
 

>> Good afternoon, and welcome, everyone. Welcome to our session, the Writing Toolkit for Students 

Who Are Deaf or Hard of Hearing, the Writing Process. Please note that there is live captioning available. 

The link is up on your screen now, and is also on the side in the chat box. In this session, participants are 

going to develop the knowledge and skills necessary to improve writing instruction for students who are 

deaf and hard of hearing. The topics include how to prepare students for writing, explicitly teach the 

writing process, and motivate students to write. As part of this workshop, participants will discuss the 

importance of defining the phases of the writing process, material selection and the use of graphic 

organizers, and writers' notebooks will also be addressed. The PowerPoint for today, along with the 

activity packet, is on the PaTTAN website and can be downloaded. There is a link in the chat box to go 

directly to the page on the PaTTAN website that has both handouts. Please note that when you get to 

that page, there's a drop-down menu in order to get both of the handouts. There's the PowerPoint and 

the training packet. So you need to click on that little down arrow in order to see both of them. As we go 

through today's session, please post your questions in the chat box. We'll be monitoring that throughout 

the presentation, and sharing them with Lana. For Act 48 credit, there will be a link posted at the end of 

the webinar, and a code. You will need to follow the link, provide your first and last names, and you will 

be prompted for the code before you can continue and complete the quiz. Please allow time for the 

credit to be posted to your transcript. Your transcript can be attained by going to the PaTTAN website 

home page. Click on training, and then click on transcripts and certificates and follow the instructions 

from there. You do have to have Adobe Reader installed in order to view and/or print those transcripts. 

And now, I'd like to introduce our presenter today. Lana Edwards Santoro is a research associate with 

the Center on Teaching and Learning at the University of Oregon. Her work in education focuses on 

exploring the impact of enhanced core reading instruction on the literacy achievement of English 

language learners, and the use of read-alouds, classroom discourse, and instructional conversations to 

build student comprehension and vocabulary. Dr. Santoro has consulted with state, local, and private 

agencies on a variety of topics, including training presentations on effective instructional strategies, 

program development related to RTI and school improvement, and reading program evaluation. She's 

also previously collaborated with PaTTAN on a multi-year project focused on the literacy achievement of 

students who are deaf and hard of hearing. If you're familiar with our literacy toolkits on our deaf and 

hard of hearing website page of the PaTTAN website, please note, Lana is the author of those, also. So, 

we're very excited to have Lana today, and thrilled to have the topic that's going to be addressed. So, 

Lana, it's all yours. Thanks.  

>> Oh, wonderful, Jane. Well, thank you, and I would like to welcome everyone to the writing toolkit 

series. This webinar is going to focus on the writing process for students who are deaf or hard of 

hearing. And as Jane said, my name is Lana Edwards Santoro, and I currently work as a research 

associate with the University of Oregon. And I'm also involved in work focused on curriculum 

development, and do some educational consulting, including my work on this series with PaTTAN. And 

as Jane mentioned, I've had the privilege to do work in the state of Pennsylvania on initiatives related to 

improving the literacy of students who are deaf and hard of hearing. And so I look forward to this 

webinar series to help extend that work. I also have worked with an emphasis on helping students who 

are English language learners, and so I draw on my experience there to highlight some of the issues that 

students who are deaf or hard of hearing face with writing instruction. But that said, I certainly open 

things up to Jane, Sue Ann, and Michelle, the consultants at PaTTAN, to interject and help me clarify 



anything specific related to students who are deaf or hard of hearing that you all would like to highlight. 

So, the way that I'm setting up this webinar is to divide the content into a few parts. So, we've got an 

ambitious agenda. But let me just talk to you a little bit about how we'll organize things today. So, I'll 

present some content, and then throughout, we'll take pause points to ask you some reflection 

questions, or ask you to process some of the information, just so we slow down the pace a little bit and 

give you some processing times. And during those breaks, I'll shout out or call out to my colleagues at 

PaTTAN, and we'll ask to see if you all have written any questions in your question box. And at those 

moments, I'll try to address what I can. So, we'll do the question asking and answering throughout the 

webinar this afternoon. And if I don't answer any questions, we will have other opportunities to follow 

up and address things, and I'll talk about that at the end. So, use your question box if you have a 

pressing question, and also, hold on to your reflections and questions, as I said. We'll have other 

opportunities to dialogue and discuss this content. So, with our agenda, I'm clearly thinking of these 

seven items in three parts. So, the first part focuses on getting a context for what we're going to talk 

about, related to the writing process within the context of this writing toolkit series. So, a few things I'd 

like to start out with is to introduce some research, just to give us a framework for understanding the 

most important things we want to focus on when teaching students who are deaf or hard of hearing 

writing. The other part of this introductory content I wanted to focus on is really thinking about visual 

learners, and how they process information, and then make those connections to how we would teach 

writing. That brings us to the third part of that introduction, and that is focusing on a process of 

explicitly and strategically teaching writing to students who are deaf or hard of hearing. So, those three 

things that I've highlighted will connect as introductory content and set a framework for us, and for not 

only today, but also for this series. So the next part, number four on the agenda, will be to talk about the 

writing process through the lens of getting kids ready for it. So we can't jump in and talk about the 

writing process without really discussing how do kids get there to start with? So I want to frame some 

things around helping your students get ready to write. And then finally, the third part of content 

focuses on the writing process itself. It talks about how we define it and how we teach it. So, that will be 

a major concluding part of our training today in the third part. And then at the end, I'll pull it all together 

with some of the big ideas we talked about in our session and talk to you about next steps. So, that's the 

game plan for today. So let's get into some of that introductory content, and consider a research-based 

framework for writing. I wanted to highlight the importance of how this content draws on best practice 

for tier one instruction for all students. So, what we'll be talking about is research-based content, what 

the research says works, foundational writing instruction related to the writing process for all students. 

And today, we're talking about specifically kids who are deaf or hard of hearing. So, we have a mind for 

what their unique needs are and how to support them. But what I wanted to emphasize is this tier one 

content in our first webinar is really the basics. So, what should be in place relating to the writing 

process for students. And so as I present this webinar, I have a feeling that you will recognize a lot of the 

practices and materials that I'll be talking about. And I want to acknowledge that. I think there are best 

practices being implemented with our students, but what I want you to think about today as you see 

some of the practices and materials you might recognize, is whether or not that writing instruction is 

meeting the needs of the students you are working with, and if not, how could you slightly adjust that 

instruction to improve student outcomes? But also this, is the writing instruction being implemented 

with consistency and fidelity? So, if you're a classroom teacher, that consistency and fidelity may need 

to require some discussions with other teachers in your building about alignment, and the same 

terminology used to define things for students. If you're a paraprofessional, that might mean looking 



and reflecting on your instruction, and considering whether or not you're consistent within your own 

instruction, within your own instructional language, and tightening things up there. So, these questions, 

