
  

>> Hi! So, how many of you have been here for all three sessions. This is your third. Oh, you're 

amazing, amazing. I feel so sorry for you. I also am so incredibly grateful, because I know that 

I'm a handful, and I have a lot to tolerate and you've been with me whole day, and for those of 

you who haven't, you've been to one session, or you've been to none, the learning is not 

dependent upon each other, although if you didn't have a history of visible learning, it will 

certainly help this one make much more sense.  

But this session is devoted to visible learning and the new number one that John Huddy has 

published. It came out actually in -- you know what's amazing about John Huddy is this man 

amazes me. So he has the world's largest research data base of all time in teaching and learning 

and leadership, and what works and doesn't work. The whole world is super interested, the 

whole education world, is super interested if he finds a new number one that replaces the old 

number one, you'd think there'd be some big pomp and circumstance, and instead the man 

publishes the results in the journal of nature. Just saying. Not even at leadership, not even 

anything that we are typically go to but the journal of nature. So there was an article in August 

2016 in the journal of nature, and not only did he unveil his new number one effect size, he did 

so within the construct of also a brand new model he created, because right now he's in the 

middle of multi-year grant at the University of Melbourne to study how students learn. So not 

only does he have the world's largest research data base of all time, he also just designed a 

model of how students learn from start to finish. OK. He's pretty insanely good and both the 

new number one for visible learning and this model of how students learn were published in 

this journal of nature in August 2016. If any of you want that article, I'm going to put up my 

contact information. I'd be happy to flick it over to you. But that is where this comes from.  

So as I stand before you today, I think a lot about the future, because we teach the future, we 

touch the future, we conspire to make sure that the future is full of hope, full of optimism, full 

of challenge and goals that we want to achieve. And I was talking with a friend of mine about 

this notion of future whether it's future as in tomorrow, or future as in next month, or future as 

in the end of the school year, or next year, and I was saying, you know what's amazing when 

you think about the future, it's so full of hope and optimism but a lot of people don't think 

about the future as what they do today. They think about the future as this thing that's 

lingering in front of them down the road. And he said, "You know, Christen, that's really 

profound." He said, "I like to think of the future as iterations of the present stitched together.” 

And I thought, well, you're so smart. This guy is so smart. Do you have one of those people in 

your life that's just, like, so smart about everything. I'm here, like, I can't even argue with you, 

because you're just so smart all time, as much as I would love to, you just know everything.  

Well, I started thinking about that and then I decided, I'm going to consult a futurist. So, I 

looked for Warren Ellis, and here's what Warren Ellis said about the future. He said, "To be a 

futurist in the pursuit of improving reality, it's not to have your face continually turned 

upstream, waiting for the future to come." To improve reality is to clearly see where you are 

now, I would add, and then wonder how can I make that better.  



And that is where you enter this man, John Huddy. John Huddy has collected research to help 

us stitch together a present that ensures a future with great impact and inspired outcomes. He 

helps us know the power of what we do in the now, and the impact it has, or doesn't have on 

students' achievement so that we can know if we're making an impact and how significant that 

is.  

And before we move any further with this notion of John Huddy and the impact he's helping us 

string together, I did want to include my contact information, because if there's anything I can 

do to support you, feel free to email me, or tweet me at any time. That makes you a twit, or 

maybe me a twit too. And I would love to continue learning in dialogue with you.  

And so when we think about John Huddy giving us the tools in the now to inspire the future 

that we want to inspire, one of the tools he's just equipped us with is this notion that there is a 

new number one effect size, and that number one effect size is nothing to snub at, because the 

effect is 1.57 effect. Now for those of you who are familiar with the visible learning research, 

you know that a .4 in this research is equal to what? I love that. One year's growth for one 

year's time. That's a .4 effect. It is a standard deviation of John's research which also means if I 

multiply it by 4 and I get 1.57, that's not exact math, but you get where I'm headed with that. 

It's four years’ growth over one year's time for learners. The new number one is four years’ 

growth over one year's time for learners.  

Something that profound, we have to work insanely hard at it. You cannot buy it, you cannot 

grow, you cannot plant it, you cannot plug it in. Like, there's nothing that you just spend some 

money and all of a sudden it happens. It is a whole lot of hard work but guess what, that's also 

the encouraging news this morning, because if you expected me to stand in front of you, and 

say collective teacher efficacy is the new number one effect size with 1.57, all of you go out and 

buy PLCs. All of you go out and do data teams. All of you make your leadership team better by 

buying this book and doing this, this, and this. No, you cannot buy collective efficacy, you build 

it.  

So today we are focused on what is collective teacher efficacy, 1.57. Now efficacy is funny, 

because that's not the word we throw around a whole lot. You know, it's not like I wake up in 

the morning and I'm, like, whoa, I'm feeling efficacious this morning. You know, or like you 

don't say, "How's your efficacy going today?" It's not a word we throw around a lot. So I 

thought, well, maybe before we assume that everybody knows what it is, because I've kind of 

been on a research journey to unpack what it is, how about we look at some possible 

definitions that I found from a variety of sources.  

So what I'd like to do is I'm going to show you some definitions of efficacy that I found from 

various industries and trades, and I would like you to pick one that resonates most with you, 

and then I would like you to tell someone sitting next to you, why did you choose the definition 

that you chose when you're looking at what efficacy means to you. Here we go.  

Waterfall. For those of you who were in a previous presentation, just roll with it when I say 

waterfall, do what people sitting next to you are doing. It has something to do with this, phish, 

OK, just make a waterfall.  



And so if you look at efficacy and you look at crafting your definition of efficacy then which one 

really stands out most to you? I'm curious. Raise your hands if you picked maximum response 

achievable. Anyone picked that one? A few of you did. OK. This one is fascinating. Do you know 

where this comes from? The pharmaceutical field. OK. When a drug company makes a drug, 

and they release it to market for trial runs, they test its efficacy to determine if it gets the 

maximum response achievable, or if it does what it was created to do. And if there are any 

nasty side-effects. Right? When you think about a person's self-efficacy, do we do what we're 

created to do in a classroom to get the results we are employed to get for kids, or are there 

some nasty side-effects associated as well. OK. That can be efficacy? How many of you picked 

the ability to produce a desired or intended result? You picked Meriam Webster's definition 

from the dictionary. How many of you picked the quality of being successful? Few of you. That 

is the top synonym, if you were to search the top synonyms associated with self-efficacy, 

successful is the one that comes up time and time again. Which is interesting because efficacy is 

actually made up of a belief that you can be successful. It is not just successful, but it is actually 

the belief system that we hold to help us be successful, or to get to a desired result or response. 

Anyone picked the power to be effective? Good. We all want to be effective. We all want to 

leverage that power to be effective. And honestly we all want to work with people who are 

effective.  

Albert Bandura was the seminal researcher when it came to self and collective efficacy, or that 

belief that an individual or a body can meet any challenge that they face. There is no problem 

they can't solve, and there is nothing they can't do when it comes to preforming the functions 

of their job. Meaning if we are collectively efficacious, there is no child we can't teach. There is 

no kids needs that we cannot meet, and there is no teacher in this building who cannot do it. 

