
>> Good afternoon, everyone, and welcome to today's webinar. Before we do any formal 

introductions, want to give you some logistics. By the way, this is Sue-Anne Houser coming to 

you from our PaTTAN East office. So, today in webinar format, if you are with someone who is 

accessing the captioning, the link is on the screen, and they will have to open a separate 

window for that captioning. As for questions for today, on your control menu for GoToWebinar, 

there is an area for questions. Enter your question in there and click return to submit, and only 

the organizers of the webinar will see your question. There is no chat box for participants, so if 

you have a comment or anything else you want the organizers to be aware of, put that in that 

question box and we will be able to see it behind the scenes. There will be periodic pauses for 

questions, so, please, please as they come into your mind enter them and then we will share 

them at the appropriate time. Thanks. I'm going to hand it over to Jane.  
 

>> Thank you. Welcome, everyone. I am very excited that we are back for our second webinar 

with our writing toolkit for students who are deaf or hard of hearing. This session is the micro-

level writing session, and I'm very excited to be able to introduce to all of you our presenter 

today, Dr. Lana Edwards Santoro, is back with us. She is a research associate with the Center on 

Teaching and Learning at the University of Oregon. Her work in education focuses on exploring 

the impact of enhanced core reading instruction on the literacy achievement of English 

language learners and the use of read-alouds, classroom discourse, and instructional 

conversations to build student comprehension and vocabulary. Dr. Santoro has consulted with 

state, local, and private agencies on a variety of projects including training presentations on 

effective instructional strategies, program development related to RTI and school 

improvement, and reading program evaluation. She has also previously collaborated with 

PaTTAN on a multi-year project focused on the literacy development, excuse me. Literacy 

achievement of students who are deaf and hard of hearing. So, very excited and welcome back, 

Lana.  
 

>> Thanks, Jane. And thanks, everybody, for attending this webinar today. I'm excited to take 

the next steps with you on our journey exploring writing instruction for students who are deaf 

or hard of hearing. And so, our agenda this afternoon focuses on something called micro-level 

writing, which I'll define and we'll look at from a couple different perspectives. So, here's the 

way that we'll break up the content and our time. We're going to start by looking at the 

research-based framework for micro-level writing and define a few terms, then I want to think 

about visual learners in students who are deaf or hard of hearing, and how they might write 

when we look at their writing from a micro-writing perspective or a foundational writing 

perspective, and then we'll get into thinking about how to teach and what that means. So, the 

first part of instruction is to know the what or the content included in micro-level writing and 

within that content just show you a little bit of what instruction looks like. So, we're going to be 

looking at handwriting and keyboarding, spelling, sentence structure, and vocabulary as 

components of micro-level writing, and I'm going to summarize and give you some instructional 

ideas to take away, and then we'll get into an application. So, how can we really integrate 



micro-level writing with the macro-level writing we talked about in our first webinar? And so, I 

have a couple different strategies and instructional routines to share with you related to that 

how component. And then finally we'll pull it together, talk about next steps, and some things 

for you to think about before we have our follow-up PLC. So, I want to also share that I'm going 

to try to manage a tight timeline and schedule with this webinar. So, I'll do my best to pace 

things, and just so you know, we're going to take a few moments, maybe the first 10 or so for 

number one and two, which is introductory content and foundational, and then with our third 

point, the what of micro-level writing, we'll spend about an hour there, maybe with 15 minutes 

per component listed. 15 to 20. We'll see. And then finally the last 30 to 40 minutes 

approximately of our webinar we'll pull it together and do that how component. So, that's 

generally how I'll pace things, and so if it looks like I might need to skip a slide or two, I'm going 

to do that so we stay on track and can finish, and I definitely want to have a few moments to 

summarize content for you and outline our next steps. So, let's get going. So, I want to start by 

framing things and talk to you about the research related to writing instruction for students and 

for students who are deaf or hard of hearing. This is the same framework I introduced in our 

first webinar. Basically, the research is telling us that students nee instruction at both the 

macro-level and the micro-level, and as we talked about in our first webinar, macro-structure or 

the macro-level of writing includes the writing process where we're teaching students how to 

plan, write, transcribe, edit, revise, and think about feedback. So, today we're looking at the 

micro-structure specifically, and the micro-structure includes things like handwriting and 

keyboarding, spelling, working on sentence structure, and then a key that links the micro and 

the macro are actually sentences themselves because once you work on sentence structure, 

even though you're working on micro or a foundational skill that's important to writing, 

sentences bridge between micro and macro because sentences at the sentence level consists of 

meaning. So, as soon as we start working with sentences, you're really crossing between both 

the micro and the macro, and students begin their composing by writing a sentence at a time. 

So, as some of you who are working with very emerging writers, think about sentences in a very 

powerful way. A sentence sometimes can represent a story itself before students are able to 

string sentences together into a longer composition. So, we need both. So, to very clearly 

before we move forward, you need to know what consists of the micro-level processes of 

writing. So, take a look at this question and on your own see if you can answer this. So, which of 

the following represents micro-level processes of writing? Does it include handwriting? 

Spelling? Sentence structure? Or all of the above? I'll give you a minute to think about that and 

in your notes indicate your selection. And I'm hoping you indicated it was D. Micro-level writing 

includes all of the foundational pieces. So, getting your writing on paper, the handwriting piece, 

spelling words, as well as working on mechanics and sentence structure. So, everything listed 

there is included in micro-level skills which is what we're focused on today. So, as you see, I just 

put a circle up to show you that we are going to be covering micro-level writing as part of our 

second webinar in the series, and more specifically let's break things down today this way. This 

is our research-based conceptual framework. We're going to talk about the what and the how, 

and the first part of our discussion focuses on what content and strategies are important within 



micro-level writing. So, what content should you teach when you teach handwriting and/or 

keyboarding? What content and strategies are best when you teach spelling? What content and 

strategies are best when you look at sentence structure and also vocabulary? So, then the 

concluding piece. We're going to talk about how to integrate micro with the macro-level 

instruction we've been talking about, and I've got some things for you to think about related to 

instruction. One idea is including something called instructional warm-ups, and the other is the 

use of something I think you're familiar with but I really want to make it prominent and 

showcase it for you, and that's the use of organizational frames as a tool to integrate this micro 

and macro. So, let's look at the what visually. I think a visual picture helps me as a learner. So, I 

wanted to show you just like our macro-level instruction, micro-level instruction sits within the 

box of explicitness. So, any of these aspects or components of micro-level instruction must be 

taught explicitly and directly, and the components include these four that we've been talking 

about so far -- the handwriting, keyboarding, spelling, sentences, and vocabulary, and then for 

all four components you really want to help students build some automaticity and fluency with 

these skills because the more automatic and fluent these micro-level skills become, the more 

attentional resources are freed up in our memory for composition. It's very similar to reading. 

When we're able to master fluently the foundational skills, we have more resources to think in 

a higher-order way and apply those ideas to our composition and when we write. So, this links 

back to our review, but it's important today 'cause we're introducing the micro-level 

component of writing. So, characteristically, with English language learners and for students 

who are deaf or hard of hearing, very often we see this shift where micro-level skills are 

emphasized or maybe what one might call overemphasized because students profoundly need 

the work at the micro-level. And I actually had a question that wasn't addressed last time 'cause 

it didn't quite fit with the content of our focus, and it was this question about would I suggest 

focusing more on the micro-skills for students who are deaf or hard of hearing, particularly if 

they, say, struggled with one of the components like spelling? Would I, sorry, emphasize the 

micro more for those students? And my answer to that is you want to attend to spelling and 

teach it explicitly, but the balance between your micro and macro is still very important. And 

the overall takeaway there is that we don't want to neglect the macro. And so, though I will be 

focusing on micro today, and it's critical -- as you all know from working with students who are 

deaf or hard of hearing. This balance is very important. This is key. And we will come back to 

that at the conclusion of the presentation when I talk to you about how to integrate these 

things in a very powerful way. So, a note a little bit on instructional time. So, I just shared with 

you this idea of balancing the micro and macro, what does the research suggest in terms of 

instructional time? Well, instructional time, the recommendation for micro-level skills is that it 

requires dedicated instructional time on an ongoing basis, and we need to have explicit 

instruction. So, there is a consistent daily minimum of 35 to 40, 45 minutes of explicit writing 

instruction. That consistent daily minimum is for both micro and macro together, combined. So, 

we're looking at explicit construction consisting of about 35 to 40 components, and probably 

within that 35 to 40 minutes is both the micro and macro, and then you add practice onto that. 

So, the explicit instruction we're talking about is the modeling that you do as a teacher, it's the 



guided practice that you do as a teacher, and then the you do -- the independent component of 

practice -- is separate from this 35 to 40 minutes. So, just to clarify if you're familiar with the I 

do, you do, we do, the I do, you do is part, excuse me. The I do, we do is part of the 35 to 40 

minutes, and the you do is separate from that, in addition to it. So, let me just show you this. 

This is a schedule that illustrates some of these ideas. So, let's look at this part first. What I just 

highlighted: 10 minutes of spelling instruction, whole group. 10 to 15 minutes of spelling, 

excuse me, of handwriting and sentence instruction, the whole class, whole group. And then 15 

to 20 minutes for composition, whole group. That whole group in this sample schedule 

represents the explicit instruction. This represents the I do, we do of instructions. So, first 

notice that the time breakdowns in this sample schedule are approximate to the 

recommendation that I shared with you just a minute ago, the 30 to 40ish approximate minutes 

of explicit instruction. The second thing to note is look at the split between micro and macro. 

