
>> Good afternoon, and hello everyone. I am Kathryn Poggi, an educational consultant with PaTTAN 
Pittsburgh. And with me today is fellow consultant and state lead on our Secondary Transition Initiative, 
Hillary Mangis. Today is the third session in the Family Engagement LEA to LEA webinar series. Today's 
topic is Partners in Secondary Transition: What Families Need to Know. I am very excited about today's 
topic, and I hope that you will all find it very informational. This session is being recorded and will be 
available shortly on the Family Engagement webinar page within the PaTTAN website. I also would like 
to direct to you that the PowerPoint that will be guiding today's discussion is available within your 
dashboard of the webinar.  
 
 
There is a Chat feature within your webinar dashboard that you can either send messages to Hillary or 
myself, or you can pose questions. Those both are dropdowns that you can access, typically on the right 
hand side of your screen.  
 
 
So to get started today, we have two slides that we always use anytime we have a PaTTAN presentation. 
The first is the PaTTAN Mission. And our mission statement replicates the fact that we support the 
efforts and initiatives of the Bureau of Special Education and local education agencies. PaTTAN's 
purpose is to build capacity of the LEAs and to serve students who receive Special Education services. 
The intent of today's webinar is to share information for LEAs that are attending, and family members 
around the topic of transition, and how family members can be active partners in the transition process.  
 
 
The next goal speaks to our commitment to Least Restrictive Environment, or what we often call "LRE." 
And essentially, this goal is the fact that we always want to make sure that we are working within a 
student's present educational placement, and we want to partner with all team members before a more 
restricting setting is considered.  
 
 
The next slide you're viewing is actually the brochure that we've used this year to guide the Family 
Engagement webinar series. As indicated, today is the third of five webinars that we are featuring this 
school year. The focus that we're highlighting today is family involvement in the transition process, and 
the necessary priorities to help our youth transition into adulthood. Areas of focus that we will touch on 
today include a parent's role, how they can explore Customized Employment, entitlement versus 
eligibility decisions, and next step education plans. And this could be the consideration around a two-
year or a four-year school.  
 
 
The next slide we thought might be a fun way just to orientate ourselves to the audience. Again, my 
name is Kathryn Poggi. I'm an educational consultant within the PaTTAN Pittsburgh office. And my 
primary duties within the initiatives out of PaTTAN include autism and behavior. From the autism lens, 
Hillary and I both have been highly involved with the AACHIEVE project, which is focused really on the 
topic area that we will be highlighting today, on this partnering with schools and families around 
transition decisions. In addition, I have spent the bulk of my career working with behavior. I have ten 
years' experience as a behavioral health administrator before coming into the PaTTAN system, and also 
continue to be a board certified behavior analyst.  
 
 



Now I'm going to turn it over to Hillary, so she can talk a little bit about herself.  
 
 
>> Hi, everybody. I'm happy to be here with you today. As Kathryn mentioned, I am the state lead for 
our Secondary Transition initiative in the state of Pennsylvania. I also serve the PaTTAN system as an 
educational consultant for Intensive Interagency and School Psychology. Prior to this, I started my career 
as a school psychologist, and then spent the last two years prior to coming to PaTTAN as a Special 
Education director and a pupil services coordinator. So as we go through today's training, one of the 
things that you'll notice is that I will talk about ways to utilize some of the resources we talk about 
through the lens of a Special Education director, and how they would be useful in different ways that 
you can engage families as a Special Education director utilizing these tools.  
 
 
>> Excellent. And we're so glad to have Hillary here. And we think just talking through might lend insight 
to some of the topics that you're considering, either at a district perspective or as a family member.  
 
 
So to get us started, we wanted to walk you through the agenda topics that we have targeted for today, 
and the first one is really to anchor ourselves in the Secondary Transition process, so you're acquainted 
with the steps that come into play with that, and the different decisions along the way. Secondly, and a 
top priority, is the fact that we want to make sure that we define the family role in the transition 
process, and anticipating any barriers that may come up with that family engagement involvement, and 
how we can navigate around that to be a very solid partnership with your engaged LEA. Number three, 
we're going to work through the different resources that we have to assist with this process, and that 
will be an introductory step into them, and also an orientation. And I think that will help you decide, if 
you are exploring next steps, educational placements, or if you're looking into more independence, or 
even the employment side. We've tried to categorize those, and that may allow you to have a more 
focused search. And then lastly, we're going to work through some of the suggested resources and 
things at the LEA levels school districts can use to be successful through this decision process.  
 
 
Okay, one of the things we always want to do when we work through our family LEA to LEA webinars is 
to make sure that we're staying rooted with the PTA Standards. You will find that the topics covered in 
today's content are addressing Standard 1, Standard 2, Standard 3 and Standard 5. One of the things we 
want to make sure that we're iterating, ensuring today is that schools can be a very helpful goal in 
supporting the transition process. One of the priorities is making sure that they are welcoming all 
families into that community. To be able to do that, we want to make sure that we're improving our 
effectiveness of communication, and also by demonstrating tools that can help facilitate that transition 
process. That will assist with providing supports to the students, and ultimately sharing the power with 
the parents and the schools in the whole transition planning process.  
 
 
>> So to begin the discussion, one of the things that I think is really important to discuss is what, 
actually, Secondary Transition involves. So on this slide, you see the IDEA 2004 definition of Secondary 
Transition, keeping in mind that Secondary Transition really is the plan in the IEP that involves the 
process of preparing students for life after they leave high school, including participation in post-
secondary education or training, employment and community living. In IDEA, the federal law, it is 
defined as a coordinated set of activities for a child with a disability that is designed within a results-



oriented process that is focused on improving the academic and functional achievement of the child 
with activities, including post-secondary education, vocational education, integrated employment -- 
including supported employment -- continuing adult education, adult services, independent living or 
community participation. The goals in a Secondary Transition is to ensure that all children with 
disabilities have available to them a free and appropriate public education that emphasizes Special 
Education and related services that are designed to meet their unique needs, and prepare them for 
further education, employment and independent living.  
 