That is collective efficacy. And here's what Albert Bandura says about people who are highly 

efficacious. They produce their own future rather than simply foretell it. Meaning they're not 

standing out on the sidelines, dreaming about the future that they want to create for kids, they 

are actually learning the strategies employing their strategies, taking risks, being innovators, 

determining what will make an impact on student achievement, and they are making things 

happen, because they know kids do not just achieve by magic, or by good intentions, right?  

Now what's interesting is, collective efficacy is that belief that all of us together, there's nothing 

we can't do for any kid, collectively together in the school. A lot of people want to work on their 

efficacy by saying we have teams, right. Teams always seem to be the answer to creating 

collective efficacy. We've got PLCs therefore we make the magic happen, right. However, one 

little bit that seems to get missed a whole lot in the research that is fundamental is this, 

collective teacher efficacy is not possible without strong educator's self-efficacy. It is not 

possible. If I don't believe that I can teach every child in my classroom that I can help every child 

in my classroom be successful, if I can't get the maximum response achievable, how am I going 

to behave on a team? Am I going to contribute to the greater good of that team? The team is 

only as strong as its weakest link. And if its weakest link does not have high self-belief, guess 

what? Your team cannot have high self-belief. It's fascinating.  



Albert Bandura defines self-efficacy as the conviction that one can successfully execute the 

behavior required to produce the outcomes for their job. And what does that sound like? I can 

meet the needs of all my students. I make a difference in student achievement. Highly 

efficacious teachers believe that they have a purpose to cause and that they understand what 

to do to get that impact. They understand that connection. Now it's interesting, right, because 

if I were to ask you how many of your buildings dedicate time and professional learning 

resource to your self-efficacy? Would any of you raise your hand? Some of you may, you may 

have an incredibly good supervisor who is aware of the importance of self-beliefs and how 

they're at the foundation of everything. OK. But in a lot of studyings there is a lot of other work 

to be done, and a lot of other things to focus on, and so we think broad scale, we think whole 

school, or we think bigger team, and we don't often think what about the individuals that make 

up that team, and what is the belief system of that individual?  

Now, as I move forward I'd like to help you further understand something. Student's self-

efficacy, teacher's self-efficacy, and collective efficacy all fall along the same constructs. In 

other words, what we know in the research is, student belief about their capabilities, 

academically, emotionally and behaviorally is the basis for all learning and improvement to 

occur. Adult beliefs about their capabilities, and their ability to get success makes collective 

efficacy possible that actually just makes their jobs possible. Everything they are employed to 

do is predicated on their beliefs. And it is only then when an organization rich in belief 

embraces that concept that they can have that four years’ growth over one year's time.  

So when we think about self-efficacy being the conviction that one can successfully execute the 

behavior required to produce outcomes, it's not just you and your job, it can be you and your 

health. It could be you and your marriage. It could be you and a sport. It could be you 

anywhere, right. Do you have the belief that you can successfully produce outcomes, and then 

if you think about it for your students, do your students have the belief that they can 

successfully produce the outcomes that are required of them within the classroom? Pretty 

powerful to think about it, isn't it?  

And I can tell you when I was a teacher and when I was a school leader, student's belief was not 

on my radar. If you were going to ask me what was the most important thing that you should 

work on, Christine, in order to raise students' achievement? I would tell you everything but 

student belief. I would say formative assessment, you've got to give a lot of feedback, we've got 

to use close reading strategies. Like, we've got do this, this, and this. But at the end of the day 

when I'm learning from all the research is none of that is possible unless the individual believes 

in their capabilities to accept the challenge and to follow through. Does that make sense?  

It's kind of like this, so how many of you have read "The Speed of Trust" by Stephen Covey? So 

in that book he talks about how trust is developed in waves. And a lot of times we want to start 

by looking at a trustworthy organization, like, as a leader, I want to build the trustworthy 

organization. In fact, what we've learned about trust and the way it develops over time is it 

actually starts with one human being being able to trust themselves. Do I trust myself to do 

what is right to be consistent to deliver what is promised? And then if I trust myself, I'm capable 

of entering a trustworthy relationship with another human being, my coach, my mentor, 



whoever that is. And if we have a trust flowing relationship, I can enter a relationship with a 

trustworthy team. Maybe my third grade PLC. And if our PLC is rich in trust, and vibrant then 

that can continue to the school which can move to the community. But notice it starts from 

within. Belief starts from within. Makes sense?  

This is my new favorite quote about beliefs. He says it is our duty as a human being to proceed 

as if limits to our capabilities do not exist. And the reason why this is becoming my new favorite 

quote is this. It is a duty it is not, absolutely not a nice to have. Every bit of research suggests 

that us unleashing our capabilities and our personal power is essential to move student 

achievement and to meet the needs of our learners. And students unleashing their personal 

power and their capabilities is essential for them to have high academic achievement to attain 

wellbeing. To be engaged in a classroom, to want to embrace challenging tasks. Everything we 

want from our learner. Everything we want for ourselves is predicated on those beliefs and 

unleashing those beliefs and taking the risk to do so.  

There is a persona for an efficacious teacher. OK. An efficacious teacher essentially is a risk 

taker, they are innovator, they absolutely embrace whatever challenge is in front of them. And 

when something they try doesn't work, they attribute that perceived failure to an insufficient 

use of a strategy, or not selecting the right strategy. Whereas an inefficacious teacher attributes 

their failures to their lack of ability, or their lack of belief in themselves. This is really important 

because this teacher doesn't mind sharing their data in front of other people, and being 

vulnerable, because they understand that the state of the state has happened because they still 

have yet to find the right solution to meet these kids' needs. So then we dialogue more, we 

become more innovative, right. We take more risks together, because that's our job. It's not 

personal, it's not about me as a human being but this teacher doesn't see it that way.  

Now here is what is amazing is the world would be a beautiful place if every teacher would just 

stand up and say, "You know what? I'm behaving the way I am because I don't have high belief 

in myself right now." That's not typically how low belief manifests. How does low educator's 

belief manifests? Well, either, one, they resign and they are apathetic. They are the person 

who's checked out. They may attend PD, but they are not really there. They may be in your 

team meeting but their brain is in Hawaii. Whatever it is they've resigned and they are 

apathetic because they don't believe they can do it, so it's easier to go to a different reality than 

to engage in the current one. Or they place blame. So these are the ones who say, well, 

obviously I can't do this, because the students don't come from homes with two parents, or 

because the students are poor, or because the students don't speak English, or because I 

haven't been given the right resources, or because, because, because, because. “Because of the 

wonderful things it does.” I just realized that was the thing, right? But when – oh, my gosh, now 

I'm off to see the Wizard. But they're constantly placing blame, because they don't want to 

measure up to the fact that they don't think they can do it, and they save face and avoid shame, 

what they perceive is shame by differing and placing that blame.  

