
  

>> I want to start off introducing our panel because we really want to save the majority of the 

time for them because they are living this experience. So, with us today, we have Diane Reot, 

our advisory member, and she'll tell you a lot more about her experiences and her role. Mary 

Dylan, lead teacher at Pen Argyl, program implementation at the building-district level, core 

classes and intervention training for her staff and student program results, and she's going to 

talk to us a little bit more about those pieces and other things, I'm sure. And Margaret Pennant, 

assistant superintendent at Pen Argyl. And she's going to talk a little bit about lessons learned, 

systems change, reallocation of resources. That's always forefront on our minds. Sustaining 

plans and what others can do to replicate. And last but absolutely not least, Daphne Liliana, 

another advisory member who will tell us about where we're headed and maybe a little bit 

about where we've been, too, but where we're headed. So, without ado, I believe I started my 

clock on myself because I'm known to talk quite a bit, so I want to make sure I keep with my 10 

minutes. Yes, I did. Okay. So, we'll go back to the beginning of our slides. And, oops. Wrong 

[inaudible]. And when we start off with the pilot, we go back to 2014. So, at that time, Act 69 

was passed and the Act, we developed guidelines and of those guidelines I'm going to be going 

over them and what were in the guidelines from the Act, and from that the goals of the pilot 

were developed and the other essential elements from there. So, the goals of the pilot were to 

identify students with early. And early is in the title. Early gets a little bit ignored because of the 

screening piece, but early is really what we're shooting for here in this pilot and that we're 

finding those differentiated needs earlier in their K-1-2 career. To provide an intensive 

evidence-based instructional program of course in conjunction with a core rating program 

'cause every one of the districts have a core rating program, and we want to provide those 

evidence-based strategies and to improve overall rating for not only the kids at risk, but for all 

of the students. So, we approached all gen ed. So, this a gen ed. start here, even though the 

Bureau of Special Education partnered and we were very happy to do that, this is a gen ed. 

initiative. To reduce special education costs was the final outcome, and that's because we 

wanted to prevent those referrals that were really not referrals that needed to go to special 

education. So, required activities were that we would have a screening three times per year. 

We added the diagnostic assessments piece because we really felt like a lot of districts in the 

state of Pennsylvania were doing a lot of great things with screening already, and we wanted to 

really capitalize on that and then move towards how do we get some baseline information in 

addition to the screening information? So, we added elements like PPVT which is our Peabody 

Picture Vocabulary Test. How many SLPs are in the room? School sites? There are the folks that 

are going to have those expertise types of skills that are going to help the reading and 

interventionists or the reading specialists or the gen ed. teachers along the way. So, we knew 

we had to capitalize on that as well. And then we also did the CTOP, and we were looking at 

phonological awareness, the two subsets of blending and allusion and rapid naming two 

subsets or rapid object naming [inaudible] color naming because of the age of the kiddos. 

Kindergarten. And then required activities. Administration of evidence-based core reading 

programs in intervention services including what the bill had talked about was the multisensory 



structured language programs. So, we wanted to really look at those five big areas and really 

approach not only the decoding but also the language base and the multisensory structured 

elements. So, notification of eligibility. For those students who can receive intervention services 

we want to let parents know, and so when we're doing these screenings we wanted to make 

sure the parents were coming along with us and understanding what we were doing in these 

schools ahead of time, and then methodology for evaluating the effects of the project. We have 

two levels or two ways that we are evaluating the effects of the project. One is a classroom 

component, and one is an intervention component, and we'll talk a lot more about that, but 

basically the classroom component is in the gen ed. classroom. So, we're going to boost that 

core reading program with that multisensory structured language [inaudible] pieces and then 

also oral vocabulary. Don't want to forget those elements as well. An intervention component 

was our multisensory structured language intervention for students to provide intensive 

additional focus and instruction for them. So, additional required activities. This is just the 

definition of the elements that make up a multisensory structured language focus or 

intervention, and it's intensive. We consider this more intensive. So, we'll talk more about that 

as well, but these are the elements and how we define it. Eligibility was defined in the actual 

Act 69 as three schools we had to work with to select, and in our wisdom, we chose additional 

ones to really put ourselves at task, and so our at that time Director Pat Hosela told us to, you 

know, "Hey, guys. You know, 60% of our school districts are below the cut of 3,000 students. 

So, why don't we add some of those smaller districts to the pool?" And we did that, and then 

we also added a fourth large district. And these are the districts. And we have a website and if 

anybody's interested in additional information, there is a sign-up sheet that I was asked to 

make sure everybody will have that, okay? And then we have, let's see here, Eastern Region, 

Delaware Valley, and we're going to feature today Pen Argyl because for the last three years we 

literally, I think, have had each of the districts speak at least two or three times across the state 

and including Title I conferences. So, we're excited about that. In Central Region, we have Blue 

Mountain, Governor Mifflin. If you're here, just leap up right out of your chair and scream and 

holler, okay? And Western Region, Bentworth, Crawford Central, Ellwood City, and Mill Creek 

Township. And so, those of you who know the larger ones are Dell Valley and Governor Mifflin, 

Mill Creek, and Central--Crawford Central. I said it backwards. Crawford Central. PDE added also 

we knew that the folks, and actually Diane and Daphne will talk a little bit more. We knew that 

we had folks out there that were really invested in this. Parents. So, because we understand 

parent stakeholder and we understand how to engage parents and include them, we thought, 

"We're going to make an advisory panel, advisory group, and we're going to tap into this 

passion and this expertise that they had and lived." And so, these are the folks that we meet 

with monthly. Dr. David Gracey actually is a professor from Yale University. Pam Cooke is here. 

Where's Pam? Pam Cooke. Thank you. A consultant and expert in literacy, Dr. Eugena Flaherty 

who is not here today but she is a past school psychologist and clinical psychologist and Marilyn 

Mathis who has been involved in and out with the Compass program and the multisensory 

structured program of OG, and Dr. Monica Mikhail Smalls who isn't here but a previous 

superintendent at the time, and school psychologist and assistant superintendent, I believe, at 



one point. And then Diane and Daphne are here as well. So, we tap into these resources and 

our outside evaluator is AIR, so a very large research company that is looking to do our outside 

evaluations. Very neutral. PD added a parent liaison piece, and so at each of the sites, each of 

the school districts, we have at least one, I believe, or possibly two parents who are those 

parent liaisons on site. I was concerned having been the special ed. that there might be some 

confusion with the general education focus and possibly some confusion around child finds. So, 

I really wanted to make sure that parents were totally aware of what was going on and they 

were really brought along and educated as best we could about the project. So, then we 

actually hold -- and is Andra here? Andra and Kim? Okay. You guys hold a--is it monthly parent 

meeting? Monthly parent meeting?  
 

 

>> The first year it was monthly and then the years after [inaudible]  
 

 

>> Okay. So, just really trying to make sure that we reach out to families and parents and then 

they turn around a lot of times and talk to principals, so it was kind of a nice loop. And then we 

also added the layer of communication and sustainability because we know that we're in for 

three years and then we're out, and we wanted to make sure that there were structures in 

place for sustainability after the pilot was over. We also added structured lesson [inaudible] 

lesson plan, and I can share this with you later because I'm already out of my 10 minutes, and 

these are just a basic summary. Screening three times a year K to second grade, core reading 

program supplemented as needed, 30 minute core lessons, multisensory perch, and the 

intensity of intervention as early as possible. [Inaudible] teacher-parent notification, as I 

mentioned in parts [inaudible] and evaluation and data reporting. We do a lot of data analysis 

and just real briefly the statistical significant results after two years of implementation are what 

we're looking for, of course, and at this time I think we're going to touch 6,000 children total 

and 260 educators, and so we're looking at district incorporating the professional development 

element that we added for certification. [Inaudible] certification in some cases and in other 

cases pretty one, two year of multisensory structured language training for the staff at any of 

the districts. They've taken us up on that and we've helped them along with that. And then a 

systems change, of course, to focus on student results. So, just a quick brief, you know, data 

here is cohort one to the far left of each of these. And these are kindergarten full letter naming 

fluency by cohort. So, you can see we have three cohorts now 'cause this is our third year. We'll 

be ending up our third year this summer, and you can see that actually the first year that the 

kids came in they are noticeably higher than they came in kindergarten on their letter naming 

fluency, and then year two we were kind of amazed that they weren't quite as high. Now, these 

are little kindergarteners coming in now. Someone else might say this might have something to 

do with lack of discussion and oral vocabulary at a younger age, but we won't go there. And so 

cohort two came in and also cohort three lower scores coming in to us in kindergarten. So, you 

know, caution when you're looking at these scores, but after [inaudible] segmentation fluency, 



cohort one versus cohort two 'cause we have this data now, all above the benchmark you can 

see that there's this nice [inaudible] using the MSL plus the core, and for intervention, these are 

the intervention students, so they're getting extra multisensory structured language elements. 