 
One of the questions that we always have is, when should transition programming begin, or when 
should the discussion around transition programming begin? And one of the important differences 
between IDEA 2004 and our Pennsylvania Chapter 14 regulations to note is that in IDEA, transition 
planning must begin at 16 or older, but in Pennsylvania, we extend that down further and say at least 
during the year in which the child is turning 14. But that doesn't mean that you have to wait to have that 
conversation. There are instances where it might be appropriate to begin the conversation about 
transitional programming and planning prior to a student's 14th birthday.  
 
 
So one of the things that we had thought about when Hillary and I were planning today's discussion was 
to really tap into her expertise when she was in the district. It's wonderful that she is here wearing the 
hat as an educational consultant, but she brings also the wealth of being in a district. And I'm always 
curious; Hillary, can you share, was it common that at the age of 14, families were having some of these 
same discussions? And are there ways that we can invite that? We know from the school lens, we want 
to advance that conversation. But we should also invite that from the parents' side.  
 
 
>> So I think a lot of times, what we saw when we would begin this conversation is, really the impact 
that when a student initially qualifies for Special Education, and the discussion is about what type of 
programming, in terms of the amount or type or location of the programming that they're going to 
receive, what impact that has on potential post-secondary goals down the line. For example, if a child 
qualifies for Special Education in second grade, and the first step in terms of the consideration for LRE, 
the Least Restrictive Environment, is that they want the child pulled into a Special Education classroom 
away from peers without disabilities, what impact might that have on a long-term goal, per se, of going 
to college? So always being mindful, and really extending that conversation about transition, not to 
induce anxiety in parents, but to extend that conversation about just being mindful of decisions and 
things that are done early on in the education process that do have implications later on for a child.  
 
 
>> I think that's great. And I know later on, you're going to talk with us about just the road map, 
transition, decision tree. And I think having that mindset of going down the road and looking ahead, it 
will definitely help. Thank you.  
 
 
>> So by nature if the IEP team process, they're under IDEA, or five required members of an IEP team. 
Obviously the parent of the student or a legal guardian of the student is a required IEP team member. At 
least one regular education teacher must be present. At least one Special Education teacher, the Local 
Education Agency representative, and that is someone within the district who is knowledgeable about 
the range of programming, the curriculum, the funding sources in the district and the availability of 



program resources, in order to provide support to a child. Then someone who can interpret the 
instructional implications of any evaluation results. And that person could be one of the other IEP team 
members. The other thing to consider is having other people who are knowledgeable about the child, or 
have any special expertise regarding the child. A common misnomer is that a child is a required IEP team 
participant -- they are not required to participate in their IEP. They required beginning at age 14 to be 
invited to their IEP meeting. And we'll talk a little bit about some hesitation coming out of a district; one 
of the things I saw was that parents felt apprehensive sometimes, I think, about having their students 
participate in the IEP meeting. But really, most of the research suggests that having children be involved 
in their IEP team planning and the discussion about the strengths and their needs and what they need in 
order to be successful, really sets them up for better outcomes when they leave the education system.  
 
 
>> I love that. And there you're fostering that partnership with the family, and empowering them that 
we can have these healthy conversations with their child. Thank you.  
 
 
>> So in terms of what actually needs to be addressed in the transition section of the IEP, one of the 
things that we always stress is that all of the goals that are developed in that section really should be 
related to and based on sound assessment, which includes input from both the student and the parent, 
and then reflects upon strength and interest and needs of the child. And that would help to guide goals 
related to post-secondary education and training, employment and independent living. Remember, 
these goals should be derived from a variety of sources that meet each of these three area needs as 
applicable to the student. It should be documented as evidence in the present education levels or 
present levels of functional performance. These things should be coordinated sets of activities that help 
to plan for adult life. The plan should reflect any activities, experiences or services that are needed to be 
done, beginning at 14 or younger when appropriate, that would help the student prepare for transition 
to the adult world.  
 
 
So when you're doing that, some of the things that you should be thinking about are, what are the 
student's current levels of educational performance? And what implications does where the student is 
now have on where they need to be in the future? And really being mindful of, if this is where the 
student is now, and this is where they want to go, what priorities do we have in terms of closing the gap 
for the student to potentially get there? What activities and strategies should be included into the IEP to 
help the student move towards the realization of his or her goals? What community supports or linkages 
do they need, or programs that would help them to achieve their goals and ensure success for them to 
enter into the work world? And also, really starting to develop the student's self-determination and self-
advocacy at that point, and being involved in their planning process, in order to help make sure that 
they are understanding what they're going to need as they move forward, and what their rights are.  
 
 
>> These are such critical components. And I love the graphic, because it does depict that it's an ongoing 
conversation that at any point you can enter. Hillary, can you provide some guidance as to any one of 
those three depicted areas; independent living, post-secondary education or employment, that we can 
really bolster involvement with parents, and have the conversations to start to think about how they can 
partner with some of those priorities with their child?  
 