I want you to bring to the webinar today and follow this idea of fidelity, and then making sure that some 

of these things that I'm talking about are in place. And if not, or if they're partially in place, how would 

you make those adjustments based on the content today to meet the needs of your students? So that's 

the lens we're going to talk about as I move through the content. So, here's the research-based 

framework. What research is saying about writing instruction for students is that we have to teach both 

micro level and macro level skills. So, micro level, on the far left of your screen, focuses on foundational 

skills, like handwriting, and keyboarding, and spelling. Sentences, learning about the syntax of structure, 

sentences as the structural level, and the mechanics of how sentences work. So you can see from the list 

there that the micro-structure is lower level or foundational skills. Macro level skills involve what we use 

to process text when writing. So, it does include sentences, but you shift from the mechanics, the 

structure, into learning how to combine sentences, write sentences through the lens of meaning, so a 

sentence, for example, by itself can tell a story. A simple sentence, right, has a subject and an action to 

it. That can tell a story. So we look at those sentences through the lens of meaning. For today, the 

writing process falls under this macro-structure. So the writing process includes the things I think you're 

familiar with, everything, soup to nuts, in terms of writing a composition. And that includes planning, 

the actual part of writing it, transcribing it, editing, revising it, and then some kind of dialogue about 

how to solicit feedback and to use that feedback to improve that composition. So, macro-structure, 

higher order, involves the processing of written text, and the key, for me, of that macro-structure, is the 

link between micro and macro. And the sentences are that link. And we'll talk about that more in our 

second webinar. Sentences link the micro with the macro. But today, we are emphasizing the far right, 

the macro-structure, the writing process, and a pause in process for you just to make sure you're with 

me. I want to ask you which of the following represent macro level processes of writing. Handwriting, 

spelling, mechanics, the writing process. So I'm asking you, of the four items there, which represent the 

bigger, higher-order components of the writing process, macro level? And I hope you're thinking about 

it. And I'll give you the answer. This is D. So the writing process. The writing process is part of the macro 

level structure of writing. So, we know from the research that we need both in our instruction. Strong 

macro level and strong micro level instruction. Look at our webinar series. We have five sessions. Today, 

we're focusing on the writing process. Then we have a session dedicated to more of the micro level 

writing. And then we get into a series of sessions that focus on some aspect of macro level writing. So, 

just so you know, we'll be talking more specifically about how to write within genre or discipline. So, 

we're talking about narrative, informational, persuasive writing, so we have a session dedicated to that. 

We have a session dedicated to how to write to learn, so writing in content area, and that focus on 

really using writing as a learning mechanism. And then finally, we're going to get to something that pulls 

our content together, and that is how do we help students move to the point where they are actually 

using strategies to become better writers, and what are those strategies, and how do we help instill 

those through our instructions? But one of the things-- that's today in our series. Let me back up so you 

can, well, let me go forward, so you can see how things lay together conceptually and visually. So, we 

have our first webinar with the writing process. I said the micro level comes into play. And then we have 

our third webinar dealing with genre and discipline-specific writing, fourth content area, and then the 

fifth, the writing strategies. And all of those connect together into a model of comprehensive writing 

instruction, so you have a visual model of what we're going to do. This is the part I was thinking about 

when I first started to talk with you about our series. This connects to the micro and the macro. I had 



said that micro and macro are equally important for students, and for students who are deaf or hard of 

hearing. As you can see, our session tilts and is more macro level weighted. So what I wanted to explain 

to you was why we're having that weight towards the macro level. And this is why. What has occurred in 

terms of instruction, particularly with struggling writers, and I'm thinking of English language learners, 

and I'm also thinking of students who are deaf or hard of hearing. What happens is that the micro often 

gets the weight of our instructional time. We put emphasis on the micro, in many cases, I'm not saying 

all, but in many cases, because that's where we see students struggling. And so our emphasis in our 

instructional time is placed in that side of the scale that focuses on the foundational skills and lower 

order writing. And that happens for all students, but it specifically happens when we have struggling 

writers. What the research is telling us is that we've got to strategically balance our instruction between 

the micro and the macro, and this is part of that research introduction and framework I wanted to 

share. So, here's the key idea I'm going to introduce now, and I will come back to it in depth with our 

second webinar. So, to facilitate the transfer of micro-level skills to composition, and integrate the 

various writing components and resource-limited working memory, micro level and macro level 

instruction should be taught together. And ideally, they should be taught together in the same lesson, so 

they become functionally integrated. That part about being taught together in the same lesson so they 

become functionally integrated is something we will talk about in the second webinar. Right now, I want 

you to think about this idea of how those micro skills transfer to composition, and particularly when kids 

have a resource-limited working memory, which I often think about with the challenges with students 

who are deaf and hard of hearing, who are holding so much in their visual memory. So we're talking 

about this idea of making sure we strategically combine micro and macro related skills. The lower order 

and the higher order. We'll talk about that strategic combination, how to balance it. You'll see that 

balance instruction in webinar two. My point today is just introducing this idea to you about the 

importance of both micro and macro, and really having you think a little bit about the weight of your 

instruction. How are you balancing your instruction? Is your scale more balanced like this? And I like this 

image, because sometimes the balance is a back and forth process, so it's not always stable. We give a 

little more sometimes to micro, give a little more to macro, but overall, our instruction combines these 

two areas of writing. The micro, handwriting, keyboarding, spelling, particularly work on sentences and 

in structure, and putting those things into context, which is the macro level. So, leaving this idea of 

instruction, you're probably thinking, well, how do I fit all that in if I'm trying to teach micro level 

instruction and macro level instruction, particularly the writing process on top of the skill work you want 

to do with foundational skills? I'm introducing this as a mantra we'll refer to in all of our webinars. And 

it's from Anita Archer, who is just a dynamic expert in the field of education. She has said the idea of 

writing instruction should be short writing often, not just long writing seldom. Short writing often, not 

just long writing seldom. So, again, shifting the perspective of writing instruction to think about 

occasionally devoting short blocks of time for writing in short, distributed sessions. So, for example, not 

on occasion, of every so often doing a long, drawn-out writing session to fit it in. We want to talk about 

short, distributed sessions more frequently. I hope that makes sense. Distributed learning. Short 

sessions more often, not long writing seldom. And let me just clarify here that occasionally devoting 

short blocks of time to writing while teaching other content, such as reading, doesn't provide that 

necessary time for students to become effective writers. They need these short sessions on an ongoing 

basis. So, I hope that makes sense. And what I want to try to do today is to show you how you can start 

to think about something as immense and complicated as the writing process in short sessions. So I'm 

going to pause here and see if there are any questions or clarifications I can help make with this 



introductory content. Here are some things to think about so far. So, first, think about your writing 

instruction. Do you spend more time teaching micro level or macro level instruction, or is your time 

more strategically balanced? And just another way to think about the same thing, how would you 

characterize your writing instruction? Is it strategically balanced? So, hold on to these questions. Think 

about that a little bit. And I'm going to pause and just ask Jane, Sue Ann, and Michelle if there are any 

questions so far for us to talk about.  