So, you can see the trending, but cohort two had started out lower and actually caught up in 

comparison to cohort one. So, there's some positive signs there. Nonsense, word fluency, 

correct letter, sounds. Now you can see with cohort one we have six points of data across the 

first two years 'cause that's cohort one, and then we have three points for cohort two. But just 

looking at those first set of three points, cohort one is grade two now, and cohort two is grade 

one now, and then because cohort two started at a little lower in the winter, they surpassed 

cohort one again in all above benchmark on the average. So, you can see how we're boosting 

these things, and there's positive trends. Can we say things we will know at the end of three 

years? And AIR is helping us to do that, but we will see how it comes out at the end of this year 

with our third year cohort data. And then this one is a comparison. Oral reading, fluency, word 

corrects per minute with cohort one intervention versus no intervention. So, this is a critical 

slide, and so you can see, winter intervention much lower, large gains to spring, but higher than 

no intervention. Both gain over the summer, higher for intervention gains. So, looking at this, 

you're going to [inaudible] after summer drop, but intervention below benchmark on spring 

and fall. So, you can see if they're keeping up that trend towards that benchmark and moving 

slightly as well into the third data point. And then in oral, reading fluency, word corrects for 

cohort one just above and just below the cut score, and this is really where we were able to 

analyze some nice data pulling those particular scores out. [Inaudible] intervention still lower 

but closer, large gains to spring, not as drastic but higher for intervention, and both gain over 

summer, higher for no intervention. So, you can see, summer is still a problem. We still have 

that calendar issue still. But we still saw some nice retention and a little bit of gain there over 

time. So, both above benchmark at each point. So, that's it. Let's go to our panel. What? What 

do you want? Oh, yes. One of our teachers, lovely young gal, reading specialist I think. She was 

from Crawford Central. Said this the very first year when we first started because as you know 

when you do professional development in your school districts, a lot of times people have to 

take it on the chin because many of us, myself included as a speech pathologist, you know, our 

first few years sometimes we don't always do what we probably should've done in the ways we 

should have done them. So, she said this and we've kind of kept this as our motto all along. Do 

the best you can do until you know better and then you will know better and you will do better. 

So, panel. Again, we're going to start with Diane. I'm going to shut my microphone off so that--  
 

 

>> My name is Diane Reot and my son who is now 22 years old is dyslexic. My journey with my 

son in his struggles with dyslexia, dysgraphia, and dyscalculia was daunting, and there were 

times I felt hopeless and helpless with how to help him. But I'm happy to say that although my 

son continues to struggle with these issues, he now defines himself by his strengths and not his 

weaknesses. The story of the Coalition, which is the organization that helped with this pilot, 

began about six years ago at a pizza shop when I enlisted the help of a group of educational 



experts to discuss the lack of progress in our classrooms for children with dyslexia. As members 

of the Pennsylvania branch of the International Dyslexia Association, they had all spent many 

years working with children and adults with dyslexia. It was 10 years since I began my journey 

with Matt, and parents were still reaching out to me for help. Their situations were very similar 

to mine, however mine was 10 years prior. No progress had been made on any level, and these 

parents were feeling as helpless and hopeless as I had. This could not continue. It was time to 

work toward change. That first meeting at the pizza shop was followed by monthly meetings 

where the four of us discussed how and what we should do to move forward. It was around this 

time that the Decoding Dyslexia Pennsylvania group was starting. So, we contacted Tina Marie 

and Rosette to work with us. PBIDA had been around for about 35 years, and Decoding Dyslexia 

was a new movement, and it was important that they be allowed to continue to grow. So, 

instead of merging into one organization, we decided to begin a coalition where both groups 

would work together collectively toward our similar goals. We began meeting monthly with our 

colleagues at Learning Ally and continued to invite individuals and organizations interested in 

working as part of the Coalition. As time went on and luck would have it, Pennsylvania 

Representative Ed Neilson from Philadelphia heard about the Coalition and asked us to help 

him with his legislation for a dyslexia pilot program. The representative's son is dyslexic. After 

three years of not learning how to read at his school, his son's success came with the help of an 

outside tutor trained to teach reading to a struggling reader, and he finally learned how to read. 

Ed was determined to work on getting the same reading instruction into more Pennsylvania 

classrooms. Around this time, a friend of mine, Reed Line, was scheduled to be the keynote 

speaker for the PBIDA conference. Again, once again, as luck would have it, another friend had 

recently become the chief of staff for Senator Folmer who at the time was chair of the Senate 

Education Committee. Out of a whim, we decided to reach out to her and we asked her if he 

might consider, if the senator might consider chairing the session for Reed. I told her Reed was 

part of the National Reading Panel. He worked on No Child Left Behind. So, she agreed. To our 

surprise, he agreed to do it. We set up a private lunch meeting for that day for Reed and the 

senator to discuss literacy instruction in the classroom and the importance of early 

intervention. The meeting was a great success. This was the moment that changed things, and 

we began to gain real momentum. The senator gave us full access to his staff and told us to 

make sure that the pilot had all the components that he and Reed discussed. The Coalition 

members worked together tirelessly on every aspect of the language to draft the most effective 

pilot program. The senator's staff worked as a liaison between the Coalition and the 

Department to finalize and agree to acceptable language to House Bill 198. The members of the 

Coalition were instrumental in getting parents, teachers, and administrators from across the 

state to reach out to their legislators for their support of House Bill 198, and in June of 2014, 

about two years after that first meeting in the pizza shop, the Pennsylvania Dyslexia Screening 

and Early Literacy Intervention Pilot Program -- Act 69 of 2014 -- became law. The Department's 

commitment to making this a good pilot program didn't stop with the language. They invited 

Coalition members Monica Mikhail Small, Daphne Liliana, and me, to join the Pilot Advisory 

Group working on the implementation of the program. Dr. Nanny Flarity from Bryn Mawr Child 



Study Institute, former president of PBIDA and Coalition member Marilyn Mathis from the 

Children's Dyslexia Center in Allentown, and Pam Cooke, Pennsylvania advocate with Children 

With Disabilities agreed to join us as members of the advisory to work along with the pilot 

consultants to create and implement the best and most effective early literacy program in the 

state. It truly was a labor of love that involved so many caring individuals. All of the people who 

worked on this pilot program did it for the children. It was never about any one person, but 

about the team, and how together we can make Pennsylvania education better for the 

teachers, the children, and the parents. We were at a tipping point, so many things came 

together because the timing was right, but make no mistake, everyone worked so very hard 

and no was never an option. I'm proud to say that the Pennsylvania Dyslexia Literacy Coalition 

is the organization responsible for helping to get this pilot program passed and implemented in 

Pennsylvania. But even more importantly, it has been the catalyst encouraging and supporting 

all new organizations that have begun to do similar work in this state. Doing it their way, but all 

for the greater good of our teachers, children, and parents as they see it. The Pennsylvania 

Dyslexia Literacy Coalition continues as a standing committee of the Pennsylvania branch of the 

International Dyslexia Association and represents Pennsylvania as a member of the NEEKC 

Grade-level Reading Initiative. We support the work of our members and their organizations 

and all children, teachers, parents, and advocates in Pennsylvania. So, I want to take this one 

moment to personally thank all of the staff from all of our pilot schools for their hard work, 

dedication, and commitment to this pilot program. They have all worked so, so hard and given 

so much to it, and I will tell you there were times it was not easy, but their perseverance shows 

our pilot program is recognized as one of the best and most effective pilot programs in the 

country. I continue to get calls and e-mails from people across the country and Canada asking 

for information on how they can duplicate our pilot program and inviting us to come speak at 

different conferences and presentations. So, I will leave by saying it's a village and it takes every 

one of you to commit to wanting to do even one small piece of this because it really was a lot of 

work. Just small pieces of work by a lot of people, but together we all did it and I think we're in 

a good place. So, that's the story of how it began.  
 

 

>> Thank you.  
 

