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JEANNINE H. BRINKLEY: So let’s get started. The preface of this webinar is to provide 

an overview of the supplementary aids and services consideration toolkit. This toolkit 

was developed as part of our activities related to [inaudible] practices improvement in 

Pennsylvania and in connection with the Gasmann settlement as well as training and 

equal systems work through the PaTTAN system. And we hope you find this already 

helpful. There is another level of training that would occur if you’re interested in being a 

facilitator of the toolkit. This overview is sufficient for you to understand a general 

overview of the toolkit and how your team might use it. But if you wanted to actually 

complete the toolkit for a student, we are encouraging you to contact your local 

intermediate unit or PaTTAN office. There are trained facilitators at each intermediate 

unit and PaTTAN office. And we’re also available to do facilitator training in school 

districts if you want to get some folks trained off to be facilitators. But it is important that 

the process be facilitated with fidelity in order to maintain the integrity of the process. 

 Just a brief reminder about our commitments with each restricted environment. 

And this is particularly pertinent to the supplementary aids and services toolkit because 

our goal in Pennsylvania is to ensure that each IEP team begins the placement 

consideration with the general education setting in considering the range of the use of 

supplementary aids and services. And so this toolkit is designed to help teams paint 

through that process of consideration to identify barriers that might exist based on the 

demands of the environment and the strengths and needs of the student and to then 

identify potential supports and services to overcome those barriers.  

 So in general we’re going to do three things and then a fourth today related. One 

is I’m briefly going to go over the legal and conceptual foundation for the use of 

supplementary aids and services just to make sure you have an awareness of that and 

refer to a couple of tools that would help you with that, that are also in your in handouts. 

We’re going to be able to describe the use of supplementary aids and services to 

support students with disabilities as active learners and participants in general 

education environments. And we’re going to discuss the purpose and role and process 

used in implementing the toolkit. And we’re also going to be talking here some 

examples of potential supplementary aids and services that could support inclusive 

practices for students with disabilities. 
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 Okay, so first off, just briefly legal and conceptual foundations. We have 

reference to supplementary aids and services in IDBA. What you see in front of you 

here is the definition. I want to point your attention to the fact that the definition is really 

focused on the function. So the function of supplementary aids and services is, as we 

see here, to enable children with disabilities, to be educated with non-disabled children 

to the maximum extent appropriate. And so that is again what our toolkit is focused on is 

helping teams be able to fulfill the requirement of using supplementary aids and 

services to facilitate and expand upon opportunities to be educated with non-disabled 

children.  

 Also in IDBA, within the language on LRE, supplementary aids and services is a 

critical component related to the implementation of LRE. So LRE is not just about being 

educated with children who are not disabled, but it is also about using supplementary 

aids and services. So we’re only removing children from disabilities when the nature 

and severity of the disability is such that education in those general ed classrooms with 

the use of supplementary aids and services cannot be achieved satisfactorily. So it’s 

really, really important for us to understand, as a team, the potential supplementary aids 

and services that can support a child in being educated successfully and satisfactorily 

and successfully in a general education classroom.  

 So if we think about supplementary aids and services, I have a couple visuals 

just to put in front of you to help you kind of think conceptually about this because it can 

be really confusing. And if we start to get mired down in, you know, kind of what came 

first, the chicken, the egg, or the supplementary aids and services, if we think about 

specially designed instruction, which we have. So you see we have the specially 

designed instruction circle and we have the related services circle. And these are both 

pieces of the IEP and pieces of providing FAPE to children with disabilities. But when 

we place those into the general education classroom environment, we create the 

possibility for different and new additional needs focused not only on the student but 

also on the staff. So depending on the environment, we may need supplementary aids 

and services to enable the child to be educated in that. So we’re looking at 

environmentally referenced support and that’s another key piece of the toolkit is the 

supports. It’s very difficult to anticipate what supplementary aids and services will be 
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needed without a thorough analysis of the characteristics and demands of the 

classroom environment where the instruction will be taking place.  