And do you know what I love about this whole thing that we're going through right now is this 

notion that understanding self-efficacy and how it builds into collective efficacy, and the role 

that beliefs play, it actually makes us much more empathetic as human beings. Because if I 



understand that we adopted a new reading curriculum, and I've got grumpy, we'll call her 

Mona, because a woman who is wining moans -- I don't know, I just made that up too. But if we 

have a woman grumping about the new reading curriculum, have we ever stop to think that 

maybe Mona was an expert in the former reading curriculum, and now this new curriculum 

that's demanding spiral skills, and non-spelling program, and a lot of online tools, actually 

challenges at the very core of her beliefs about herself. So while Mona says in person this is the 

worst curriculum ever. It doesn't meet kids’ needs. We don't have enough time to teach it. 

Blah, blah, blah, blah, blah. What Mona is really saying is, "I am scared. I don't know how to 

challenge myself to get up for this task. I don't understand it. I need help." When we think like 

that, we're actually much more empathetic, because how many of you have those people that 

are in your teams that just drive you absolutely crazy. Most of the time it's the behavior of 

either apathy or blame placing that cause that frustration. Because you just want them to work 

as hard as you, or have the same beliefs as you. And they don't. So we need to help fuel their 

fires to turn on those burners of how we increase self-belief to get the collective belief higher. 

OK.  

In 2008 teachers' self-efficacy was defined as this. If you were to think of all the teachers in 

your building, do you feel like everyone has this belief? That everyone believes that children 

should reach high standards, and that they can get kids to the places that they should go. I'll tell 

you one of the most frustrating things to me when I am in the field and I'm sharing the visible 

learning research is when typically, and, this is the special education sponsored conference, so 

don't get me wrong, but the people outside of Pennsylvania who teach special education 

students often tell me, because they have special education students they can't do any of the 

things I've just said. What do you do when you have these types of learners? Well, high rigor, 

challenge, belief, expectations, feedback, formative assessment, clarity. It's all essential for 

these kids. Just like it is for every kid. Just like it is for your kid. Right? But do we all have that 

belief that that is the thing?  

Self-efficacy is dependent upon having a locus of control. That notion that I believe that I make 

change happen. I don't believe that change happens to me. I forge the future I want to forge. 

OK. And it looks like this. And this slide I named it Locus of Control twice, because it's just so 

important and I wanted you to remember it. OK. So an internal locus of control is that feeling I 

make action happen. I make things happen therefore my beliefs are super important, because if 

I don't believe in my capabilities then I am a severely diminished in my thinking about what I 

can do. Or I adapt an external locus of control which is everything happens at me, so it is easy 

to have low self-belief and then just say, it's all happening to me, I don't cause any of it. The 

thing is if we live in the world of external locus of control, we have no hope. If everything 

happens to us, and we don't cause anything to happen, why in the world would we be teaching 

and trying to produce the future? But if we own an internal locus of control that means we 

understand that there are deliberate results that are tied to our actions and that we are 

infinitely powerful, which means that we have a strong sense of responsibility that comes with 

it.  



Now I'm going to show you a couple of slides about some of the benefits of high efficacy, 

whether it's collective efficacy, whether it's self-efficacy. Each slide that I show you, I want you 

to pick. If you could have one of these things in your system, or in your job collectively, or with 

yourself, you can look at it through both lenses, or with yourself for your student’s self-efficacy. 

I want you to pick one from each slide.  

So here's the first thing. High collective efficacy results in all of these components. When I 

believe there is nothing I can't do, no problem I can't solve, I'm willing to innovate, I'm willing to 

experiment. OK. When I innovate, and I experiment then I persist. I'm resilient, because I'm 

seeing results, and I'm seeing some success, because I'm willing to look at different strategies. 

And with that -- I'm going to just forward this, and then I'll come right back -- comes solid 

judgment. Because the more I innovate, the more risks I take the more I implement to try to 

solve the problem, the more I understand what works and what doesn't work. I become more 

of a scientist, right, who is highly dynamic. There isn't one cut answer for everything. I flow. I 

flow in my delivery. I flow with what I give my learners.  

OK. And get this. Here's the really cool thing, OK, everybody follow me along this, if you get 

nothing else from this session, I hope you get this, OK -- oh, and that the microphone doesn't 

hit you in the face when I throw it. So the first thing is if I have a high self-belief, I am more 

innovative. If I'm more innovative, I take risks. If I take risks, then I'm a better scientist. I am 

more effective. I have solid judgement, which means my teaching effectiveness increases. What 

happens when our teaching effectiveness increases? Student achievement goes up, right? 

Students who are taught by teachers who have high self-efficacy outperform students who are 

taught by teachers with low self-efficacy by over 50% on standardized measures. And what do 

we know about students' self-efficacy? It comes from a teacher's self-efficacy. High teacher 

belief, high teacher innovation, high ability to embrace challenge, and to model that for kids 

equals high increase in self-belief on the learner which is .92 effect size. Oh, that's two years' 

growth over one year's time. And if you correlate that back to students with highly efficacious 

teachers outperform students with low efficacious teachers by 50% that is the 50%. It's 

beautiful, and it doesn't matter what assessment you look at from the Wallace Foundation to 

so many other deep bodies of research. When a teacher has high self-efficacy, the results are 

where we want them to be. So if think about that, follow through effect then that makes all of 

these results of high efficacy make just a little bit more sense, right. Because if it's that 

continuum then we get all of these things along the continuum.  

So on this slide what I'd like you to do is just pick one, if there's one thing you could cause in 

your setting which one of these things would you cause. Go ahead and turn and tell somebody. 

What do you hope for? And what do you hope for from this list? If you could pick one of these 

words that was a vibrant part of your being, your building, your practice, your team, what 

would you want to see here as a result of increased efficacy? For the collaborative and yourself. 

Go ahead and turn and tell your neighbor. Alright. Well, I guess the conversation is dialed down, 

I'm not exactly sure what happened there.  

But I think just a couple of things about this. Number one, if I had to think of something I would 

love for this field right now, it is the very last square. People just feel good about themselves 



when they increase their belief in themselves, when they see what they're capable of, and they 

embrace challenge and absolutely smash it. People just feel good about themselves. And I don't 

know about you but I'm not seeing a whole lot of people feeling good about themselves right 

now in schools. I don't think schools suffer from an inflated ego whether it's the school as a 

collective, or if it's individuals within the school, and I'm not seeing a whole lot of people feeling 

joy and hope and optimism, and maybe that's in other states. I don't know about you but I 

would love to see places where learners and teachers alike feel pretty darn good about what 

they're capable of and what they're achieving.  

You know, if you think about it in the NFL, how many of you are football fans? Yeah, well of 

course you are now, because The Eagles won the Superball, which by the way I think they won 

because of me. I just want you to know that, because I rooted for them, because I hate Tom 

Brady, I'm just saying. Thank you. Thank you very much. That is the most important part of this 

key note right here. But in the NFL this year they for the first time brought back sack, or 

touchdown dances. They outlawed them for a long time. Made them penalties for over 

celebration. And this year they've brought them back. So my team is the Denver Broncos. I’m a 

crazy Denver Broncos fan and so much so that my bucket list is seeing the Broncos playing 

every NFL stadium. And so I've been to five plus Superball Fifty, I just picked the best one first, 

and then I've reversed since. But when I think about the Broncos, I think about Van Miller. 

