
>> Hello.  I'm Francine Dutrisac.  I'm here with my colleague 

Paula Zucker.  Ana de la Pena is unable to join us today.  Thank 

you for joining us for multi-tiered learning support.  The three 

part webinars will focus on three topics.  Part one, language 

use and the state required reclassification monitoring and     

re-designation of English learners was held earlier.  Due to 

school closing for snow, part two scheduled February 7th will be 

rescheduled to today. 

 

>> Part three, connecting WIDA tools to collecting evidence of 

lapping use will be held March 8, 2018 at the same time.  This 

is new.  You may want to jot down the information.  Again, part 

three has been postponed to March 8th, 2:00ing to 3:30.  In 

order to be awarded at 48 credits, you must attend all three 

webinars.  Contact Marcy Davis at M Davis @PATTAN.net if you are 

participating as a group.  You must connect to the webinar 

online if in order to receive act 48 credits and complete the 

survey monkey provided at the end of this webinar.  Using only 

your phone to access the webinar won't be accepted. 

 

The mission of the Pennsylvania training and technical 

assistance network is to support the efforts and initiatives of 

the bureau of special education and to build the capacity of 

local educational agencies who provide services. 

 

PDE's commitment to least restrictive environment recognizing 

that the placement decision is an individualized education 

program team decision.  Our goal for each child is to ensure IEP 

teams begin with the general education setting with the use of 

supplementary aids and services before considering a more 

restrictive environment. 

 

>> As a recap, part one focused on the evidence of language use 

and interpretation and implementation of the PDE state-required 

reclassification monitoring and re-designation of the English 

learners for the 2017-18 school year.  Please note the webinar 

will be archived WWW.PATTAN.net website in case you didn't have 

the opportunity to participate. 

 

Today's session will focus on effective progress monitoring 

strategies for English learners as related to language use.  

Participants will be able to apply the best practices to the 

school context.  Today's outcomes are the following:   

Participants will identify characteristics of evidence-based 

progress monitoring implementation for English learners and 

examine evidence based monitoring practices as related to 

collecting evidence of language use.  In part one webinar, we 



explored the new PD reclassification monitoring and re-

designation of ELS found at the link at the bottom of this 

slide.  You may find it as one of the handouts for this webinar. 

 

In a nutshell, local educational agencies must follow 

requirements for reclassification of English learners to be 

implemented throughout the current school year.  The decision-

making progress for monitoring and re-designation and monitoring 

of ELS must be determined end of the school year to end of 

September to the following school year only.  The following 

slides give implementation of the new process. 

 

In this new reclassification/exit procedures for the school 

year, ELS must demonstrate ability to access challenging 

academic content in an English language setting as demonstrated 

for ELS scores and gathered language use over time.  As part of 

the reclassification criteria, two language use inventories must 

be included by two teachers, the ELS teacher and content 

teachers who will include planned instructional language tasks 

as an integral part of the lessons.  The two language use 

inventories focus on all four domains.  Rubric one focuses on 

interaction listening and speaking, rubric two focuses on 

writing.  Rubric two includes a targeted focus on specific 

writing features with individual scores of each feature.  

Writing focus on cohesion, word phrase and grammar sentences, 

and then focusing on three types of genres, narrative, report 

and essays and arguments. 

 

The access for ELS scores and the language use inventory scores 

together produce single score.  If that score exceeds the state 

defined threshold established here at 10.5, then the students 

are eligible to be reclassified. 

 

Based on ESL and content teacher input in last year's 2017 to 

access to .0 scores, the ESL teacher must create a list of 

students likely to reach the reclassification threshold.  If you 

haven't done it yet for this year, you should consider doing it 

as soon as possible.  Determination of which students will be 

considered for possible reclassification is a local decision.  

For example, after meeting with one LEA, the determination was 

reached to include ELS with 2.0 composite scores 3 point 0 or 

above from the prior school year.  The language use inventory 

must be completed prior to the release of the access scores in 

June 2018.  It is a great importance to understand that teachers 

must collect evidence of language use over time throughout the 

rest of the school year in order to make sound judgments 

concerning the reclassification of these students. 



 

In order to prepare for possible reclassification, LEAs must 

develop a local plan to determine how they'll select content 

teachers to complete the inventories.  We need to ensure that 

the teachers selected include language use in all four domains 

in the planned instruction.  The plan must also include how to 

manage the decision making reporting process using this 

procedure and these criteria.  A graphic organizer may assist 

you in a local plan for the implementation of the 

reclassification process.  Please refer to the first webinar for 

a checklist example provided in the handouts.  It is very 

important to train staff in using the language use rubric in 

order to properly evaluate the selected student's language use.  