 Speaking of place, there’s a couple other references to placement which I think 

are important considerations when we think about supplementary aids and services in 

each restricted environment. And these are also excerpts from IDBA that reference LRE 

and supplementary aids and services. Again, you are looking at a placement being 

based on the child’s IEP, as close as possible to the child’s home. Also looking at the 

second one, looking at the school that he or she would attend if not disabled. We look 

at, of course, potential harmful effects to the child with the quality of services. And this 

last piece speaks to the fact that sometimes we need to modify the general education 

curriculum in order to effectively educate a student with disabilities. And that curriculum 

modification as we talk about later, is also a potential supplementary aids and service 

that can be used.  

 The last piece related to IEPs, and again, when we look at the section of IDBA 

that talks about IEPs, we see reference again to special education related services and 

supplementary aids and services. So we have to include that in the IEP. Although 

interestingly enough, there isn’t necessarily one place where supplementary aids and 

services can be recorded in the IEP. There are other areas where those can be 

recorded, for example, in support to school personnel. So supplementary aids and 

services can encompass professional development for example.  

 Okay, let’s move into a little more about curriculum. And this is an area that we’re 

really working through here in Pennsylvania and we are thinking a lot about the general 

education curriculum. We have the wonderful standards alliance system web portal that 

gives us a wealth of resources related to standards aligned with instruction and 

curricular information, instructional resources. And we encourage you to familiarize 

yourself with that. So we have the general education curriculum that encompasses not 

only the content but the context in which that content is delivered.  

And then over here we have student needs, goals, and objectives. So we need to 

know about the student. And then the last thing we do is we look at the overlap between 

those two things and bring into that access to the general education curriculum. So 

access to the general education curriculum addresses the -- we look at that as the body 
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accesses if we’re addressing general ed curriculum needs, student needs, and where 

does that fall in? Where do those overlap? They overlap here in access to the general 

education curriculum. Now there’s lots that we still have to learn about what that can 

mean, especially for our students with significant cognitive disabilities. And we’re 

working a lot in that area. But one of the things we can do is if we have perceived 

barriers, we can look at supplementary aids and services to put into place to allow that 

access to the general ed curriculum.  

A couple of resources that I’m going to draw your attention to that if you’re not 

familiar with, I would suggest your reviewing and being familiar with. They’re available 

on the PaTTAN website. You can see here, you just select inclusive practices and 

publications. You also have these two resources as handouts. This is the basic 

education circular. It’s a policy interpretation document. And it’s LRE and educational 

placement. It’s a very helpful document, I think, to think through the IEPT’s responsibility 

for that placement, decision making in LRE and what does that mean. It’s recently been 

updated and but the updates are not of a real substantive nature, they were more 

references and things like that.  

So we have that document that’s available as a very helpful tool. And again, if 

you’re starting to think about supplementary aids and services in relationship to the 

environment, a good place to start is to review this, review it with your teachers, your 

teams as a professional development activity, discuss it. At the end of the back, there 

are implications for administrators, implications for teachers, implications for parents in 

terms of your role in this process. The other document is the supplementary aids and 

services fact sheet. And I’m going to share information in next section about this fact 

sheet, that it stands on the information on it. But this is another very helpful resource.  

It’s two pages, two sided, and again it’s available to download from the PaTTAN 

website or to order from the PaTTAN website. The have front side has some definitions, 

purposes, descriptions. And then the back side of this document has some very -- a 

very nice structure that we’re going to review in just a minute for a framework. We’re 

looking at that full range of supplementary aids and services. You know, we talk about 

considering the full range of supplementary aids and services, but there’s not one list of 

what are all those possible supplementary aids and services. There are lots and lots of 
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possibilities. And this is what structure our team’s thinking around insuring that you’ve 

thought about the different categories. And I’m going to spend some more time going 

into that.  