 



>> So I don't think that any one of them in isolation is more or less important than the other. I think they 
all really are critical. And I think parent involvement in terms of each of these is the most important 
aspect of this plan, because the parent is the one who's been with the child from the beginning of the 
process. They're now involved in the process, and they're going to be the ones who are with the child 
when the school is no longer there. And so to really have that active engagement of a parent during the 
transition process really helps to make sure that the information that you're receiving from the child 
aligns with what we know about the child through anecdotal observations, or through curriculum-based 
assessments, and through different types of experiences that they've had, and really being part of some 
honest conversations about if that's the goal, we need to take these steps to try to get there. And really, 
one of the things, I think, that we've learned through the AACHIEVE process that we're doing is really 
that there are things that when you're talking about, for example, independent living, that looks like one 
thing to a school district, but it looks very different in the home setting. So having that honest 
conversation about what are the skills that the child currently has related to that? If the child has a goal 
of living independently but doesn't set their own alarm to wake up for school, or wake themself up for 
school, and they're 16 or 17, really that conversation about what is the school doing also could 
encapsulate what are some strategies that the parent could use in order to support that goal at home as 
well.  
 
 
>> That's great. And just having that conversation now. I will interject; there was a comment that came 
in, and the comment was just the fact that sometimes parents do opt to not have their child participate 
in the meeting. And we certain a hundred percent concur. We are required to begin that invitation, but 
we always want to be cognizant if it's an appropriate conversation, or if it's something that would be 
strength-based that sort of bolster their confidence, and their, really, willingness to go into the next 
step. There's certain conversations that are more conducive from a staff level.  
 
 
>> Sure. And there are some conversations that I think that can be had with that parent, maybe not in 
the context of that IEP meeting, but to follow up in terms of what were the reasons why they didn't 
want their child to participate? I can say from experience as a director, and sitting as an LEA 
representative that there are times where some of the information that's being discussed may not hold 
the child's interest, or may not be developmentally appropriate at that point to have a conversation 
about. But I think sometimes, and we'll allude to it later in the training, the biggest concern is, one, the 
anxiety that comes around the conversation of transition, and really thinking about, oh my goodness, 
the school district, at some point, is going to go away from my child. So that's the basic -- the definition 
of transition means change. And we know that change produces anxiety. So I think sometimes there's an 
anxiety around the [INAUDIBLE].  
 
 
I still also think we have to work through some of the stigma that goes along with -- that parents feel 
about having a child with a disability, and having their child understand their disability. But I think that 
can be really supported by providing sound resources that help the parent understand why it's 
important to begin engaging the child in that process. And really, one of the one-page guides, resources, 
that we'll share with you later helps to explain the difference between what a child is eligible for under 
IDEA and then the educational setting, which is entitlement. They are entitled to a free and appropriate 
public education. But beyond that, what happens when they leave there? And who is responsible for 
advocating for some of their needs? And it really then falls away from the parent and onto the youth 
with the disability. So what we see a lot is, students with disabilities graduate and get into college, but 



the research really suggests that students with disabilities that go into college don't always 
appropriately seek out the services that they're eligible for. And then because they don't have 
awareness of that and how to do that, they end up not getting through their four years of education.  
 
 
>> And I do think that this speaks to the testament of, do we need early partnerships, and really making 
sure that we're educated on how to access these resources, because it is such a different scenario. So 
thank you for the comment that came in. And thank you, Hillary, for giving us a foreshadow of where 
we're going --  
 
 
>> No problem.  
 
 
>> -- [INAUDIBLE] future content.  
 
 
>> I wanted to share with you all this Secondary Transition and that standards-aligned system roadmap. 
This is a resource that we share with schools when we're explaining the Secondary Transition planning 
process. And the reason why we use this visual is, as Kathryn alluded to earlier, it really is an ongoing 
and evolving process. As you can see by the arrows that kind of circle around at the bottom, this begins 
when a student is 14. And it really does need to involve sound, good assessment both of interest and 
preference, and also aptitudes, abilities and skills. Those assessments should be updated annually, and 
they should be individually geared toward what the student is interested in, or developmentally what 
they're able to handle. Those really should then guide the development of the post-secondary goals. 
And I like in IEPs for students of transition age to the bridge, right? The information that we collect in 
that assessment and planning process tells us where the student is now, and then their post-secondary 
goals tell us where they want to go. What we should be developing post-secondary IEPs for, or the 
measurable annual goals for, really should be those things that help to bridge the gap between where 
they are now and where they want to go. So that really means having good, sound present education 
levels that are based on assessment and data; that we're aligning the courses of study that the student 
is taking and their transition activities and services to those measurable annual goals. And we're 
monitoring their progress ongoing, and then repeating that process until they exit and graduate. And 
really, by doing this process well, we increase the student's opportunity for successful post-secondary 
goals in adult living in the community.  
 
 
>> I love that you've highlighted the notion of progress monitoring being ongoing, because you know, 
that little square that we've got depicted in the right hand corner does show that all of those steps are 
going simultaneously. And it really does speak to the power. If we could start this early and start this 
partnership for these healthy relationships with families early, beginning at 14, we should have a really 
well-informed space.  
 
 
>> Right.  
 
 



>> The next section is going to be detailing the family role and the transition process. And again with 
that, we really want to highlight how we can partner with our parents, and how we can work through a 
coordinated effort.  
 
 
>> So transition planning should be the coordinated effort where school districts or local education 
agencies -- LEAs -- work with families and the relevant agencies. The LEA is critical in helping families to 
access information that will help them navigate the resources that would be needed as their student 
transitions from school to adulthood. Successful family involvement, then, relies on having meaningful 
collaboration with all relevant stakeholders. School districts are required to coordinate transition 
services by linking families with the various agencies and support services that are involved in a 
student's life. A coordinated effort relies heavily on services that people both within and outside of the 
school setting are provided. This requirement is very different than it has been in the past for IEPs. In the 
past, schools have been solely responsible for what is provided in the IEP, but now schools are required 
to work with outside agencies, families, and the students themselves in order to effectively implement 
the transition plan. In fact, under IDEA 2004 regulations, there is specification that LEAs are required to 
invite agencies who might be responsible for providing or paying for transition services to attend IEP 
meetings with parent permission. For example, a community mental health center might be providing 
training on using public transportation. If this was the case, then those outside agencies should be 
considered to be invited for attending transition planning meetings, again, with parent permission.  
 
