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2011-2012 RtII Series 
Webinar 1: 

A Cultural, Linguistic and Ecological Approach 
with English Language Learners Using a 

Multi-Tiered System 

October 17, 2011 

Pennsylvania Training and Technical Assistance Network 

2011-2012 RtII and ELLs Webinars 
The population of English language learners in Pennsylvania has 
increased 114% in the past 10 years (OELA Report, 2010). The 
purpose of these webinars is to address the academic, linguistic and 
cultural needs of English language learners (ELLs), including ELLs in 
Special Education, in a Response to Instruction and Interventions 
(RtII) framework with the intention of building capacity among 
educators, school administrators, and other professionals who work 
with ELLs and their families. The webinars will support and 
empower educators to embrace the beliefs that all teachers must 
take responsibility for providing an equitable education for all 
children, to acknowledge that each English language learner has a 
unique set of academic, linguistic and socio-cultural strengths and 
needs, and that it is our responsibility to figure out how to use 
these competencies and skills to lead them to academic success. 

Pennsylvania Training and Technical Assistance Network 

PaTTAN’s Mission 

The mission of the Pennsylvania 
Training and Technical Assistance 

Network (PaTTAN) is to support the 
efforts and initiatives of the Bureau of 

Special Education, and to build the 
capacity of local educational agencies 
to serve students who receive special 

education services. 
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PDE’s Commitment to Least Restrictive Environment (LRE) 

Our goal for each child is to ensure 

Individualized Education Program (IEP) 


teams begin with the general 

education setting with the use of 

Supplementary Aids and Services 


before considering a  

more restrictive environment.
 

OUTCOMES 

• Understand the importance of linguistic, cultural and 
experiential backgrounds to guide and promote 
appropriate screening, progress monitoring, and goal 
setting for diverse students. 

• Identify the unique considerations that impact the 
decision-making process for ELLs within the RtII 
framework. 

• Identify a systematic process for examining the 
specific background variables or ecologies for ELLs 

Questions about ELLs in an RtII 
Framework? 
What do we need to know about their linguistic, 

cultural and academic background to provide 
appropriate instruction and interventions? 
Who has this information? How is it shared? 
How do we use the information collected to make 

data-driven decisions regarding educational programs 
for ELLs ? 
How do we set appropriate linguistic and academic 

goals for ELLs? 
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Response to Instruction and Interventions 

Response to intervention integrates student 
assessment and evidence-based instructional 
interventions within a multi-level 
prevention framework in order to 
maximize student achievement and reduce 
behavior problems (NCRTI, 2009) 

Critical Features of RtII 

Using screening and formative assessment 
data to identify students at risk for 
reading/math difficulties 
Monitoring the effectiveness of instruction 

(i.e., progress monitoring), and 
Implementing multi-tiered evidence-based 

instruction matched to students’ instructional 
needs 

Core 

plus 

intensive 

evidence-based 
intervention 

(5% of all students) 

Core plus strategic evidence-based 
intervention 

(15% of all students) 

Core curriculum & instruction for ALL students: 
school-wide reading, behavior, math and/or writing, 

includes sheltered instruction and culturally relevant 
teaching 

(80% of all students) 

For ELLs:  includes English as a Second 
Language (ESL) instruction and adaptations 

content lessons based on ELP levels 
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Tier 3: 
 Supplemental Small 

Group 
Instruction/Intervention 
Period for 
 a FEW Students (5-10%) 
 Daily for an extended 

period of time 
 Instructional Focus: 

Basic Skill Deficiencies 

Tier 2: 
Supplemental Instruction/ Intervention Period for 
SOME Students (15-20%) 
3-5 times per week or cycle 
Lower class size 
Instructional Focus: Extended core instruction in 
subject area content and/or targeted 
instruction/intervention 

Tier I: 
High Quality Standards-Aligned Core Instruction for ALL students (100%) 
English and Math Courses aligned to PA/Common Core standards and Keystones 
ESL Core instruction aligning ELP and Content Standards and accommodations based 
on ELP levels in all content instruction 
Content literacy focus within all courses & use of evidenced-based strategies 

Instructional Focus: Subject Area Content (e.g., 9th grade Algebra I & 
9th grade English Composition) 

Pennsylvania’s Secondary RtII Framework 
Examples of Relevant Data 
Current/Projected Academic 
Performance Data: 
*PVAAS Projections 
*Performance: PA Keystone exams 
*ACCESS for ELLs Data 
*Performance: Classroom Diagnostic Tools 
*4Sight 
*Common Summative Assessments 
*STAR 
*Formal instruments or informal observations 
used to inform instruction and enhance student 
learning outcomes. 
*Individually and/or group administered 
diagnostic measures 
Existing Data (Use to establish career 
and college risk and readiness) 
*PSSA 
* End of Year (EOY) Failing Grades in core 
subjects as early as 4th grade 
*Failing Grades in beginning and end of 9th 

grade fall semester courses 
*Earning Fewer than 2 credits; lack of 
promotion to 10th grade 
* <70-80% Attendance (5 weeks or more of 
missed school)(>10 days in first month of 9th 

grade) 
*Mobility between 8th and 10th grade 
*Retention in elementary or middle grades 
*Intervention history 
*Poor final grades in behavior/disengagement 
*Abuse/neglect 
Progress-Monitoring Tools: 
Maze passages, written expression prompts, 

nnsylvania Training and Technical Assistance Network 

Silent Word Reading Fluency (TOCSWRF); Test 
of Word Reading Efficiency (TOWRE); CORE 
Phonics Survey. CORE Phoneme Segmentation 
Test 

vocabulary matching, ORF, Test of Contextual 
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Premises for Equity 