Okay, so now we’re going to start to dig in to defining supplementary aids and 

services and using them. We’re going to describe that. And the first slide you’re going to 

see here is really a replication of the categories that are on the back of the 

supplementary aids and services fact sheet. The source for this is, as you can see at 

the bottom of the slide, we have the full site at the end of the presentation. But we are 

asking that you begin to think about supplementary aids and services in four 

dimensions.  

The first dimension being collaborative. So in this dimension we’re talking about 

adults working together to support students. The second one is instructional. This is the 

development and delivery of instruction that addresses diversifying needs. So when 

we’re talking about instructional kinds of supports, we’re talking about really -- and how 

is the instruction delivered? By what modes and methods? And again, maybe thinking 

about universal design for learning, building in those things. But if those are not built in, 

then providing them as supplementary aids and services for individual students.  

Ideally we’d like to get to building in those things universally at the beginning of 

instruction. But if not, we will add those in as supplementary aids and services. We have 

physical supports, which are adaptations and modifications to the physical environment, 

which I think generally people are most familiar with physical supplementary aids and 

services. When we ask about it, they often say, you know, [inaudible] seating or certain 

writing adaptations, et cetera. And then social behavioral. And these are supports and 

services to increase appropriate behavior and reduce disruptive or interfering behavior.  

We’re going to take each of these and talk through examples. So here are some 

examples of types of collaborative supplementary aids and services. And you know, 

communication among adults is probably one of the most critical pieces, collaboration, 

teacher to teacher collaboration, collaboration and communication with families, among 

families and teachers. Professional development related to that in terms of, you know, 

how we use our time effectively, how do we collaborate, how do we co-plan effectively 

and co-teach. And how do we have that plan fully integrated into our work. So for 
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example, in a student’s IEP, it might indicate that the general ed teachers, special ed 

teacher, and the related services provider meet once per unit or once, you know, per 

month, to plan for curriculum modifications and specific lesson adaptations for an 

individual student with complex needs. Or it might be more that at the grade level team 

meets and they discuss and they discuss and they  needed adaptations depending on 

the need of the student.  

And again, we have -- we’re looking at kids with more complex needs or more 

intensive support needs. It’s more likely that you may need more frequent and intensive 

collaboration, particularly as you’re getting started with things around the inclusive 

program for that child. Some instructional examples are things like using a keyboard or 

a portable device and to generate written work rather than having kids handwrite. 

Writing instruction in keyboarding skills, providing guided notes, which again, depending 

on how the lesson’s designed in the first place, this may be easier or harder. So if the 

teacher is using PowerPoint or some other software to develop their notes, it’s pretty 

easy to provide guided notes. If they’re, you know, using a lower tech methodology to 

develop the lesson in the delivery of the instruction, it may be a little more work to 

provide those guided notes.  

Using scaffolding to help a student plan her written work. So using a scaffolding, 

a guided structure to help students think through what’s the main idea that you want to 

get across what are your paragraphs. Those kind of things. Providing visual cues, and 

that can be an instructional example. It can also maybe fall into the social behavioral 

depending on the source of it. Any of you who are familiar with the kinds of changes 

they’re making to the PSSAM, like having more white space on a page and reducing the 

number of options and things of that sort. Those can also be instructional modifications 

that are taking place in an assessment. And also modifying curricular goals. So taking a 

look at what is the big idea for this instruction, for all kids in this lesson. And for this 

particular student, what is the way that that student will learn that information? What is 

the goal for them throughout the lesson, and that can also be a supplementary aids and 

service.  

That certainly requires that collaboration between adults to need the general ed 

teacher to be able to bring to the table what is the goal, what are the big ideas, and the 
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special ed teacher to help think through for this student what’s the meaningful content 

from this grade level content. Then we have physical examples. So we might arrange 

furniture differently or provide specialized furniture. We might adjust the sensory 

characteristics of the environment, like light and sound. I’m sure some of you have seen 

teachers who have put tennis balls on the bottom of chair legs so they don’t scrape 

when the seats are moved. That also might be kind of a sound that would bother a child 

who’s more sensitive to sounds. And so we might do that. 