>> At this point, there are not, Lana. However, I just want to let the audience know, we are struggling 

with captioning. So if you're sitting with a group of people and the captioning is not working, please pass 

along that we're working on that. But if they refresh their screen, it might work. But at this point, there 

aren't any questions coming in about content.  

>> Okay. Well, there will be more opportunities. I'll keep pausing and we'll just check in about things as 

we go. So, now, let's bring that background a little bit more specifically to our visual learners. Here's 

some research about our visual learners. Many deaf students do not develop automaticity with lower 

order writing skills. And I'm sure, as a teacher, or in your work and instruction, you see that. And that, I 

just am reflecting the research back to probably your experience. We see students really struggle with 

composition from the perspective of micro level writing. So, constructing a sentence. And because that's 

hard, students write very short sentences, use simple verb forms, and I think you see this sort of writing 

reflected in kids who might struggle, who are deaf or hard of hearing. Now, what about higher order 

macro skills? What we see from the research with visual learners is that their composition, interestingly 

enough, is often what we would consider in the ballpark of hearing peers. That said, though it might be 

on par, many deaf and hard of hearing writers are below the norm, or report significantly below their 

hearing peers when we look at things like their semantics, and how cohesive their text might be when 

they right. So, we've got a profile here of two things which I hope reflects back to the scales we talked 

about. We've got students who have difficulties with those lower order writing skills, and that is a 

reflection of being an English language learner. You can certainly see in a student's writing, and the 

reflection of the language like ASL in their writing, just as if I worked with a student who spoke Spanish, I 

would see that Spanish, and the conventions of the Spanish language often gets reflected in a student's 

attempts at writing English. So, that's there. At the same time, we do have content that is evolving for 

those students, but we've got to pull the two together. The other common challenges for students who 

are deaf or hard of hearing is often, they don't know, this is important, what written composition should 

"look like." And this is key for a visual learner. What does a written composition look like? And if they 

don't know what that looks like, often, their writing will be short, poorly organized, and weak in quality. 

Students have difficulty executing and regulating the processes involved in writing. So, it's hard to 

regulate and self-initiate, know what to do next in the steps of the writing process. So, after I plan, I then 

do, where do I go from there? So, that self-initiation is difficult. Students don't know what content to 

include in their compositions. What happens with this is that student writing can often contain 

irrelevant and unfocused information. And then finally, students are often not fluent with those micro-

skills. And that's key. Therefore, their composition work is slow and laborious, and they make take more 

time focused on their grammar and mechanics that doesn't free up their ability to process content for 

their written text. So, part of the picture, you've got to understand when we think about good writers is 

that they know and can use a variety of roles as they write. So, good writers are thinkers and organizers. 

And in their head, they know they have to come up with ideas to write about, and figure out what 

they're going to do to organize those ideas. Then they become writers, or authors, and they take those 



ideas and put them down into a composition. Once that composition is in place, students then become 

editors, and those editors know what to look for to improve writing. So, how to make writing better by 

checking conventions and proofreading, but also looking at content they can revise. And then writers 

are also readers, because to look back at your text, you've got to read it. So, wow, writing is so complex. 

And one key to the complexity is that we have to change hats and roles and the ways we think each time 

we enter a different phase of the writing process. So, given the challenges I talked about for visual 

learners, and that students have to know how to switch in and out of these roles, what I wanted to 

highlight here is our instruction for students who are deaf or hard of hearing has to show how writing 

requires interaction. So, first, if you're thinking about your instruction, we've got to visually convey to 

students what that internal author's voice is about. My internal author's voice moves me from a thinker-

organizer to putting those ideas down on paper, to revising those ideas by editing my paper. So, I've got 

to show that visually to students. So, I've got to show those interactions. And what happens internally, 

with inside an author's head, the internal author's voice. What does that look like? The other part that 

parallels this is we can show it through our external visual discussions with students. So, those 

discussions with students show what the writing process looks like, and it shows that internal voice, that 

internal interaction, and we do that through our instruction, and by our communication with students as 

well as the kind of communication about writing that we set up between students. So I just wanted to 

take you there, with that. Another pause to reflect on, at this point in time, thinking about your own 

students, what are the challenges with writing, do you notice? What challenges with writing do you 

notice with your students? Do you see some of the things I've mentioned related to the micro and the 

macro, and how student writing sort of reflects the conventions of ASL? And, yeah, just think about that 

for a minute. And I can certainly pause real quick here, Jane, and see if anything else has come in related 

to questions.  

>> No, Lana, there's no questions as of right now.  

>> Okay, wonderful. Thank you, Michael, I appreciate that. So, let's go forward, then, and finish out our 

introduction. I want to talk to you about how do we address those challenges for students by teaching 

the writing process explicitly and systematically. So, let's take a look at that framework here to get us 

started. So, here's a big idea for you to think about. Having students write, and telling students to write, 

is not explicit writing instruction. I think you all know, but I just need to make that point. Explicit 

instruction teaching writing by showing students how to write through demonstrations, models, and 

think-alouds. It's so key for visual learners, right? Wow. So we want students to learn to write through 

our demonstrations, our models, and our think-alouds. So, if we're using ASL in our instruction, we want 

to be able to model the think-aloud by signing. Explicit instruction, I'm going to define it simply for you 

here, and I want you to hold on to this. So, explicit instruction is a structured, systematic, and effective 

method for teaching academic skills. I'm going to repeat it, just so you have it. Explicit instruction is a 

structured, systematic, and effective method for teaching academic skills, and it includes all the 

characteristics I've cited on this slide that you can see. What is the true purpose of systematic, explicit 

instruction? Here it is. We want students to understand what to do when good writers write. We want 

our students to know how good writers think. And we want them to know what their thinking looks like. 

So, what does the thinking of a writer, the kind of thinking that happens inside my head, look like? Why 

do we need to do that? And so kids can see it. Kids can see how good writers write, how they think. And 

the way to do that is through explicit instruction. So, explicit instruction, we always talk about, is having 

these phases moving from modeling, where you show students how to write or edit or revise. We then 



do compositions with students. This is often what you think about when we "group write," and we write 

together, or if you're a paraprofessional, this would be your partner writing phase with students, where 

we lead and guide them through a composition. And finally, we do have students do that part of the 

writing process we're focused on independently. So, the I do, you do, we do is part of that. So let me 

come back and make sure you can fill in the blank here. Explicit instruction is what? Just think about it 

for a quick minute. Explicit instruction is this, a structured, systematic, and effective method for teaching 

academic skills. And we're using it because we want students to see how the writing process works. So, 

a second big idea is that students are not going to internalize the writing process without seeing how it 

works. So, as you're showing them, they won't internalize it unless they see how it works. The way to 

help them internalize it is through the use of visual scaffolds, and to visually represent the writing 

process and make it concrete. So, visual scaffolds are things you know. We often refer to them as 

graphic organizers. I think of them as much broader than that. Visual scaffolds are visually rich materials 

that illustrate how good writers think and write. I can't emphasize enough, students need to see the 

writing process, therefore, to prepare for explicit instruction as a teacher, I need to show them, so I've 

got to be ready to write and demonstrating writing live. I've got to be ready to show kids what writing 

looks like. I've got to be ready to model the instructional language that tells students what I'm thinking. 