 
>> Hillary, do you have any insight on other affiliated agencies that would be great to have at the table? 
I know with some of our work that you and I are doing, we're working closely with OVR. And that 
transportation component has been really one that's been spotlighted, if the district is in one locale but 
the community college may be across the county line.  
 
 
>> Sure, I would say OVR is probably actually one of the most important agencies to at least provide 
information to parents about. But also when a case is active for a student, or when the student is eligible 
to receive pre-employment transition services through OVR, that they at least be invited. And/or if the 
parent isn't ready to have them at the table, that information is provided to the parent so that they 
know who OVR is, the Office of Vocational Rehabilitation, and what types of supports can be provided to 
students, and how they really start to close that gap and active planning earlier on really helps to ensure 
that the student has an open case, or is considered for whatever supports they're eligible for. I would 
say also case managers, through the mental health system or through the Office of Intellectual 
Disabilities, if students have those people, it's really important that what we're doing in the plans for 
each of those agencies kind of align together, an individual who has an Office of Intellectual Disability 
supports coordinator making sure that their plan for in the community and living really aligns with what 
we're aligning to in the school district for employment, independent living and education or training.  
 
 
>> These are great comments. And I think it really does speak to the family being the expert on their 
child. And if we can insulate and add these other layers of support; the case management, the OVR 
representative -- everybody being informed, and again having the conversations early, a much more 
solidified plan is more likely.  
 
 



>> I think sometimes the barriers that exist are, families don't know that those people can come to the 
meeting, or why their participation is helpful. I think where a school district could step in is really 
providing that education to say, if you have any of these agencies, it would be really great if we could 
invite them to the meetings, so that we have a more broad picture if your child, and we're able to plan 
meaningfully, not just for now, but what they're going to do when they leave here.  
 
 
>> I think that's great. And it does speak to the power of rapport. And if a family's comfortable, and the 
school district, if we have that healthy relationship, we know that we can extend this such great advice, 
Hillary.  
 
 
>> Thank you. So what we know is that family involvement in the transition process is crucial. As I 
mentioned earlier, the family really has the knowledge and insight about their child across the 
developmental spectrum. They've seen their child from birth until present. They've been a consistent 
presence in their child's life, and they will continue to be a presence after the child graduates. On the 
bottom right hand of this slide is some indicators that come out of the National Alliance for Secondary 
Education and Transition, out of the work they did with the National Standards and Quality Indicators, a 
transition toolkit for systems improvement. Basically, what they have found is those areas in the blue 
boxes are linked to better outcomes when families are involved in the transition planning process, so we 
know that when a family is involved, the individual or youth has less likely risk of dropping out. They 
have improved achievement in school. They're more likely to earn higher grades, demonstrate improved 
behavior and attendance. They have a better attitude towards attending school and staying in school, a 
greater commitment to their school, and a higher GPA. So really highlighting that when the family is 
involved, there are just better outcomes across the board for our youth.  
 
 
>> This is so great that it's being featured in this slide, because it really does align with our work that 
we're doing with the national network of partnership schools, and NPS work, and it's speaking to their 
same attributes. That that family involvement really does bridge, as you indicated earlier, with the 
school, and school is viewed as more positive, and we see all the benefits of improved grades, improved 
attendance. And all of the improvements with behavior allow them to be much more poised to learn. I 
love the connection.  
 
 
>> So one of the questions, Kathryn, that you and I talked about is, why aren't families involved? If we 
know that there's all this research that says that there are better outcomes when families are involved, 
why is it that sometimes families aren't involved? And I think a lot of it lies in what we talked to earlier, 
which is the very nature of transition means change. Change is anxiety-provoking, but especially more so 
to parents of individuals with disabilities. And really, how LEAs can work to alleviate that is by promoting 
effective, two-way communications, where trust-building is focused on. And you're really establishing 
yourself as credible to that parent. I think the relationship that school districts and those people working 
with the families have speaks a lot to whether or not a parent is going to be willing to come and sit at 
the table.  
 
 
>> Absolutely. And I love the fact that you captured it just as we do when we talk about, again, the 
national network of partnership schools. We highlight the power in two-way communication, and that 



we're in there as vested partners. And if the rapport is there, and the families can communicate anxiety 
about that change, and with this trending, we can work through it together. And starting at that early 
age allows those steps and those different priorities to be able to work through.  
 
 
>> So there is actually a lot of research that talks about, what are barriers to authentic engagement for 
families in the transition planning process? And the first one speaks to, they don't have the adequate 
information that they need in order to participate or understand why participation is important. So that 
really speaks to when LEAs need to provide information about the transition and planning process, what 
it involves, how it will be held and handled, going forward, and really not putting that on the parent 
right as they're walking into the IEP meeting, but really giving that information ahead of time. Another 
barrier for families is lack of time and availability. We do have most families with parents working, or the 
IEP meetings are held during the work day, and they're not able to attend appropriately. Transportation 
is also seen as a barrier, so finding that place that's mutually agreeable so that the family is able to 
attend the meetings. Schedule conflicts -- one of the other barriers that's been identified is that they 
feel service is rather poor quality, but they don't know how to advocate appropriately to get the services 
that they need. And then just in general, confusion by the overall system, the very nature of our Special 
Ed process is acronym-driven was mentioned; several of the acronyms today on the call -- LEA, the Local 
Education Agency; OVR, the Office of Vocational Rehabilitation, and just hearing all those acronyms 
without the background knowledge in order to navigate that system. So it really speaks to the need to 
provide some general information at a level and at a pace that is geared towards where a parent is in 
terms of their understanding of the system.  
 