 

>> So, hi, everybody. Can you hear me? Okay. So, I guess I'm going to talk about how we did it 

at the building level and so I want to just piggyback on thanking you for bringing this to us 

because as a teacher it's, like, the, you know, the search is over. I finally felt that, you know, I'm 

hitting the whole side with what I'm doing now with my training. And it is true that we all 

[inaudible] and we all worked together like a family because we did it for the children. I 

personally now don't have to sit across from a child at my meeting table and feel like I can't 

help this child, and I've had that feeling. But now I don't feel that way anymore, you know, that 

I can help them. So, what we did at our level, the challenge for me was how am I going to bring 



all the training that I got through the pilot? I'm in my third year now of training for Orton-

Gillingham, but how am I going to bring that into the classroom? Because I know that all 

children need that quality education. They need that direction instruction, and then how were 

we going to support the kids that needed that extra intervention? So, we did that through 

coaching. Me going in and coaching. We developed that 30 minute scripted lesson plan so that 

we could have a common language in our building. We focused on all big five areas so that the 

scripted lesson plan focuses on phonemic awareness, handwrite, and phonics morphology, 

spelling, and regular language, but then we also in small group address vocabulary 

comprehension. So, we're looking at everything. And it's comprehensive. It's comprehensive, 

what we do. And so it was through first coaching daily with the teachers. It started out in 

kindergarten and then first grade. So, it's moved forward through the cohorts now and in 

second grade, too. Then we had weekly meetings also to--what I would do is I would meet with 

the teachers, we'd talk about the skill and the lesson that we would be doing, and we would 

problem-solve and the one thing is the emotional security that our keynote speaker talked 

about, and so I think when you're working in a building, you have to be emotionally secure with 

your teammates and you have to be willing to, you know, take risks and not be afraid to 

communicate to make things better. So, that was always, for me, I wasn't, you know, afraid of 

making a mistake or what I wanted was to make it better. So, if it didn't work, tell me and we'll 

fix it. We'll make it work better. The other thing is we all worked. I mapped the curriculum. So, 

we all have a map that we're working from. So, the other thing that improved is that the 

interventionalists now are working with the classroom teacher. So, in the past, I would pull my, 

say, a reading group, and I would be doing backfill all the time and I never got to the core, and I 

wasn't communicating with the teachers. Like, I didn't know what they were doing in the 

classroom. So, what we do now is truly an ATII model. So, the teacher will teach whatever skill 

they're working on whole group and the core the one day, and what I do is do a prescriptive 

and diagnostic lesson with my students based on what they need, but I always have the focus of 

what's in the core. So, I address all of that and I think that's made the huge difference, 'cause 

we're not disconnected now. We're all on the same page, and the other thing is I train the 

teachers to deliver a mini multisensory MSLE lesson in their pull-out and I have some people 

here that have seen that, that have come to visit the school. So, it's at all levels. So, it's in the 

core. We're delivering multisensory structured language education in the core, then we're 

delivering it again in intervention, and then we're delivering it again with the reading 

specialists. So, the teachers do intervention in their classroom also with the students that are 

either in need or intensive or strategic intervention, but the other thing that's different is we 

have a targeted focus for those students, and it's really based on their need. It's not a program. 

And that's what learning how to do this, that's made a huge difference. So, we're really 

addressing what the students need. We're not, you know, taking a program and saying, "Okay, 

we're teaching this today." And the way that the scripted lessons are done, it allows for the 

classroom teachers to also be prescriptive and diagnostic. So, they collect student response 

sheets, and they do a warm-up and spell sounds and spell words, but that's all depending on 

what classroom you're in you're going to see something different. Each teacher has a different 



focus for that review lesson because it's based on the needs of the students and their 

classroom. So, I think that's a big change to--there's just so much. It's been, like, a three year 

journey, and I'm really pleased with where we're at now and working with everyone. And then 

in second grade, too, we've added that vocabulary piece and [inaudible] I also do parent 

workshops. In the beginning of the year I have the parents in, I have my parent liaison come to 

that, we have training videos online that the parents can access, that the teachers can access, 

so I don't know what else, if people want to ask questions or, you know, I'm not sure what--  
 

 

>> We're going to have some time at the end for Q&A.  
 

 

>> We're trying to save some time at the end, yes. Yeah.  
 

 

>> Okay. So, quickly with the teacher skill, I know that the teachers feel so much more 

confident and they know exactly where to pinpoint instruction and they don't feel, again, like I 

used to feel, challenged with a, "What do I do to help this child?" And they're much more 

responsible and they're much more confident, and the kids are like that, too, and they help 

each other. So, that's a big difference, and I didn't, even though I had my master's in reading 

and part of the reason why I went for that is because I was never taught how to help kids, yeah, 

but how do I teach them how to read? Like, what do I do if a child is struggling? I didn't know 

what to do just from using programs that I had, but finally through the pilot and through what 

you've done, so, really, thank you, it just has been, I finally feel that I now know, you know, how 

to help everybody. So, that's the difference. Thanks. I think that's it.  
 

 

>> Thank you, Mary. Thank you.  
 

 

>> Good morning and I have to say from the administrative perspective, it has been all hands 

on deck. Everyone supporting each other and working together to make this the success that it 

is in our school. When I think back to three years ago and when we were told what we were 

supposed to do, we were like, "How are we going to do this?" Because it really didn't sound like 

with the staffing that we had and the resources we had, that it could work. However, I have to 

say we dug out heels in and we worked together and I have to say Mary as lead teacher in the 

school has really helped to make this the success. When I think back, the first thing we had to 

really look at was the schedule because that was probably the biggest challenge that we faced. 

We had three reading specialists and how were we going to fit in all the requirements that we 

were supposed to do with the small group sizes that we were supposed to maintain and the 

numbers that we had? Because the first year when we did our first year as assessments for 



kindergarten, we had 51 students that qualified for intervention, which, for us, was, like, half 

our population. It was a large group. And we were still supposed to support first, second, and 

third grade. And so, we had to do a total revamping of the schedule, and I said to the principal, 

"You know what? Just let me have it. I'll do it. As long as you support it, we'll make it work." 

And that's sort of how we did it because, you know, he wasn't quite sure, and I have a reading 

specialist background, so I knew, like, the priority had to be in the reading area and it had to be 

for this program. So, that's what we did the first year. But then we were worried about the 

second year because we had to keep up with those 51 students because nobody could be 

dismissed until there were certain criteria that were met, and we had this new group of 

kindergarteners coming in mid-year, and then how were you going to make that work? But we 

did. We started using other resources that we had in the building. So, our librarian does a 

couple of sessions now so that she can help support small groups. We also had some classroom 

teachers trained in the full-blow Orton-Gillingham program. I think we have four of them now. 

And so what they would do is take a small group in their classroom for intervention that was 

Orton-Gillingham-based, and we would have an instructional aide then go in and work with the 

rest of the class so that she could focus on that small group. So, it took a lot of revamping of 

aide schedules to make that work. But I can say that this year when we did our kindergarten 

assessment, we only had 19 students that qualified for intervention. So, I think the training that 

the staff had, and then, you know, once you've done something a year or two, you get better at 

it, you understand it better, and you get more confident, and you're better at what you're 

doing, and that really improved so that this year I'm not saying that scheduling isn't still an issue 

'cause it is for other reasons which I'll talk about, but the numbers have reduced significantly, 

and from that 51 students that we had the first year in kindergarten, we only have 19 left who 

are in intervention in second grade. So, we have, yeah, in second year midyear we had 86% of 

the students core, which we never had before. I mean, that is huge. When I used to look at 

those dibble scores I used to see so much red and yellow. I see almost all green at every grade 

level now. So, you know, I know what we're doing is working, and I really owe that to the pilot, 

to all hard work that the parents did because, you know, sometimes it takes parents to make 

that difference when it comes to what has to happen in our schools. And then Mary's 

leadership because, you know, even though I say this to Mary all the time. "Yeah, I may have 

been a reading special, but you know a lot more than I do now," because she really is the 

expert, and any question or anything related to the program I always defer to her because I 

know she knows what's best because she's gone through all of this. So, if I can also add with the 

scheduling another conflict we had was the coaching. I really felt very strongly that if we were 

going to bring this into the classroom, that the teachers besides training need to have coaching. 

And for fidelity purposes, but also I wanted to make sure that the students were getting the 

best that they could get. So, I arranged for Mary, who's a reading specialist, and another 

reading specialist who was trying to go into the classroom starting in September -- first day of 

school. Every single day they were in there modeling for the teachers, and then very slowly they 

started to release and turn over parts of the lesson to the classroom teacher with feedback. 