Micro including spelling and the handwriting and sentence instruction is about half of that time, 

and then you've got composing which is the macro which is the other half of that explicit 

instruction. So, just an idea so you can say a little bit, but we're talking about Anita Archer's 

short writing often, not long writing seldom, and we're approaching writing across the board in 

shorter instructional segments. So, again, what's highlighted currently is the I do and the we do 

of instruction. So, then I'm just showing you here I've now isolated spelling by itself. Micro-level 

instruction showing you that this instruction might be already incorporated into reading. So, 

you might already have that if you're teaching in a whole class setting as part of reading 

instruction, and then what I've got down here, handwriting and composing then might be 

carved out for what we might traditionally think of as, quote, "Writing instruction." So, notice 

that that spelling, even though I'm talking about it today as part of writing and the micro-level 

writing can fall as traditionally taught within a reading program, and now I have what I think we 

would consider more traditionally writing instruction separated as additional instructional time. 

The final thing I want to point out here is look at the schedule and see how on the I do, excuse 

me, the you do practice opportunities, teachers meet with different small groups. So, while a 

teacher meets with a small group on days one and four, students in groups B and C are 

practicing independently. That's that practice part on their own. So, group A meets on the first 

day. So, they receive this small group-reinforced instruction immediately after the explicit 

lesson. That, to me, indicates that that group probably is the most intensive group to require 

support. Group B meets with the teacher on days two and five, and because they're delaying 

coming in to receive reinforcement after the explicit instruction lesson first is introduced, they 

are considered sort of that mid group. And then finally, C is most advanced 'cause they just 

received their small group on day three. I like this sample schedule because it just gives you an 

idea of how you can break down writing instruction. You see the micro/macro, you see where 

spelling can be connected to reading, and you also see how writing can be reinforced and 

taught in small groups. So, I realize that not all of you are working in a whole class setting, but 

for those of you who work as a paraprofessional, for example, you can see a little bit about how 

you might prioritize or balance your instructional time even if you don't meet with the whole 

class. So, right now we're checking off instructional warm-ups and organizational frames as we 



shifted here to the how. So, the how. Moving from the what to the how, we're definitely 

thinking of short writing often, not long writing seldom, and the way that we're going to 

integrate or transition from micro to macro is through instructional warm-ups and 

organizational frames, and we'll take a look at what those look like as we move into our 

content. So, this is just a short pause. As we pause here for a minute, think about your writing 

instruction and your balance of time. Are you teaching micro-level foundational skills in a more 

weighted way compared to macro-level skills? Do you have things strategically balanced? And 

just pause and reflect there. As you do that, I'm going to check in with Sue Anne and Jane and 

see if we've had any questions so far.  
 

>> No, I think we're good. We have a few questions coming in around logistics, but we are good 

for content right now.  
 

>> Okay, great, thank you. So, our next part of just warming up here is to make sure we're 

thinking about our visual learners and their specific needs since this series if focused on working 

with students who are deaf or hard of hearing. So, why does that mean for micro-level writing? 

So, what does micro-level writing mean for students who are visual learners? And here are the 

most important things we know from the research. Many deaf students do not develop 

automaticity with lower-order writing skills, and so because of the lack in automaticity and 

fluency, their writing is characterized as having very short sentences with simple verb forms, 

few subordinate clauses, and few conjoined independent clauses. And so what does that mean 

when we really are looking at student writing broadly? We often see something characterized 

as non-standard grammatical forms, and that's often reflected for those students who use 

visual language and ASL is often reflective of the form and structure of that language. It's just 

being reflected in their own written expressions. So, from a conventional writing perspective, 

however, one of the things that we could say about students who are deaf and hard of hearing 

and they're writing is that that writing can appear choppy, simplistic, and rigid. Very formulaic, 

for example. And what we're going to do through our instruction to help students move from 

writing as that is often over simplistic or choppy from a English-based conventional perspective 

is first we want to emphasize aspects of language that are metalinguistic and we want to 

promote general linguistic competence in English. So, I'm going to be talking to you today about 

micro-level writing and helping students understand how words work, how English works, and 

how that looks in writing. And then the second thing we want to do is help students direct their 

attention to these word, sentence, and discourse levels in writing. This idea of how things work 

is really important. So, micro-level instruction that helps students move from writing that's very 

simplistic and maybe stilted is to do this: we want them to number one understand what 

written letters are about and what written words look like and how to produce them. And 

that's the handwriting piece. So, we also want students to understand how written words work 

themselves. So, in the English alphabetic writing system, words consist of letter-sound 

correspondence, for example. So, the way that system works is learning spelling. We also want 

to help students know how written words work within sentences. There's almost a formula 



within sentences to teach. It's a little bit mathematical, and so when we're talking about how 

those written words work within sentences, we're talking about sentence structure. And then 

finally we want students to know what words mean and that's through the vocabulary 

component of micro-level writing. So, we will be looking now at this what component and these 

four different areas of micro-level writing. So, another very short pause. Thinking about some 

of the challenges you have with your students and their writing, what are the characteristics 

you observe when you look at the micro-level components of your students' writing? So, what 

is their spelling like? What does their handwriting look like? What kind of vocabulary words do 

they use? And what sort of patterns do you see in their sentences? Do you see if they are ASL 

users? Do you see those conventions reflected in student writing? So, just a moment for 

reflection and a quick check-in again. I don't know if any other questions have come in in the 

interim.  
 

>> No, Lana, we don't.  
 

>> Great. We will continue to have lots of opportunities just to have these short pauses and 

check-in points. So, now we're getting into the true what of macro, excuse me. Of micro-level 

writing. I want you to know the what of micro-level writing. So, we know micro-level writing is 

the handwriting, keyboarding, it's spelling, it's in sentences, and it's the words we need to 

figure out with meaning. It's the vocabulary. But in addition to knowing those four components, 

what about some instructional strategies you can take away for each of those areas today? And 

that's the part I want to get into now. Before I do that, though, I'm going to just have you 

contemplate something, and that's the importance of the automaticity of handwriting, spelling, 

vocabulary, and sentence structure, and how that influences student writing. So, imagine this. 

Imagine right now on the spot during this webinar I'm going to assign you an essay and I want 

you to write about your favorite vacation spot, and I'm open about how you frame this vacation 

spot. It can be a true travel vacation. It could be that you're thinking about going somewhere 

and you were going to describe that favorite trip or location for me. It could be a staycation. 

You might feel your favorite vacation spot is clearing space in your home, your back garden, or 

just lounging by your deck and having a barbecue. You might even be anticipating a vacation up 

at this point for our holiday break approaching at the end of the year. It could be anything. But I 

do want you to think about it. And then to really simulate, I realize some of you may not be in a 

location where you're really able to do this, but if you are and you have pen and paper handy, I 

would love you just a couple minutes here to start writing about your favorite vacation. And 

here, listen to this. Instead of writing with your dominant hand, switch your writing implement -

- your pen or pencil -- to your non-dominant hand and just try to write what you were thinking 

about related to your favorite vacation spot. So, this is something to try as I'm talking. Try 

writing with your non-dominant hand. This is not an activity that you can type. You must try it 

by writing by hand for the simulation to really work. But do try writing a few sentences about a 

vacation spot with your non-dominant hand and watch what happens with your writing. And 

I'm going to just pause for a moment in silence and let you, if you're able, to just try that a little 



bit. So, you might need some more time to really get a flavor of things, but if you continue on 

this experiment in the simulation writing with your non-dominant hand, you'll see that I think 

because of the switch I've basically thrown a clitch into your brain and your processing where 

your spelling -- maybe your vocabulary -- has been compromised. Maybe your handwriting isn't 

as neat as it might typically be when you write with your dominant hand. And I hope often in 

circumstances when I do this activity live we have discussions about the implications. Many 

participants share with me that their actual composition was impacted. Impacted negatively. 

So, for example, some participants share that they actually saw spelling errors occur in words 

that they typically would spell correctly. Some participants say that because writing with your 

non-dominant hand is so difficult and tedious, they actually decided to use shorter vocabulary 

words versus some of the vocabulary words they may typically use or have thought about when 

brainstorming about their favorite vacation spot. So, what I want to tell you moving forward is 

that this makes a difference. Micro-level skills make a difference and we need to attend to 

them in instruction, and we need to just be mindful of the balance of instructional time that we 

dedicate to them. The other thing this activity can do if you have more time to come back to it 

is that it really gives you a sense of how students who struggle with writing might feel when 

they're asked to write. So, it's a good one to really contemplate and think about. So, that 

exercise leads me in to talking about these four areas of micro-level skills. Handwriting and 

keyboard, spelling, sentence structure, and vocabulary. And we're going to begin with 

handwriting and keyboarding. For each, I'm going to do a short overview and then present what 

the instruction looks like. So, what are your takeaways today. So, for handwriting, I just want to 

remind you what professional writers say about handwriting itself and the writing process. 