 
>> These barriers that you mention align with the wonderful research that we worked with, with Dr. 
Joyce Epstein. And it does speak to that power of communication that you just mentioned a moment 
ago. And I'm wondering if you, from your reflective lens, and you in the district, could provide some 
insight as to how you helped with the information to participate, and how we could further invite -- we 
know that we often have to be creative in how we can engage with families and offer site, even visits 
outside of the school community. You know, sometimes doing community vocation, or things within the 
home for supports -- things that aren't within the traditional time. But are there any really good nuggets 
of advice that you could offer the field?  
 
 
>> Some of the things that we did within our district in order to help get this information out is, we 
actually found that events for parents were better-attended if their students were presenting or sharing 
something that they had done. So we would tie it into events that already were happening in the school, 
where their student was having an activity or something. The other part of that is that they were also 
better-attended when they didn't feel like the school district was sitting over their shoulder, listening to 
the topic. So we did bring in some speakers. We utilized our Centers for Independent Living, and they 
came and then did a series both for transition-age youth, and the parents, surrounding transition-
related topics. In terms of time and availability, obviously we have the obligation to make the IEP 
meeting held at a time that is agreeable. And we did offer conference calls, obviously, that are having 
the parents sitting at the table with you. We did have transportation as a barrier in our district. There 
was no public transportation to our junior-senior high school, so we would hold meetings in the 
elementary buildings for high school age students, in order to have parents be able to attend. Those 
were just more walkable and on public transportation lines so the families could attend.  
 



 
>> That's wonderful. And you've highlighted some of the things, I know, even with technical assistance 
that I've been able to do with the schools I'm affiliated with. And you're creating ways that the parents 
can come into the building, and piggybacking some of these conversational topics, even having an 
informational table at the building if we're having perhaps a holiday chorus concert, or another type 
sporting event, just to continually have that conversation. Excellent. Thank you.  
 
 
>> So we know, there's also research. And a lot of our research regarding secondary transition comes 
out of the work of the national transition training and technical assistance network impact, which has a 
lot of work done by Mary Morningstar and Paula Kohler. And they're researchers out of the University of 
Kansas and the University of North Carolina. What you need to be mindful of is what families need in 
order to participate. They need to understand why self-determination for their youth is important. In 
addition, they need education on what the transition process entails, what it means, what'll be done 
during that time. In addition, education on secondary education and workplace requirements, so really 
understanding the difference between when a child is in school, what they're eligible to receive versus 
what they're eligible to receive in a workplace or in a college or university, or some other type of post-
secondary education or training facilities.  
 
 
>> I think these are great topics. And it's [INAUDIBLE] really pose that thought that we've got to talk 
through. And I love the third one, the education on secondary education and workplace requirements -- 
not only are we always charged to try to find a student's passion, and find those things that they're so 
naturally very talented at, but also thinking about the soft skills or some of the other executive 
functioning layers that we can help them to be successful. And that could get into having conversations 
around etiquette, or having conversations around appropriate dress attire, or even linking them up with 
job coaches. That they could have the experience and work through not only am I good at completing 
this task, but I really assimilate well into the environment. Is there any insight or advice that you could 
offer with that, Hillary, that you were able to navigate that conversation?  
 
 
>> So I think some of the confusion that happens with families, in my experience, has been centered 
around while they have an IEP and the IEP will go with them to college, and understanding and helping 
families understand that while their child has a disability and they will be potentially eligible to receive 
some supports, that there's a very strong difference between what we can do in a high school or 
elementary school, compared to what they're willing or able to do in a college. And even in the 
workplace, really understanding how behaviors that happen in the school that we support some positive 
behavior supports, how that would look in an employment setting. And really, I go back to that whole 
understanding of self-determination and having the child, when able to, to really be able to talk about 
and have knowledge of their own disability, and then to be able to self-advocate really becomes 
important. Because the biggest misconception is that because the child is still in school, it potentially is 
like going to college, that the parent would be able to advocate for those needs for their child when in 
actuality, once they leave high school, it really falls upon the youth to seek out those supports, and to 
disclose their disability at a disability services office, and request the commendations from their 
professors or from their employer.  
 
 



>> Absolutely. And just those advocacy components, knowing the things that they need and knowing 
the things that really help them thrive, and being able to ask for them. Thank you.  
 
 
So the next section we're moving into is one of those resource guide conversations. And we wanted to 
orientate the group today to the family one-pager guides. And there was a journey that actually came 
into the development of the one-pager guides, and they were actually a request that came to us from 
the Special Education Advisory Panel, who we often refer to as SEAP. And this panel works to improve 
Special Education across Pennsylvania. They advise the Secretary of Education and the Department of 
Education on the unmet educational needs of students with disabilities. They also touch on corrective 
action plans, and on developing and implementing policies to improve the coordination of services for 
all of our students, in reviewing those things to our annual report. In addition, we find that there are 
Special Education regulations and funding procedures that are linked through SEAP. And this always 
helps the Department of Education in developing the reporting information that is required by law to 
the U.S. Secretary of Ed. So I know historically, because I was a part of some of the planning committees 
and the workgroups, that so much time went into the family one-pagers. And knowing that we only had 
an hour today, for today's webinar, Hillary and I both agreed right out of the gate that we wanted to 
touch on that. And it was clear that in talking about that -- because one-pagers really do situation within 
those three buckets. So I think it'll be great to orientate the group to that now.  
 