And it was probably around Thanksgiving I would say to the girls, "Okay, now we have to start 



having the teachers taking over more because by Christmas we really want them doing just 

about the entire lesson so that by January when we get those kindergarten kids and we have 

those extra groups you're available at that coaching time to be able to take some small groups 

for intervention." So, we've kind of worked through that and that's how that's worked. In 

addition to that, both Mary and two other teachers are going in -- she's in her year three 

training and they're in their year two training, and they have to work individually with a student 

for two hours a week in a one-on-one setting, and so rather than having that happen after 

school or before school, which is what happened the first year of training, I made it work during 

the school day. Now, that was really great for them and allowed them to be able to do it at the 

end of the day, but it also made it more challenging for us to reach the groups of students we 

needed to work with, too. So, I can honestly say it's been a juggling act. Up until now we've 

made it work. I'm a little nervous about next year, I'll be honest, but I say that year we make it 

work. So, that was probably our biggest challenge. When I go into a classroom now, I can say 

that I feel the teachers really are confident in the instruction they're delivering. They're very 

diagnostic, very prescriptive in what they're doing. They have said to me that this is probably 

the best training they've ever had, and I believe it because even though I didn't go through the 

training, I've learned so much from them from what they're learning in their training, from 

seeing what they're doing in the classroom from the readings that I've done. I really wish that 

when we went into the education field as undergrads we had this level of training because I 

really believe that if we had this training then, we would not be having the large numbers of 

students with learning disabilities that we have today. I really believe that. So, I mean, the 

teachers are doing daily formative assessment on what's happening in the classroom and then 

prescribing the next day's lessons based on what's happening. Every lesson is multi-sensory. 

The kids are up, they're doing auditory-visual but they're also doing kinesthetic and large 

muscle movements every day. So, you know, when I go in there I know them all now, too, and 

we just do it together, you know? It's just part of the routine and I have to say that each year 

now as the students go through they know the routine, that the lessons that used to take 

maybe 40, 45 minutes, would you say, in first grade? Now are half hour at the most because 

they know the routine and they know the structure of what's going to happen. And on the 

student side, you know, they know the rules of the language. They know why something is 

spelled the way it's spelled, the way it's pronounced the way it's pronounced, and that has 

carried over into not only their reading. Their reading levels are much higher than they've ever 

been. And I'm not just talking dibbles. I'm talking their fluency and their accuracy, and the levels 

that they're able to read. They're really surprising us with what they can do. It's transferring 

into the writing, into their spelling, I mean, and their handwriting because handwriting is 

integrated. Even the teachers each year we noticed this year particularly, when the kids got to 

second grade the teachers could not believe how neat their handwriting is. So, I mean, it's just 

been the whole package when it comes to the language arts area, and the kids are feeling 

better about themselves as readers. They're more motivated. They're on task and focused 

during that entire lesson because they're always doing something. They're active learners. So, I 

really feel that, you know, the students have, you know, all the benefits that we wanted, it's 



there, and parents love the program. Every year, like Mary said, we have a session in the fall for 

parents to come in and we kind of explain what we're doing, but we also share the data of the 

pilot and not, you know, with them to see what we're doing, why we're doing it, and the data 

that we've seen up to the point that we're at each year, and, you know, it's very interesting 

because we've had many parents who were dyslexic as kids, and at one point we had a mom 

crying because she said, "I wish I had this when I was in school." She said because, you know, "I 

can't read and my child struggles, too." So, you know, we've gone through some of those 

situations with parents as well and they recognize the benefit of this. When I look at this in the 

future, I see, you know, oftentimes I've heard people say, "Well, why do all kids have to have 

this? This should be a program just for the most needy." But I disagree completely with that 

because, you know, when you get older there's a lot of kids that, you know, they can make it 

look pretty good when they're younger, but when they get into fourth grade, third grade, fifth 

grade, they hit a wall, and all of a sudden they've got a reading problem that they never had 

when they were younger. These kids are not going to have that because they have that strong 

foundation at the young grades, and I really believe that we're going to see a lot fewer students 

moving to a diagnosis at an older age because we're going to get them when they're younger. 

Future plans for us, even though the pilot is probably going to end this year, it's not going to 

end in our school because we really are invested in this now, and we believe in it very strongly. 

So, we're going to move this into third grade, for sure, and into fourth grade. How that will 

look? At the end of every year, Mary and I sit together and we develop those curriculum maps 

and we decide, "Okay. This is what we're going to do." And that's what we're going to start 

looking at now this spring. You know, how are we going to move this into third grade? What 

kind of training do the third grade teachers need to have? Fortunately, we have a lot of 

information from prior trainings that we can use with those teachers, which will be really 

helpful to us, and then I brought this to the school board. Back in the fall, I took the data of the 

last two years to them, and showed them not only for regular ed. kids, but also for special ed. 

students because we had for the first time we have third grade PSSA results -- kids that are 

reading disabled that are proficient. Which we never had before. Usually it was older grades 

that they reached that. And I'm not just talking learning disabilities. We're talking we had 

emotional disturbed students in there, we had an autistic student in there, I mean, a selective 

mute, all right? We looked at different classifications to show them they may not all be 

proficient yet, but look at the progress that they're making. And they are so invested in this that 

they have said Mary is going to go through her fourth year of training to be our district trainer 

because they want every elementary teacher trained in this program because they see the 

progress. So, like I said, we are continuing this in our district because we really strongly believe 

in it, and it's all because of the hard work of the teachers. Every one of them, whether they're 

through the formal training or the training that's been in the classroom, they all see the value of 

it. They all see the progress of their students, and, you know, when you're a teacher and you 

see something working, you're willing to work really hard because you know it makes a 

difference and that's what we're seeing. So, thank you.  
 



 

>> Thank you, Margaret.  
 

 

>> Yep. [Inaudible] well, for any district that wants to do this, you know, first of all, I'm more 

than happy for you to contact me if you want me information. But, you know, you need to have 

someone who can kind of pull it all together, who knows the value of what you're doing, and 

then you have to look at everything. You have to look at your schedule. You have to look at 

your staff and you have to prioritize this because that's sort of what we did. You know, 

everything else, like I always say to the teachers, "Yeah, you might have an assembly. You might 

have a field trip. You might have something come up. You never give up OG. OG happens every 

day. There is no exception." Like, and you have to have that kind of a commitment, and so for 

any building leader that wants to do something like this, yeah, it's a lot of work. It's a lot of 

shuffling and a lot of change, however, if you provide the support to your staff and trust in their 

expertise, you can make this work, and I would say that, you know, I knew of Orton-Gillingham 

in a one-to-one situation, and always was bothered by the fact that, you know, why are there 

still this group of kids that can't learn to read? Why do they struggle? What is it that we need to 

be able to do so that they can be successful? And when this pilot came around and it was that 

approach for using it in the classroom, I couldn't let it pass me by because I knew the program, I 

knew the success it had with learning-disabled children one-on-one, and so, you know, we 

made it work in a whole class setting and in the small group setting. It can happen. It's not easy, 

but it will make a difference. So, you know, know that the road will be long and challenging, but 

you can make it work.  
 

 

>> Thank you, Margaret.  
 

 

>> Thank you.  
 

 

>> And I have to say, Margaret, you were the big push early on, too. You were one of the 

districts who were really calling me, calling me, calling me and checking in, so. Pen Argyl.  
 

 

>> Pen Argyl.  
 

 

>> Argyl?  
 

 

>> A-R-G-Y-L. Yes.  



 

 

>> All right. So, and, oh, Daphne's going to wrap it up for us and then we're going to have a little 

bit of time for Q&A, but Daphne, important information for us.  
 

 

>> Yes. So, I'm a woman of few words, so I won't be long.  
 

 

>> Oh. Okay.  
 