Natalie Goldberg is a writer and she teaches writing to those interested in becoming writers, 

and one interesting thing she says is that writers have good fingers. I want you to think about 

that with your students. "Writers have good fingers... What people don't realize is that writing 

is physical. It doesn't have to do with thought alone. It has to do with sight, smell, taste, feeling, 

with everything being alive and activated. You are always physically engaged with the pen and 

your connected to your arm is pouring out the record of your senses. There is no separation 

between the mind and body." I think that's such a powerful way to introduce handwriting. It is 

connecting to writing and it's connected to the writing process physically, and these insights 

that Natalie Goldberg makes about writing I find fascinating when I think about youths who are 

deaf or hard of hearing. Some research-based requirements for writing is that we need to have 

a good working memory enough to hold letters in our head and our minds to be able to write 

them. We need to know the names of letters, which is why instruction in kindergarten begins 

with knowing the names of the alphabet letters in English. We've got to know how to plan and 

picture how we're going to form letters, and there is this sensory component that Natalie 

Goldberg references as well 'cause we now have a writing implement in our hand. As soon as 

we put that pencil or pen in our hand, we now have something that is sensory. We're touching 

that pen or pencil. We also have a phonological-orthographic loop involved. Basically, that's 

your letter-sound correspondences. So, we're talking about when we think about writing in an 

alphabetic writing system, often the letters, and actually it's all the letters you write are letter 



combinations we write have a phonological component that links to our memory and I'm going 

to talk about that with spelling. So, I will explain more in detail. And then finally, motor skills, as 

Natalie Goldberg mentions, too. It requires the motor skills of writing. An interesting thing to 

understand about handwriting is that handwriting instruction itself promotes fine motor skills. 

Sometimes we think that students have difficulty writing because of a deficit or difficulty with 

fine motor coordination. What we have to understand is the parallel to that, and that's that 

handwriting instruction itself actually can help improve fine motor skill coordination because of 

the actual act of writing a letter by hand. The other key piece to note is that when you evaluate 

students' handwriting and it looks poor and illegible, when I see poor handwriting, one of the 

things to note is that poor handwriting is primarily related to poor letter knowledge and 

memory, not poor motor skills. So, when we look at student writing and it's messy or not as 

legible, that can be an indicator that in the brain -- so, I'm going to show this student down here 

-- in the brain there's not a very cohesive or firm picture of what the letter M looks like, for 

example. So, I'm not saying here that you wouldn't want to have some kind of consult if a 

student had very poor handwriting. You would still want to move forward and explore that, but 

one of the things to note that poor handwriting -- messy, illegible writing -- is often the result of 

the brain not having a very solid picture of what that letter looks like and how it's formed. So, 

handwriting is powerful. It engages, as I talked to you about, many cognitive skills, and this is 

just a for your information moving forward. The research now is saying explicitly that 

handwriting must be taught in classrooms. Print in grades K-2 typically followed by cursive in 

grade three or maybe late two. And that cursive is important. Cursive we recognize now is 

important. It actually has some neurological benefits and helps kids transition in their writing. 

So, I know you might have questions about whether or not this is in your curriculum. That's 

really not the focus of today other than to share that it's important. Research now says it needs 

to be as part of the curriculum of instruction for writing. So, what is the takeaway? Here are 

some ideas on how you can use instruction to teach letter forms. So, watch the next few slides. 

There's an I do, We do, You do. So, when I want to show students how to write a letter, I model 

the letter formation. I need them to be looking at me and I need to have them see how I form 

the letter. I do need to stress how that letter interacts with the lines on the paper, and 

sometimes labeling those headline, midline, baseline or hair line, belt line, foot line are 

important props for students. Just use them consistently. You want to model that letter 

formation a number of times and then use verbal or ASL prompts here to articulate what you 

are doing. So, you might model the letter and then communicate with ASL what you've done. 

So, that important descriptor of I. When I'm writing, I start it at the belt line. Here's where I 

touch down. I touched around. Now watch again. I'm going to do it again. And then model it 

then articulate what you did in clear language, whether you are speaking or using ASL to 

communicate that. The We do is guiding students as they do it and helping prompt them as 

they write letters, and then finally, helping students have some independent practice. Here's 

some key takeaways. One of the things to takeaway is when you're working with students on 

handwriting, help students find their best and pay attention to that. So, I might model this -- 

and this is a visual scaffold to use with students. Watch me examine my letters. We just wrote 



the letter P. This is my best P. And then explain why. That visual analysis, finding my best letter, 

and understanding why is helping solidify that letter in memory. And so, you can link that back 

to the research I shared about poor handwriting, slow handwriting, illegible handwriting, can 

often reflect a student's poor letter knowledge on how to form it or what it looks like in 

memory. So, the visual scaffolds here as we talked about with our first webinar are very 

important. Here's your instructional routine to take away. You can try this out the door today. If 

you are teaching some handwriting, first have students trace. So, they could trace the letter. Do 

that about three times. Then copy the letter, meaning they see the letter on the line above. 

That's where they practiced tracing it, and now they can visually see it. They're going to just 

copy the letter on the line below. Now, they're going to put their hand on their paper and cover 

the letters, the sample they traced, and their copy, and they're going to write from memory 

three times. So, with that covered on their paper, they're going to write from memory. Kids will 

think this is interesting and it's good to try. Help them close their eyes and see if they can write 

the letter. And then review all the work and compare. And that's when you can circle and talk 

about your best letters. So, this set of steps gives you a nice instructional routine for 

handwriting. If you have students who have trouble with certain letters even if they're older 

students, you can use this routine. It doesn't take very long. Remember, short writing often, not 

long writing seldom. Look, trace this just three times. It's not 10 times. Copy just a couple times. 

Cover. From memory. That's about three times. Close your eyes. You could say write one or two 

and then compare your best. So, that process isn't going to take a lot of instructional time to 

implement. So, let me just round out this section on handwriting and keyboarding with a few 

thoughts about the keyboarding piece. So, handwriting is very important. It does help students 

improve in terms of their compositional fluency with writing, but as you all know, keyboarding 

is essential. And we use keyboarding more and more as part of our everyday world, and so 

instruction on keyboarding -- explicit instruction -- is important. Particularly when we start to 

have kids learn and are required to submit keyboarding or typed assignments. So, keyboarding 

is important to teach explicitly. Just note that it doesn't replace at this point manuscript and 

cursive. The research is still telling us that that manuscript and cursive writing is important. It 

benefits not only student writing but reading as well. So, here's my pause and process on 

handwriting and keyboarding. So, if you're teaching the younger grade, say K-3, how can you 

incorporate handwriting into your reading and writing instruction? Also, how can you 

incorporate that Trace-Copy-Cover-Closed Eyes-Compare routine into your instruction? That's, I 

think, the key takeaway instructionally from this piece. So, I'll let you think about that and check 

in about questions.  
 

>> Yes, Lana. So, we do have one question, and that is around challenges. The comment was 

that there are challenges with very basic phonetic spelling back when you were doing that 

pause. But also there was a question about suggestions for students who use a scribe and will 

assume that the scribe is because of a physical incapability of holding a pencil.  
 



>> Right. Yes. So, let me hold on the spelling component. And I'm going to be talking about 

spelling next. So, the introduction I talked about with the phonological coding in the brain. I'm 

going to cover that in more detail. And so, please write a follow-up question if I don't 

completely cover what you were thinking about relating to spelling. And the second is I like that 

prompt, that question about if students are using a scribe. And as Sue Anne inserted when she 

was conveying the question to me, that is an important accommodation for that student 

related to an identified physical difficulty, and in that case, you won't be doing this level of 

handwriting instruction that I'm talking about. You will be teaching students how to use that 

support system for writing. That's where your instruction is. How fluent and facile are students 

in terms of the supports you're providing? And you wouldn't cover the handwriting instruction 

as I articulated. What I was showing you, just to clarify, is your traditional handwriting 

instruction for young learners in K-3 if they don't have those supports, which is a good 

clarification. Great. Well, holding that spelling question because we're going to talk about 

spelling next. Again, again, because of our webinar time, I'm just giving you a little summary of 

each of these areas. I know we could get into spelling in greater detail, for sure. So, spelling 

does impact writing in ways I'm sure you're familiar as you observe your student writing. One is 

spelling errors can simply change the intent and meaning of what students write. Spelling can 

interfere with the perceptions we have of a student's writing. It interferes with composing, as 

my very short activity of asking you to think about switch your writing implement to your non-

dominant hands illustrates. It can constrain and hold back kids as they develop as writers and 

move forward. But here's, I think, the link I want to make for the question that came in. So, we 

know for students learning to read, for students who are deaf and hard of hearing, the research 

suggests the same process occurs, but when we're learning to read in the alphabetic writing 

system of the English language, those words are coded or imprinted in our brain based on the 

phonological pronunciations of words, and they become anchors. So, as we learn to read, we're 

forming connections between the letter seen and the spelling of those words, and the 

connections made are detected based on the sounds and pronunciations that are present in 

memory. Reading has been studied with the general population of students as well as students 

who are deaf and hard of hearing, and what's interesting is the same idea of coding words 

based on these phonological connections still happens in the brain, and it's fascinating because 

why would that be? It's because the English language is an alphabetic writing system, and it is 

based on a sound-symbol relationship within letters and the way that letters work within 

words. So, one of the most powerful ways to help students bridge between the sound system 

of language and spelling is through something called visual phonics. See the Sound/Visual 

Phonics. And I know the state of Pennsylvania and the colleges from PaTTAN participating in 

this webinar today continue to do deep work to train and to help those in the field understand 

visual phonics and how it works for students who are deaf or hard of hearing. So, what is visual 

phonics? It's something that's used in conjunction with speech and/or speech reading and it 

allows students to learn letter-sound correspondences in a visual, tactile, kinesthetic manner. 