Anybody knows who Van Miller is? Yeah, he was Superball 50 MVP, come on guys. Nick Foles, I 

know who Nick Foles is, OK. So what he did this year with the opportunity to have celebration 

dances after sacks have been completed is he hired a choreographer to help him create the 

very best sack dances possible, right. Because there was this one moment in time. Now why do 

football players have touchdown and sack dance celebrations in the first place. Because they 

did their job. They did it fricking well, and they are celebrating, right. I would love to see 

teachers do a touchdown dances every time a kid masters the learning intention and success 

criteria. Every time they try a new strategy that works, I would love to see them get down with 

their better selves, right.  

So what are the big themes then in this content around what are the major, major benefits? 

Well, the first one I shared with you which is self-efficacy leads to increased teacher 

effectiveness, and increased teacher effectiveness leads to increased student achievement. 

Time and time again.  

Hands down. You want high student achievement results, are we working on the beliefs of the 

individuals who teach the kids, and the kids who are actually doing the learning.  

Next thing. Oh, this one was pretty, we have some cameras out here. I know, I spent a long time 

designing it. It's why it was some black letters, couple bullet points.  

So the next one is, Javier Diego wrote an article in early 2000 about what excellent teachers do 

and what they are focused on. As well as when Huddy published in that journal of nature 

article, he identified that the best teachers tend to the beliefs of themselves and of their 

students, and that it matters, and it matters significantly. Here is an example. All of the effect 

sizes that I have shared over the course of the day that double, triple, or quadruple the speed 

of learning, guess what? They're all within the control and influence of the teacher. They are 



teacher caused. They are educator led. They are about what we do. So, why wouldn't we have 

strong belief in ourselves and in our capabilities? Because all of the research over four to five 

decades shows that what we do moves student achievement and moves it in dramatic ways.  

Here's the other interesting thing. You know, every thought leader has a four-square quadrant, 

I'm not quite a thought leader yet, I'm working on it. But this is Albert Bandura's quadrant, and 

basically what he says is our beliefs are tied to our outcome expectations, and that kind of gives 

you the whole package. So if you could look with me at the bottom left hand corner, these are 

either teachers, students, or a building as a whole that has low belief in themselves, and has 

low hope for the future, or low outcome expectations. And when I don't believe in my 

capabilities, and when I don't foresee a future full of hope, I resign and I'm apathetic. 

Interesting. Eye.  

So then the next one. I'm a Canadian all of a sudden. I don't know where that came from. The 

next one. I have high self-belief. I believe there's nothing I'm not capable of. There's no problem 

I can't solve that I have no absolutely hope for all of you and for the future therefore I protest. I 

grieve, I'm an activist, right. I complain about everyone and everything. Yes. Then if you look at 

the bottom right corner, I have low belief in myself and my capabilities but I see everyone 

around me having success, and I think I'm supposed to get a better outcome. So then I devalue 

myself. Then I beat myself up. Because why are all these other people doing it, and I can't do it, 

right.  

The last one where we want to be is that zone where we have high hope for the future, high 

outcome expectations, and high belief in our capabilities, and when we have that in confluence, 

we have everything that we want from our learners, and from our educators, and that is 

productive engagement, aspiration, and deep personal satisfaction.  

Remember when I talked to you about how I love this, because it gives me empathy, and it 

gives me a language through which to view people. I can think of all the people I've worked 

with, or that I've talked with over time, and I can place them somewhere along this four square 

quadrant. And honestly it gives me a whole broader perspective of what they're dealing with 

and how maybe I could better deal with them. Because when I think about someone having low 

self-belief and that's eating at them, and is manifesting in whatever behavior is possible that is 

deeply troubling to me. Not just for them as a human, but for the kids that they teach. Deeply 

troubling.  

So, if you were to think about either people you work with, or your current students, or 

yourself, where might you plot a few folks along this quadrant? Go ahead and just have a little 

bit of conversation. Where would you plot yourself? This would be a really cool activity to do 

with a team. If you have some bit of relational trust to kind of either self-assess, and then 

maybe plot.  

The one thing that is important to understand here is that self-efficacy falls along a continuum, 

right. So you might say it might be tempting to draw labels and say, oh, he has high self-belief, 

he has low self-belief. Well, what if it depends on the domain? Like how many of you have ever 

taught kids where they have low self-belief in math, and reading but you get them on a 

basketball court, and oh, my gosh, the belief is flowing, right? So it is situational, it is dependent 



upon context, and it does develop along a scale. How many of you ever feel like contextually 

there are some things that happen that challenge your sense of self-belief in particular areas. 

How we respond to it is really our efficacy. It's not the fact that fear exists and we're not feeling 

efficacious. It's how we rise above it. How we respond to it.  

So, that is the second thing to know about efficacy, and here's the third major thing from all of 

the research on efficacy, and this one I love. I hope it blows your mind. Teachers' efficacy 

reduces burnout. So the Secretary of Education has put together a committee to investigate 

why teachers are burning out, because we are facing a massive teachers’ shortage, right. And in 

the next four years, I think the statistic is over two million teachers short. In Clark County, 

Nevada, on any given day, they're short two thousand teachers. This is Las Vegas, Las Vegas 

proper, they're short 2000 teachers. They have kindergarten classrooms with 60 kids. It's not 

because they want high class sizes, it's because they don't have teachers to teach, to reduce the 

high class sizes. In the state of Texas, last year alone, they emergency certified 24.000 teachers. 

Emergency or alternatively certified 24.000 teachers.  

When we think about putting a committee together to investigate why we're losing teachers at 

such a clip, do you know what they commissioned the first thing for that committee to look 

into? Teacher pay. Let me ask you this, OK, if you were to make 5.000 more dollars, or if you 

could be certain that you were having an impact on student achievement, which one would you 

choose? If you can make 5.000 more dollars, or you could have a sense of what you implement 

when and the impact that happens, or of accomplishing goals, and smashing them, which one 

would you choose? The fact of the matter is that teachers are not burning out, because they're 

not making a couple of thousand dollars more a year. We are not stupid human beings, to be 

frank. None of us entered this field, because we thought that we'd make a CFO salary by year 

three.  

Do you know I made 6.000 dollars in my first teaching career? I taught kids who were kicked out 

of Denver public schools and it was considered to be a ministry, so we were asked to get 

nothing for pay and then raise support. My paychecks were 218 dollars a month. Do you know 

what, though, I didn't care? I coached everything in the world. I even started coaching 

cheerleading to make money, and I never was a cheerleader. It was amazing. I worked at 

Starbucks. I did it all. But I loved it. Why? Because I had high self-belief that being in that job 

would change the world. Change the world as I knew it, change the world for those kids. And 

that optimism, and that belief led me to accept any scenario.  