Providing access to specific areas of the classroom or other settings outside of 

the classroom. You know, somewhat simple things like allowing a student to stand for 

part of the instruction, or to sit on the floor rather than at their desk, or those kinds of 

things. These are all supplementary aids and services that may facilitate a child’s 

learning and participation in a general education classroom. Allowing students to have 

water bottles or a sensory object during instruction because that’s a need that will again 

help them focus on the instruction and learn effectively are some other physical 

examples.  

And again, these are just examples. There are undoubtedly many other ideas 

that you would have related to supplementary aids and services. And last but not least 

is social behavioral examples. So some of the social behavioral examples we have are 

modifying rules or expectations. So you know, from classroom rules to traveling in a 

hallway, et cetera. Peer supports, doing things to actually facilitate interactions and 

friendships. And individualized behavioral support plan that supports a child to be able 

to spend time learning and participating in general ed classrooms.  

Social skills training. So a specific instruction on social skills that again allow and 

support those successful participation and learning of a child with a disability in a 

general ed classroom and counseling supports. And again, you can see not all of these 

things that are supplementary aids and services may be things that are actually 

provided within the general ed classrooms. There may be a need for counseling 

supports that are provided outside the general education classroom to work through and 

practice, you know, deal with role playing, et cetera. Although the majority of the 

supplementary aids and services we would see involve direct delivery of those in those 

general ed environment, both academic and non-academic environments.  
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So what’s the role of the IEP team? We have these four parameters in terms of 

these four categories of supplementary aids and services and it can be a little bit 

overwhelming I think. And what we don’t want is to just have a big list of supplementary 

aids and services and not be able to deliver those. You know, we really need to be 

thinking through what are the principal, critical supplementary aids and services that are 

going to support this child’s involvement. And it’s the IEP team’s role to do that. So after 

the IEP team has talked about, you know, they’ve discussed strengths and needs in the 

present levels and what are the high priority goals for the student. And then we talk 

about what are the supplementary aids and services that are needed for this child to 

receive their specially designed instruction in each restricted environment.  

And then that’s supposed to happen as far as the placement determination 

process. And we’re really supposed to do that as the final component of the IEP 

development process. It’s hard to do that because we come into that process I think 

with some ideas in our head already of, you know, what might be a placement and 

sometimes we have structures in place that make us think, oh, well, this child is going to 

need this kind of support and therefore they’re going to need to get it in this kind of 

structure. But if we really honor the process as it’s intended, we first talk through and 

plan for what’s the most important learning goals and objectives and how can we 

support that in the LRE, and then what’s the placement going to look like to deliver that.  

But it is ultimately the IEP team’s responsibly. And one of the reasons we 

developed this kit is we became aware that many times, IEP teams might be limited in 

terms of their understanding of what’s possible. So the use of the supplementary aids 

and services toolkit ideally would happen in a timeframe that then will allow the IEP 

team to benefit from that knowledge as they develop a formal IEP. So it would happen 

prior to the development of the new IEP when possible. But as all of us know, not 

always possible. Maybe you know, the timing doesn’t work. But that’s not to say that 

once you develop an IEP, you certainly can’t then look at the toolkit, use the toolkit, and 

go back and look at your IEP if it opens up some other possibilities for you to consider.  

The last piece of supplementary aids and services I want to make sure you 

understand is that really supplementary aids and services are integrally critical to the 

placement discussion. When you come to the portion of the IEP, and if you want more 
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information on these questions and what they’re getting at and ideas for how to address 

them as an IEP team, the annotated IEP on the PaTTAN website is a very good 

resource. But these are questions that the IEP team is supposed to discuss and 

consider as they develop the IEP.  