So, this idea of writing live in the classroom sometimes requires practice and preparation. It certainly 

does for me. If I'm going to write live, I have to think it through. And that's just, this is in a sidebar, that if 

you are really focused on writing this year, thinking about how to do your own PLC work about writing 

instruction, preparing your materials, and then maybe practicing with a colleague, practicing writing. 

Practice writing in a way that you would demonstrate it for kids. But the big idea here, kids need to 

visually see it. They need to know what it looks like. So, I'm now concluding the introduction content, 

our framework. So here are the big ideas we've talked about so far, related to our content. The first is 

our research-based framework for writing that we will touch on throughout our webinar series includes 

micro and macro level writing, and thinking about how to strategically combine those things. As I 

mentioned, I won't get into the strategic combination today. That's for webinar two. But I do want to 

emphasize the importance of both. We talked about visual learners, and through that conversation, I 

discussed how students who are deaf or hard of hearing have challenges with both the micro and the 

macro. I also discussed how students who are good writers think internally about the writing process 

through the different roles, wearing different hats. And I discussed how explicit instruction can help 

address those challenges that students face when they aren't internalizing the author's voice, and they 

don't know how to switch hats when they're preparing, and getting ready to write, and actually writing. 

So, that brings us to the part, I'm calling it part two, the getting ready to write. So we're moving on our 

way towards the writing process. And what I want to talk to you now about, all right, we're going to 

really, we want to help students get ready to write now. So, the third big idea I want to cover as we 

build the content is this. Kids can't write without ideas. I'll say it again. Kids can't write without ideas. 

Ideas are two different things when it comes to writing. Number one, we need to have an idea, or 

conceptualization, about the critical features used in good writing. So, if I don't have an idea of what a 

good story is about, I'm not going to be able to write a good story. The second part is, I need content. I 

need ideas about what to write about. So, if I can't pull from my head ideas about who my main 

character should be, and what should happen to my main character in a story, that's also an issue for 

students. And then you can't really get to the writing process without this introductory part. So, I hope 

you're with me on this idea here about ideas, that students need, one, some idea conceptualization 

about what makes good writing, and the second is, how do we help them think about what to write 



about? So, here we go. The first one, let's talk about the first one. How do we help students have an 

idea, or a conceptualization of what good writing looks like? What is good writing about? This part of 

writing instruction helps prepare kids. It's your getting ready phase. Sometimes it falls under pre-writing, 

and I'll talk about that in a little bit. But we're really wanting to get kids ready to write. So, one of the 

things on my list to help get kids ready to write is to tell them the features about good writing, a good 

story, a good informational passage. The other is to help them explicitly find those features in sample 

text using examples and non-examples. And then we get into some of the idea generation about the 

content and the substance of ideas. So, let's do the critical features first. Notice that I've labeled this as a 

think aloud. So this means that in your instruction, as you get ready to write, you want to highlight these 

critical features for students. So, for example, let's say that I'm going to teach students some 

informational writing. I want to teach students how to write a fact paragraph for example. So here's 

some things I might say in my instructional language. And if I were signing, I would sign this content. So, 

for example, I'm going to put myself in the voice of instruction. All right, everybody, we're going to get 

ready to write an informational paragraph. But before we do, I want you to know some important 

features about what makes a good informational paragraph great. Here's some things. The first thing is 

that an informational paragraph has more than one sentence. The second thing I want you to know is 

that the first sentence always tells the topic or the main idea. All the other sentences in my paragraph 

are about that topic. When I read my sentences, they tell facts, not opinions. And I also look at a good 

informational paragraph as being good because it always includes the most important information. So 

I'm going to pick these features to help outline what makes good informational writing good. And I want 

kids to start to learn this. So, where did I come up with these features? Well, I looked at standards. I 

looked at my curriculum. I checked what is grade level specific in terms of what kids should be able to 

write. I looked at my rubrics, what's reflected in a rubric. How can I put that language into the 

informational features? Because if kids are using that rubric, I want them to have that connection. So, 

what I want to challenge you to do is really look at your introductory, get ready for writing instruction, 

and make sure this is clearly outlined and consistent. Every time I'm going to teach my unit on 

informational writing, I'm going to use the set of features and language. So the ones I picked, I just 

picked, but I just explained where and how you would align that content to your instruction, to your 

teaching. This would also be grade-based, so our younger students would follow maybe two or three 

things. Upper-grade students could include a list like this, or maybe another feature or two. So, the 

length and amount of features you're talking about is specific to the students you are working with. 

Note that I want, ideally, to have my critical features reflected in my edit/revise checklist, for example. 

So, if I've got those in my instructional language, I want them to be reflected in the edit/revise materials 

that I use, too. So, we talked about think alouds, using that instructional voice, and be repetitive. Repeat 

those features over and over again for students. Think aloud. Now, let's apply those features to how we 

study examples of text, so exemplars, examples and non-examples. So, if I'm continuing on my journey 

of teaching students how to write good informational passages or paragraphs, to get ready for that, I'm 

going to look at all kinds of things like a read-aloud. Let's say I read aloud Bats by Gail Gibbons, or we 

talk about a book on how to make chocolate. We read some newspaper articles. We watched a movie 

about different kinds of weather. These are all informational sources that might come up in your day-to-

day routines in the classroom, or your interactions with students. I would have discussions about what 

made that content reflect the features of good informational writing, and we would go through it. So, 

here's a hint. It means that when you're in your reading, or doing any reading lessons with kids, you can 

always use the writing critical features you're having students use when they write as you do your 



reading comprehension. If, from your core program, use the same in parallel, that same instructional 

language. So, if I'm doing a reading group, I ask my students, hey, we're getting ready to read this 

informational passage. Remember what are the features of good informational writing. Let's check to 

see if the author used them, and we can apply the criteria. So you can certainly double-dip, and triple-

dip, and reinforce by bringing that criteria to other exemplars, mentor texts, or touchstone sources. So, 

another way to practice using the critical features is to work through an example of a passage, and show 

kids how they match up. So, in this passage here on fossils and dinosaurs, I'm going to check, does the 

passage have more than one sentence, and it clearly does. I think aloud, and I show kids how this works. 

Does the first sentence tell the topic, and in this case, it does. Are all the other sentences about the 

topic? Yes, and I could draw on this, mark it up, and show how each sentence relates to the main theme. 