 

>> So, again, I'm Daphne Liliana. I'm part of the advisory committee and formerly part of the 

Pennsylvania Dyslexia Coalition who helped get this legislation passed, and I'm here to talk 

about hopefully part two of the pilot. There is some legislation now -- Senate Bill 776 that was 

introduced by Senator Tomlinson -- that would extend the pilot for two more years, and why 

two more years? Because, again, lessons learned over the past three is that we probably 

originally should have made it originally for five years. We want those first and second cohorts 

to go through third grade and get that PSSA testing to really show because, you know, while we 

know what's going on and it's great to hear this here, unfortunately the rest of the world, I 

mean, legislators and other people from other states, they gauge the success of anything you're 

doing by those tests, by the PSSA, and it's rather unfortunate but--and it's really important to us 

to show everyone that this does work. Is it hard work? Yes. But it does work. And so, we really 

wanted to go two more years, work on those third and fourth grades, and really show the world 

that hey, this works and you can do it. And so, that's our hope. Again, the legislation now, it is 

past the Senate Education Committee. It is now in the Senate Appropriations Committee, and 

Senator Pat Brown has been extremely helpful to us the first time the legislation went through, 

and he's been great this time. We're hoping it will pass and then move on to the state house, 

and if anybody's interested in helping, please make sure that you reach out to myself or Diane 

through the Coalition or the Dyslexia Literacy Network. I'm on Facebook and Twitter, soon to 

have a website, but the Dyslexia Literacy Coalition will have a place there that will have updates 

on what's going on with the legislation and how you can help if you're interested in helping. The 

other, you know, as a parent I laugh all the time and Diane and I talk about one of our first days 

four or five years ago going to the capitol. Senator Brown set up a meeting with us and that 

Carolyn Dumaresq, who was the Secretary, and Lyn Dell, and poor Lyn Dell, I think it was her 

first day of work, your first week of work, right?  
 

 

>> Yeah.  
 

 

>> And Diane and I are like, "What about dyslexia? Blah."  



 

 

>> We had to do all that.  
 

 

>> Yeah. So, it was great. It was very good. And [inaudible] it was just so special to come back 

around and to have worked with Lyn. So, it was great. But as parents we learned a lot about, 

you know, you always have these hopes and dreams and, "Why aren't they doing this?" And, 

"Why aren't they," and it's been really educational for us to go, "This is how it works." You 

know, school districts are big. There's lots of turnover. There's lots of things. And so, it's good to 

have ideas and suggestions and what we really, you know, we wanted to do something that 

was meaningful. Right? Parents are motivated, but we wanted to do something meaningful that 

was going to help in a positive way, and I think we've been successful at that, hopefully, and we 

want to continue that. Some other things, of course, we're working on is trying to get the 

schools of higher ed. to change what they're doing, but, boy, that's tough. Anybody want to 

help with that? We would love it, right? And the other is we want to get some mandatory 

continuing education, but there's some resistance to that 'cause they don't, you know, they 

don't like to demand anything of people, but we really are going to push and I think the success 

of this pilot can push that along even more to say this is important not only to bring awareness 

about dyslexia, but really it's really literacy screening for everybody, and someone said earlier 

it's really important that it's everybody because you don't know what those kids are coming 

into in kindergarten, what they look like, and this helps everybody. The ones who won't 

struggle will do better, and the ones who struggle will get caught up, and then you're going to 

find those kids like some of my children who are dyslexic, you're going to find them really early 

and you're going to know and then you're going to have an actually reading specialist in the 

special ed. department [inaudible] know what to do to help them. I think when Diane and I, 

when our kids were younger, that just wasn't an option. People just didn't know what to do and 

it's very sad and frustrating. So, that's our wrap-up. Please support Senate Bill 776.  
 

 

>> Senate Bill 776. Thank you, Daphne and the panel, and we're going to move into a Q&A 

portion here. So, we take all questions. First want to start off just to get it going, and I wanted 

to ask Pam Cooke if you might have some additional comments to be thinking about them 

because we're going to go. After the question we'll come back to you, Pam, 'cause I know you 

were part of the panel as well, or the advisory panel. So, who's using any type of MSL program 

that has some of those components out there? I know--  
 

 

>> Blairsville.  
 

 



>> Blairsville. Yeah. And we visited you. You're in our school district. Yes. And you're working 

hard on some other things now, too. So, awesome. We heard that you have a grant, too. So--  
 

 

>> Saucon Valley.  
 

 

>> Saucon Valley?  
 

 

>> Yeah.  
 

 

>> Oh, hello. Okay. And one of Dr. Monica Mikhail Small's staff, and I want your position.  
 

 

>> So, I'm the literacy coordinator [inaudible]  
 

 

>> Okay.  
 

 

>> And I am also [inaudible] training [inaudible]  
 

 

>> Wonderful. Yeah. Yeah.  
 

 

>> So, we have five people on staff and we visited [inaudible]  
 

 

>> Great.  
 

 

>> And then our teachers come back and put a plan into place. I do weekly PT with the teachers 

and coach them. Our first year we say we're doing the dyslexia pilot without the [inaudible]  
 

 

>> Without the wings and without the pilot. Yeah, yeah.  
 

 

>> And the first year we had 45 kindergarteners who qualified. This year we had 19.  
 



 

>> Whoo.  
 

 

>> So, just the change in instruction [inaudible]  
 

 

>> Early, early, early. Kindergarten. Right off the bat.  
 

 

>> [Inaudible]  
 

 

>> Mm-hmm.  
 

 

>> [Inaudible]  
 

 

>> So, we have five interventionists now trained into [inaudible]  
 

 

>> Wow.  
 

 

>> And we have four more going through it this year.  
 

 

>> Great.  
 

 

>> So, we are really excited about the results that we're seeing. I mean, at the same thing as 

Mary said, as a reading specialist who has my master's degree [inaudible] until I went through 

Fairleigh Dickinson and did this training, this comprehensive [inaudible] I didn't know what I 

was missing, and now I feel like I can teach any kid how to read [inaudible]  
 

 

>> Fantastic. And with that information and did any of you go to Dr. Nelson's session yesterday 

afternoon and hear those elements, too? Because we're actually in the second grade we did a 

really cool training thanks to Fran Recomsky through a university, one of our state universities, 

and we had people out there asking great questions about case studies. So, we took the kids 

who were really not progressing as we had thought with the MSL, right? And we really thought, 



"Whoa, whoa, whoa, what's going on here?" And when we did case studies, we found heavier 

language needs than we had predicted, but also have some pretty decent, you know, needs in 

the rewards structure, but we boosted it through the pilot but they're still hanging at that 

language. So, folks out there and we had to--Rich Marshelle will say something [inaudible] slap 

me across the head the other day at the sas conference when he said, "Okay, that's all fine and 

dandy, but can they comprehend?" And so, don't forget all those other pieces around the oral 

language and the rich language and so that we can--that train just keeps rocking and rolling as 

you're working on decoding as well. So, MSL has some of that. We've added to that, but I 

wanted to--  
 

 

>> [Inaudible]  
 

 

>> How's it going to Blairsville?  
 

 

>> Well, it's fascinating what you're [inaudible] grappling with we are always grappling with. 

We're doing really well. We are very much like you with our dibble scores are awesome. We 

cleaned up the yellow kids, so the kids who are [inaudible] but we have red kids, but we're at 

the 80% mark with everyone either green or to be mostly blue. We're a small school district. 

Last year only one kid in fifth grade hit below basic. [Inaudible]  
 

 

>> Wow.  
 

 

>> [Inaudible] just fills in the bubbles and makes a pattern, but [inaudible] we have--  
 

 

>> And they do that.  
 

 

>> Well, managed to get to sixth grade.  
 

 

>> Right.  
 

 

>> He is now in an intervention group and he's doing fantastic in Orton-Gillingham-based 

intervention. So, we're helping [inaudible]  
 



 

>> And just to note, this is not a treatment efficacy study. This is a regression discontinuity. So, 

we're comparing cohorts, right? So, it just so happened that the Act mentioned multisensory 

language, [inaudible] but the school districts picked different ones. So, you can see the larger 

districts picked OG and then the other districts picked other, like, Wilson, Sunday, my favorite 

association method got bumped out at one point. But anyway, there were other lips early on, 

too, but limited [inaudible] some of those types of programs. So, it's not just OG, but the 

multisensory structure language is the elements you really want to look at, and that was that 

one slide and we'll probably have the slides available for you somewhere so you can look at it if 

you're struggling with, like, "What are they talking about as far as that intervention piece?" But 

I think, for me, and I heard it at a couple different, Governor Mifflin first year, large district, and 

one of the reading specialists who had master's level and just excessive amounts of letters 

training and just fantastic said to me, "Oh, to be prescriptive. They're having us learn how to be 

diagnostic based on lesson plans of every element of the lesson plan to take data and know 

that Joey might get something a little bit different the next day because that's where he's at 

versus Sarah, and just because they're in the same group," right? So, that's where I think the 

staff -- especially reading specialists -- have really come along and then we got our speech 

pathologists in there in the classroom, too. So, that's another helper population or professional 

that can really get in the classroom and then continue that oral vocabulary and oral language 

and, yeah.  
 