And with this process, their mouth movements and articulatory features that are mirrored in 

hand cues and written symbols, and through this process there's tactile kinesthetic feedback, 



and that feedback helps link the connections between what I've talked about. The letters that 

are seen in spellings of printed words and the sounds detected in their pronunciations. So, this 

idea of using this system of visual phonics helps make this concrete for kids and it helps link the 

spellings of printed words to that phonological pronunciation that we have coded in our brain. I 

should just say, we did, and I was thankful to be included as a collaborator a few years ago. We 

looked at the use of visual phonics for students who are deaf and hard of hearing in the early 

grades and we looking at, you know, their typical scores on early reading measures and we 

found that the students who had teachers using visual phonics did extremely well on these 

outcome measures. In fact, in many cases, we saw no difference between hearing students and 

students who were deaf or hard of hearing. So, the visual phonics truly made an impact and 

helped students with spelling. It really was remarkable. We saw no differences between the 

students who were deaf or hard of hearing and their grade-age peers. So, the short overview is 

that is something to really look into if you're not aware of it. What to take away today is this 

idea that when we teach students spelling, we want to teach word analysis. Visual phonics does 

that, but we want to teach students how to examine a word, look at the parts within that word, 

and understand how those parts connect together. We did -- I think it was a few years ago now 

-- a literacy toolkit series on word analysis. I believe it's still available through PaTTAN, a 

webinar series similar to the one we're doing on the writing toolkit, and you have a good, I 

don't know, two hours on just spelling. And so we get 15 minutes of it today, but if you're 

interested in learning more, I encourage you to check out that website if you're interested in 

focusing on spelling. But just here. Look at this example of how visual phonics might be applied 

to teaching the sound pattern or spelling pattern -ight. I-G-H-T. So, that's the spelling pattern. 

There's visual cues which we can't demonstrate [inaudible] this webinar format, but there's the 

visual symbols, and what I would want to try to do is model this for kids and show how the 

onset -- the first part before the vowel -- works with that pattern in these words and makes up 

the word. So, I would demonstrate and model my visual cue and show students the "n-" and 

the "-ight" make "night," and the "oo-" and the "-ight" become "light." And really study these 

patterns and show how the words work. But, again, I model that. I model the onset in the 

rhyme. When we practice together, guided practice, we're doing the same thing together. I'm 

presenting the onset in the rhyme and students are doing it with me and we're presenting 

these patterns visually. So, there's a visual for the phonological representation, which is helping 

reinforce that connection in memory. Independent practice, same thing. So, I want students to 

learn the hand cues as well as these visual symbols and see how they connect to patterns 

within words. So, the takeaway for the short summary on spelling is that help students see 

patterns. Understand spelling rules. Patterns and principles are the way to teach spelling in a 

meaningful way. Spelling's an opportunity for linguistic development. English language learners, 

including students who are deaf or hard of hearing, can be learning meaning of words along 

with spelling. So, spelling is your vehicle often to vocabulary as well as this connection to 

understanding how written words work. So, just some guidelines on effective spelling 

instructions. So, if you were to take this checklist and self-reflect, we want frequent distributed 

practice. We just don't want word lists taught once a week and then we leave them behind. You 



want to revisit words in your word list. We want words lists that students practice by spelling 

pattern like the -ight so they can see these relationships within words. That analysis of how 

speech to print works -- visual phonics -- is the connection there. And other things here. Use 

your words in meaningful context. And I'm going to talk to you about taking some spelling 

words and helping get those into writing. Overall, students need to be taught how to spell 

words they frequently use when writing. We want them to be able to general plausible spelling. 

So, if they are using visual phonics, they can apply that to think about what a spelling of a word 

might be. And just develop a sensible sense of how words work and spelling. To teach spelling 

effectively on the instructional side it's important to really be able to look at words and see the 

principles and patterns on how words work and then connect that to your intervention. A main 

takeaway here to help build a visual scaffold is help students look at sound walls versus word 

vocabulary walls. So, don't forget that you can organize words by pattern, by principle, so 

students can visually see how words might relate and connect together. So, that, I think we 

would say in our very traditional way, that would be looking at word families, for example. But 

creating a sound wall is a very powerful way to visualize how words work when they follow a 

certain pattern, and if I know one particular word, I know another word. So, some takeaways 

for this. If you're not currently using visual phonics or aren't aware of it, I recommend that you 

take next steps to learn more and look into its use. Also, think about how you can organize 

students' spelling around patterns and principles. If you're not using a spelling program that 

does that, think about how you can maybe organize some word lists that might be better for 

students learning spelling. And then the takeaway for writing. We want kids to get some of 

their spelling words into writing. So, when you have a spelling list that you're using based 

around a certain spelling pattern and you see an opportunity to bring some of those words into 

writing, include those as suggested. I would love you to use, you know, two or three of these 

words from this list of five words when you write, for example. So, you do want to help kids get 

those spelling words into their own writing. So, a pause here on spelling and see if you have any 

questions.  
 

>> Lana, we haven't had any specific questions about this content, however visual phonics did 

come up several times asking about training opportunities. So, for the largest audience, to let 

them know that PaTTAN does offer a training in each region across the state. Pittsburgh area, 

Harrisburg area, and then the Eastern part every summer. But if there is a local capacity of at 

least 15 participants, we may consider coming out and doing it onsite. However, it is also a 

supply-demand type of situation with only a couple of us that can do the training. So, if you 

want more information on that, contact your local PaTTAN deaf education consultant.  
 

>> Yeah. Thank you, Sue Anne. So, let's get into sentences here a little bit as our third area of 

micro-level writing. So, with sentences, often we think about sentence work or sentence 

constructor as grammar. And I just want to reinforce the first bullet, that traditional grammar -- 

and that includes underlining nouns, circle verbs -- is a very, very small part of how grammar 

should be taught. So, think about that. The traditional grammar, when we look at a list of 



different sentences and we want kids finding certain parts of speech, that's a very small 

component. Good grammar, however, involves understanding the way words, phrases, and 

causes interact with each other to create meaning. So, I hope you're hearing the theme of this 

webinar is that when we're thinking about any micro-level instruction, we are working to help 

students understand how letter formations work, how letters and letter patterns work within 

words when we spell them, and here with grammar how words, phrases, and clauses work and 

interact in a sentence to create meaning. So, a lot of what we thinking about micro-level 

instruction, to me, is help students learn the formula. Help them unlock the patterns to how the 

English language works when it's in a written print. So, like all other areas of micro-level writing, 

we need to explicitly teach sentence structure, which really means that sometimes as teachers 

and instructors we've got to review our knowledge, but grammar as a means of identifying 

parts of speech by itself we now know is ineffective as a method of teaching writing. We must 

teach it as it applies. So, rather than the circling of adjectives, adverbs, nouns, et cetera, we 

want to teach grammar as it applies to generating phrases, clauses, and sentences. And I'll 

show you what that looks like. Most importantly, we want to convey to students when we are 

looking at how sentences work, it's about the job words play in that sentence. This is big. If 

you're taking notes, circle this slide. It's about the job. I want you to internalize sentences and 

teaching sentence structure as teaching students about the role words play, the job students 

have in a sentence. William Van Cleave has done a lot of training at PaTTAN about the focus of 

sentence structure and teaching grammar and mechanics. I'm going to be sharing examples 

from his work as I show you some ideas for instruction, but do note that he's got a couple of 

really great webinars on PaTTAN's website. It's part of PaTTAN's Literacy Initiative, and I think if 

you just search his name, William Van Cleave, those should come up. But if you want more 

about sentences, that's something to explore. In addition to William's work, there's a couple 

other resources I wanted to share with you. One is the Sentence Writing Strategy from the 

University of Kansas Center on Research and Learning. The University of Kansas has several 

different modules related to reading and writing instruction, and they have a wonderful one on 

sentence writing, and it teaches basically the formula to students on how to compose and write 

good sentences, and it's step-by-step and very explicit. The Fairview Program some of you 

might recognize. It's a program for students who are deaf or hard of hearing that really looks at 

language at the levels that I'm discussing, and it helps students bridge and make those 

connections between what ASL looks like, for example, and how that might look in writing or at 

the sentence level. And so, that very systematic and explicit work to bridge between ASL and 

English is part of that program and it has some of the aspects that I'm getting at now. So, this is 

a pause and process just to get the idea across. So, if a student asked me, "Okay, what part of 

speech is the word man?" I need to respond to the student as, "Well, what is it doing in the 

sentence?" Because look at the words below -- man, jump, sock, smooth. Why don't you just 

for a minute think about the role or the job those words can be in a sentence. So, for example, 

man can have a couple different jobs, right? It might be a noun. How else might it be used? 

Jump, for example, can have multiple roles in a sentence or multiple jobs in a sentence. It could 

be a noun. So, think about that. Can you think of the different ways that those words can be 



used? And this is quick. So, look at that. So, man, for example, very often we think of it as a 

noun but it also can be, "Man the harpoons," or, "Man up," for example. And the rest of the 

answers are provided here. So, jump. We often think of it as a verb first and foremost, but it 

also could be used as a noun. So, what I'm trying to get across and reinforce is the idea of just 

simply spending time identifying if a word is a noun, an adjective, or et cetera, isn't always as 

effective. We're got to reinforce and twist the response to what part of speech. It's all about 

the job the word is doing in the sentence. So, here's your instructional takeaway today. What 

are the elements of a good sentence structure lesson? There's a few components. The first is to 

explicitly introduce the concept clearly and succinctly, and you want both visual and verbal 

descriptions. The second is to have students identify the element in pre-existing sentences. 