Do all sentences tell facts, not opinions? In this case, yes. And most important information. So, overall, I 

would use this as an example, and I would mark it up. And just as I did there, I'd show critical features. 

Non-example. Same. So, non-examples are wonderful, because it now starts to have kids really think 

about, are these features there? So, here, let me show you a little bit. More than one sentence? Yes. 

Does the first sentence tell the topic? And not really. The only materials you need are fabric, dye, rubber 

bands, and a white t-shirt. So, when I read that to you there, we don't know that this is about tie-dying. 

So I point that out to kids. Are all the other sentences about the topic? No. Here's an example, and I 

underlined it, and I wanted you to see it. Fabric painting is fun, too. We're not really talking about fabric 

painting. The gist of this paragraph is about tie-dying. And then the final tie-dying is so much fun. We've 

snuck in an opinion there, so that's a no. And then some of these sentences don't connect. I'm doing this 

very quickly, but I wanted you to see the idea of the examples and non-examples, applying the criteria. 

And extend this. Apply your criteria to movies. Apply your criteria to your reading comprehension 

content, or your core reading program. Have students see this reflected in other places. They are now 

starting to see the content of writing and what it looks like, and what the criteria are. I've left in here 

some resources for you to consider. There actually are a lot of materials on the Internet, examples that 

you might pull. Here are some sites, and you just have to wade through and find examples that might be 

the best models for you. I'm going to close out this section with just this idea. I hope you remember 

times, pleasant or not, when you had a teacher who either gave you very explicit writing instructions or 

didn't. I often think of my experience in college and graduate school, and often think about classes that I 

was in where I was given, or not given, criteria on what to submit. And the feeling I had of anxiety, of not 

knowing how to write something when the criteria wasn't clear. So, I want you to make the connection 

to those experiences, to reinforce the importance of showing students who are deaf or hard of hearing 

what writing looks like, examples and non-examples. And before even getting them to write, doing the 

practice of finding these critical features in their writing. They need to see it. They know what are the 

criteria, what makes good writing good writing? And then you would certainly specify by genre. So, 

that's a little bit about helping gets kids ready to write, this idea of giving kids an idea of the critical 

features involved in good writing. So let me just pause here on this first part of getting ready to write, 

and see if any other questions might have come in.  

>> Okay, we actually have several questions that have come in. They all kind of relate to the editing 

portion, so I'm not sure if you want to address them now or later. But the first one talks about the fact 

that if they're doing peer editing, but the students themselves have very weak grammar skills, so they're 

struggling to identify, or how to correct the other person's writing, go ahead.  



>> Yeah, yeah. So let me back up a little bit. And these are great questions. So, first, let me make a 

clarification, and then I will address the actual question about editing. So, the clarification is that what 

I'm talking about now is the kind of checking that you're going to do in the getting ready part of the 

writing process. So, at this getting ready part, you're guiding students through this using a critical 

features checklist. You're modeling it, and it's through some group discussion. So you're doing this part 

of the instruction together, and you're not even at the point where you're having kids sort of work on 

that quite yet, independently. So I just want to make that clarification. You're setting kids up to write. 

But the question about, if students don't have the grammatical awareness or skills developed to find 

certain things in their writing, then what you have to do, if you are at that phase of the writing process, 

is to pull back and simplify those checklists. So, what you want, if you're having kids look for certain 

grammatical errors, or certain spelling patterns, or that's the component of the edit/revise checklist 

you're having kids do, and in partner work, they don't have the skills to do it, you have to pull back and 

make it more simple. And more simple would be, help your peer find one spelling error, or help your 

peer find an error related to, I don't know, some kind of grammar. Very, very, very specific suggestions, 

and only one or two things, not a whole list of things to look for. You want them to be able to edit within 

their range. So, yeah, hopefully that clarification, plus answering the edit/revise part helped a bit. Jane, 

any others there that I can work through and clarify?  

>> Yes, there's another one that came in that talks about her students have a tendency, looking at 

writing multiple sentences, where they just repeat the same sentence, altering it slightly. You know, just 

kind of rephrasing it, but it's really just the same sentence. So, any suggestions there?  

>> Oh my goodness. Yes, yes I do. And actually, I'm going to make a note. I have something to show you 

when I get to talk about revision, and it's an example that would apply to this. I think what kids need, 

instead of having them write the sentence, what you can do is give them, actually give them these very 

similar sentences, and then ask them to tell you what's different, and is it different enough? It's more 

like a sort. So, in that set of sentences you would ask them to review, you might have a sentence that is 

written differently, or like your model sentence. Then you might have two or three others that are in the 

range of the kind of thing kids are doing. And then you want to ask kids to sort them, to find the 

sentence that makes, you know, the information, expresses it clearly and differently. And then hopefully 

they find that sentence, put the other three in a pile, two or three, then have a discussion. So what 

made that one sentence that you picked apart and pushed aside different than these others? Eventually, 

doing that kind of sort or analysis of writing starts to get kids to look at that sort of thing in their own 

work. And then, I would have some kind of criteria on your critical features checklist, your edit/revise 

form, about good writing always uses varied sentence types or something like that. You could word that 

for your kids. So, but I am going to show you that example of sorting a little bit later in the presentation. 

I'll try to make a mental note here to connect to your question when I do that.  

>> Okay, and one final question here. Again, still on the topic of editing, but how do you go about the 

editing process without squashing the students' confidence, and then making them afraid to take risks.  

>> Yeah, excellent. What I do with edit/revise is I get real focused, really focused. So, for example, I keep 

it simple. So, editing, you might instruct them, if you're working on certain basic grammatical 

construction, even, like, I know are simple ones, like capitalization, punctuation, have them check those 

things. Then with a revision, I say, cite one good thing that you really liked in your writing. Find one thing 

that you think you can do to make it better. And it might be find one sentence to work on to improve 



clarity, or find one sentence to, I don't know your language with kids, to make it wow, to tell more. Find 

one sentence where you can tell more. So, really simple. So, a few things to find related to the editing, 

punctuation piece, then have them tell what they like about it, and find one sentence that they could 

work on to improve. I keep it simple, and then I think it doesn't, yeah, overwhelm them. And I'll show 

you, I have some examples later, too, so I will try to highlight this discussion on editing when we get 

there. Yeah, good. All right, Jane. Thank you. So, we're in the middle of this getting ready to write, and I 

know you all are thinking about writing instruction already, which is wonderful. We're still kind of back 

on helping kids get there. And here's one of the things, too, that often happens with students who 

struggle, is they don't come in with ideas. So, I talked about that. Conceptually, they don't have a good 

idea of what a good narrative looks like, or contains, or what an information paragraph includes, but 

they also don't know what to write about. Many kids don't understand that ideas in your head are the 

ones that you start to include in your writing. And so we need to help them. Struggling writers know that 

ideas come from your head, your experience, and how they get into your writing. And so, think about, 

how do you help visually? How do you help kids get their word ideas, their sentence ideas, ideas about a 

character or topic into their writing? We've got to show them where ideas come from. So, here's some 

suggestions you can take out the door. If your students don't have ideas to write about, take a topic and 

just make a list. So, for example, if you are writing a story, and one of the parts of the story that you 

want kids to talk about are things that are bright, just list generate around that topic, right? So, places, 

