten and Cecil Crouch did a webinar on 

the evaluation of-- reevaluation process and that will be available on the PaTTAN website, you can sit 

and listen to that at your convenience. The handout will be there as well as the audio webinar. You or 

your colleagues can listen to it at any point in time. As I mentioned, we're doing one of this a month for 

the-- throughout the school year. The next one will be on December 15th and it will be covering the 

reevaluation report and look for the others that will follow that information. The monthly ones that will 

follow that information is on the patent website, the training calendar as well. If you have any question, 

if there are some questions, I'll take a few as we run out of time here. You see online now my contact 

information if you would like to send me an email or something that we don't get to today I'll do my 

best to answer your questions. Email is probably better than calling but if you would like to call, you can 

do that as well. Let me take a look at what we have here for questions. School days or calendar days, 

okay, here's the ones.  Okay, thank you. Alright. Is the evaluation due 60 days from the receipt of the 

consent or 60 days from the date the parent signed the consent? That's an excellent question we get 

that one a lot. The 60 days, the 60 calendar day clock starts ticking when that permission to evaluate 

form is into school. The parent could sign it and leave it sitting on the table for three days and you don't 

start the ticking clock until it is in the school, okay? So, 60 calendar days begin the day the permission to 

evaluate form is in the hands of a school personnel at the school. Let's see, is there a requirement that 

all 13 disabilities be considered or only the specific one originally considered? You can't limit yourself to 

just one of the 13 disability categories. As you go through the evaluation process, you might start with 

some-- I think this child has an emotional disturbance and throughout the evaluation process you 

determine that actually they have a learning disability and that's exacerbating their behavior. And so, 



no, you never limit your self, all of them are available and available to-- as soon as they're available to be 

identified throughout the process.  Alright, what else do we have here? How does one determine, 

alright. [ Pause ] We'll need to read this real quick. [ Pause ] Okay, the question here is, is the SLD 

component completed only when considering the SLD section? I'm sorry, only when considering the 

possibility of having a learning-- a specific learning disability or when they're actually identified. The 

mere fact that you're asking the question means that you need to fill that section out, okay? Very, very 

important. It's not the answer, it's the question. I think this child has a learning disability and the team 

has decided, they think the child has a learning disability, possibly as a learning disability, automatically 

you are filling those-- that section out, okay? It's the question and not the answer, okay? Okay, we are 

out of time. We didn't get to all of the questions. Again, you can email me and I will do my best to 

answer them. Thank you so much for joining us today. I hope you found this helpful, and again, the 

evaluation report will be covered on December the 15th. Thank you very much and have a good rest of 

the day.   