All educators must: 
Understand that education is a social entitlement 

achieved only when we provide equitable educational 
opportunities with high expectations for all students. 
Understand the linguistic, cultural and experiential 

context of every student and how to systematically 
incorporate this knowledge (including the use of 
their native language) into curriculum and 
instruction. 
Based on students’ unique backgrounds, plan and 

adapt appropriate assessment and instruction. 

Know your student 

English Language Learners (ELLs) are a 

heterogeneous group:
 
200 different languages 
The largest group are from homes where Spanish is 

their native language 
ELL enrollment has increased 114% in the last ten 

years 
The ten most commonly spoken languages are: 

Spanish, Chinese, Vietnamese, Russian, Arabic, 
Korean, Khmer, Gujarati, French, Creole & Pidgins 
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Linguistic Backgrounds 
“Second languages develop under an extremely 


heterogeneous set of conditions, far more diverse than 

the conditions under which children learn their first 

language (Bialstok & Hakuta, 1994, p. 2).”
 

ELLs may not have the opportunity to develop 
their first language (L1) fully before adding the 
second language (L2) 
Level of English language proficiency in 

listening, speaking, reading and writing 
measured by W-APT and ACCESS for ELLs 
(Entering, Beginning, Developing, Expanding, 
Bridging) 

Linguistic Background 

English dominant with limited academic vocabulary 
Strong social language (Basic Interpersonal 

Communication Skills-BICS) 
Limited academic language (Cognitive Academic 

Language Skills-CALP) 
Literacy proficiency in L1 
Student speaks an indigenous language in addition to 

dominant language in his/her country (some students 
who come from rural areas in Central and South 
America are not native speakers of Spanish) 

Background Experience 

Country of Origin 
-More than 80% of ELLs are born in U.S. 

(second and third generation)
 
-Less than 15% are foreign born (first 

generation)
 
-Differences in generational language patterns 

have been identified (Valdes &7 Figueroa, 

1994)
 
-Immigration pattern
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Background Experiences 

Socioeconomic Status 
Research highlights significant differences in vocabulary and 
language usage from individuals with low SES (Hart & Risley, 
2005). This research is widely cited to support the idea of 
deficit and disparity in language development that implies an 
emphasis on the teaching of academic vocabulary through 
structured oral tasks. 

 Parent interviews are important to share information about 
literacy development and the importance of oral interactions 
(in native language) to support their children’s skills in reading 
and writing 

Background Experience 

Rural vs. urban environments 
Refugee experience 
Students with limited formal schooling 
School year calendar (When does school start 

and when does it end?) 
School day length (some countries only offer 

half day schedules in elementary) 

Questions about ELLs in an RtII 
Framework? 
What do we need to know about their linguistic, 

cultural and academic background to provide 
appropriate instruction and interventions? 
Who has this information? How is it shared? 
How do we use the information collected to make 

data-driven decisions regarding educational programs 
for ELLs ? 
How do we set appropriate linguistic and academic 

goals for ELLs? 
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“The time spent in asking specific questions about 
a student’s background will yield benefits in 
planning assessment and instruction. The formal 
and home literacy experiences of ELLs will also 
provide insights about their instructional needs.” 
A Cultural, Linguistic, and Ecological Framework for 
Response to Intervention with English Language Learners 

Know your core instructional 
programs, including ESL core program 
Opportunity to Learn 
As conceptualized, RtII is predicated upon 

effective, research-based and appropriate 
instruction in the general education classroom 
or Tier I. 
All students are provided with scientifically 

validated instruction delivered with a high 
degree of fidelity to the curriculum, and thus 
all children are provided with an equal 
opportunity to learn. 

Opportunity to Learn 

Although there is a growing body of research 
on effective reading instruction for ELLs with 
and without disabilities (Artiles & Klingner, 
2006; Linan-Thompson, Bryant, Dickson, & 
Kouzekanani, 2005), it appears that not all 
ELLs are receiving appropriate literacy 
instruction (D’Angiulli, Siegel, & Maggi, 2004; 
Saenz, Fuchs, & Fuchs, 2005). 
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Opportunity to Learn 

Less than 20% of the 56% of public school 
teachers in the U.S. who have at least one ELL 
in their class are certified to teach ELLs 
(Waxman, Tellez & Walberg, 2004). 
Thus, most teachers lack the training, 
expertise, and experience in teaching reading 
and other subjects to ELLs. 