I'm looking at the far right column. Places you'd like to visit on vacation. Just list generate with kids, get 

them ready. You can then focus your lists by crossing out ideas and narrowing them down for what you 

want to include in writing. But list generation is a wonderful strategy. I think you probably use this one, 

but I don't want to forget word banks. Absolutely give kids some word banks. Sometimes you can even 

require, right, it depends on your purpose, but require these words get included in student writing. And 

then for a student who is struggling with that at revise, have them look to see if these words are 

included, and that's a very concrete tasks. Any kind of brainstorming, I know we brainstorm with 

graphics like this, but that helps. Another cute idea I wanted to show you was that getting kids to pre-

write a little bit with ideas can help build a story later. This one's collaborative. So, here's a worksheet. 

Basically, on the far left, I would want a kid to describe the character in some way. In the second side of 

the screen, number two, I would want to describe the character's actions, and then finally maybe some 

personality traits. This is an almost ready-to-go activity worksheet. It needs to be refined to meet your 

students' needs. So, for example, description. I might, for a young kid, just say, what's the name of the 

character? Actions. I just might say for a young kid, what does that character like to do? And then finally, 

three, just put some describing words down. If you've been talking about adjectives, what is this 

character like? Are they hungry? Are they energized? Are they an athlete? You can specify two 

adjectives that describe the character. So, it's a planning sheet, and you've got to work with my 

categories to make it clear. But here's the cute thing. If you're working within a class of students, you 

could actually have kids build the character, and each contribute something different. So, for example, 

everybody gets their sheet, and as a teacher, I say, "Okay, everybody, I want you to write down the 

name of the character." And then watch this, after everybody in the class writes down the name of their 

character, they're going to be asked to pass their paper to the right, and then now, with the new paper 

they receive, I want them to write the character's actions, or something the character likes to do, 

whatever I concretely specify. Then after that, I pass papers again, and then finish it up, and it goes back 

to the original kid. So, I think I skipped the part where names need to be on the paper of the original 

student who starts with the paper, so you can get them all back. But this idea has many aspects to it. It 



has collaborative writing. It's about getting some ideas down on paper about a character we want to 

include in a story, and it involves all kids. And again, you can specify it as simply or as complex as you 

need it to. Part of getting ready also involves, if you're having kids write summaries, don't forget to have 

kids retell first. And yes, if you're using ASL and you're having kids sign, sign first. Have students sign 

what's on their retell sheet, or have them practice signing the content on their graphic organizer before 

writing. You want kids to use the language that they experience, to work through the content, then have 

them write. So the idea here is to front-load a little bit, to front-load that transition to text by using 

language. And also front-loads edit and revision a bit, too, because you can have kids, if you retell with 

partners, for example, you can have a student watch their partner sign and see if they include a 

vocabulary word when they're signing and telling the summary of what you just read. Or you can have 

them listen for the main topic. That practice of watching for what their partner in a retell situation says, 

if they're both practicing summarizing what they read, will then just transfer into edit/revise. So if kids 

that have a lot of trouble with edit and revision try it through discourse first, then move it to the 

edit/revise process. So, it's just another way to think about it. So, we've talked about different ways to 

help get kids ideas for writing, and there are two I want you to walk away with today. The first is framing 

critical features through the use of examples and non-examples to show what good writing is. Give kids 

an idea about what good writing looks like. And the second, kids need ideas to bring into writing. So we 

talked about different ways to have them think about ideas through list-making, brainstorming, use of 

graphic organizers, and even the use of language prior to writing helps, too. That's all getting ready, 

helping kids get ready to write. So, I'm going to just pause here and do my own quick reflection. We're 

talking about the writing process today. And so, I wanted to tell you, when I make the transition now to 

the actual writing process, and problem-solving with you how you help students who are deaf or hard of 

hearing, I am today sort of thinking about kids who can do some writing. When we do our second 

webinar, and we talk about micro-level skills, I will talk about more specific supports for students. So, 

we're going to talk about big picture today a little bit as we move into the writing process. When we get 

to our second webinar, we'll talk about the more specific instructional supports. So, framing, how do 

you combine the micro and the macro effectively? How do you write some good sentence starters, or 

frames, paragraph frames to structure writing for kids? How do you support those kids who are really 

struggling with the grammar part? So that gets us into our second webinar. So, for now, I have to move 

forward, still keeping in mind that we've got to consider how to support kids through the writing 

process, but we won't be doing the deep problem solving around students who are in the really true 

beginning phases of composition, so I just want to make that clarification. So, we've been running 

through some big ideas. Our fourth big idea is that there are different ways to frame the steps of the 

writing process. So, when I think about steps of the writing process, these are things like helping kids 

know we start with planning. Then from planning, we organize. Then after we organize, we need to 

move into the writing part, and then we edit at the end. So, there are different ways to label these 

steps, and to frame them. There's no one research-based way to tell you this is the best way to frame 

the steps for students. We'll have a conversation about that in a minute. But what the bottom line is, 

we've got to explicitly teach a structured, sequential, cumulative approach to writing that includes the 

steps. And what is required of this is instructional language in your think-alouds that is consistent. So, 

for example, here is one way to frame the writing process, and to define the stages. So, here are some 

stages. Plan, organize, write, edit/revise, rewrite. Notice those follow the acronym POWER. Just note 

that. We'll talk about that further. And then after you rewrite, you can publish. Another option for 

defining the stages of the writing process might be to have pre-writing. Then you draft outline, then you 



revise, and then you might have some publishing. A third option for defining the writing process is to do 

some pre-writing, write a rough draft, revise it, edit it, do a final copy, publish it. So, my concept here is, 

you must consistently identify and follow the steps of a writing process consistently. Often, districts or 

schools have some sort of writing process identified and written in your curriculum. Other places don't. 

What happens? And watch the example here on the screen. Let's talk about a school environment first. 

If I am in classroom one, and my teacher refers to these steps slightly differently, then I work with a 

paraprofessional who has steps of the writing process outlined, and they are slightly different. And then 

I have classroom two that has a variation, and I even mean a variation in terms. Are we calling it the 

edit/revise phase, or is it edit then revise? What are the terms? What do they look like signed? What are 

the steps of the process? Kids like my character here are, no wonder they're confused about writing and 

the writing process, is because when they go to different places, or experience different levels of 

instruction, things are unaligned and unclarified. It's key to get this clarified for students. So, a task, if it 

isn't for you, or it isn't for your school or grade level is to work with that, and try to get these things 

figured out for kids. So, I like the power strategy. I like that it's plan, organize, write, edit, revise. And I'll 

show you why I like those together. And rewrite, I like that. And when students learn to become 

independent writers, they can quickly write an acronym on the top of their page, and I'm thinking, like, 

for their state assessment, and sort of know how to go through the process. They can write POWER. 