 

>> Just something I want to say that really helped us over the time, too, is we realized that we 

sort of needed a toolkit, so [inaudible] but that sometimes people can't decide or make 

decisions about it. This lesson this day then we can do this lesson this day, and so then we 

purchase a very intensive OG program that was scripted to know exactly this happens and this 

happens and this happens, but our next step we still felt like those of our most intensive kids, 

but have some kids here on that continuum that what can we do for them that they're getting 

OG in the classroom from the OG training and the strategies, and we have our high-intensive 

kids, but what about those kids here? And so I think we have cleaned out the [inaudible] kids.  
 

 

>> Check out the tills. Check out the tills.  
 

 

>> We have [inaudible]  
 

 

>> Good. Good.  
 

 



>> [Inaudible] just learning [inaudible]  
 

 

>> Okay. We are, too. We are, too.  
 

 

>> [Inaudible] another [inaudible] that was not as multisensory, but it moved through Baxter, 

and we now can look at our kids and say, "Okay, I think that this kid needs this." So, now it's not 

just, "We're going to [inaudible]" what kind of [inaudible] going to and I think that that's why 

we made a big difference recently [inaudible]  
 

 

>> Wonderful. Yeah. Yeah.  
 

 

>> But that's been helpful, too. It's just for people who are listening that just, like, all kids are 

different, and so [inaudible]  
 

 

>> Oh, yeah.  
 

 

>> That [inaudible] I think it's been a helpful piece, and just going to DOG is great, but when we 

follow some of these programs I know we're putting in our own teacher part.  
 

 

>> Right.  
 

 

>> But sometimes we have to switch kids, and so they're with Kim, and if we're just following 

some [inaudible] lessons here, they need this, they need this, it's hard for us to [inaudible]  
 

 

>> Mary can talk to that, too, 'cause I was pretty impressed with what she was doing with that.  
 

 

>> That's what, you know, that is an issue. So, what we did was the scope and sequence of the 

lesson plans follow the levels of OG, which is, I think that's universal, okay? So, it goes from, you 

know, it's systematic and cumulative. So, it goes from simpler to more complex, and so what 

we're doing is all of the teachers are teaching that skill, okay? And then the lesson that I 

scripted -- 'cause I wrote the scripted ones -- are two part. So, the first day is the new learning. 

So, everybody gets that new learning and they get it in a multisensory way. And then the 



second day is a review. So, that's where the review is prescriptive whole group in the core. 

Okay? So, what they do is they take, you know, the common issues that they see happening 

with kids because you know they make common errors. So, they always review the last new 

learning, but then they have to pick at least two more skills that they focus on, and they keep 

hammering that, and there's every day we do a warm-up. So, the warm-up consists of a card 

pack and concept cards. So, anything the kids are having trouble with, that is done in a warm-

up, and I think that's what's made the difference, and then as a specialist, then you can do even 

more attempts. And so, our lesson that we do intervention is we do several different ones 

depending on the level and what the child needs, but they all have that common element, and 

really what this approach is -- because it is an approach -- it's putting the science and putting 

best practices of what we know about how to teach reading into the tier one classroom, 

because you know as a reading specialist even if I have this training and I take that child back 

with me, if they're not getting that type of instruction in their classroom, you're going to have 

kids that, you know, you're going to be seeing that don't need to come to reading support, and 

that's the big difference. Now, it's really evident, like, what kids just need that little extra or 

that instruction. That's the difference. The kids I'm getting now, I still have my high, medium, 

low, but the kids that are supposedly that are intensive, they're reading much higher than they 

were and I'm able to take them to the core. I'm no longer doing just backfill. So, I do spend part 

of my lesson doing the backfill, but the other part is giving them that second and third dose of 

the core. That I truly believe is what is making the--and you know this. This is what's making the 

difference. And then addressing all the big five. It's not just the fives. It's everything. It's 

morphology. It's comprehension. It's vocabulary. Not just phonics.  
 

 

>> Pam, can you quickly, do you want to add something real quick before we go?  
 

 

>> [Inaudible]  
 

 

>> What I learned too, every parent who would call me. This is working, is it? Is it? Is it? Okay. 

Every parent who would call me, if I would suggest anything that would put their child in a 

different [inaudible] from everybody else, they would tell me, "My child doesn't want to be 

different." And these kids come to the conclusion pretty quickly that it's better to be bad than 

to be stupid. So, I guess what I would like to see, Daphne, with your new legislation somehow if 

you could collect discipline data, because I think you would see a difference in terms of the kids. 

And I'm hearing about how they're so engaged.  
 

 

>> That's a great point to make.  
 



 

>> You're telling me that they're so engaged.  
 

 

>> They're saying they have [inaudible]  
 

 

>> [Inaudible] yeah.  
 

 

>> They're actively involved [inaudible] lesson. So, yes.  
 

 

>> So, yeah. This can be a real selling point, too, because this can be a huge problem for 

schools.  
 

 

>> Great point.  
 

 

>> We don't like the discipline because of the structure and the procedures you really do not 

see. The kids are really involved in the lesson. So, you don't have time to--and they feel 

successful. They feel better about themselves.  
 

 

>> That's the key.  
 

 

>> That's what the key is.  
 

 

>> And as part of the parent liaison to Daphne and Andra. One of the things we noticed was 

that early on we kept thinking the parents were going to come to us. We know how our 

children felt awful every day and how awful it was. "I'm the stupidest kid in my class." Not one 

parent came to us and gave us any of that. They had no idea. They were like, "What do you 

mean? What is wrong? Nothing's wrong. My kid's fine." Because the kids never hyper-focused 

on what the other kids could do and they couldn't do because everybody was doing. And so 

that was something that I don't think any of us really thought about when we were putting this 

together, but it really is a positive that came out of it. They feel fine. They're fine. They're just 

going to school like every other kid. That's really a plus.  
 

 



>> That's a great point, too. Yeah. Jase. Jason.  
 

 

>> Just out of curio, how would you say this is different than RTII?  
 

 

>> Having lived it myself with Jason for several years, as a special ed. director, I was actually at 

one point told that this is a general education process and I think that wasn't so much from my 

special education folks. It was more from the gen ed. side of it to, you know, this is coming from 

responding to intervention. So, conceptually, RTI came from special education. So, if you didn't 

know it, the secret's out now. But it's all done in gen ed., right? And so, for me, coming into it 

an excellent job in Derry Township, they had a team set up, they were one of the first schools 

that were approved for our response to intervention, and had a very nice system moving along. 

What I felt though for special education was that the [inaudible] piece and the move-ins were 

really tough because we had a lot of kids that would move in, and so it's a school district right 

here, and then a lot of people moving in between the hospital and because of the corporations 

around us. And so, it was attacks to the special education staff in many ways 'cause they're 

always trying to be [inaudible] catch up. Mary mentioning the reading specials piece, too, is 

that she's not just doing back-fill. She's on it and in it and then speech pathologist, too, is 

different. We didn't have a speech pathologist [inaudible] in that oral vocabulary piece early on 

in kindergarten. So, I think that all-in-all it's conceptually similar, but I see that we didn't really 

talk about tiers at all. We talked more about interventions and prescription and earlier and not 

waiting for those periods of 12 points to then sit as a team and evaluated because, quite 

frankly, we would sit after kids would flat line for, you know, a couple 12-week periods data 

points and then oftentimes we really were struggling with what to do with the kids. So, we 

want back and we had to peel back the onion the opposite direction. So, I think this gets a little 

bit ahead of that, so. All right.  
 

 

>> I would like to validate [inaudible] been saying about discipline. Our son has dyslexia, and in 

1999 [inaudible] taken down Tennessee [inaudible] the only state in the Union at that point 

that mandated mainstreamed education for children with dyslexia, and very interesting. In 

following what they have noted by putting those dollars into the reading instruction at the 

primary school level and their primary school is K through three, they don't need the emotional 

support dollars as it goes on.  
 

 

>> Yes.  
 

 



>> And so the kids have been able to succeed, they're able to [inaudible] the community and be 

productive, and the school is [inaudible] all of that money for behavioral issues.  
 

 

>> Yeah. Yeah. It's a great point. Thank you. Teacher--teacher?  
 

 

>> Okay. I am retired. I'll tell you I'm a little into speech because I'm a teacher for the hearing-

impaired.  
 

 

>> Ah.  
 