That is your traditional grammar, but notice I have in parentheses, "A brief portion of the 

lesson." The third here is to have students conduct activities such as sentence expanding, 

combining, imitating to practice their knowledge and application. The forth is have students 

create their own examples of the element so if I've taught nouns, now I want students to create 

their own example with nouns, then have students share those examples with the class, and 

then we can use those student examples to clarify, to answer questions kids have, and expand 

upon student knowledge. So, that's a discussion component. So, this basically gives you the 

structure or the routine of good sentence structure. So, here are some key aspects to this 

instruction that I'm going to pull out to you and show. So, here, these components help 

students identify. So, that's that traditional underlining activity of grammar. Expand. So, I want 

a section of my sentence structure lessened to help student is expand their sentences and ideas 

into more sophisticated ones. You want them to combine sentences and then finally create 

something on their own. Let me show you what that looks like. This is from William Van 

Cleave's materials, but he's got these components clearly articulated and so I want to use these 

examples. So, look at this. We're talking about adjectives. So, this is after I've an explicit very 

short lesson to clearly explain and discuss what adjectives are. Now, we're going to have 

students underline the adjectives in the following sentences. Note at the very end I give kids a 

clue to how many they're looking for. So, three in parentheses they're finding. Three and 

number two they're finding. The next is to expand. So, in the sentences below, I'm going to ask 

students to add at least three adjectives to each sentence to make it more descriptive. It could 

be two adjectives. You can adjust that to student level and learning. Combine. So, here's some 

sentences. I want you to combine them into a longer sentence. And then finally, write your 

own. So, here's a prompt. Write a sentence using these adjectives and then we're going to talk 

about that at the end and share them with the group. So, there's the formula represented in an 

activity worksheet. So, I encourage you to look at William's materials, but I think you can 

certainly take away an application this idea of identify, expand, combine, create. Notice there 

aren't many, many examples. There's only two or three per item, and that's also key to keeping 

this short writing often, not long writing seldom. Here's a similar example but for writing 

prepositions. So, the identify, the expand, the combine, and the create. And you have this in 

your materials and you can come back to this slide and review the actual text if you're 

interested. Let me transition now from instruction to activities. So, what are some activities 



that you can use to enhance and get kids excited about learning sentences and parts of 

sentences and the jobs words have. So, the next set of things I'm going to show you I consider 

more an activity and would be used to help enhance or review the content you're teaching. So, 

if you're talking about introducing nouns, verbs, adjectives, and adverbs, a great way to do it is 

find nouns, for example, in your classroom. You could visit the playground or if you go on a field 

trip and then generate nouns about that experience. You can examine a picture or watch a 

short video and discover and identify nouns. You can apply those same activities to both verbs 

and adjectives. So, what you're doing here is showing the dynamic aspect of the job words have 

in language. This is a visual scaffold, but a takeaway here is, I'm sure some of you might be 

using this, but to remind you that you can certainly color-code parts of speech to make it more 

visual. Another powerful way to review sentence structure is sentence unscrambling. So, 

basically have students unscramble cards with words on them to try to make a sentence. So, I'll 

show you how that words. So, here are my word cards, and I might give these word cards to 

individual students in my class if I have a whole class. So, if I had a whole class, one student 

would get the capital "The," T-H-E. Another one would get the "in" card. Another student would 

get "mouse," et cetera. If I had a small group or I was working as a paraprofessional, I might 

have actual word cards, something tangible and printed on index cards, for example, where my 

small group or my individual student could manipulate the cards themselves. So, let's look at 

that. So, here's an example. If you had written these words down and were thinking, "Well, 

how can I create a sentence that's exactly what I want the students to do?" I want them, if I'm a 

whole class, to come up, have conversations with each other, figure out how they could 

structure the sentence in a way that makes sense, and my students in this class talked about it. 

They figured out the words and they made meaning by putting together "The tiny mouse 

gobbled the yellow cheese in the kitchen." In the kitchen is a prepositional phrase, and if we've 

been talking about those I would have those three students kind of link arms and connect each 

other as a set. "In the kitchen." So, that's visually evident by how students are holding their 

cards. So, one fund thing to do is play with language and have students recognize that they can 

switch some words around and still preserve meaning but change the meaning of the sentence. 

So, an example. Watch the adjectives tiny and yellow. I would have those switch and it still 

makes sense. "The yellow mouse gobbled the tiny cheese in the kitchen." Another thing we can 

talk about is moving the prepositional phrase to the start of the sentence and then having the 

rest of the sentence move down and that still makes sense. And as you do this activity, you can 

have students figure out the punctuation. If I move the sentence as visually displayed here, the 

little girl holding the T-H-E with a capital T will have to talk about changing the letter of that 

particular word, but you can see how you can take a concept that you've been working on and 

work with a sentence through unscrambling and sorting. Word maps are excellent visual ways 

to represent language, and this is from William Van Cleave's work, and it shows prepositions. 

So, don't forget. You can show things so visually. Grammar-building charts as well help students 

learn how to play and manipulate words in a sentence so they can see how words work and 

how a job dictates how words work in a sentence. So, a final word on mechanics. Just think 

about when you're creating your edit/revise sheet for macro-level writing, have it reflect what 



you're teaching at the sentence-level and you can separate elements taught in isolation like 

your punctuation, your commas, your capitals from the actual elements of structure that you're 

teaching. So, on my edit/revise sheet, I sort of have the mechanics part which is the capital, 

period, comma, from the elements talking about the job that we're looking at and examining in 

explicit instruction whether we're talking about prepositional phrases or use of adjectives or 

even more complex things like using commas before coordinating conjunctions depending on 

how complex you get. A couple notes here. Very important. I want you to get excited about 

creating writers' notebooks as we move on this journey through writing, and this is a good time 

to bring it up. So, a writers' notebook is a wonderful place that you can help students organize 

writing. So, to link back to webinar one, if all my students had a writers' notebook and they had 

the POWER strategy in front of that notebook -- so they know every time they're going to write 

-- they follow the plan, organize, write, edit, revise. It's right there in that notebook for them to 

use. Idea lists. We talked a little bit about that. Keeping idea lists for story ideas, topics, 

brainstorming, all in a writers' notebook. Writers' notebooks can be traditional. They can be, 

you know, three-ring binders. They can be file folders. Or they can be virtual. So, if you are 

using technology, writers' notebook, all of this can be digitally organized as well. To bring it 

back to today's topic of micro-level writing and prompts and tools for sentence-writing. Some 

tools to help support students as they work with sentence structure are, for example, have a 

section on signal words. So, what are words that help, you know, add information within a 

sentence? Or conclude a sentence? So, words like, "at the end." What are words that you use 

to sequence time? You might have a list of words for sentence construction. So, word lists to 

illustrate examples of conjunction, relative pronouns, et cetera. Punctuation examples could be 

there. Any sentence-building you worked on in those examples or templates could be there. 

And if you're working with older students and you're starting to teach formatting, you could 

have the formatting guide as well. So, yeah. Think about now having students go to a single 

location and have a section of their notebook where they can, at a very minimum, see the type 

of sentence you've been practicing writing during your sentence-writing instruction along with 

some examples of it, and maybe some that they've generated on their own. That way, when 

you're macro-level writing and composing, tell students to go back and edit their work and let's 

relate to the content I said about students who are deaf and hard of hearing writing more 

simplistic, more rigid sentences, and you direct them to go back and say, "Let's write a 

compound sentence." They then have a place to look up and link back. So, just an idea on that 

writers' notebook. So, before I move on, a multiple choice for you. What is the most useful 

approach to teaching students how words work in a sentence? Is it A: To help them memorize 

tricks such as adverbs usually end in -ly? Teach students to understand the function or jobs of 

words in a sentence? Provide students with worksheets where they are asked to identify parts 

of speech independently? Or D: None of the above? So, I'm hoping this jumped out at you and 

that you are carrying away the idea of helping students understand how words work in a 

sentence and learn the job or function of words. So, here's the pause and process opportunity 

for the sentence component of micro-level writing. What currently works well with your 

sentence-writing instruction, and what can you take away today to improve or enhance it? How 



can you make sentence-writing more visual? Through color-coding? Through sentence 

unscrambling or word sorting within sentences? Or using word mats, grammar-building charts? 

There's lots of ways to make language visual. So, those are your takeaways and it gives me an 

opportunity to just check in and see if there are any questions about the sentence component 

of our webinar.  
 

>> No questions as of now.  
 