So the toolkit itself allows you to really thoroughly consider these things. So you 

know, the team’s supposed to be talking -- to be considering a variety of supplementary 

aid and services. The toolkit helps you to do that. And in that consideration, you may 

reject some. You may reject some supplementary aids and services as not practical in 

the setting that’s too stigmatizing for the child. It’s isolating as, you know, you may come 

up with ideas for some supplementary aids and services that you’re going to try first that 

are less intrusive and try them later. But you need to be discussing these questions, and 

the toolkit really helps the team have this discussion.  

The second question asked about the benefits that are provided in the regular 

classroom versus the special ed classroom. And the third question and fourth asked you 

to think about potentially beneficial effects or harmful effects that might be expected for 

a student with disabilities and of students in the class even with supplementary aids and 

services. So again, you  have to have that supplementary aids and services piece to be 

able to answer this question. You can’t just say that, for example, that a student has 

challenging behavior, therefore they cannot be in the general education class because it 

could be disruptive. You have to be able to talk about what are the social behavioral 

supplementary aids and services that the team has considered to ameliorate those 

potential negative effects.  

And then last but certainly not least, as we looked at our supplementary aids and 

services fact sheet and our definitions, supplementary aids and services are used and 

are to be used both in academic settings as well as extracurricular and non-academic 

activities. So these four questions are really important. They relate to supplementary 

aids and services and thinking about supplementary aids and services and using a 

toolkit will help a team to be able to answer these questions.  

And this is just another way to think about this, kind of what we’ve gone over thus 

far. And that is you’re beginning that consideration of student needs from a context of 

the general education classroom. And some of you I’m sure have heard this before, but 
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you know, the analogy is if you have a kitchen that’s an old, small kitchen and you don’t 

have a lot of equipment and you’re going to have a party, you need a lot more 

supplementary aids and services than if you have a brand new kitchen with lots of fancy 

equipment. The same analogy applies to a general education classroom. The context of 

that classroom, the expectations, the interaction between classroom expectations and 

student strengths and needs and any mismatches there are all part of the consideration 

process.  

And the resulting in placement in a general education to the maximum extent 

appropriate, which is really what we’re looking for in using supplementary aids and 

services. And we also just want to remember that for any instruction that does occur 

outside the general ed classroom, we want to be aligning those services to support 

access and participation in general education. And we want to also, at the same time, 

provide supplementary aids and services so that students can interact upon disabled 

peers in non-academic and extra-curricular activities along the way. So they still have 

those opportunities regardless of what’s happening during academic time.  

Purpose and use of the supplementary aids and services consideration toolkit. 

You have a handout that is the toolkit itself. It has multiple parts. I’m going to overview 

each part. You have it as a PDF. On the PaTTAN website it’s posted as a PDF file. I 

believe it’s also posted as a Word document. But it’s important that all of the 

components of the toolkit are used together. So what is this process? 

First of all, this process is student specific. So it’s focused on an individual 

student, although I’m going to talk a little bit later about pieces of the process that may 

lend themselves to water implementation at a school. But it’s student specific and 

there’s a trained facilitator that assists the IEP team. Those are the three really critical 

pieces. You need that trained facilitator to assist and facilitate the IEP team. And what 

the IEP team does in this process is they really take a look at summarizing and 

analyzing what they know about the student and what they know about the general 

education settings. And then they identify options to support the students’ learning and 

participation in general education settings.  

So just a couple of underlying concepts. One is that you can’t do this without 

understanding the instructional context of the general education classroom. And so it 
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gets complicated because if a student is right now not in a general education setting, 

you have to, at the very beginning, figure out which general education context or 

classrooms are you going to be analyzing and referencing. But you know when you 

think about it, I don’t think you can really adequately answer the question of 

supplementary aids and services unless you have a particular or a particular group of 

general education classroom environments in mind. Because as you all know, not all 

general education classrooms are created equally.  

And so it can start with an understanding of the context of the classroom. We 

really are focused in the analysis of the general ed classroom in terms of identifying and 

eliminating curricular barriers in a universal design approach. And then we have to kind 

of organize those supplementary aids and services so we can ensure that we’re 

considering the range.  