Where does that belief go? Everyone enters the field thinking that very same thing. Do you 

know when teachers’ self-efficacy is actually at the highest over the duration of a career? Right 

when they leave student teaching and they get their first job. Why? Well, because, one, 

teaching, student teaching is supposed to be a mastery experience. It is supposed to let us 

know that we can be successful, put a little fuel in our fire, and help us know we can do this 

thing called teaching. The other thing is, because we're so incredibly mission-driven. But then 

we go to our school sites, and our principal says, implement these seven things. And then my 

neighbor says, oh, don't teach that part of the reading program, teach this part. It doesn't work. 

It stinks. And then somebody from the district comes in and says, you're going to spend twelve 



days unwrapping standards. And then this happens, and then this happens, and then this 

happens. And they start spinning plates all over the place. And they never know if those plates 

are changing student learning, and they don't see the outcomes they had thought they would 

get. And they become like hamsters in a wheel, spinning, spinning, spinning, getting nowhere, 

and hoping that all of it adds up to something.  

I've just read this most beautiful article in Ed Week, and the title of the article was, "Why are 

special education teachers leaving the field?" And do you know why teachers are leaving the 

field in the special education space? The author of the article even predicted that the majority 

of people would say that these kids are too hard to reach. That is not what anyone said. What 

they said is that they don't know how to do their job. When you think of the definition of 

efficacy being, I can get the maximum response achievable, and then you think about the state 

of teaching which is I don't know if I'm making an impact. And if I'm getting the maximum 

response achievable, and I don't feel like I know enough in my tool belt to do my job well. That 

sucks the belief in the life right out of the human and makes people want to leave the field.  

The statistic now is that in their third to fifth year 50% of teachers are leaving the field. Why? 

Because their belief is so high when they get there the belief slowly erodes and no one is 

tending to their individual beliefs and making sure that they have the sources they need to keep 

them up as things get hard. We can change that paradigm because what we've seen in the 

research is when we increase teacher belief in their capabilities, and we help them see the 

impact that they can make with those capabilities, they want to stay in their jobs. And guess 

what? They didn't have to make 5.000 more dollars. Now, it's nice, I'm not going to lie, I mean 

that was almost my whole first year salary. I would have taken it double, 200% percent salary 

increase.  

So, Jenni Donohoo wrote a book called "Collective Teacher Efficacy" and in that book this is 

what she defines as teacher collective efficacy. And remember that byproduct that I shared 

with you that people just feel good about themselves, well when collective teacher efficacy is 

present, staff maintains school environments in which people just feel good about themselves.  

Now before I tell you, OK, well, all of this is great and, yeah, Christine, I believe it, I want it, how 

do you do it? I'm going to tell you how to do it. OK, don't worry. But before I get there, I just 

wanted to share one additional thing with you, and that is this. So a year ago, I got the privilege 

of attending a session in Sydney, Australia where John Huddy revealed a new number one in 

person, and he started talking about all the elements of the research that are evident when 

there is collective teacher efficacy. And I decided to write down all of the key words from his 

master class that day. And I did it in the artist formally known as Wordal, which is a brainstorm, 

OK. And this is my brainstorm from that event. And what I love about this is it helps you get a 

clear picture of what efficacy truly is. Whether it's collective, or whether in itself in the sense 

that some people think this is a very touchy feeling thing, and it's nice like love. Well, if any of 

you have ever been in love, it doesn't stay nice forever, right? It's hard work. And that is what 

collective efficacy is as well is it's hard work. Notice the words like problem solving, feedback, 

challenge, using data, judgement, OK. It is not just we all feel good about ourselves and life is 

amazing, it's actually what we know in the research is two things have to exist in order for 



efficacy to live. The first one that we know is challenge must be evident. We cannot have 

collective efficacy and we cannot have individual efficacy if there is not challenge. Special 

education teachers, when we lower and dumb down the level of rigor for our kids, and do not 

give them the appropriate next level of challenge, they cannot increase their belief in 

themselves, and see what they are capable of. And low self-belief perpetuates low self-belief, 

right.  

So the first one is there must be challenge, because if we work hard to achieve something and 

we see what we're capable of that makes me want more, right. The second one is we must 

have clarity. Because if we don't know what we're trying to achieve, if we don't have a goal of 

some sorts, OK, we cannot be efficacious, because we don't know what we're working toward. 

And we can't see ourselves making progress along the way.  

So those two are pretty profound and that leads me to this. OK. How do we get efficacy? 

Whether it's collective, whether it's individual. Well, what we know from the research there's 

four sources of efficacy. Now here's what I'll say about these sources -- yes, bless you. Are you 

OK over there? Somebody sneezed. What I say about this is this is like having a propane grill. 

How many of you have a propane grill? Excellent. Good. I was just working with some teachers 

in New Orleans and apparently they smoke everything, and they have charcoal grills, and 

they're too good for propane. But propane is functional, right. Like I have mine. We have four 

burners. If you turn on the gas at the bottom, right. And then you have your four burners, and 

you can control the level of the flame and how much you want to continue that uplift but all 

four burners are necessary in order to cook something across, right. That is what this is here. If 

we want to increase our efficacy, we need all our four burners on. All four burners. We can't 

just say, OK, well, we're going to do one of these, and then all of a sudden our belief system is 

going to change. We have to turn them all on. And what do we do to turn on the burners? Well 

first we need to understand the burners, OK.  

Now, before I move any further, I would like to mention a little tip here. This little four square 

grid, you may think it's just a little four square place map, but it's so much more than that. This 

actually is a very powerful planning tool. For example, if you have two to six-week unit that you 

are teaching with students, and you have your wonderful unit planned, or designed. Why don't 

you plot these four squares into the unit, and list at least one activity under each square that 

your learners are going to do over the course of the unit to increase their self-belief.  

Do you know personally, if you were in the last session, I'm trying this thing called running? I 

kind of hate it. And so I have printed out this little place map for me, because I realized that my 

self-belief in that area is not incredibly high. And that I need to light my fires in that area. 

Particularly in my affective states, because affective states are our emotional tone. And when I 

run my emotional tone is, I hate this, I want to get it over with. This sucks, this is the worst thing 

in the world. Like my affective state is so low I'm sucking life out myself. And then I don't have 

any at the end, right. And so what I've done is I print out just a bunch of these on card stock, 

and I put the goal I'm working on, I have like an academic or career goal I'm working on, and 

then I have a personal goal I'm working on, and I list the activities under each of the four 

quadrants that are going to fuel sources to help me hit that goal, and help me raise my belief in 



that area. Because guess what I've learned? If I don't deliberately tend to my own self-efficacy, 

first of all anybody I work with who is dependent upon me, they will never have what we are 

capable of being, because I am not working on me. But also if I am not doing this, no one else is 

going to do it for me. You know, I used to think, growing up in the system that my supervisor 

was responsible for this stuff. Like, they would care enough about me to pull me aside and go, I 

really want to help you with these things, you know. I really want to inflate your self-belief. I 

want to do X, Y, and Z. And so I would use to wait for it. Wait for it. Wait for it. Wait for it. And it 

never came. And why did it never come? Because I didn't learn that I am my own advocate. I 

am the person who makes sure that my beliefs are thriving. And if I'm not, it's no one else’s 

responsibility, because guess what? Your leaders have five gazillion things on their plate. And as 

much as they care about you to really stop and examine all of the self-beliefs of the people we 

manage, and to tend to those, it's very challenging.  