>> Okay. Thank you. So, we're going to head to vocabulary to finish out micro-level writing. So, 

a review: we've covered the handwriting piece, the spelling piece, sentences, and now 

vocabulary, and you know this. I think in a profound way more than other teachers about the 

importance of vocabulary and how that vocabulary connects to students' thoughts, emotions, 

relationships, the way they interact with their community, culture, and just overall reality. So, 

the vocabulary helps us form thinking and so that idea that words link to worlds and our writing 

is a way to articulate it and express that is pretty profound. So, in order to write well, we need 

to have a rich and varied vocabulary. So, vocabulary is part of thinking how to support students 

in writing instruction. There's a lot of information here. I'm going to highlight actually the first 

and the last bullet with you at this point. First, we need to help students know both definitional 

and contextual knowledge for words. Basically, that means yes, students need to know the 

definition -- how to define a word -- but they also need to know how to put that word into 

context and use it. And the final bullet is saying that a way to help students acquire vocabulary 

is to be aware of how words link to other words. That's called semantic linking or semantic 

mapping. The way that semantic mapping works is that we conditialize it. So, we can help 

students acquire words by helping them link to other words in meaningful way and we can do it 

visually. One fundamental way to teach vocabulary -- and this is your instructional routine 

takeaway for this section -- is to very explicitly teach words. So, introduce a word, tell students 

the word's meaning, illustrate it with examples, and then see if students are understanding it by 

prompting questions for discussion. This example vocabulary instruction is beautifully 

represented by Anita Archer in this video web link. It's called "Dynamic Vocabulary Instruction" 

and it's very clear, explicit, and concrete, and it's a routine which is what I love because you can 

apply it across content to all words. We also had an, oh, sorry, back up. Also had an opportunity 

to talk more about vocabulary as part of our toolkit series for students who are deaf or hard or 

hearing, and if you're interested in that full two hours on vocabulary, there's a resource to find 

related ot that. How do we help kids bring vocabulary into their writing? I'm going to link back 

and remind you now about the writers' notebook. And rather than just having words and their 

definitions, think about having a section for vocabulary in that writers' notebook where you 

organize by topic. So, for example, you might have a section where students list words that 

they can use if they're going to write about animals. Or if the topic is clothing, you might have 

students write some words that relate to that topic of clothing. And there's some other ideas 

here on topics or categories for word lists. So, you would have animals, for example, and then 

the students would write different vocabulary words that would come up and they might use if 



they were writing on that topic. So, by doing that, by the way, you are helping students start to 

semantically expand their word knowledge by a category basis. Another example of how to 

expand vocabulary is to link back to the sentence work you did. So, here's an example. We're 

talking about nouns and some questions that might prompt students to think about how to 

define or describe these things. This would be an excellent chart or prop sheet to include in a 

writers' notebook. Another way to organize words particularly if you want to connect back to 

your work on sentences. Let's say you've done lots of spelling lessons on nouns. Let's just call 

this, instead of naming words, nouns. Have students just write all kinds of nouns. So, for 

example, when they're writing, as a writer if they're stuck on figuring out a word that needs to 

serve the job of a noun, now they can come back to their writers' notebook and say, "Oh, I've 

got a bunch of nouns here. I need to figure that out because my teacher says I need to look and 

make sure there's a noun here in this sentence." So, by categorizing, you give students a way to 

link back not only to their content that you've been talking about in sentence structure 

instruction but also a very functional way to write. Describing words or adjectives also can be 

listed in different categories. Thinking trees. This is just an example of a way that I might show 

words that relate to transportation. So, rather than a wordlist, it might help kids to see this 

visually. So, if you're using these visual representations already in your instruction, just bring 

them into your writers' notebook. Have kids organize them and know they can find them there. 

I like concept ladders for older students. So, for example, I might have the concept of let's just 

say war. What are the causes of war? Effects of war? Language associated with war? A word 

that might mean the same war. Historical examples. Contemporary examples. Evidence of, and 

literature connections. So, concept ladders also help students pause, take the time to think in 

depth across the content, and use the language associated with it to build vocabulary, and 

would be great, if, you know, if I have to do this: write an essay on the Civil War and I had a 

concept ladder in my writers' notebook illustrating some of these connections. I now have a 

place to look. So, I've showed you some ways to semantically organize vocabulary visually, and I 

also shared with you a very easy explicit vocabulary instruction routine to directly teach words 

and bring that word knowledge into context through examples and non-examples. So, this 

takeaway is thinking about how you can continue to incorporate vocabulary/learning into a 

writers' notebook, and then visualize vocabulary in the words you're teaching kids in some kind 

of semantic way. So, I'll also check in if there are any questions on vocabulary.  
 

>> No, there aren't any questions on vocabulary.  
 

>> Okay. All right. Well, that is okay. And it'll give us a transition to the how of micro-level 

writing. So, up to this point in our webinar, we've talked about the what. So, the core 

components of micro-level writing, handwriting, spelling, sentences, vocabulary, and I've given 

you some instructional strategies to help teach those what components. So, now we're going to 

talk about this how piece. Part of micro-level writing, when we're thinking about balancing 

micro-level and macro-level instruction is how to integrate micro-level with the macro. The way 

that we're going to think about integrating it and help transition students from the subskills of 



writing into composition is through scaffolding, and I know you're probably very familiar with 

scaffolding, a term used quite frequently in education, but let's just review it and then look at 

its use for writing instruction. So, when we think about scaffolding, we're giving students 

supports to facilitate their transition from something assisted to eventually independent 

performance. And gradually those levels of support decrease as the students become more 

capable of doing whatever you're asking independently. So, you can scaffold from easy tasks to 

more difficult tasks. You can scaffold something from being more adult-directed to child-

directed. But you could also scaffold materials themselves, and all along thinking of how you're 

introducing a manageable amount of information, sort of focusing on what you're teaching, and 

that is what students are providing when you're using scaffolding within instruction. So, here's a 

writing sample I wanted to share, and this was just typical examples in a kindergarten class 

where the writing was unassisted. So, kids were just simply asked to write. So, this other 

kindergarten class was given some kind of scaffolding on sentence structure, how to start a 

sentence. And I know you're looking at kindergarten writing here. It's very simplistic and not 

quite reflective of real writing. But the difference between this to this shows to me that there 

was some element of support or scaffolding to help kids begin to write and have their writing 

reflect more of the traditional composition. So, this is where--whoops. I want to bring back the 

what, excuse me, the how, and to show you how to scaffold through the use of instructional 

warm-ups and organizational frames. So, instructional warm-ups are very important because 

they are going to help you strategically integrate micro and macro instruction. I shared this 

information in the macro-level webinar, but I brought it back again because it reinforces the 

strategic integration. To facilitate the transfer of micro-level skills to composition and integrate 

the various writing components in resource-limited working memory, micro-level and macro-

level instruction need to be taught together in the same lessons so they become functionally 

integrated. This links back to the questions some of you have. You know, I know for many 

students who are deaf or hard of hearing, the micro-level skills are critical, and very hard, right? 

Because it feels like such an immense thing to focus on in your instruction. But what we're 

learning from the research is that the micro and macro need to be taught together so students 

see how those micro-skills make sense within the context of composition, and that integration 

helps them become truly functionally integrated for students so that there's meaning and 

understanding that those micro-skills just aren't isolated. So, what we're trying to do is 

strategically combine the micro and the macro -- the lower-order and higher-order -- and what 

we're going to do to help do that is use an instructional warm-up where we warm up a micro-

level skill for a short five minutes. I'd say ten maybe's even too long, but five to ten minutes. No 

longer. And then we apply it to micro-level instruction in composition. So, where would I put 

this instructional warm-up? I want to make the case and tell you that this warm-up is not 

considered explicit instruction. It's considered a warm-up. I would have the micro-level warm-

up in the time that I break down writing when I'm doing macro-level composition. So, I would 

always warm up, particularly for students who struggle with micro-level skills. Always warm up 

the micro-level then get into my composition. Very clearly, however you still need to have the 

time carved out for explicit instruction. So, what do these warm-ups mean? So, here's an 



example. So, let's say with young kids. We're going to write some stories and maybe our story's 

going to feature a son and has a main character named Sam. So, before I'd work on our stories, 

I want to warm up some of the letters we're going to use on our writing. I have a very simple 

handwriting activity sheet here where you can see the trace, the copy. There's a cover because I 

can fold that paper to the line on the page. See the line there? And then have kids not see the S 

and write them from memory. I can compared my Ses. And then just for the sake of warm-up, 

I'm going to have kids trace and then copy F, C, P, M, T. Just trace once and then copy once. The 

little dots, by the way, are starting dots. Some kids need that prompt on where to start the 

formation of their letter. But this is a very simple let's warm up the letters that we might use 

when we're going to write, and if I do have kids writing a story in kindergarten about S, things 

that start S-, Sam and son, this is perfect. So, here's another example. Before we work on our 

stories, let's practice writing the words we'll use to describe beginning, middle, and end. And 

so, I have first, next, next, and last written here. So, I might have kids trace, copy, cover, 

compare first, next, next, and last. Or, if they're older, I just want them to write first two times, 

write next four times, write last two times. Something like that. We're going to warm-up these 

words that we want to include in our writing, and then I'm going to prompt kids to make sure 

that they're using these transition words first, next, next, and last in their writing. You can 

warm up through sentences or sentence-starters, too. So, for example, if you're teaching 

opinion writing, you might have students practice writing a few prompts, a couple sentences 

before beginning. So, your warm-up can be specifically based on some of the micro-skills you're 

teaching and then showing students how to get into their writing when they write a 

composition. We can warm-up spelling words. So, as I showed you before, we were learning the 

-ight, the "-ight" pattern. And before we work on our science report, let's practice writing some 

of our -ight spelling words and we're going to use light and night in our science report. Warm-

up vocabulary. So, we've been using synonym cards. That's an example on the right-hand side 

of the screen for the word first. Other words that are the same or could be used for the word 

first are beginning, start, and opening. Before we write, I want you to practice writing all those 

words on that card. Write first. Practice writing begin. Write start. Write opening. Get those 

words in your head and practice writing them because when you write your summary about 

birds, I want to see at least one of those words in your writing. So, warm-up vocabulary. I'm 

going to practice writing these vocabulary words. So, we're going to use these words when we 

write about Rosa Parks -- courageous and thoughtful. And if you really were noticing details, 

you would have seen that these were words we practiced when we wrote adjectives. So, I could 

have students practice writing those words, and we're going to then get them into our writing. 