Teachers must also be held accountable for completing inventory.  

What process do you have in place to ensure that?  Select 

students for whom inventories will be completed in anticipation 

of qualifying 2.0 access scores.  To reiterate, this is a local 

decision.  For more details about the reclassification process, 

consult the monitoring and re-designation of ELS on the PD 

website or one of the handouts provided for you today. 

 

How does collecting evidence of language use fit within an MTSS 

framework, you might ask?  Actually, quite well.  Let me give 

you an overview of MTSS in Pennsylvania.  The multi-teared 

supports focus on academic systems and behavioral systems.  MTSS 

is a framework including universal screening of all students, 

multiple tiers of support services and integrated data 

collection and assessment decision for each tier of instruction. 

 

MTSS is intended to help all students meet with continuous 

academic and behavioral success by providing tiered services and 

support to catch students before they fail in a cursive and 

systematic process solving process.  In standard one, school 

wide foundations are provided to all students, including English 

learners in the general education core curriculum.  Tier one is 

also used to designate students making expected grade level 

process.  Benchmark students, if you will in the system and who 

demonstrates social competence.  English language development 

instruction is provided in tier one for English learners.  ESL 

in Pennsylvania is core content.  The focus on language use 

standard aligns instruction in the content area and ELD 

classroom.  In tier two there are strategic interventions for 

some students.  Academic instruction and behavioral strategies 

methodologies are discipled for some students not making 

progress and are at risk of academic and behavioral failure.  In 

tier two, students require academic and behavioral support to 



successfully learn in the learning process and succeed in the 

language system. 

 

Please remember that not all ELS need tier two interventions.  

Student ecology and English language levels must be considered 

in decision making.  In tier three, behavioral strategies, 

methodologies and practices are designed for a few students 

below bench marks in the system or who have significant 

difficulties with behavioral and social competence.  For English 

learners, it's important to take into consideration the ecology 

of these students. 

 

MTSS through problem solving leads to major conceptual shift.  

MTSS puts the context in altering variables and moves it outside 

of the student.  We are moving from student focus to systems 

focus.  In an MTSS approach, we are focusing on what we can do 

and what supports, IE, instructional changes to put in place to 

help the student be successful.  This is a major conceptual 

shift.  This puts the context in variables and moves it outside 

of the student.  What do you have in place for learners as they 

develop English language use?  What is included in development 

of English language curriculum?  Are your teachers planning 

instruction with focused language use objectives based on the 

P.A. language development standards?  Have you developed a 

repository of information regarding the ecology of your English 

learners? 

 

Is the learning environment culturally responsive?  MTSS is 

framework RTI is the methodology.  It's important to underscore 

that MTSS is a comprehensive school improvement framework.  RTI 

or response to intervention, refers to the methodology that we 

use to determine student response, focusing on calculating the 

rate of improvement as opposed to using ability, achievement, 

discrepancy to determine eligibility.  The focus is on how our 

students responding to instruction and interventions, and at 

what rate of improvement answering the questions how slow is 

slow?  How low is low?  For English learners, the determination 

of slow and low should be based on their progress toward English 

language proficiency.  This determination must also consider 

student educational background, literacy level in L1, time 

enrolled in U.S. schools, comparison to like peers, immigration 

status, cultural background, cult ration level, family history, 

age of arrival, language distance, social distance, 

psychological students, distance.  These students suffer trauma 

as part of the immigration story? 

 



Pennsylvania's MTSS model endorses functional assessments.  Low 

inference opposed to high inference measures such as I.Q 

measures.  Observable, measurable and predictive of future 

outcomes such as in the case of curriculum-based measurements or 

EBPs.  We are making high stake decisions such as 

reclassification for English learners.  It bears to repeat that 

the collection of evidence of language use serves as one of 

these data sources required for this decision-making process.  

The focus in this model is to alter instruction in the 

environment to maximize student response.  The focus is almost 

exclusively on variables alterable.  We refer these to 

exosystemic focus.  For English learners variables may include 

instruction on the ELP levels and scaffolds that allow 

amplification not simplification of language corresponding to 

those levels. 