Okay, so when do you use this toolkit? And I think this addresses some of the 

questions that have come up. Let me just say first of all, you don’t say, okay, we have to 

use this toolkit for every student with an IEP. So right off the bat, that wouldn’t make 

sense because if a student is already successfully included in a general ed classroom 

with supplementary aids and services, then you don’t need the toolkit. But when you do 

need it is when you’re doing planning and placement decision making and especially at 

those critical transition times. So a student moving in from early intervention into school 

age, or moving to a new school building or grade or another instructional setting. You 

also -- we highly recommend using this when a team is struggling a little bit, when 

maybe the student does not seem to be being successful when problems are arising 

and we’re not sure what the cause is; what’s working, what’s not working. We want you 

to go to the toolkit as the first line of intervention before thinking about changing a 

placement.  

We want you to really use this toolkit as problem solving or supports within your 

current or new general education curricular areas. It is not necessarily a linear process. 

As I said earlier, you have to know what general environments you’re thinking about. 

When we get to the secondary level, we have a choice; we have a range of possible 

instructional environments, which is great because it opens up possibilities but it also 

requires that we planfully use that transition process, look at our outcomes, work back 
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from there to see, you know, where do we want to go with this -- what are the goals for 

this child at graduation and work backwards from there and choose our environments 

and then analyze those environments for support needs.  

The process includes identifying students’ strengths and needs. And I can’t 

overemphasize how critical this is. One of the most positive pieces of feedback that we 

get from this process is starting with students’ strengths and needs. And it’s really just a 

brainstorming process. It can also be extremely helpful when the student is entering an 

environment where perhaps they don’t know the student. The family is part of this 

process from beginning to end. So the family, and the family really can share a lot 

around strengths and needs. Whether the students participate in the process, that’s up 

to the team.  

We’re going to identify students’ strengths and needs. We develop a profile of the 

general education classroom that’s structured to say, okay, what are the demands? We 

identify potential barriers to curricular access, identify strategies and services to 

eliminate those barriers, and then what -- and then select from those possible strategies 

and services, which ones are we going to implement? That’s it in a nutshell. 

So the toolkit has four components. One is the introduction of preparation for 

use. I would encourage all of you viewing this webinar to just take a couple minutes and 

read section A, even if you don’t go through the whole thing. If you’re considering using 

the toolkit, if someone in your team has said, we’re going to use this, you really need to 

review that because it explains the conceptual background and the who does what at 

each step. So make sure you don’t miss that. So everybody needs to read this and it’s 

very short document.  

Then there’s a student profile and this is where we look at the summary of 

strengths, needs, and learning characteristics. And this has a person center planning 

feel to it for those of you that are familiar with that but really looking at it today. What do 

we know about this child’s strengths and needs? Because what’s really helpful is to be 

able to build on the strengths when we’re looking at our supplementary aids and 

services. Then the tool itself is a four-step process and I know this is a little complex, so 

that’s why you shouldn’t walk and try it by yourselves. But four kind of sub steps within 

this and I’m going to show you in a minute. And last but not least, you have a self-
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check. That again, we really encourage you to review this before you get started and so 

you understand that the fidelity of steps. You know, we have had, with this tool out 

there, it’s tempting sometimes I think to say, oh, we can do this ourselves. But it’s really 

important that the process be implemented with fidelity to get to the desired outcomes.  

Okay, so as you look at the toolkit, on the second page of each component 

there’s a graphic, and I’m just going to pull it up here and show it to you. This sequence 

stays the same. So this is the sequence. And then it’s highlighted. So this is the part 

that you’re addressing in when you’re doing step A. This is learning about this SaS 

consideration toolkit and process. And this is who should be doing this piece and what’s 

the component, the overview, and preparation for use. So each component highlights 

the pieces that are being addressed in the component. And it seems kind of complex 

but once you start using it, it’s not so bad.  