So, I travel with one of these and list my activities and kind of see if I'm hitting my goals, or not. 

So I have my clarity, and I have my activities. So let's get into these. First of all, we increase our 

belief in what we're capable of academically, behaviorally, emotionally when we have mastery 

experiences. OK. And what are the definition of mastery experiences? Here they are.  

Turn and tell your neighbor really quick what do you perceive a mastery experience is from 

reading that definition? Put it in your own words.  

So, here is the mastery experience down in 30. The notion is success breeds success. When I am 

successful with short-term things I want more and I can't get enough. When I see what I can 

achieve, when I see what I'm capable of, when I master success criteria, when I hit a learning 

target, or learning intention, when I learn how to use a strategy, I am uber proud of myself, and 

I want the next level of challenge.  

Do you know what it's like? How many of you have ever played the game Super Mario Bros.? 

Yeah, way back in the day, and then those of you who are younger, you don't even know what 

that game is. But Super Mario Bros. OK, what's the object of the game? That's right. Our object 

is to save the princes. And I believe her name is Peach, right. So when you first get the game 

and you start playing, and you're in World 1-1, something happens instantly. You start running, 

you're like this little dude in suspenders, you start running, you jump on top of some mushroom 

heads, or some toads, or whatever they are, your head hits a brick that has a question mark, a 

flower comes out it, you eat it, stars are shooting out of your butt, you run across the level, and 

you're fully engaged, and you forget that your mission was ever to save the princes. Because 

right now your mission is to get through World 1-1, hop on top of that flag pole, and ride that 

sucker all the way down to the bottom, right. That is your mission. And it is motivating enough 

when you ride that thing down that you do not want to put that controller down, you want to 

go to 1-2. And again you don't care that you haven't saved the princes, right.  

Now if we think about this in our own lives, we are not motivated by end of your assessment 

scores. We are not motivated by the long-term I've got to prepare them for college and career 

readiness. We are motivated by having short-term success that makes us go just a little harder, 

that makes us level up and access and leverage our personal bests. In order to produce the 

future, we want to create, that bigger long-term goal. What's amazing to me is that as teachers, 



we're so devoid of these mastery experiences. It's like student teaching is the mastery 

experience for teaching, right. They say, Albert Bandura says, parenting is, or a babysitting is a 

mastery experience for parenting. I don't know if you have ever owned these things called 

children but I would absolutely say that's not the case. Because it's a lot different when you 

return them after two hours and you get a paycheck. No one's paying me right now, and I can't 

return them. I love them. I wouldn't want to. But I'm just saying.  

So, where are our mastery experiences? You know, like, when Trump first took office, or any 

president takes office, they have what's called the 100 Day Plan. And it is, here are clear goals. 

Here are our clear strategies, and then we're going to monitor our progress made toward that 

goal. CEOs, big time leaders, they all have one. Why do they have one? Because their job is so 

huge how will they ever know if they are successful right away? There is a lot of research on 

this thing called short-term wins. There is a woman out in Harvard, her name is Teresa Amabile, 

and she has researched this notion of short-term wins on an ongoing basis as necessary for 

fueling our fire to make us want to take on more challenge. My question is, why do 100 Day 

Plans end in 100 days? Why don't we have 100 Day Plan every 100 days? And why isn't it a 30-

day plan? And I'm not just talking about for our President, I'm talking about for everybody. I 

mean, really, if we know that our self-efficacy is dependent upon feeling like we're successful, 

why don't we have a goal, a plan to be successful, and then those sack dances to celebrate our 

success?  

So the next one -- oh, and I should also mention, I'm so sorry, I didn't say this. Mastery 

experiences are the most robust form of self-efficacy. Again, you need all four burners lit, all at 

the same time but this burner just is a little bit more intense, and heats up just a little bit more. 

OK. And that's because of the notion of what success causes.  

So, the next one is by vicarious experiences. And it reminds me of a lot of really popular 80's 

songs. You know, like, "I always feel like somebody is watching me," or The Police song, "Every 

Breath You Take." You know, I think almost all 80's songs were about people stalking other 

people. And vicarious experiences are just that, OK. Vicarious experiences happen on a 

collective basis when as a school staff we see ourselves in the eyes of another staff, right. We 

see our challenges, our demographics all of the opportunities that are in front of us, and we see 

another staff who has faced a lot of those and they've seen success. And they have also learned 

from their failure. So that when we partner with them. When we learn from them, when we 

absorb their journey, we are uplifted in our belief and inspired by what they have achieved.  

Vicarious experiences don't work when you align yourself with someone, or a building that is 

completely different in demographic than yours. Because it is very easy and very tempting to 

go, oh, that's great for them but they have a budget like you would not believe. Or that's really 

great for them but they don't teach students who have X, Y, and Z. And then we're quick to 

dismiss it. So the only way to raise our belief in our capabilities is to have a vicarious experience 

through either another teacher that is just like us, same challenges, same opportunities, or 

another school. And if we're talking about students' self-efficacy, do we give kids the 

opportunities to be exposed to people, real life people, and even texts that give them vicarious 

experiences where they see people who had similar challenges to what they face, and they see 



how they overcame those challenges. You know, what I used to say is I used to say that that 

meant that the text was relevant. It's not about relevant text, it's about them seeing 

themselves in the eyes of the people they're reading about, learning about, and learning from. 

So that their belief can be fueled and they can be inspired. Alright.  

So case studies, blogs, lots of different options where people journal or write about their 

experience. Like right now in the teaching setting, a lot of people implementing common core, 

have a lot of their, you know, organized experiences over time, and implementing certain 

standards, what their learning is. In a way Pinterest is kind of vicarious experience, a little bit of 

a social persuasion, and a little bit of glamour all at the same time.  

So, what is social persuasion? Here is the definition of that. So basically as educators, social 

persuasion comes from people who introduce new ideas into our system. OK. They help us see 

that another reality, or that a hope is apparent and can be had, and they give us tools or 

techniques, or strategies to be able to attain that. OK. And it doesn't matter necessarily who 

that is, it's just a matter of them increasing the strategies in your tool belt. Helping you see a 

different version of reality. So this can be from a book. It can be from a conference. It can be 

from a professional learning session. It can be from a blog. It can be from a video. All different 

methods of social persuasion.  

The other thing I'll say in social persuasion is, it's tied to verbal persuasion. Verbal persuasion is 

essentially what good coaches do. Verbal persuasion is what good coaches do. Here's what I 

want you to do, no matter what sport you love, I want you to think of the greatest coach that 

you have ever seen of all time. Whether it's an academic coach, or a sporting coach, who's the 

greatest coach you've seen of all time, and what do those coaches do to be excellent? Turn and 

talk for a minute.  