 

We reliably determine how high is high and how low is low and 

rely upon data collected each week for the most at risk students 

to inform intensity and tell us whether gaps are closing.  For 

English learners, progress monitoring must focus on language 

use.  It consists of deliberate structured and instructional 

tasks measured at internal levels.  Evidence based practice must 

inform academic behavioral instruction and intervention. 

 

We share some of those evidence-based practices for English 

learners later in the webinar as it related to the development 

of language use.  In standards aligned instruction at tear one, 

all students are expected to make a year's worth of growth.  All 

students including English learners receive and most respond 

without supplemental instruction when provided with access to 

the high quality standards aligning core instruction including 

English language development instruction and implementation of 

the Pennsylvania language standards. 

 

Whole and small group differentiation is commiserate levels.  

ELS, efficiency, cultural level development in native language, 

socioeconomic status, time in the English language program etc. 

is considered.  Reliable assessment practices including 

universal screening, access 2.0 scores and scored data as part 

of the decision making process.  Finally, focus on school 

climate and positive behavioral support including considerations 

for cross cultural misunderstandings in a cult ration of English 

learners. 

 

All hands on deck.  In an MTS system, all stakeholders are 

responsible for the education of all students.  This must 

include representation from all stakeholders including ESL 



teachers and families.  As mentioned earlier, the Pennsylvania 

English language development standards must be implemented in 

all three tiers of MTSS.  The Pennsylvania English language 

standards represent the social, instructional and academic 

language schools need to engage with peers, educators and 

curriculum.  For educate os to provide for English learners, 

content teachers are responsible for implementing the PALs in 

their instructional process.  This provides a framework for 

assessment planning for ELS to maintain English proficiency, 

develop English and meet standards all students are expected to 

meet. 

 

The English language standards consist of five standards.  

Standard one, English learners for purposes with standards two, 

three, four and five communicate ideas and concepts necessary 

for academic success in language arts, mathematics, science and 

social studies respectively. 

 

The WIDA performance definitions delineate receptive language, 

listening and Reading and productive language, speaking and 

writing.  At six levels of language proficiency, linguistic 

complexity, language forms and conventions and vocabulary usage.  

In the first set shown on this slide the WIDA performance 

definition focuses on receptive language and ELDS performs ideas 

and concepts in either listening or Reading.  On the second set 

of performance definitions the focus is on productive language 

and shows how students use language to express information, 

ideas or concepts in either oral or written communication.  

Performance definitions must play a role in planning 

differentiated assessment for English language learners.  The 

development of learners and differentiation of assessment for 

English learners. 

 

If you compare the receptive reader with the PD language use 

inventories, you will notice similar terms are used in both sets 

of tools.  To summarize, in an effective framework, educators 

are properly trained to select interventions for English 

learners.  Educators need to be properly supported.  MTSS teams 

include all appropriate educators, the SL teacher, content 

teachers and Special Ed teachers.  Evidence based practices 

proven to work with second language learners are selected.  

Examination of data related to student's progress must include 

language development data such as access 2.0 score, language use 

data and WIDA model data for English learners. 

 

As we move up on the continuum from tier one to tier two to tier 

three instruction, delivery must be more explicit, systemic and 



provide opportunities for student response and immediate 

corrective feedback.  In the following slides we'll be offering 

examples of evidence-based practices for helping all students 

including English learners related to logic awareness phonics, 

fluency, oral language vocabulary at the elementary and 

secondary levels, and strategic adolescent Reading intervention.  

Any of these interventions could help serve to collect evidence 

of language use but is not limited to these.  We can think about 

evidence-based practices as falling along a pharmaceutical 

continuum from extra strength Tylenol to Penicillin to 

neurosurgery.  The instructional methods used to teach the 

building blocks of reading are often geared toward typically 

developing readers.  The differentiations are best Tylenol. 

 

These examples of evidence-based practices are considered 

Tylenol extra strength or Penicillin tiered interventions.  On 

this slide notice that the interventions are considered Tylenol 

extra strength, Penicillin or neurosurgery as it relates to 

evidence-based practices for phonics.  Here are other examples 

for phonics, some with advanced phonemic awareness component.  

All of them are SOPRIS except for the first evidence-based 

practice.  For fluency, evidence-based practices, you might 

consider these interventions.  Word generation is a free 

evidence-based resource which promotes oral language and 

vocabulary development.  It offers a series of high interests, 

discussible dilemmas, designed to promote students, academic 

language and argumentation skills.  Studies at Harvard showed 

word generation had a significant impact on oral language and 

vocabulary outcomes for all students including English learners. 