Okay, so here’s the meatiest part of -- although, I think I skipped through 

students’ strengths and needs, I’m so sorry. I do not want to forget part B, which I’ll go 

back there for just a minute. The student profile, I didn’t make a separate slide for it; I 

apologize. But this is a critical piece in terms of the summary of strengths, needs, and 

learning characteristics. Okay, so we’re going to then go to looking at what do we know 

about the general education classroom? And as we look in the tool, a really important 

piece with this is step one, you complete it all the way down. So we’re going to first look 

at, for the general ed classroom or classrooms, what’s the frequency of use of printed 

materials like textbooks, workbooks, trade books, worksheets? And we’re going to 

complete this part all the way down.  

What use of technology is demanded in that general education classroom? How 

is information presented in that general education classroom? Now ideally, this first step 

is completed collaboratively between a special educator and the general educator. 

Sometimes if that’s not possible, the general ed teacher can complete themselves and 

bring it to the meeting. But there still should be discussion to be sure everyone kind of 

understands what the demands are of the environment. We’re going to look at student 

assessment formats, project and presentation formats. Instructional formats.  

So again, how prevalent are these practices? So it gives you a really nice 

snapshot of the environment. And again, if we don’t know that, how do we know what 
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supplementary aids and services are going to be needed to support a child learning in 

that environment? For classroom management, what kinds of things are in place 

already? And also, response to diversity, interpersonal relationships, social activities, 

and then we also look at the setting characteristics. So some of those physical kinds of 

concerns.  

Okay, now so we’re going to look at instructional method materials, instructional 

delivery and social routines, and setting characteristics. And you’re going to complete 

that whole step. We’ve had some from principals that have said, you know, I’m going to 

have all of my general ed teachers complete step one. So we have those on file so that 

when we have an IEP meeting, we can just refer right back to that. And we’ll have to do 

that individually. Saw this.  

Then the second step is, okay, now we’ve already identified students’ strengths 

and needs, now we’re going to look at given the demands of the environment, what are 

potential barriers to that instruction? So we’re going to think about student skills, student 

learning characteristics, and their priority needs in the context of the general education 

environment. And we’re going to again go down through this column. Now mind you, 

you may have things that are repeating. So that’s okay too, but the purpose is to really 

think about whole environment and as you go through this step two, it’s going to lead 

you to identify high priority ideas, high priority barriers. And then when you come to 

identify strategies, again the strategies may overlap.  

So if the team decides, for example, or if one of the barriers is that a student is 

having difficulty reading textbook at grade level, that’s going to be a barrier not only for 

instructional method of materials, but for some of the other things. And so we need to 

think of supplementary aids and services that can address that as well as perhaps 

there’ll be instructional pieces. So in addition to providing instruction to increase the 

students’ reading skills, we’re also going to consider providing supplementary aids and 

services to provide access right now to the content through perhaps presenting 

materials in a different format or perhaps having the content delivered in a material at a 

lower reading level, et cetera.  

And then step three is, okay, what are the strategies and services to eliminate 

those barriers? We’re going to focus on student strengths to address barriers, and we 
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want those support strategies to maximize participation and reduce instructional 

barriers. So over here we’re looking at what are those strategies to eliminate barriers. 

And you’re going to have perhaps a longer list then you’re actually implement. This is 

really a brainstorming piece. Now again, you know, it’s important that the facilitator be 

there to kind of free up people to brainstorm and that you’re not committing to 

implementing every single one of these things. This is really okay, what are our ideas 

about how we can do this. And then we look back in step four, which I’ll do in just a 

moment, to say, okay, now, which of these are we going to actually implement as we 

get started here.  

But what’s really nice is if you have a nice brainstorm list some of the things you 

implement may not work. You know, may decide there’s another, you know, kind of 

back to the drawing board you already have a resource list here to go back to. And then 

the fourth step, as I said earlier, is viable alternatives for implementation. What does the 

student need to be successful? And what do adults need in order to be able to support 

the student and how will we get there? And this is where you’re really getting into the 

pieces of this that would be put into the IEP. The previous steps you’re really generating 

information or using information that might already have been created. This piece is 

where you’re doing actual planning. And I didn’t put a hyperlink in, but I’m going to move 

it to show you this real quickly.  