They know where to go. The idea of POWER is a strategy. It helps frame the self-talk used by writers. It's 

also a structural framework for students. They know how to think and organize in each phase of their 

writing. So, and it's research-based. It's been used in research to teach struggling writers how to write. 

So, I'm going to use POWER today. As I said, you can certainly have variations of this, but the key is to 

define it for kids and make it really clear. So, one thing, this is a visual scaffold. Whatever my writing 

process is, I want it visually presented wherever kids go. If I have that control in a school environment. If 

I'm a paraprofessional, I want this on a poster, or on a tablet that I can show students every time that 

we're going to do a writing lesson. So I just click my file and I bring this up so kids see it. But here it is. It's 

planning, it's organizing, we're writing, we're edit/revising, we're rewriting, and sometimes we publish. 

So, I will show you how to implement this strategy, but we're going to walk away from this section 

thinking about the importance of defining it for students. So I want you to take a moment and think 

about what steps do you teach, what steps will you teach if you need to refine the stages, and how will 

you visually display it? A key here is sometimes I get people excited about visually displaying it, but then 

we don't refer to the visual display, or the visual display just hanging in a classroom, or I bring it up on 

my tablet for example. If it's just there, but I don't refer to it, it doesn't count as explicit instruction. So, 

defining it is key, but using it is also important, and equally so. So, Jane, anything coming in about 

clarifying the end of that get ready to write section, or defining the writing process?  

>> Yeah. Actually, we have a question, but I'm going to hold it for right now. I think that you're going to 

be hitting that topic later on.  

>> Okay. And if I-- sounds good. And if I don't, we'll talk about it at the end.  

>> Definitely.  

>> Great. So this is setting it up, setting up the writing process. So, when teaching it, all the steps need 

to be explicitly taught, but here's the key. Not all writing samples need to be developed through each 

phase of the writing process. I'm going to repeat this. When teaching the writing process, you want to 

teach all the steps, and you teach them explicitly. But not all writing samples that kids are working on 



have to be brought through each phase of the writing process. I'll show you this visually. This is part of 

what I was saying with the Anita Archer quote. How in the world do you really make instructional time 

efficient for writing without it just overtaking everything you're doing? And this is part of it. So, short 

writing often, not long writing seldom. And here's what that looks like, and what I mean. So, look across 

the top here. We have topic one, topic two, topic three. And we're teaching kids how to write 

informational writing. So, reports, or main in details papers. So, what I'm going to do is I'm going to work 

horizontally, first. So, now look at my plan line, and I have three copies there. I'm going to model how to 

plan my first topic with kids. Just me, I'm going to show them how to do a plan if I want to write about-- 

let's say I want to write about reptiles. In my next lesson, we're going to plan together, they're going to 

get a copy of the plan sheet. I have a copy. And together, we're going to talk about a topic we read. Let's 

say it's insects. And we're co-planning together. If I feel kids are ready, next lesson might be planning, 

but we're going to give you an independent topic, and let's say it's amphibians. But knowing that we've 

worked on all these informational topics already, right? Kids have enough information to come and plan. 

What I wanted to show you is I can go horizontally in terms of my lessons, and not necessarily always 

take a sample of writing, soup to nuts, from plan all the way through the process, looking down, right? 

Organize, write, edit/revise. The other thing, maybe I'd then have kids come back in for another writing 

lesson, short writing often, not long writing seldom. And I'd say, guess what? We've got a bunch of plans 

here. We have plans on insects, amphibians, and reptiles. All this is great. I'm going to show you how to 

write from one of these plans, or organize and write from one of these plans. So I take one of the plans, 

and I model. Kids are seeing me write. Next lesson, I might, you know, do the same thing, but we might 

do one together. But not all pieces have to go through. So you might have six plans, for example. You 

write three, and kind of take it through. Part of this lesson, too, for students is this ever-evolving 

organization, is that this is real-world. This is how real writers write. And as someone who's done a little 

bit of academic writing in my field, not a lot, but a little bit, I can tell you, between you and me, I have 

far more plans sitting here on my desktop in folders than have ever gotten to the final phases of writing. 

That's just part of the process. So, this can be a strategy for you to balance your instructional time, but 

also really reflect how real writing evolves. If I have a good student writing folder, see far left of your 

screen, and help kids organize this either electronically or in a hard copy folder or notebook, we have a 

section for different phases of writing. We go look at our plans, and we move them to where we need to 

write. So, that's part of thinking about the writing process. Another big idea is use your graphic 

organizers, but don't over-use them. So keep your materials focused, streamlined, an aligned with the 

purpose of instruction. So, we want you to use a few graphic organizers purposefully and strategically, 

and that's research phase. We don't want students memorizing new graphic organizers each time, so 

really selectively think about what those might be. Here's how I sort of think about the visual scaffolds 

with the writing process, POWER, power. I have something called a think sheet that serves me when I'm 

planning and organizing. I use some kind of draft paper when I'm writing. I have an edit/revise sheet 

that's all in one sheet to do that as revise. Final paper, if I do a rewrite, and publishing could be some 

kind of special formatting. If you publish, it could be putting it into book form, it could be some kind of 

using technology or media to present the writing, so it's some special iteration. But that's it. So you can 

see I've got the think sheet, which is really my term for the graphic organizer, the draft paper, 

edit/revise final paper, special formatting. So, those think sheets, those edit/revise sheets, we want 

think sheets to be tools that help remind students of the strategies that they're using, and the dialogue 

good writers use. So, look at those tools, because the whole idea of explicit instruction for students who 

are deaf or hard of hearing is to make sure the visual scaffolds are reflecting the dialogue that I use 



internally in my head as a writer. So, make sure, again, that these tools are streamlined, and help 

prompt kids through the process. Overall, we want the tools to look different depending on instructional 

purpose and grade level, so there is that variation. And here's some samples I'll share with you quickly. 

So I like, these are just some I like, wanted to share. So, this one for example, I like the organizational 

structure here, where I can show how the topic links to key ideas and details linked to the key ideas. And 

the key ideas sort of hold the glue between the topic and the details. So you can see that with the bars 

on the far left, on how the categories link, and show the overall hierarchy of organization for 

informational writing. Another way to think about this is color-coding, so we're talking about visual 

scaffolds, and making things visual. So, thinking about color-coding, topic sentences, conclusions, for 

example, key ideas one color, details are another. So, this graphic is divided into, on the far left is a more 

simplified version where we're just talking key ideas. And on the right is an example where details are 

added, and we're teaching kids how to write with more details. Some sample sheets for young, young 

kids, a simple four square that I wanted to show you how that four square was divided to represent a 

narrative structure, so there's who, problem, solution, and then end for a story. And I also wanted to 

share a beginning and end of year sample of writing, so you can see how student writing evolved across 

the year. This was a first grader. Here's another one. I like this one a lot, and I've used it in research 

myself. So this is, again, for narrative writing. This would be an example of a page that would need to be 

printed double-sided, or have a page one and two, where you've caught information there to include 

the title of your story, and there you can plan the who, the first event, the next event, and last event. 