 

The strategic adolescent intervention or STARI is Reading 

adolescents evidence based.  These interventions are harder to 

find at the secondary level.  Here is one proven to be evidence-

based.  On this slide and the next, we have provided you with a 

list of oral language and vocabulary language based practices 

for elementary and secondary interventions.  As you will notice, 

some interventions are effective at both elementary and 

secondary levels.  Rewards is not only an intervention that can 

be prevented to oral language and vocabulary, but is effective 

to develop fluency at the secondary level.  The rest are 

effective at elementary and secondary levels.  Some of the 

interventions are free, but most must be purchased. 

 

While we are focused on the reclassification criteria, we 

shouldn't forget the important consideration for gauging future 

student success.  Attendance, academics and behavior.  Students 

who miss more than 10% of the first 20 days of school, two days 



are at risk for dropping out.  Even moderate absences five to 

ten days in the first semester of the grade indicate risk of 

dropping out.  Students that miss more than 20% of school are at 

high risk.  For ninth graders, this is a better predictor of 

drop out than eighth grade test scores. 

 

>> Evidence of language use early as preschool is highly 

predictive of later literacy skills and reading achievement.  

Literacy skills are highly correlated with behavior, academic 

achievement in other subject areas in school completion.  Course 

failures, particularly in math are predictive of dropout.  More 

students fail ninth grade than any other grade level.  Behavior, 

early as preschool, students with behavioral problems that 

persist in elementary school are at significant risk of 

disengagement, school failure and social maladjustment. 

 

Behavior problems result in missed instruction, potentially 

increasing gaps in academic skill development.  While focusing 

on the reclassification criteria, it's important to keep in mind 

the broader college and career readiness view as it relates to 

English learners.  The early warning system uses course grades 

and ABCs in middle school to prevent dropping out.  The early 

warning systems are data systems that allow local educational 

agencies to identify risk in certain subgroups of populations.  

When we examine English learners as a subgroup, we need to 

ensure the school is meeting the needs of the learners, noting 

that 80 to 90% in the yellow would be an indication that the 

program is not effective. 

 

English learners succeed when they are perceived and treated as 

capable, legitimate, participants engaging in intellectually 

demanding interactions that have been deliberately crafted and 

scaffolded, engaged in high-challenge, high-support tasks that 

provide them with multiple points of entry into the academic 

community. 

 

Now that we have given you an overview of MTSS, let's focus on 

the progress monitoring in an MTSS framework.  Progress 

monitoring is a rigorous assessment technique that is based in 

research on applications of repeated measurement techniques 

featuring brief and frequent measurements.  Following a 

strategic monitoring protocol will result in the structured plan 

of assessment that promotes reclassification of English learners 

within the prescribed PD requirement.  Let's take a look at all 

of the benefits of progress monitoring.  It allows for analysis 

of performance over time.  It takes a short amount of time from 

instruction.  It's easy to implement, provides regular and 



frequent data collection, uses an equivalent measure each time.  

Measures the behavior out lined in the goal.  Remember, all of 

these benefits help us realize the fundamental goal of progress 

monitoring, which is to inform our instruction and engage 

whether the intensity of our instruction is helping the student. 

 

If it is not, we must make changes.  In progress monitoring the 

content teachers have to design lessons considering the English 

language proficiency of their English learners.  Part of the 

collaborative learning must focus on embedding assessment in 

classroom strategies aligned to the English language 

proficiencies of students.  These classroom strategies provide 

opportunities for evidence of language use.  Focus of language 

use must be infused in content and ESL lessons.  Teachers must 

plan what, when and how they'll collect evidence of language 

use.  Once collected, timely feedback is provided to students.  

Using the data collected, teachers make necessary adjustments 

including an increase in intensity of instruction. 

 

On this slide you see core anchors for intensifying instruction 

particularly when the trend and response suggests we need to 

make a timely and effective change on one or more of the factors 

addressed on this slide.  Teacher-student ratio, amount of time, 

increase in formative assessment, increase in purposeful content 

focus, increase in explicitness and teacher direction, strategy, 

instruction or response opportunities.  Grade level problem-

solving team when examining English learner progress must focus 

on data points including language development data as it relates 

to the WIDA performance definitions, evidence based 

collaboration with teachers.  Strategies to teach ELS literacy 

and mathematics and ESLT, teachers must be part of the problem 

solving team in discussion.  We should not wait to consider 

reclassification of an English learner to begin collecting 

evidence of language use.  It has to be done now. 