So, notice that this is another to create sentences. So, what I might do here is totally link and 

align this back to my sentence-writing instruction. So, I'm hoping through some of these warm-

up examples you see the link between the micro and the macro, and for students who are very 

reluctant or really true, struggling writers, having this warm-up either warming up on certain 

words, spelling, you can even warm-up sentences. So, give students the topic sentences that 

they need to write, or the transition sentence. So, you might give them three sentences instead 

of words to include if they need more support. So, you can certainly vary that, but the idea of 



the instructional warm-up is to help functionally link the micro and the macro so students see 

that connection. So, think about this pause and process multiple choice. And instruction warm-

up that helps students practice writing words or a sentence before planning or writing a 

composition that would include those words or sentences from the warm-up is an example of 

strategically integrating lower order and higher order processes, instructional scaffolding, 

micro-level and macro-level instruction taught together in the same lesson so both become 

functionally integrate, or D: All of the above. It's D. It's all of the above. We're integrating lower 

and higher order. That's just different terminology for micro and macro. I talked to you about 

how we are scaffolding, right? From micro to composition. And that these things are linked in 

this instructional warm-up so they become more functionally integrated. So, thinking back on 

the idea of instructional warm-ups, how can you design and incorporate instructional warm-ups 

in your writing instruction moving forward? So, really think about your students' needs here. 

So, if you really have students who are having trouble writing more complex sentences, for 

example, your instructional warm-up might be let's practice writing one or two at most 

sentences that have the complexity and you can use that sentence in your writing. For some 

students, you might want to focus on a spelling pattern. For younger kids, you might want to 

just get their hand moving and have them practice a few letters they're going to write. Other 

kids, you want the key vocabulary because they get to writing and they never connect the 

vocabulary that needs to be in a composition. So, let's talk about some key words related to 

content that you should include when you write. Again, these warm-ups can be at the letter, 

the word, or a sentence-level. And it can be truly based on your students' needs for writing and 

the sorts of lessons you're doing in micro-level writing. So, you definitely want to make the 

alignment. All right, I'm going to check in. See if there's any questions about this concept of 

instructional warm-ups.  
 

>> No, there are not.  
 

>> Okay. Great. Well, I hope, yeah, you're using this pause and process opportunity just to think 

about some next steps and take some notes on all this moving forward, and we will have an 

opportunity at our follow-up PLC to address some more questions. I know sometimes questions 

come up as you implement versus as you hear the content. So, finally, part of the how of linking 

and integrating micro and macro is through the use of organizational frames. I think many of 

you might be using organizational frames, but I want to talk to you about their importance, 

where they make sense in instruction, and a little bit about use. An example of organizational 

frames is that we use a close procedure. So, basically, a set of sentence-starters with some 

signal words or phrases, and then a blank for students to insert or complete that sentence. The 

organizational frame follows the patterns commonly used in narrative and informational text. 

So, it's representative of the type of text structure we want students to use. Organizational 

frames are a learning scaffold. They're a structured approach for using writing as a learning 

tool. They frame. They basically serve as a frame that can gradually be removed as students 

become more familiar with text structure and expository reading and writing. And most 



importantly, hear their visual representation of key ideas in text. I'll repeat that. Organizational 

frames are a visual representation of key ideas in text. So, it shows students how ideas are 

linked, how sentences work. Now, not just in a sentence, but how sentences work within the 

context of text in potentially a paragraph. So, an organizational frame can vary based on 

student need. It can provide as little or as much support as needed. You can have an 

organizational frame reflect narrative or fiction text. It can also represent nonfiction options as 

well as argumentative. So, it's basically anything representing that text structure. And what's 

key about it is that when you look at the organizational frame, you want to make sure that how 

you're structuring it includes key transition words or the phraseology in the sentence structure 

that's typically included in that type of writing. And just to the right-hand side of the screen is 

an example of an information passage about clouds. So, "Clouds are. Sometimes I see blank 

when I look at clouds. I like clouds because." And the students fill in. The sentence frame, if 

you're carefully aligning your instruction, can also allow students the opportunity to fill in the 

blank in areas where they have practiced skills at the micro-level. So, clouds are. That's a 

perfect opportunity to insert vocabulary, descriptive words that describe clouds. You might 

have worked on that sentence structure so kids are just expanding -- the idea that you did 

during your sentence work. So, it's really a nice opportunity just to have kids takes the next step 

into writing through this scaffolded structure. One of the questions that came in and we didn't 

address at our first webinar was the question about what do you do when you find yourself 

doing more of the writing for students? Because students, you know, you're trying to provide 

support, and as a teacher you might be scribing for your students because they don't have the 

skills to completely write with cohesion in a composition like a paragraph, for example. And the 

answer to that question is through the use of organizational frames because if you can prompt 

at just the right level, you're now having students take ownership for filling in components of 

vocabulary, letters, words, or even the sentences that they might know. So, just more 

examples. I mean, these organizational frames can be at the sentence-level like sentence stems 

if you need to work at a sentence-level. They certainly can be at the paragraph level. On the 

right, you can see that this one includes some prompts and selections, for example we're 

talking about all about me in this case, and in the second sentence it says, "I am a," and in 

parentheses there's actually a choice there. So, the level of scaffolding from the visual on the 

left to the right show progression. One is more highly-prompted, the one on the right is less 

prompted. Here's an example of that. Very clearly articulates the first, second, third, finally, 

those words of transition. So, that structure is here if that's something that students are 

learning. Again, reflected just slightly differently with different terminology, different words. 

For those transitions, this is then, next, finally, after this. So, we're learning about sequencing. 

The first part of the process. So, the ones I'm sharing are about sequencing. There are so many 

great resources out there on organizational frames, and one I wanted to tell you about is this. 

Anita Archer shared her organizational frames with PaTTAN and they have been provided 

online as part of PaTTAN's MTSS Initiative in the MTSS Initiative Live Binder for Writing, and 

she's got two resources that have bundled sample organization frames for use across a variety 

of different text types and structures. So, the way that you basically find these things is you look 



for the Multi-Tiered Systems of Support Initiative on PaTTAN's website, and the longer website 

is listed there. Once you find the MTSS page, on the far right-hand side of the screen, you'll see 

the MTSS Writing Cohort Series. You'll select that and then you'll link to its Live Binder. Please 

note that when you get into this MTSS Writing Cohort Series Live Binder, an access code is 

required. The access code is listed on the main webpage that you'll be coming to, but in case 

you get confused that an access code is required, it's listed here. It's simple. It's MTSS, in caps, 

hyphen capital W. So, note that there's a lot of resources there, and organizational frames that 

have already been put together and written. So, here's a multiple choice to help us conclude 

this section and pause and process. Which of the following characterize why the use of 

sentence stems or frames help improve student writing? They give students a framework to 

support thinking and writing. They encourage the use of content vocabulary. They provide a 

scaffold for academic language. All of the above. It is all of the above. It is a framework for 

thinking and writing. I talked about how you can include the vocabulary representing that 

content there, and it does scaffold the academic language that we want to see in written 

expression, and links micro and macro. So, which of the following characterizes how? So, we 

talked about why we're using organizational frames, but what about how we use them? So, 

which of the following characterizes how the use of organizational or paragraph frames help 

scaffold student writing? Is it because key ideas, patterns, and vocabulary in text are visually 

organized through the use of a cloze procedure? Students complete a blank graphic organizer? 

Key ideas are presented in an outline format? Or none of the above? And you're thinking back 

to the definition I started with, and it is because things are organized visually. This is a visual 

scaffold. So, though a graphic organizer has some sort of structure to it, it's not the level of the 

visual scaffold we're talking about with an organization frame. The organizational frame is 

reflecting the structure of writing. The key idea is the patterns, the text structure. Graphic 

organizers can reflect that, but not in the level of detail and the key for A is that a cloze 

procedure is used, that fill-in-the-blank prompting to help students learn the structure of 

writing. So, this pause and process concludes organizational frames. I want you to think about 

how you're currently incorporating organizational frames in your writing and can you be more 

strategic about it? How can you use organizational frames to basically help increase student 

writing? And I prompted here so I would remind myself to link back to the question from our 

first webinar. So, basically, decrease your scribing to help students write. So, I know 

organizational frames are powerful tools and many of you might be using them. So, your next 

step is to think about how your organizational frames are reflecting the text structure you're 

trying to teach, the vocabulary you're trying to help students learn, and if you can look at those 

tools that you're currently using and think about linking more specifically to your micro-level 

instruction -- so, for example, very specifically having students practice the same sentence 

structure that they're learning when they're learning grammar and mechanics in sentences. 