This is step four and this is -- it’s kind of like an action plan. But these are, okay, 

based on everything we know about the general ed classroom, the student, potential 

barriers, what are we going to implement now? And what do the adults need to be able 

to do that? And what supports for implementation are needed? Because we may be 

coming up with ideas for implementing things that we’ve not implemented before. So 

you can see there are some examples filled in. We say that the student needs visual 

supports used throughout the day to  understand the schedule and individual activity 

demands. Then the adult supports and resources for that implementation would be that 

the special educator needs access to [inaudible] software and training and use of the 

software needed.  

And how will we get there? The IU assistive technology consultant would provide 

teacher training and the school unit approaches the software and the tech computers, or 
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coordinator, is going to install it in the computer with access to the color printer. These 

are the pieces, if we don’t think through this, you know, you can have a nice big list of 

supplementary aids and services, but if you don’t get to implementation, then you might 

as well not have spent the time doing that. So this piece is also [inaudible]. 

And this is our self-check for teams and it’s a series of yes and no questions, and 

some of them don’t apply in certain situations. But it asks the team to think about some 

things before the IEP meeting and it’s really focused on has the team gathered 

comprehensive information to guide the program development that includes information 

from all the state floors. So we’re looking at the comprehensiveness of the process. 

Were the parents given the opportunity to participate? Do they have information about 

all the demands, et cetera? 

And then during the IEP meeting, some things to think about. And then more 

during the IEP meeting and after the IEP meeting. And again, that plan to ensure the 

availability has developed. We’re going to identify training needs and have a plan for 

identifying those. We’re going to periodically evaluate the effectiveness, you know. So if 

we’re doing our progress monitoring and we’re seeing those students not progressing in 

a way we -- you know, in the direction we’d like see or at the rate we’d like to see, one 

of the things we’re going to think about is, are the supplementary aids and services 

effective? So just a couple of points to remember that the purpose of the fact sheet and 

the consideration tool is to help structure team planning regarding considerations. You 

know, the language about considering the full range of supplementary aids and services 

has been in regulation for a long time, but we haven’t had a process to help people 

accomplish that consideration, and that’s what this process is developed to do.  

And that participation of all team members is critical to this process. Families 

bring that deep enduring knowledge of the student and the student’s strengths and 

needs. Teachers bring their knowledge of the curricular and instructional demands. You 

know one of the things we’ve had teachers say to us is that, you know, this gives the 

general ed teacher a role. Sometimes we say we have to have that general ed teacher 

at the IEP meeting, but we don’t really ask them a whole lot or they don’t understand 

why they’re there. They’re there because they have to be there. This actually makes 

effective use of having those general ed teachers as part of this process. Specialized 



17	  
	  

teachers bring their knowledge of SaS and specially designed instruction, et cetera. And 

administrators are critical because they facilitate implementation of the plan and they’re 

aware of school level resources. So you know, where a teacher might say, well, I need 

this software, the administrator would need to be able to say, oh, we’ll have to have the 

tech people load it on the server because, you know, you don’t have that permission to 

do that, et cetera.  

Or an administrator may be aware of another classroom that’s using similar kinds 

of strategies or software or modified the curriculum around the science lesson. And so 

that we can avoid recreating the wheel. And also administrators can facilitate that 

implementation of the professional development and other things that need to happen to 

implement that plan.  

And on the last slide you do have the references for CAST and also the Icho and 

Bartlett article. And again, if you have any questions about should you be using this or 

would you want to be using this, please don’t hesitate to contact the IU training technical 

assistance folks, myself, or other of the PaTTAN -- your regional PaTTAN office 

because you know, we can really help you think through the specifics of the situation 

and figure out the best way this would allow you to use it or would it be helpful.  