 

In grade level goal-setting, the team must consider, what is the 

current performance at grade level and determine the percentage 

of students at risk when addressing the performance of English 

learners, the team must address the English language proficiency 

as it relates to the WIDA performance definitions.  When the 

team sets measurable goals for English learner, language goals 

must be developed.  For example, the student hears an example of 

a language goal.  The student will produce short, expanded and 

complex sentences with a variety of grammatical structure with 

specific and subject content area language.  Some of you might 

recognize the language taken from the performance definitions 

creating the goal.  Later in the webinar, we'll examine two case 



scenarios where other development of language goals will be 

provided. 

 

Specific effective strategies to promote the development of 

language use for English learners will be addressed in part 

three of this webinar.  These best-practices can be effective 

for other learners in our classrooms.  This concludes my section 

of the webinar.  In the next section Paula will address case 

study of Dora and another.  Paula? 

 

>> Thank you, Francine.  Good afternoon, everyone.  For the 

purpose of our discussion today, we'll focus on the process of 

language use of two English learners, Dora and Juan.  Dora is an 

elementary student and Juan is a secondary student.  When 

progress monitoring for language use, we must begin with the 

ecology of the student.  We need to focus on the student's 

cultural and educational background as well as family engagement 

in the educational process. 

 

Dora is a second generation Puerto Rican, second grader born in 

Philadelphia, Pennsylvania.  She attended head start for one 

year where she had some instruction in Spanish.  She attended a 

bilingual kindergarten before moving to a school with an ELD, 

English language development only model with no Spanish 

instruction at the beginning of first grade.  In this English-

only program, she received English language development pullout 

instruction in grade one. 

 

What are the data points we currently have to help inform 

decisions regarding instruction and assessment?  Here we can 

notice Dora's most current access scores.  Notice that Dora 

scored 4.0 in oral language, and 2.3 in literacy development.  

While she is a level three composite developing level, her 

scores are divided markedly differently in oral language with 

4.0 and 2.3 in literacy development. 

 

In an effort to determine whether Dora should remain in tier one 

with or without interventions, or move on to tier two for more 

intensive interventions, other data points related to language 

use including those found on this slide, must be examined.  I'll 

give you a minute to look at this slide. 

 

>> This slide includes additional data to be measured over the 

next 12 calendar weeks for Dora.  Here we see the intervention 

plan that was developed by the grade level team with input from 

the ESL teacher.  Please note that I stress the input from the 

ESL teacher.  Notice that evidence of Dora's language use both 



oral and written will be collected as part of the intervention 

plan.  The intervention plan should specify the targeted skill, 

the mode of instruction, the quantity of interventions, and the 

person or persons responsible for implementing the 

interventions.  So, if we look at this plan where it states tier 

one, small group instruction on letter sounds and mapping, 

review vocabulary and phoning, graphing, mapping.  That will be 

accomplished by the classroom teacher and ESL teacher three 

times a week during the literacy block, and also three times a 

week during ELD English language development instruction.  The 

ESL teacher will collect evidence of language use during ELD 

instruction and using WIDA speaking and writing rubrics two 

times a week during ELD instruction. 

 

The motivation plan is very important because it involves 

behaviors that can be impacted by sporadic attendance, canceled 

ELD instruction, or perhaps high absenteeism.  In the case of 

Dora, it is not addressed as it has not been an issue.  Family 

support is also a very important piece.  After collecting 

evidence of learning, the problem-solving team will schedule a 

meeting with the parents to discuss Dora's literacy goals.  

Also, for measurement of progress, aims well will be used to 

measure word fluency and nonsense word fluency by the classroom 

teacher four times a year.  Instructional fidelity will be 

ensured by the MTSS coordinator and measured by a team decision. 

 

Here you see the classroom teacher's observations.  Please take 

a moment to examine these comments.  One key comment is the last 

sentence.  Dora's progress is slower than the progress of other 

ELS in our class.  Keep that in mind when we look at the next 

slide with observations from Dora's ESL teacher.  I'll give you 

a few minutes to just read these comments.  It's important to 

have this conversation between the content teacher and ESL 

teacher.  They may see different weaknesses.  They may see 

different stress, so the collaboration of the two or three 

teachers involved is key.  Although they may not be the same, 

it's important to discuss these observations. 