 
>> So the first set of one-page guide topics sort of fall under the umbrella of employment opportunities 
for students. And so what you can see on this slide are hyperlinks that will actually take you to the 
documents that are presented below, but then you also just see the screenshots of what the actual 
documents look like. So what we wanted to do today during the call was to take you to the actual 
document and give you a little bit of information about what each one could provide to you, or to a 
parent. So the first one is, The Importance of Employment: Why Work, and I'm going to click on that and 
open it. And it didn't like me, but bear with us for a second, because it's going to open. What I like about 
this slide, The Importance of Employment: Why Work, is it really does help to outline the benefits of 
working, and really help to -- I think sometimes one of the barriers is that if my student or child works, 
they'll lose their benefits that they're entitled to. So it helps families to start that thought process that 
their child actually can work and still receive some of the benefits through social security and still be 
able to work.  
 
 
>> I think that's a great point. And I think also, just being able to know that the social benefits and the 
independence benefits of being able to work, you know, we don't want to limit things, that they can't 
have the best of both. And just being able to navigate the parameters with that.  
 
 
>> So the second one, Job Skills: Getting Ready for Work, takes a little bit more of an in-depth look at 
what job skills are needed in relation to three topical areas. So they really focus on what communication 
skills an individual would need to have, what are some interpersonal skills that should be getting worked 
on, and what are some decision-making skills. And I think that really lends nicely to conversations that 
can happen in IEP meetings around skills that maybe need to be addressed in order to move that youth 
towards their goal of employment.  
 
 



>> And I think, you know, this is a great time to even spotlight it. I don't know if attendees on the 
webinar today attend our summer institutes and the summer Transition Conference that we host each 
year at Penn State, always highlight those skills that you just referenced. And just the importance of 
getting ready for work and having those job skills, and making sure that not only are we having 
proficient ability to carry out the task, but again the assimilation of those soft skills, and the assimilation, 
is it a very good fit? And with that, thinking about other sensory parameters or social parameters, and 
just how we can ensure that we're setting our students up for success.  
 
 
>> The Preparing for Employment document really does a nice job of reviewing why it's important to 
have high expectations for all students, even our students with the most profound and significant 
disabilities, and really talks about what are tips that the parent and child can work on with regard to 
communication, and involvement and participation in the IEP team. The other thing that it does is it 
overview social skill areas of need and different job readiness skills that should be addressed. And it 
provides a link to information that helps parents better understand secondary transition as a process, 
provides information on work-based learning experiences or WBLEs, Work-Based Learning Experiences, 
and then has a plethora on the back side of it of links that are resources that can be utilized by the IEP 
team or by the parent in order to find more information about any of the topics that are involved on 
that on-page guide.  
 
 
Then finally, there is one of the one-pages guides that focuses specifically on Customized Employment. 
So customized employment really is a process where a job is created either in a place that already exists 
based off of duties that someone did before that are no longer their essential duties on the job, but still 
need to be done, or based on that individual student's strengths and abilities. And it's really created to 
be customized towards that individual, and provide characteristics of the educational programs that 
support Customized Employment. It also talks about ways families can approach the topic of Customized 
Employment and understand it, and then gives links to resources for parents so that they can further 
explore what, actually, is involved in the Customized Employment process.  
 
 
>> I think it's so critical when we look at these, at least the employment topics of the one-pagers, that 
within Customized Employment, it does really spotlight the need for conversation. And I think, too, 
when we talk about the teaming component, there's such great inroads with community involvement, 
and there's partnership with the schools, because Customized Employment really could be something 
that is maybe not something on the school's radar, but having those candid conversations with the 
parent, knowing the student's preferences and knowing their talents, there are ways that things could 
be carved out that these students could be gainfully employed, and they're doing something within the 
workplace that not only is making a difference, but it's really contributing to their own personal growth.  
 
 
>> Just as we talk about Least Restrictive Environment from the educational standpoint, these 
documents really walk through the range of what is a least restrictive work environment to what is a 
more restrictive work environment. And recent legislation that is governing Office of Vocational 
Rehabilitation, and also legislation in Pennsylvania, including Experience the Employment Connection, 
they really are focusing on having individuals with disabilities receiving competitive integrated 
employment. So really, by having these conversations earlier, engaging families in the consideration of 
skills that a youth needs in order to be successful in employment, we really are starting the conversation 



about what can we do to get that individual into a setting that is competitive, meaning that they receive 
a salary that is at least minimum wage or higher, and integrated meaning that they are working with 
individuals without disabilities in an environment outside of their home or of a sheltered workshop. It's 
really moving us away from that idea of a sheltered workshop, and really having individuals with 
disabilities working competitively across the environment.  
 
 
>> Absolutely. And I think another thing that jumps out, when Hillary and I had our heads together 
talking about today, with the fact that each of these have topic areas that provide folks to join right 
where they area. These are a sequential step that they have to start with, Importance of Employment, 
and work their way down to Customized Employment. Wherever that student's preference is and 
wherever their ability level is, we can dig in and start to do some resource mapping at that point.  
 
 
So we're getting in some questions, and I'm starting to see that the information guide is perking an 
interest. And one of the things that popped up was, the best way to access the information guides.  
 
 
>> Although it's not working on my computer at the moment, each of the pages in the PowerPoint have 
a hyperlink. But we will, at the end of the PowerPoint, have the location where these can be accessed. 
And they are in two places; one of the places being on our SecondaryTransition.org website, that's 
SecondaryTransition.org. And then they are also housed on the PaTTAN website under the Secondary 
Transition Initiative. So we have links and an actual tinyurl for the PaTTAN website, because that can be 
a little bit tricky to navigate, a couple of slides later in the presentation that we'll share with you, so you 
can access them.  
 