 

>> And I come from Philadelphia [inaudible] they dabbled in [inaudible] and now they're doing 

some foundations. Unfortunately, they trained so many different people, but it wasn't really 

done consistently. But I can give you my observations from almost 40 years of teaching. First of 

all, dyslexia does have a very strong language [inaudible] a lot of people don't realize. Also, 

[inaudible] address the parent. A lot of people never heard of [inaudible] so while it's been 

[inaudible] people have never heard [inaudible]  
 

 

>> You can stand up and turn around and talk there.  
 

 

>> So, well, Orton-Gillingham's been out there a long time. A lot of people didn't know about it, 

didn't know about multisensory. And I'm glad to see the school districts starting to implement 

some of this because it's been my feeling that I feel teaching reading to everyone multisensory 

you have a lot less problems. And you're absolutely right about discipline. If I don't feel good 

about myself, if I know I'm different, I'm going to act out. I was very lucky. I had a disability, a 

lung disability. Back then they didn't diagnose them at all. I had very supportive parents or I 

probably would've been okay. And I didn't learn about learning disability 'til I was 30 years old 

and going for my master's in learning disability. So, just to give you a clue, I know what these 

kids feel like 'cause I walked around thinking I was retarded, if you can imagine it, 'til age 30. So, 

I would say Orton does work, and try anyone in this room to suggest it should be kind of across 

the board. You will definitely have a lot less problems, and in terms of language, I've worked 

with hearing-impaired children. I did some Wilson program one-on-one in an EAR, brought a 

young lady up two whole reading levels. So it works.  
 

 

>> Fantastic.  
 



 

>> Thank you.  
 

 

>> Thank you so much. Teachers, who wants to share? Educators? Yeah?  
 

 

>> [Inaudible] lady in the back.  
 

 

>> Lady in the back. Who's been waiting? Somebody's been waiting.  
 

 

>> I just had a question as to has the program come out with any recommendations for 

multisensory language programs that they recommend or rank? Like, it's Orton--  
 

 

>> No, but the purpose wasn't the treatment, okay? So, most of the times for two and a half 

years we've been trying to keep beating that drum. It really isn't about the treatment. It was 

just listed in the bill. The purpose is the early, the systemic screening -- universal screening 

pieces, the prescripted diagnostics, and the core, and the core, and the core, and instruction, 

and then we added the professional development piece. Not me but one of our fantastic 

contractors, Fran Recomsky, added the professional development element, so we're getting 

staff so when we leave, you know, the staff there has trained staff for sustainability, and 

overall, you know, I visit Pen Argyl and what I can say I think that second grade teachers are 

probably teaching something totally different than they thought last year. So, we're seeing a 

shift that the second grade teachers don't have to go back and fill in or be as focused on those 

latent maybe first grade skills that they're moving forward with second grade work. So, our 

hope is now with that next bill that there'll be some time then to see that play out in the PSSAs. 

So, does that help? Obviously there's--go ahead, Mary.  
 

 

>> What I just want to say is that what we do is we use [inaudible] as a resource. So, what I 

would recommend to you is that if you're looking at any core program, what you want to look 

for is something that has direct, explicit instruction, something that is synthetic and analytic -- 

that means it talks about when you break up a word and when you put words together and it 

plays with syllables and all the parts of the language. It's systematic and cumulative, meaning it 

starts out very simple and then builds on those simple concepts, and that it has some portion of 

being able to be diagnostic and prescriptive, so I would recommend looking up. Just looking up 

MSLE and what, you know, what the essential components of an approach that looks like that, 

what it has, and that's what I looked for. I wanted something that had all of those elements in 

it. And I think that's one way that you can do it, and work, you know, what works clearing 



house, they have different things, but that's what I would do if you're looking for something to 

implement and how you can do that, and think of your core as a resource because if you had, 

like, the teacher training is so important. If you have people who know how to evaluate 

something and know how to say, "Okay, well this is not direct instruction," so even if I have--we 

still use our core. The phonics part of the core, not anymore. The, you know, the fluency part of 

the core, we have enhanced that. The oral language part of the core, we have enhanced that. 

Comprehension, vocabulary. So, we have taken practices that we know that work and we have 

used that with our core, and I think that's what we're all looking for, like, what can we do to--

that's why [inaudible] now, there is no perfect, you know, program.  
 

 

>> Teresa?  
 

 

>> [Inaudible]  
 

 

>> I had a question just about the screening procedures. I'm a special education supervisor, but 

I have a [inaudible] background, also. So, a lot of times, the [inaudible] diagnostic screeners that 

were [inaudible] things like, you know, CTOP or [inaudible] vocabulary test, are done only once. 

We're in the process of identifying [inaudible] for special education. Can you talk a little bit 

about what professionals were involved and at what point in the process of working through 

[inaudible]  
 

 

>> Well, the ones that we used with the pilot, what we did, our screener was the dibbles and 

then we right after the state we got together and [inaudible] you can speak to this, and it was 

determined which students would receive those further diagnostics, and then based on those 

results it was determined which students would be getting intervention. And so I don't know if 

that's--so, it was early in it, but then we do continual progress monitoring and the nature of an 

Orton-Gillingham approach is that it is diagnostic. So, you get four minute and summative 

information just from doing your lesson with the child and getting those student response 

sheets. So, they're applying every day an application. They're spelling words, sounds, sentence-

writing, and that gives you also some progress monitoring, and then, I don't know. I don't know 

if that answered your question, [inaudible]  
 

 

>> Yeah. I have been involved in some. I was in Orton-Gillingham also, so I guess my question is 

about are we using the universal screener initially like we did [inaudible]  
 

 

>> Mm-hmm  



 

 

>> Yes.  
 

 

>> Yes.  
 

 

>> And then from that data, then making decisions about more diagnostics, and then would it 

be a reading specialist typically or a school psychologist [inaudible]  
 

 

>> The school psychologist.  
 

 

>> Psychologist.  
 

 

>> And the speech pathologist.  
 

 

>> Speech pathologist.  
 

 

>> Yes.  
 

 

>> Right. And it was baseline, too. We were getting baseline information at that time, too.  
 

 

>> And is that the same in all districts?  
 

 

>> Mm-hmm.  
 

 

>> Sometimes it's the special ed. teachers, the reading specialists.  
 

 

>> Okay.  
 

 

>> Depends. It's all about resource allocation [inaudible]  



 

 

>> And so early on it was given for the intervention students, but over time in second grade 

now we were seeing the tests have integrating language and literacy skills came out, and so we 

were training on that now, too, and that's kind of our next. We got to set something for the 

actual pilot itself with the research to have something and we chose those two elements. PPVT 

was discussed quite often as to maybe that wasn't the best tool, but it is receptive vocabulary 

and it's quick, and we just wanted to--it was almost like ruling things out, too, with the 

intervention students early on, too. Early, early, early. Yeah. Jason, thanks.  
 

 

>> I have a two-part question. [Inaudible] pilot program, are they urban school district 

[inaudible]  
 

 

>> We have probably the closest would be Mill Creek.  
 

 

>> Mill Creek is right outside [inaudible] Crawford [inaudible]  
 

 

>> Erie and Governor Mifflin's next to Redding. There was a little bit of influence there. Little 

bit. One building. But Dell Valley is not. It's way up at the top of the state and--  
 

 

>> [Inaudible]  
 

 

>> And not urban. Not urban. Not urban. We have interest from urban later, but not urban, 

yeah.  
 

 

>> Okay, [inaudible] I was just wondering [inaudible] it sounds like more teachers [inaudible] 

now, but originally how many teachers and which grade levels were trained, and I guess reading 

specialists are all trained?  
 

 

>> Each year we've had a different group. The first year, we had four teachers. Right now, we 

have every kindergarten teacher but one has gone through the full-blown certification of year 

one training Orton-Gillingham. We have a special ed. teacher, actually two special ed. teachers 

trained. We have two of our reading specialists training. And we also have some middle school 

special ed. teachers that are going through training this year because, as I mentioned, I want to 



move to fourth grade. We have a K to three elementary, so fourth grade is where we start our 

middle school, and we're finding that some of the students that had been at the elementary 

school that were in that one-on-one tutoring situation, they were in second grade when we first 

started, they're now in fourth grade, and they needed some support. We also found this year 

that we had five new students move into the middle school that were so significantly lacking, 

and when we assessed them, we found they needed this approach. So, we formed a group for 

them to work as well. So, it's my goal that as we hire new special ed. and reading specialists, 

their requirement for the job is to be trained in Orton-Gillingham.  
 