Now, I ask one of my friends is, I said who's the greatest coach of all time? And it was a loaded 

question, because I was hoping they'd pick something Broncos, and they didn't. What they said 

was Phil Jackson from the Chicago Bulls. And why they picked Phil Jackson was they said he had 

the spectrum of every type of player in his classroom, right. He had the Michael Jordan's of the 

world who were so elite but yet he coached him. He didn't let Michael Jordan be a diva, and he 

continued to help him reach personal bests over the course of his career. Whereas he had 

players that had no name, or weren't as significant, had a lot of skills to develop, and he helped 

grow them too. Because he was consistently giving feedback, he was consistently persuading 

them with his words, he was holding out hope and clarity for what could be, and he was 

growing to that.  

And so if you think about your school's collective efficacy, and you think about this notion of 

not just social persuasion but verbal persuasion, who is speaking life into you? Who is coaching 

you? Who is helping you see a world of very possibilities? Who is helping you to see how to 

become a better version of yourselves? And that could come from the thought leader, or the 

social persuader, could also be the verbal persuader, but it may absolutely be two different 

sources. And that's OK. But we need them.  

And then finally, affective states. Affective states are referred to by Meghan Shannon Miranda 

as the emotional tone of the organization. Affective states are either states of joy, of happiness 



of embracing challenge, of energy of that which makes you feel alive, or they can be laden with 

fear and anxiety, and maybe neurotic behavior, and maybe worry, or doubts. OK.  

Basically what this is, have you ever worked in a building that is so alive and electric that you, as 

soon as you walk in, you feel it, you feel it in the staff, you feel it in the kids, you feel it in the 

culture. It breathes life. And you want to be a part of it, and it makes you want to be better. It 

makes you want to be better.  

Right now I have a business partner, and every time I talk with my business partner he makes 

me want to be better. Like, and that makes me go and up my game, because I see what he's 

doing, and how successful he is, and the way that he speaks and breathes life, and then I want 

to go and take another risks.  

So when we're in that environment, it works to our benefit. When we're in an environment that 

sucks the life out of everyone and everything in the room, it also creates and perpetuates fear, 

anxiety, and a feeling of not being alive. And I don't know if you have ever been in that 

environment but that environment is the worst, because you know what we've learned is 

people who have high belief in their own capabilities when they enter an environment that has 

a low affective state that person self-belief diminishes over time. The environment actually 

takes control of the deep personal belief that once was so seeded.  

Why is this important? Well, one, your students are in classrooms every day that either breathe 

life, or suck life. And no one wants to be there, and they produce lots of feelings that we don't 

want in learners, and they do not empower them to believe in themselves and to take risks. 

And oftentimes those are very inefficacious teachers. Or we have students who are in 

classrooms where they think, I am capable of anything. I believe in my abilities. There's nothing 

I cannot do, because those teachers believe the same. And that affect matters. And if we want 

collective efficacy, one of the hallmarks of collective efficacy is dynamism. That is electricity. 

OK.  

So if you think about these four. I'm going to ask you to think of a lens through which you want 

to think about these four. And your choices are: Do I want to look at my students' self-efficacy 

through these four? Do I want to look at my own belief in my own capabilities? Or do I want to 

look at my school as a whole, or my setting as a whole? And then what I'm going to ask you to 

do is I want you to think about four of the next short-term, what is the way that you can get a 

mastery experience in that setting? If it's for you personally, if it's for your learners, or if it's for 

your school, what collective mastery experience, or collective success could we all work 

toward? How would we do it? And vicarious experience, whose challenges and opportunities 

could we learn from? Whether they're an individual, or whether they are a collective? Social 

persuasion and verbal persuasion, where are we going to get our coaching, and where are we 

going to get our new ideas and innovation from? Whether as a collective, or as an individual. 

And then finally affective states, what are we going to do to increase the emotional tone, to 

raise up belief over the course of this unit for kids, over the course of our journey with learning 

anything individually, or with our staff as a whole? OK.  

I'd like you to take about four or five minutes, and just begin to brainstorm a little bit if you pick 

one of those, what can you do, because I want you to walk out of here with some thoughts 



about how to immediately improve a situation. Immediately improve it. Immediately breathe 

life into it. Go ahead and take a few minutes. I hope that started a little something, and I hope 

that you --sometimes the things that help us the most look simple but they actually require us 

to go very deep.  

So this could be a template you could use in a variety of settings that seems quite simple but 

does require us to go very deep. You know, thinking about running for example. A mastery 

experience, that's signing up for a 5K and crossing the finish line. OK. We ideally have multiple 

of those. It's not the only 5K we ever run. But there are ongoing sources to fuel the fire to run. 

Vicarious experiences that would be reading blogs from other runners who are very similar and 

make up, or composite to me, and who have not enjoyed running very much, and hearing how 

they overcame it. Social persuasion that could be Kate Hudson encouraging me to get my fab 

athletics running costume. That could be from the couch to the 5K. Helping me understand, 

having a coach of how to build up to the 5K. Do you get where I'm going with this, right? And 

then affective states are how am I talking to myself all along the journey. Oh, I need to fix that a 

little bit, so maybe I should look for some sort of talk track that I could play. At first I started 

with an iTunes playlist, like that's going to increase my affective state, boom, boom, pow. That's 

going to really do it. I'm going to be so motivated but then pretty soon the effects wore off, and 

even Eminem from the 8 Mile, "Lose Yourself", like I lose myself, I'll lose myself straight away in 

this running, I hate it.  

But those are all examples, and you know what's interesting is I did all of that without 

necessarily even having this language. Because I think that people who want to increase their 

self-belief, look for some of these things by nature. But it is a matter of being more deliberate 

and intentional, and looking for these things on purpose. OK. I cannot underestimate the power 

of this in your personal self-efficacy, in your students and in your faculties.  

So one of the other things I wanted to share is you know how I told you that efficacy is along a 

continuum, well when we have collective teacher efficacy it is along a continuum from low 

collective teacher efficacy to high. So for example, if collective teacher efficacy is low, there's is 

pervasive doubt, or we feel powerless under all of the circumstances that are facing us. 

Whereas if it's high, we're optimistic about what we can cause, and we believe we can get one 

year's growth over one year's time for every single learner we teach not just 99.9% of them. 

When there's low collective teacher efficacy, we are uncertain. We don't know if we can reach 

or teach certain students whereas we have confidence if we have high collective teacher 

efficacy. It's like we have Vanilla Ice syndrome. If there is a problem, you will solve it, right. We 

have that confidence.  

We don't know all the answers. Efficacy is acknowledging I've got a lot to learn. You see at the 

very bottom learners all. I've got a lot to learn. I don't know every strategy; I barely know 

anything. But I have high belief that there's no answer I can't find. There's no challenge I can't 

meet. And that belief is higher in certain areas and lower in other areas. We are collaborative if 

we have high collective teacher efficacy. We are not isolated. We can have a collaborative work 

space. We could tear down the walls and see each other at school but that doesn't mean we're 

collaborative, right. And we have perseverance, because we know challenge is always going to 



be apparent. It's going to be present but we know the joy and the satisfaction of persevering 

through the challenge and we believe in the result we're trying to cause for the kids. Whereas if 

we have low collective teacher efficacy, we have apathy and this feeling of powerlessness and 

we put in minimum effort.  