 

After examining all of the data points, both qualitative and 

quantitative, what recommendations would you provide?  Should 

you exit Dora from the plan altogether?  Maybe continue with the 

plan and progress monitor?  Increase or change the plan's 

intensity or progress monitoring intensity?  What changes can 

you make?  How can content teachers provide evidence of language 

use?  What are Dora's strengths and weaknesses?  What other 

assessments might you recommend?  Are there any other 

recommendations or considerations that you can think of?  The 



purpose of this slide is not to provide answers, but to provide 

meaningful questions for discussion regarding instructional 

implementation.  Be sure to examine the tier one instructional 

plan that Dora is receiving before making your decisions.  What 

structures are in place?  What structures should be in place 

that perhaps are not currently in place? 

 

Now we look at Juan, our secondary student.  As stated earlier, 

when progress monitoring for language use, we must begin with 

the ecology of the student.  We need to focus on the student's 

cultural and educational -- excuse me -- background as well as 

family engagement in the educational process.  What are the data 

points we currently have to help inform decisions regarding 

instruction and assessment?  In this slide we observe the 

ecology of our secondary tier one student.  Juan is bicultural.  

He had the opportunity to be educated in both Spanish and 

English.  However, he will need additional support in reading 

and writing due to a lack of the opportunity to receive formal 

English reading and writing instruction while living in the 

Dominican Republic.  Here we notice his scores.  His weaknesses 

are in the domains of reading and writing.  Very similar to 

Dora's.  So again, we are not just focusing on the composite 

score, we are looking at the components of the composite score. 

 

For Juan, behavior and attendance are not issues of concern.  

However, his grades are of concern, as you can see, he is 

failing in English language arts and social studies.  Both with 

heavy content and focus on language use.  Juan and tier one, the 

English language arts, the social studies, and the ESL teachers 

collaborate to determine their individual yet related focus on 

language use.  The questions addressed include how can we 

support his reading and writing challenge in the content areas?  

How can we harness listening and speaking domains, his 

strengths, to support the literacy demands?  All are 

interrelated.  Excuse me, the decisions were the English 

language arts teacher focusing on academic vocabulary.  The ESL 

teacher focusing on language forms that support grade-level 

reading and writing, and encourage more technical vocabulary and 

more complex grammatical structures. 

 

This is the intervention plan that was developed by the 

collaborative team with input from the ESL, social studies, and 

English language art teachers.  Notice that evidence of Juan’s 

language use both oral and written will be collected as part of 

the intervention plan.  The plan specifies what the 

interventions are, who will offer the interventions, and how 

frequently they will occur.  Again, just as for Dora, the 



intervention plan should specify the targeted skill, the 

motivate instruction, the quantity of interventions, and the 

person responsible for implementing the interventions.  So -- as 

we look at tier one in the slide, small group instruction on 

academic and technical vocabulary related to English language 

arts and social studies lessons by ELA and social studies 

teachers, two times a week during the ELA or social studies 

period to be determined by the teachers.  There will be an 

emphasis on reading comprehension and informational writing with 

the collection of evidence of language use during ELD 

instruction using the WIDA speaking and writing interpretive 

rubric and the WIDA performance definitions which can be found 

on WWW.WIDA.US by the ESL teacher three times a week during ELD 

instruction, and biweekly during ELD instruction. 

 

The motivation plan is very important because it involves 

behaviors that can be impacted as I have mentioned before when 

we talked about Dora by sporadic attendance, canceled ELD 

instruction or high absenteeism in the case of Juan, it is not 

addressed as begun, it has not been an issue.  Regarding family 

support, after collecting evidence of learning, the problem 

solving team will schedule a meeting with the parents to discuss 

Juan’s literacy goals.  Curriculum based assessment will be used 

to measure progress by the ELA and social studies teachers 

occurring at a minimum biweekly timeframe.  How will we ensure 

instructional fidelity?  We'll use the talents of the building 

and district MTSS coordinator to ensure the instructional 

fidelity is carried out and measured by a team decision. 

 

The spring ninth grade level measurable goals should also 

include language development goals for English learners as 

provided on the slide.  These goals were developed using the 

WIDA performance definitions.  Again, the WIDA performance 

definitions can be found at WWW.WIDA.U.S. 