 

>> And just so that you know quickly that what the other thing that I do is I meet every week 

with the second grade staff. I meet weekly with the teachers at the middle school and I also eat 

lunch with the first grade teachers, so it's really a continual professional development. So, they 

get, you know, if you've had the full-blown or initial and then there's someone there in your 

building that provides this ongoing question and answering and training.  
 

 

>> So, it was only the kindergarten that got the full-blown OG training in addition to reading 

specialists in special ed.? Or did also first and second?  
 

 

>> They didn't go through like what I went through which was a whole year and all that. They 

got training through the pilot and then they got training from me, and that was weekly. Weekly 

training.  
 

 

>> It was five days. Every grade level had five days of training from PaTTAN, and then they had 

the ongoing support every week. Yeah.  
 

 

>> That's very helpful. Thanks.  
 

 

>> Just I was curious. What's the cost associated with training somebody in Orton-Gillingham 

and what is the cost for administrating the PPVT, the CTOP, and the tills?  
 

 

>> The cost for the intervention training would vary based on the provider that you use. I know 

that Saucon Valley did it through Fairleigh Dickinson and they used it as their graduate credit, 

so it was an absorbed cost that any district has. So, it depends on the provider you use. 

Whoever you choose to have the full blown OG getting the in slick certification [inaudible] is a 

little bit different coming from the accredited agency. We wanted them to have something 



[inaudible] so they could have that. So, that ranges around $4,500 to $6,500 per person to get 

the certification process. The PPVT and the CTOP it was the cost of the test and people in the 

schools delivered, did the assessment. So, I'm not sure. I don't remember offhand what the 

costs of the [inaudible]  
 

 

>> About this thing, I just [inaudible] protocols [inaudible] probably per protocol at least, and if 

you're doing 70 kids maybe, you know, you're looking at an [inaudible] cost that starts to add 

up depending on the [inaudible]  
 

 

>> Right.  
 

 

>> [Inaudible] my question [inaudible] just thinking about scale. I'm just thinking of you're doing 

this in a bigger place. Those are things that just consideration.  
 

 

>> Saving a lot of money in the future, though, too, from your initiatial investment.  
 

 

>> Yeah.  
 

 

>> Yeah.  
 

 

>> What we've asked them to do is to look at reallocation on their [inaudible] instead of adding 

it on, take something out each time that something comes in here they're taking it out so that 

they don't [inaudible] 'cause that's what we do in education.  
 

 

>> Right, right.  
 

 

>> Or we got a person that's an RTI specialist or this and then when they go and that money 

goes the program goes.  
 

 

>> Right.  
 

 



>> So, we were very understanding that that's what's happened. So, we clearly didn't have that 

as part of the goals of the program. So, we tried to work around that.  
 

 

>> And I did want to mention. I'll get a couple more questions. Principals. Suzy--  
 

 

>> Masik.  
 

 

>> Masik. We couldn't remember poor Suzy's last name. Sorry, Suzy, if you're out there. Suzy 

Masik from Bentworth is very interested in replicating us. She's a principal and has kind of been 

the Margaret of Bentworth School District and is very open and willing to have, you know, folks 

come into her school, share. We feel like the next generation is really between all of Yens. We 

are, you know, at some level we pride ourselves on getting in, doing it, and doing it with 

partnerships, and then moving out for sustainability because you respect each other more 

oftentimes than, "Who are these people from the state coming in and telling us blah, blah, 

blah." And you live it. You live it. So, Suzy and Margaret, I'm sure you're available, and I know 

many of the other districts are willing to do that as well. It's authentic. That way you can see it 

happen. Then, sure.  
 

 

>> I don't have a question, I just have a comment. I'm a mother with a daughter that happens 

to be Downs Syndrome, and we have tried SRA, we've tried [inaudible] Carrie Wilson, and none 

of those have worked. The only thing that has worked with her has been [inaudible] and she is 

16 now, I'm sorry, like, 17, and she's currently reading on a fifth grade level.  
 

 

>> Aww. Fantastic. And see, we don't exclude our students. There are students in the pilot who 

have IEPs. So, even though it's gen ed.--  
 

 

>> We have a little girl with Down Syndrome, and it took, she was in the school for a few years 

and this is what she responded to.  
 

 

>> Yes.  
 

 

>> Exactly.  
 

 



>> She was able to learn the alphabet and--  
 

 

>> I just feel bad that we spent all those years [inaudible] other programs.  
 

 

>> Do what you know now. Don't beat yourself up. That's the last slide. But these are the 

elements of the multisensory structure [inaudible] piece. Yes. I got five minute call here left. I 

wanted to get to somebody who hasn't been called on yet that had a question and I've been 

accidentally ignoring you. Anybody? Yes, back there, sorry. Sorry.  
 

 

>> Could you tell us a little bit more about the grants you used to obtain funding for the 

program?  
 

 

>> It was through the appropriations process, but really discretionary funds were used through 

special education statewide. The grants were $40,000 a year. Not much compared to many of 

the larger federal grants that have been given out. So, early on a lot of it was early on training, 

so we started in June, July of 2014. So, the pilot with the kids didn't start 'til July of '15. So, 

there's a lot of upfront stuff. But that's a figure you can go from, yeah. Anything else? Yeah?  
 

 

>> Are there any next steps from the state levels that are educating school districts about what 

types of [inaudible] diagnostic assessments to use for [inaudible] reading and/or curriculum. I 

have unique experience where I'm a director of special education but I also have a child in 

second grade who's going through the evaluation process and I've requested diagnostic 

assessment for [inaudible]  
 

 

>> Yeah. You can talk to all of these folks that are here. We're here for you.  
 

 

>> [Inaudible] state level is there any kind of [inaudible]  
 

 

>> There will be a final report that will have many of these pieces in and after three years it'll be 

the final report and we anticipate--  
 

 

>> And recommendations.  
 



 

>> And recommendations, and those go to the legislation first and foremost, but it is at some 

point a public, you know, it's public information. So, that will come from that, but as far as the 

actual [inaudible] recommendations for all, you know, do we recommend a method, a product, 

no. No. No. A test? No. This is a pilot and we literally created it as we were doing it based on 

evidence that we knew and the resources and the expertise and Andra Cap will stand up. Stand 

up over there. Our statistician who is extraordinaire. Literally, the school district's, one of the 

biggest, [inaudible] we were worried about was the data we pulled from them, right? So, we 

pull this data and it goes to Audrey and another individual. We've hired an additional one 

because now we're up to 6,000 students, and so that gets washed, you know, got all these new 

technology terms, and that gets all funneled and then that gets all secure and it's sent to AR. 

And so then they kick it back to us. And that happens, what, three times, four times?  
 

 

>> No, no.  
 

 

>> Four times a year. Monthly, monthly, monthly. Awesome. So, [inaudible] for you all, and 

that's why [inaudible] was so popular, right? 'Cause there was all these ways you can do this 

and free, you know, tools and things like that. And if you're already using that, obviously you're 

going to continue to use that. But ultimately data, data, data, and I learned from another 

initiative I used to work in, show me the data. And if you can't show parents the data and we 

can't show the legislation the data and we can't show ourselves the data, you know, we really 

need to continue to search. And I think we hope that Mary goes on and speaks to many, many 

reading specialists and we hope--  
 

 

>> And have trainings.  
 

 

>> And we have trainings.  
 

 

>> [Inaudible]  
 

 

>> We have [inaudible]  
 

 

>> I love to share, so I taught kindergarten for 10 years and I love to share, so come on down.  
 

 



>> That's right. Right.  
 

 

>> I want to say one thing. That I think this pilot is so great because it wasn't from the outside 

in. It really was from the inside out. Everything that has been fabulous about this pilot came 

from these guys. They told us what they needed. They said what worked and what didn't work, 

and it was really a collaboration of what could realistically happen in any building, and it 

changes all the time. But with each change, you become stronger and better and I watched 

them in three years, it's amazing. I didn't know any of this. I'm just parent. And so when people 

say to me, "Well, why can't they just do that in the school?" And now I'm like, "Oh, you have no 

idea." They did it. And they did it because they were determined to make this work. I think that 

every teacher and every parent needs to know collaboratively this is real efficacy. Efficacy in 

your classrooms and in your building and your district and in the state. If you all work together, 

this could really be something that grows bigger and better, and it really helps children so 

tremendously.  
 

 

>> That's a good-- 
 