Opportunity to Learn 

The second issue is that most multidisciplinary 
school teams charged with making special 
education eligibility decisions for ELLs also 
lack the training and experience in 
differentiating language difference from a 
learning disability (Collier, 2001; Flanagan & 
Ortiz, 2001; Klingner, Artiles, & Barletta, 
2006; Ortiz, 1997). 

Opportunity to Learn 

“Consequently, the use of RTI without a 

foundation in culturally and linguistically 

appropriate instruction may lead to greater 

disproportionality (both under and over 

representation) of ELLs in special education.”
 

A Cultural, Linguistic, and Ecological Framework for 
Response to Intervention with English Language Learners 
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What needs to happen? 

To ensure that the Response to 
Instruction and Interventions 
framework addresses the 
linguistic and academic needs of 
English language learners we need 
to make sure that the following 
are in place: 

What needs to Happen? 

(a) a systematic process for examining the specific 
background variables or ecologies of ELLs that 
impact academic achievement in a U.S. classroom; 
first and second language proficiency, 
educational history including bilingual models, 

interrupted education, rural schools, length of 
school year and day,      

 immigration pattern, 
socioeconomic status, and 
cultures 

What needs to Happen? 

(b) examination of the appropriateness of classroom 
instruction and the classroom context based on knowledge 
of individual student factors; 
Are classrooms culturally responsive? 
Are accommodations, supports and interventions 

aligned to students’ level of English language 
proficiency and the PA English Language Proficiency 
Standards? 
How do ESL and content teachers collaborate in 

instruction, assessment and grading decisions? 
How does the administration make sure this is 

happening? 
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What needs to Happen? 

(c) information gathered through informal and 
formal assessments; 
Are formal assessment tools valid and reliable 

for ELLs? 
Are W-APT and ACCESS for ELLs scores 

part of the discussion when gathering data to 
make decisions? 
Are the English Proficiency Standards used to 

develop instruction and assessments for ELLs? 

(d) nondiscriminatory interpretation of all assessment data. 
 Is student progress monitored in all areas of instruction, 

including ESL instruction? 
 Are supports, interventions and accommodations included 

when setting rigorous goals to meet grade-level standards? 
 Is “growth” frequently evaluated, increasing intensity of 

instruction when growth is less than expected? 
 Are data of true peers included to determine whether 

instruction is effective? 
 Are most teachers in the Data Team knowledgeable of the 

process of second language acquisition? 
 Is the ESL teacher part of the Data Team? 

“Regardless of the tools for screening and 
progress monitoring used within an RTI model 
with ELLs, these tools’ effectiveness will depend 
significantly on the ability of educators to develop 
a level of expertise and proficiency in their use 
along with skill in investigating each child’s 
experiential, linguistic, and cultural background— 
the very components that form the context within 
which plans must be made for appropriate 
instruction and intervention.” 

10 



10/16/2011
 

“Factors such as first and second language 
acquisition, methods and programs for instruction 
in the native language, the interaction between 
linguistic, cognitive, and academic development 
are all areas to be mastered so that evaluation of 
ELLs, whether via screening or progress 
monitoring, can be applied equitably and 
appropriately.” 

“Kovaleski and Prasse (2004) noted that fairness 
in the assessment process, particularly for 
language minority students, is one of the potential 
benefits of RTI. If RTI is to fulfill this promise, it 
will be necessary to provide a firm grounding in 
how language and culture interact with education 
and cognition to produce the development, 
growth, and high achievement desired for ELLs.” 
National Center on Response to Interventions 

“Our future rests on the promise of the next 
generation. Accordingly, we must develop the 
capacity to respond to an increasingly diverse 
student population, and ensure that these and all 
children develop to their fullest potential. By 
building on the cultural wisdom and linguistic 
knowledge students bring with them, we can help 
all children succeed.” 
A Cultural, Linguistic, and Ecological Framework for 
Response to Intervention with English Language Learners 
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Resources 

RTI Network 
http://www.rtinetwork.org/ 
Quality Teaching for English Learners 
http://www.wested.org/cs/tqip/print/docs/qt/resources.htm 
National Center on Response to Intervention 
http://www.rti4success.org 

The National Center for Culturally Responsive 
Educational Systems (NCCRES) 
www.nccrest.org/professional/culturally_responsive_response_t 

o_intervention.html 

Thank You! 

Contact Information www.pattan.net 

Ana Sainz de la Peña 
Educational Consultant 
asainzdelapena@pattan.net 

Connie Cochran 
RtII and ESL Technical 
Assistance Facilitator 
ccochran@pattan.net 

Paula Zucker 
RtII and ESL Technical 
Assistance Facilitator 
pzucker@pattan.net 

Commonwealth of Pennsylvania 
Tom Corbett,  Governor 

Pennsylvania Department of Education 
Ronald J.Tomalis, Secretary 

Carolyn C. Dumaresq, Ed. D., Deputy Secretary 
Office of Elementary and Secondary Education 

John J.Tommasini, Director 
Bureau of Special Education 

Patricia Hozella,Assistant Director 
Bureau of Special Education 
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