So if you were to think about this along the spectrum, what's the state of the state with your 

collective efficacy in your setting right now? Would you say it's different on each end of this 

spectrum? Somewhere in the middle? Depends on the look for? Just go ahead and have a brief 

chat with your neighbor, what are you thinking in regards to all of this and in terms of your 

context and setting? It can also be yourself, it doesn't have to be your collective.  

Can I just say one thing? You guys, are a gorgeous group of human beings. I really mean that. 

You are increasing my joy and satisfaction as I watch you and you are so engaged deeply in 

conversation at 4:45 PM, after a super long day. That tells me there is a lot of dedication in this 

room, and a lot of care and commitment to consistently becoming better versions of yourself. 

And I admire that and I respect that very much. And I hope very much that this conversation 

doesn't end here. I hope that this has given you a language and a platform for discussion to 

work on infusing and increasing these beliefs, because I'm studying efficacy for my PhD right 

now at UCE, and one of the things that I am finding consistently and would actually make a big 

claim for is: our beliefs are the biggest predictor of success whether it's academically or 

attaining goals out of anything else. And if there's anything that's worth our time, it is tending 

to our own beliefs, the beliefs of our students, and the beliefs of ourselves as a faculty. Because 

with them there is nothing we can't achieve.  

I'm going to close by telling you just a little story about my son Evan. So Evan is 12. And he is on 

a school leadership council. He had never wanted to be in leadership. He's always been a super 

fearful little dude. He never wanted to ride elevators. Actually for three years he would not ride 

in elevator. Like, he would freak out, lose breath, like, the whole thing anywhere near an 

elevator. So I got good workouts on stairs quite a bit for a while. But he wanted to try out for 

the leadership council because he thought it would be a good opportunity for him to learn and 

develop, and not be as fearful. So last year he interviewed, and he didn't know at the time but 

there was only one spot open for incoming seventh graders, and there were 84 six graders that 

applied. And so he went to the interview. I didn't know this either. It's probably good that we 

didn't know it actually. You know, he went to the interview, and then came home, and he goes, 

“Mama, I know I made it. I know I made it.” I'm like, "You do, how do you know you made it?" 

And he said, "Oh, my answer to one of the questions was so good, you would not believe." And 

I was like, "Oh, really, well do tell me what was the answer to this question?" And he said, well, 

he said, "The panel asked six kids, they asked all of us, what is it that we could do to increase 

student involvement in activities?" And he said, "Every single one of the kids said we need to 

make the activities more fun." And he goes, "Mom, that's not the problem." And I was like, "Oh, 

really. Well, what's the problem?" and he said, "Well, what we need to do is we need to have a 

trained trainer’s programs so kids can see the value in the actual activities we provide. So I 

think it's a matter of education." And I was like, oh, my gosh. You have heard your mom speak a 

few too many times.  



So fast forward this year he is in ASB, and ASB invited Toast Masters to come and help all the 

kids be better public speakers. And this made Evan super frustrated, because he's like, I signed 

up for ASB to be in leadership not to be a public speaker. Why am I having to write a speech? 

Why am I having to do this? And immediately the freak-outs began. So what I did was I knew 

that Evan's success depended upon him having a clear goal. He was asked to create a speech. 

That was the extent of the information that he was given. So what's the purpose of the speech, 

how long, all these things - no other information. So I said, well, how about we get you some 

clarity. So I said how do you know you're successful at this. Are you going to make people 

laugh? Are you going to make people cry? And so we started saying, OK, here's your purpose. I 

obviously -- poor Evan, right. But here's your purpose, here's how long, here's how you're 

successful, and then I said, OK, now let's write the best speech that we possibly can to do these 

things. So he went off and he wrote a speech and it was so fricking adorable. And basically what 

he did was he decided he wanted every child to know that the best TV show in the world is 

"The Office" and they should all watch it. I don't even know where that came from, honestly.  

So he devised this clever, clever speech and then he started practicing in the living room. And, 

you now, as a parent you don't like seeing your kid struggle, right. And especially with 

something that you do for a living. Makes it a little different, right. So, I was sitting there and he 

went up in front of the living room to start delivering. He said the first sentence, and he 

stopped, and he looked down at the ground. And I could just tell like he wanted to cry. Like, you 

know, his whole face was just flash, and I was like, oh, my gosh, it's so hard. And then mama 

bear wanted to jump in, and rescue, and be like, no, you've got this. We can do it. And I was 

like, no, Christine, just let him go, watch him. Like, see what he does.  

So, he's standing there. He gets all upset, and then out loud he goes, "You can do this, Evan. 

You're smart, Evan. You wrote a good speech, Evan. You know what you're supposed to do, 

Evan. You need to believe in yourself, Evan." I mean, I cannot make this stuff up. And I'm sitting 

there and I'm like, oh, my gosh, that is self-efficacy in motion, right. Because it's acknowledging 

there's a big challenge at stake. A big challenge. We've got this speech, we don't feel very well-

prepared, we're scared. And guess what? My affective state in my mind, my talk track ended up 

giving me the ability to meet the challenge, right. And that ability to meet the challenge ended 

up making him want to practice more. Ended up making him want to watch a few TED Talks to 

see what speakers do. Obviously we wouldn't want to watch mom, that's just not a good 

model. And we would want to have some vicarious experiences of kids who struggled with 

speaking and those types of things. So we worked on all four sources of efficacy.  

Evan went to give his speech, and I picked him up from school that day. And he hopped in the 

car, and I'm like, "How did it go? I've been wondering whole day long? How did you do?" You 

know, I'm trying to not be too excited but I was pretty excited. And he sat in the car and he put 

his head down, and I was like, oh, shoot. And he looks up at me and he has the hugest smile on 

his face and he pulls out a ribbon and he won best speaker award from Toast Masters that day. 

And, yeah, it was amazing. It was amazing because I was just hoping he'd make it through. You 

know, honestly just, you know, satisfy the criteria we created, and make it through. And he 

didn't just make it through the talk track, he produced in his mind, in his bravery, in his courage, 



in his belief that there was nothing he couldn't do. Ended up carrying him to a result that, guess 

what, was a mastery experience. Because then the next question was, "Mom, should I enroll in 

the state competition for Toast Masters?" And I'm like, absolutely. Absolutely, Evan, you should 

absolutely do that.  

And so on a very personal level that is self-efficacy in motion. It's having a compelling goal that 

we want to reach. It's embracing the fact that is going to be a hard journey. And then it is 

tapping into the sources that we need in order to set fuel to our fire to make us want to 

continue to travel and to see what we're capable of. And to see why belief is so incredibly 

powerful, because if you remember it is our duty to proceed as if limits to our capabilities do 

not exist. It's our duty for our students, it's our duty for ourselves to live the life that we fully 

imagined and what it can be.  

So if you have any questions, if there is anything I can do for you, please do not hesitate. But 

thank you for staying so long so many of you, and have a beautiful, beautiful end of your day. 
 