 

Juan will be able to read, understand and respond to grade level 

text.  For reading, Juan must process three out of four 

responses correctly with expanded related ideas using a variety 

of complex grammatical instructions including specific and some 

technical content area vocabulary.  This was developed directly 

through the use of the WIDA performance definition for the 

processing domains.  For writing, Juan must produce three out of 

four responses correctly with short and expanded sentences with 

emerges content vocabulary.  Again, developed through use of the 

WIDA performance definitions. 

 



Again, as we did for Dora, we would recommend that you consider 

the following questions when decides next steps.  These can be 

found on this slide, so these are questions to consider.  Should 

Juan be exited from the plan?  Should we continue the plan and 

progress monitor?  Increase or exchange the plan's intensity and 

progress monitor?  What changes would be made?  How could 

content teachers provide evidence of language use?  What are 

Juan’s strengths and weaknesses?  What other assessments might 

you recommend?  Is there anything else?  Remember the importance 

of examining the tier one instructional plan and ensure that all 

components supporting his plan are in place.  Now that we have 

addressed our two case scenarios, we would like to connect the 

evidence of language use through progress monitoring to the PDE, 

reclassification monitoring and re-designation of ELS.  When 

progress monitoring for language use, the two following rubrics 

must be used for reclassification purposes.  The evidence must 

be collected as Francine mentioned earlier, collected over time 

through multiple observations.  This is not just done at the end 

of the school year.  This must be in process throughout the 

school year at strategic times. 

 

Again, over time through multiple observations.  The rubrics are 

provided by grade clusters and language domains.  Here we have 

provided you with rubric one for grades 4 to 12 addressing 

interaction, listening, speaking and reading language use 

inventory.  The scoring scans a criteria of low, moderate and 

high.  Here we have provided you with rubric two for grades 4 to 

12, addressing written expression language scoring criteria.  

There is low, moderate and high.  Ana addressed this in much 

deeper in the first webinar if you will recall.  Schools should 

develop specific strategies of activities to engage parents in 

all phases of RTI.  Encouraging parents to support interventions 

at home, parents should receive ongoing feedback about their 

child's progress through the three tier system.  Parents must be 

actively encouraged to participate in problem-solving meetings 

in an atmosphere in which they are welcomed, supported and their 

input is valued.  Maintaining parent trust all through the 

process providing feedback and seeking input is exceedingly 

important. 

 

Conferences are data driven and designed to keep parents abreast 

of their child's progress.  Remember that our parents, our 

families must be kept comfortable and remember that they are an 

integral part of their student's goals and successes.  As 

mentioned earlier in this webinar and stated by Aida Walqui, 

English learners succeed when they are perceived and treated as 

capable, legitimate participants.  When they are engaged in 



intellectually demanding interactions that have been 

deliberately crafted and scaffolded.  Engaged when they are 

engaged in high-challenge, high-support tasks that provide them 

with multiple points of entry into the academic community, set 

high goals with lessons that are amplified and scaffolded.  In 

conclusion, the concepts we have addressed today include 

providing characteristics of evidence-based progress monitoring 

implementation for our English learners, and evidence-based 

progress monitoring practices as related to collecting evidence 

of language use. 

 

We look forward to meeting with you again for part three of this 

webinar series on Thursday, March 8th, 2018, when we'll discuss 

the WIDA speaking and writing interpretive rubric and WIDA can 

do key uses as related to the collection of evidence language 

use.  We'll discuss the WIDA tools during development of 

progress monitoring, and explore additional sources to connect 

language development at different English language proficiency 

levels.  We would like to share the following resources found on 

the next slides that we hope that you will find to be very 

helpful in your planning, and please remember that these 

resources will be on the PowerPoint that will be available to 

you on the -- excuse me, on the PATTAN website, and as I typed 

in the beginning of today's webinar, I will review again how to 

access the handouts by telling you that you can download them 

from WWW.PATTAN.net, then click on the calendar and then click 

on today's webinar title.  Again, these resources are included 

in the PowerPoint that you will find at the PATTAN website, and 

Francine just checked, and it is available now. 

 

Please contact Dr. Victor Rodriguez-Diaz for additional 

information regarding today's webinar.  Here you will find the 

link to the survey monkey that you need to complete.  This will 

close on Monday, February 17th, at 4:00 p.m.  This slide will be 

left open for the next ten minutes.  Both Francine and I would 

like to thank you for participating in today's webinar and 

supporting our English learners throughout the commonwealth of 

Pennsylvania.  Thank you again, and have a wonderful valentine's 

day. 