 
>> Absolutely. And I know, I've navigated out to the Secondary Transition site myself. We do have the 
Search feature, which is at the top of the right hand corner within the PaTTAN home page. And we love 
to try to have different inroads for folks to access it.  
 
 
Another important question popped up, and I am very happy to say that yes, these resources are free. 
So you can go in, you can download it as a PDF. You could distribute it electronically. Or these topic 
areas could be a great way that you actually sit down with parent groups back at your home site that 
you can start to think about, these are areas we want to prioritize and expand the conversation. But as 
Hillary said, before we wrap up today, we will orientate you to the breadcrumb trail to actually get to it. 
And hopefully that'll be something to extend the conversation at your site.  
 
 
>> The other umbrella of one-page topics relate to the education and training realm. And they are 
geared more towards those students who are potentially eligible of going to a two or four-year college, 
and what are the expectations in a post-secondary education setting? So the first one, Exploring the 
Option of a Two or Four-Year College, really does a nice job looking at the differences between the 
different types of degree programs. For example, and associate's degree program versus a certificate 
program, versus a bachelor's degree program, and what are the time requirements, and what are the 
education requirements needed prerequisite to go into those programs? The other part of that is that it 
does, again, go back to what I keep hammering home on today, which is the importance of developing 



self-advocacy skills, and talks about why that student needs to know about the disability and what they 
need, as it becomes their responsibility to self-advocate as they go into those settings. And then it's also 
really nice, because it provides a checklist of steps to take to help understand and notify the Office of 
Disabilities when they're going to any type of post-secondary education setting. So on the back of that 
document, a nice checklist that families and students could be using to work together, along with their 
school district, in order to help that student begin to access services and understand what they need to 
do to get there.  
 
 
The Post-Secondary Education Expectations one-page guide does a nice job looking at what skills a child 
would need in order to manage his or her post-secondary education. And so that relates those to living 
skills, social skills and academic skills. This is the one-page guide that really goes into the changing role 
of the parent. We talked about how, through IDEA, the parent is really active and is the catalyst for the 
change for the student, and is the person who provides the permission for any changes to be made. And 
that really does change, and that is hard for a lot of families, as the student goes into post-secondary 
education. It talks about the differences between high school versus college disability services, reviews 
what our typical accommodations that can be made. One of the biggest things that we talk about as 
we're going into our discussion about transition really is, if you're modifying something and you have a 
goal of going to post-secondary educational training, modifying making a change to the curriculum that 
a child is receiving in any way, that that really isn't an accommodation that can be had for them in 
college. So if you are taking the 12th grade English curriculum and modifying it in any extent, or 
modifying tests in any extent, that is not an accommodation that is provided at the college setting. So 
really starting that conversation -- and those may be things that you need as they move through the 
school system, but really starting to talk with families about when and if it would be appropriate to 
wean the child away from those supports, so that they have those skills in order to be successful as they 
go into post-second education.  
 
 
It also talks about what college courses are like, what professors are like and what testing would be like 
in a college setting. This is the area where they really stress time management as a skill that should be 
developed, and highlights what are the necessary independent living skills that would be needed, 
particularly for an individual that is going to be going and living on a college campus.  
 
 
>> These comments are so perfect. And these are [INAUDIBLE] elaborating on that. It aligns with a 
question-comment that recently came in, and it was really about just the power of having [INAUDIBLE] 
conversations. One, working with the Disability Rights Office at the college campus, and making sure 
that we have equipped the student with self-advocacy skills. But also, before we even get there, making 
sure that the student understands, I do need more time. You know, that whole value of time 
management. And then with that helping them to be able to self-advocate and to navigate those 
conversations with the professors.  
 
 
>> I think one of the considerations for LEAs, and even for families that are on this call, is that we get 
really good in schools about adding accommodations and specially-designed instruction into an IEP. But 
we don't always do as great of a job visiting each of them individually and talking about whether or not 
they're still needed, and including that child into the discussion. And I think there is some concern and 
hesitate about removing things from an IEP, particularly from a parent standpoint. But really, that goes 



back to that piece where we have to do a good job educating them, that we're not removing it to be 
mean. If that student has a goal, how would having that ongoing in their IEP prevent them, perhaps, 
from attaining the goal? And always that understanding of we try it, and if it doesn't work, it always can 
come back into the IEP. So I think there is a lot of value in the conversation that happens during an IEP 
meeting about specially-designed instruction accommodations and modifications, and really making 
sure that what's in there is that child has particular goals, for example, of attending college, really align 
with, as they're getting closer to graduation, some that that they're going to actually be able to receive 
when they go to college.  
 
 
>> That's a great point. And it speaks to oftentimes when we look at behavior interventions, we have to 
make sure that we have a [INAUDIBLE] plan, so when we're looking at these accommodations, we want 
to try to gauge the effectiveness ongoing and not create a prompt dependency that the student needs 
those things to be successful in this new setting, and also when [INAUDIBLE]. So really a great point.  
 
 
>> Then the last group of the one-page guides really focus around independent living. So there are four, 
actually, that sort of go through this. Or if they didn't fit neatly under one of the other categories, we 
kind of lumped it under independent living because they did have implications for independent living. So 
the first one, and I think this one is probably one of the most important conversations that LEAs could be 
having with families in IEP meetings, particularly as we're approaching the point of a student's 
graduation or exit from the school system, is understanding the difference between entitlement versus 
eligibility. And really, what that one-page document does is, summarize the difference between IDEA 
and the IEPs that the child has, versus eligibility for services. So really going through what is involved in 
ADA, Section 504 and the Rehabilitation Act, and really talking about and providing resources to families 
to help understand those differences and what their child will be able to receive as an accommodation 
versus what they were entitled to receive in Special Education. Understanding Self-Advocacy -- what 
that does is, it defines what self-advocacy actually is, and it lists characteristics or behaviors that are 
evidence of someone who has achieved self-advocacy skills. And then on the back side of the sheet, it 
provides numerous resources to help youth and families understand how to develop self-advocacy skills. 
It's a really nice guide, and I think if I was going to say anything, it's the most important. I know I keep 
hammering it, but really, self-advocacy is a really important skill for our youth to have.  
 