Have them work on that when they're writing within an organization frame. That's the kind of 

integration that will help make that micro and macro more functional and meaningful for 

students. So, any questions on organizational frames?  
 



 

>> No frame questions.  
 

>> Okay. All righty. Well, this is a perfect opportunity to transition, I think, to pull it together 

and talk about next steps. So, we've had an opportunity in our webinar, in our two hours of 

time, to think about micro-level writing, and one key piece I told you we would focus on is the 

what of micro-level writing, and that is defining what micro-level writing is about, what it 

consists of, and the components to think about when you think micro-level or foundational 

skills are the handwriting/keyboarding is one, spelling, the sentence writing, and vocabulary. 

And within each of these areas I talked to you about some instructional routines or strategies 

that you could take away and bring to your classroom to make this instruction more powerful 

and explicit while maintaining the instruction within the short writing often not long writing 

seldom focus. We also spent some time talking about the how. So, the how is with students 

who require detailed micro-level instruction like students who are deaf or hard of hearing, how 

can you help bring those students into the macro-level purposefully and meaningfully? And we 

talked about two strategies there -- the use of instructional warm-ups, and the use of 

organizational frames. So, I'm hoping this helps you transition those skills that you're teaching 

at the micro-level and helps get kids to bring them into their writing through these techniques. 

Finally, a couple things. We talked about the what and how with micro-level writing today. A 

couple of last minute things here. Don't forget that when you participate in these webinars, you 

not only have a PowerPoint file to download and access, but you also have a resource packet. 

There's always a resource packet with tools aligned with our session and a workbook 

sometimes with additional practice and reflection questions for you to take away. Another 

good to know app for graphic organizers -- and I'm going to give credit to Jane Freeman for 

sharing this -- is something called Tools4Students. I checked it out and it's amazing. So, if you 

don't know about this, it's a $0.99 app and it's something that you can use with students right 

away. They can work on a tablet and export some of their notes or print them from this app. So, 

it gives another resource for the type of organizational frames and some of the graphic 

organizers we've been talking about, and I wanted you to be aware of it as we started to 

conclude our session. So, finally, let me spend a little bit of time talking about our next steps. 

So, we have a follow-up professional learning community on January 23rd for this micro-level 

webinar. As Jane introduced, we're going to be trying a new platform called Padlet and it gives 

us more of an opportunity to really have discourse around what works well with these 

strategies that you're trying from this session, questions you have, and will give us a, I think, 

more thorough way to debrief the content. So, we want to try this new platform and see if it 

helps us with our discussion. So, here are your next steps and what I want you to think about. 

Number one: go back and select an area of micro-level writing. It'd be great if you tackled 

everything, but also some of it's not always appropriate. For example, if you're working with 

older students, you might be focusing on handwriting, for example. But I want you to prioritize. 

Think about something you can really work on. Is it the handwriting part? Keyboarding? Explicit 

instructions? Spelling? Sentence writing? Vocabulary? And fundamentally look at that 



instruction and make it more explicit, then within that area of micro-level writing, try some of 

the instructional routines we talked about. So, for example, if you select handwriting as your 

focus, try incorporating that Trace-Copy-Cover-Closed Eyes-Compare routine into your 

instruction. If you select spelling, your task then might be if you're not currently using visual 

phonics is to look into it. Explore it. You might look at some in the resources from the word 

analysis toolkit and try to approach spelling from the perspective of pattern and principle. If you 

go in the sentence-writing direction, you might want to try some of the instructional strategies 

that I shared -- many of them from William Van Cleave -- and primarily play around with and try 

that Identify-Expand-Compare-Create strategy, or you might want to add an activity like 

sentence unscrambling into your work. You go with vocabulary, explicit instruction routine is 

something you can try. Also, think how to visually organize words through the use of semantics 

charts or word lists. So, within each you can find your direction. I'm really looking for two 

things. Just tighten up your instruction, and the second is try a strategy. So, number one is the 

what. Number two going forward is to integrate your micro and macro. Try it. Experiment with 

it. So, try instructional warm-ups and/or organizational frames. So, if you go with the 

instructional warm-ups, you're really thinking about okay, what can I have kids warm up on that 

they really could use to make their writing more fluent? And experiment. Word-level, sentence-

level. Try connecting it back to your micro-level instruction. Some of this is you have to try to 

experiment and explore this instructionally to see how it works and how to tighten it up. And 

the third, I hope, is fun and not too much of a task, but it is. Enjoy starting to look back at these 

resources and at least for one student -- maybe not all of your students -- try to figure out what 

or how you would structure a writing notebook. You can certainly do it for all students, but 

maybe you want to do it with a small group, or if you're working as a paraprofessional you want 

to figure out that structure for the writing notebook. What are you going to put in there? How 

are you going to organize it? How can you make it functional for students? Is it hardcopy 

traditional or is it digital? And so, those are some things to explore So, you've got one item to 

think about the what. The second to think about, the how, and then finally that writers' 

notebook and to have fun with that. Enjoy putting it together. So, I hope that's clear and I don't 

want to overwhelm you with micro-level follow-up. So, pick one of the areas within that -- 

handwriting, spelling, sentence-writing, or vocabulary. So, yeah. I'll pause here. Questions 

about the assignment next steps and then Sue Anne or Jane, any words from you on our next 

steps to clarify?  
 

>> Actually, yes, Lana. Sue Anne's going to give me the screen for just a moment so that I can 

share about the padlet with folks.  
 

>> Wonderful. And Jane, while I'm doing that, can one of you repeat the Tools4Students info?  
 

 



>> Okay. You want to back up the slide? There we go. Here it is. The Tools4Students is here. It's 

tools with a number four students. If you just search for that in the iTunes apps you'll find it. 

And as Lana said, it's $0.99, and I believe there's more than one version of it.  
 

>> Mm-hmm.  
 

>> Tools4Students I, Tools4Students II, that kind of stuff. But it's very inexpensive and it's a 

great resource. All right, you want to give me the screen, Sue Anne? There we go. Okay. So, for 

those of you who aren't familiar with the padlet, it'll just be a link that you click on and when 

you get there it's going to look like this, with the writing toolkits for students who are deaf and 

hard of hearing, and you can see I have here what questions or comments do you have from 

the second webinar, micro-level writing. And if you watch the screen, all I do is double-click and 

it brings up a box and now I can write my comments. That's all you have to do. You will need to 

add your name. My name came up because I'm logged in, and that way you can add your 

questions, your comments, whatever. We're going to send this out in advance of January 23rd, 

which is our follow-up session with the idea that people can put their questions and comments, 

examples, et cetera up ahead of time. We found time-wise it was really crunched last time 

trying to get to everybody's questions that people were sending in and the content that laid 

ahead to share. So, that was very difficult. So, we thought if we can get you guys to post stuff in 

advance as much as possible, that way Lana will be able to see it. She can kind of group similar 

topics together to address and hopefully we'll be able to respond to more of your questions 

and comments that way. And that's all I had to say about the writing toolkit.  
 

>> Uh-huh. Thank you, Jane.  
 

>> Or about the padlet.  
 

>> Thank you. And I think as we transition back I have a couple just concluding slides to share 

with you. When you receive that reminder in prompts about the PLC follow-up in the use of 

padlet, I think the three things I think generates a good discussion are one: what's working? So, 

share what works. What you tried and some good examples, because others can take away 

from that and I like that resource sharing. So, ideas you tried from our webinar that worked and 

were successful and you can share. The second is what maybe didn't work as well. That's quite 

okay 'cause we can problem solve and think about how to brainstorm with each other about 

things to try next. And the third would be questions you have. So, that's how I would 

breakdown my thinking about sharing, and we'll include that in a prompt when we send out the 

announcement about our follow-up. But that's it. What worked, maybe what didn't work as 

well so we can problem solve, and then questions. At the very least, share one of those three 

with each other. So, here we go. This is an important takeaway as we conclude micro-level 

writing. Want to make sure you have the code to check out as well as the code to link with 

Surveymonkey so you can complete and all the requirements for your participation today, and 



as you write that down, I wanted just to say thank you for your participation and your 

continued work to think about writing for students who are deaf or hard of hearing, and today 

to really look at micro-level writing from the perspective of what, meaning the handwriting, 

keyboarding, spelling, sentences, and vocabulary, and the instructional strategies you can use 

within that and then the how. The how of helping bridge micro to macro through the use of the 

instructional warm-ups and organizational frames. So, I'm going to just say thank you, but I will 

bounce back and I'll repost the code again on the screen for you and just my appreciation from 

your time today and your reflection about this content. So, that's it for me. Jane or Sue Anne, 

any other notes to close?  
 

>> Yes. This is Sue Anne. So, if you hold on just one moment, we will post the link in the chat 

box. We just have to find one that's live versus the one on the screen. So, we will post that in 

the chat box and we'll leave the webinar running for a few moments yet.  
 

>> I would just like to say a big thank you to you, Lana, for another excellent session. I love 

these because I always leave with so many ideas and things to try and resources to go look up, 

and I hope other people are feeling the same way. There was a quick question. The follow-up is 

half an hour from 4:00 to 4:30 on January 23rd. You will get an e-mail with the link to that and 

then the link to the padlet. I did post the Surveymonkey in the chat box. So, I think everybody is 

good. Thank you so much. Lots of thank yous coming in. The question box to you, Lana, and 

hope everybody has a safe, restful, wonderful holiday season and we will talk to you all in 

January. 
 