 
>> So let's triple star that. When we look at [INAUDIBLE], that can be super important. Good point.  
 
 
>> The next one is Promoting Independent Living While Still in School. This one-page guide provides 
suggestions for activities to do at school, in the home and in the community to begin considering at least 
one transition planning start, if not sooner in some instances. And I know I alluded to, for example, 
setting the alarm clock, having chores and responsibilities, having volunteer experiences. Then it also 
gives additional resources for review. One of the AACHIEVE sites that we work at, one of the students 
had a period in their day where they received some support for organization. And the conversation in 
our meetings was that that student was actually really the person that the teacher went to to say, 
"What's happening in each of the classes?" And that information was then used to help other students. 
So the conversation was, if the student has a goal of going to college, and they're the successful one 
doing this, could we waive that period? And what would happen? When would that child get their 
homework done, and would they get their homework done? So really starting to have that conversation 



so that what we're providing, there isn't going to be a period at college where they let you have time to 
organize yourself and do your homework. You have to time manage and have that skill on your own.  
 
 
>> And really front-loading those conversations and preparing, [INAUDIBLE] the mocking it up and 
practicing. Great point.  
 
 
>> And then the final one, Financial Fundamentals discussion [INAUDIBLE], really just kind of overviews 
six areas that can be used as topics for youth and families to talk about their financial future. They focus 
on money management, earning money, what it means to borrow money, financial services and 
financial aid, and then risk management and insurance. And then that ever-important topic of saving. So 
what's great about that document is, it gives kind of just those conversation starters, but then it also 
links to additional resources that families could use to find out more information in order to help 
support those students.  
 
 
>> Excellent. Well, it's so hard to believe that our time is winding down, and if you could help us just 
orientate again, Hillary, how folks can find these resources.  
 
 
>> Right. So we did talk about the SecondaryTransition.org website. This website has a plethora of 
information about secondary transition, including the one-page guides. They are housed there by their 
topical area. It does have a Search feature on the website, so you can put in "one-page guides" and you 
would be able to find them in that way. But then in addition, they are available on the PaTTAN website 
under the Secondary Transition tab. And there is a tinyurl link there, if you were to type that into your 
browser bar, you would be able to come across our secondary transition one-page guides there as well.  
 
 
>> Wonderful. I know a topic that we had hoped to walk through today, but we want to make sure that 
everybody is equipped with is the Planning for the Futures Checklist. Could we just highlight where they 
could also access this document?  
 
 
>> Right. This, if you look on the actual PowerPoint down in the bottom left hand corner, we do have a 
hyperlink there as well that you can search in your browser bar with that tinyurl, and it'll pull up this 
document for you. This does come out of the United Way, and works with the United Way. And it is 
things that should be happening by age level. So we just have a screenshot of two age bands here, but 
related to each of the areas; so training and education after school, employment and community living. 
But what's great about this is -- and I'll also just do -- there's now an app for that. So this is a free app 
that you are able to download via Google Play or the App Store. The App looks like the graphic that's in 
the middle. And if you search by PA Planning For The Future, this comes out of 21 and Able through 
United Way. And what you're able to do with this is, use the checklist to go through things that you 
should be doing as a family for your youth and IEP team members to ensure that all aspects of transition 
planning are happening at the appropriate levels. Currently it is available in both English and Spanish, 
and what's nice about it is, you're able to type in your zip code when you use it through the app, and it 
links you to phone numbers for all of those different agencies that we talked about that could be 
providing [INAUDIBLE] that might be able to support your youth.  



 
 
>> Fantastic. So we're getting very close to the end, and we just want to make sure that we can wrap up 
with a few suggestions for how these things can be used with our parents. And I think the next slide just 
shows the continuum of that discussion. And thoughts we wanted for our takeaway is, you can take this 
information and embed it into your district website. So any way you can use your social media, or the 
different ways that you electronically communicate with your parents, it's highly endorsed. Secondly, 
there's such power in training parents. Hosting little professional learning communities, where we bring 
parents in for workshops or certain topic areas would be a highly encouraged topic, and a way to get it 
out there. Thirdly, we have such blessings when we can work with our parent advisory committees, and 
tapping into those resources and networks and events, webcasts like today. This event will be recorded 
and posted on the PaTTAN website. This could be something that you could share along with many of 
the great resources that Hillary spoke of from our national partners. And then lastly, making sure that 
we're always distributing the information out to the parents.  
 
 
The concluding slides for today's discussion highlights our references, and just the major tracking that 
was connected to today's conversation. We did get a couple of questions that trickled in as far as 
resources and the availability of this content. One, thank you that everyone was interested in the topic. 
We are very happy to say that it has been recorded, and it will be posted within the PaTTAN website in 
the near future. You'll be able to navigate out to the Family Engagement tab to locate that. Secondly, 
the PowerPoint was shared today. If you have any questions in accessing that PowerPoint you could 
reach out to either Hillary or myself, captured on the screen. And we really just want to thank you for 
your time today. Such an important topic, and we want to make sure that the field is making the best 
use of that.  
 
 
So thank you so much. And have a great rest of the day. 
 