This I like the story or not was used when retelling. So, this shows how you can take something you 

would use for writing, but modify it a little bit and use the same exact forum for retelling or 

summarizing. I wanted to show you how you could create a writing checklist that mapped exactly to the 

graphic organizer you use. So, here's a couple examples. One lower grade, one considerably more 

detailed, and could potentially be used for upper grade students. Finally, when you think about your 

graphic organizers, think of them as dynamic. And think about how you can cut them apart, use them, 

and sort them. So, students can start to visualize how to map text structure like a puzzle. So, for 

example, maybe we've completed a graphic organizer during the planning phase of our instruction. I 

might cut it up and have kids try to organize the key ideas that come first, the details later, just as a way 

for kids to understand the structure better. And this is another way to help support kids. Really think 

about these things, dynamic and immovable parts. Overall, ideally, materials alignment is key, and we 

want to align the materials with purpose of instruction. The critical writing features I talked to you about 

in your instructional language. So, all of these things should come together. As I sort of conclude this 

section on preparing to define the writing process, I want to let you know that you should have access to 

two different documents. One is this PowerPoint, and the other is a resource packet. And in the 

resource packet, which is a PDF file, you have copies of some of the graphic organizers that I'm 

presenting in addition to some others I've provided. Again, there's no research saying one graphic 

organizer is "the best." What the research says is that graphic organizers should align with instruction. 

They should also be streamlined, so fewer graphic organizers used more strategically is better. So, here's 

some pause points. We talked about defining the writing process. I want to have you think about the 

materials you're currently using. So, what are those materials? Is there any alignment work that you can 

do to improve those materials? Also, how can you coordinate the use of writing materials within and 

across grades if you're working within that context? So, if you're a paraprofessional, is there a way to 

coordinate what you're using with teachers? The more alignment, and the more streamlining you can 

do, the better for students. We want to have them learn through visual scaffolds a consistent voice and 



visual of what good writing looks like and feels like, and what good writers think about. So I'll pause 

here, and then with our remaining time, we'll really truly talk about the writing process itself, and I'll get 

into some of the nuances about planning, organizing, writing, and revising. So, right now, any questions 

about the materials you're using?  

>> Yeah, this isn't necessarily about the materials, but the process, more.  

>> Yeah.  

>> You feel that regular, frequent journal writing, like writing in response to a prompt question, has a 

place at the macro level?  

>> Yeah, excellent question. And I think it does, and research also supports that it does. So, that idea of 

having kids write on a consistent basis to a prompt is wonderful. And I'll tell you why, some of the 

reasons why that's so key. One thing, particularly with struggling writers, it is hard to get kids in the 

process of writing to self-start, to be in the flow, to write on a continual basis. It's ongoing practice that's 

real important for writing. And by doing something like a journal, writing to a prompt, this daily ongoing 

writing, you're fulfilling the short writing often, not long writing seldom. But you're also getting students 

into the habit of writing. Writing very much, or I think of it, are like the things on my schedule that I put 

off, I have to be honest. So when I have some kind of writing task I want to do, one of the things I often 

do is say, I'm going to carve out a chunk of time when I'm going to work on this task, if that sounds 

familiar. And what happens when I say I'm going to carve out a chunk of my time to do this writing task 

or even other tasks? It never happens for me. So, you are helping kids learn that lesson, that by doing a 

little bit across time, they're also really engaging. Those journals are also wonderful sources for ideas, so 

that's another reason why journaling can be a good activity. Because if we are coming up on a topic we 

want to write, and I have students who really struggle with the idea part of it, I'd say, go to your journal 

and look at the passage you wrote on, I don't know, on the circus, and I bet you can find some ideas for 

another sample there. So, those are all the good things about using journaling and daily writing. I want 

to clarify though that that exercise, while so key and important for all the reasons I shared, is not the 

instructional piece. So, we still want to have the explicit instruction component involved, and I want to 

model it, and I want to show kids how to do it with me, and then have them do it on their own, and I'm 

going to want that to be for the phases of the writing process, that piece I'm going to show you next. So, 

in some ways, it's kind of a great segue for my next set of content. So, any other things, Jane?  

>> Nope, that was it. Thanks, Lana.  

>> Yeah, great. And a great segue question. So I appreciate that one. So, here we go. We're now getting 

into the writing process. I want to talk about what these different components look like, how you would 

teach them explicitly, and then also talk about some nuances related to student challenges, and explain 

how you can address them through instruction. Here's a big, this is a big idea, and one thing I want you 

to really take away with today. Students who struggle with writing often don't know how to write, 

because one, they don't know what the stages of the writing process are. Real writers work through the 

stages of planning, organizing, writing, edit/revising, and rewriting. What real writers do, good writers, 

published writers do is eventually they get so good they consolidate those stages, and it becomes an 

effortless flow. Just think of yourselves typing, for example, a Word document. You kind of do it all 

simultaneously. All those stages are there, and at some point, we have to show students how those 

stages are specific and concrete before we consolidate them. So, that's one thing. The second thing is 



that students need to visually see how those stages are different. One of the things, we talk about 

motivation for students. Students are very unmotivated related to writing because it becomes so 

cumbersome, and so drawn out, and so long, and everything seems the same. So, when you say, please, 

you know, we're going to do an edit/revise, and then after that, rewrite your essay, what happens is, I 

already wrote this. I wrote this already. And the reason why they feel that the rewrite is just redoing it 

again is because they don't see the difference visually in the stages as well. So, one of the things I want 

to challenge you to think about is how can you visually show that what you're doing on each stage is 

different? So, for example, when I write a draft, I do it on a different color paper. When I write my final 

copy, it's always white. You know, so things like that. Or when I get to edit/revise, I get to use my set of 

tools, including red colored pencils and a highlighter. That makes that stage different. So, it is going to 

be individualized based on you, your students, your instruction, but anything you can do to help kids 

visually see these differences also makes the writing process more motivating for them, and helps them 

differentiate it. So, let's start with planning first. Let's talk about planning. Struggling writers, and this 

includes our students who are deaf or hard of hearing, typically employ, without instruction, an 

approach to writing that minimizes the role of planning. Without good instruction, if asked to write, 

students who are poor writers and don't understand the writing process write in a very associative, 

linear process, basically bouncing from what they hear in their head to the next thing, and they really 

don't consider that overall organization. Planning up front really helps anchor students, and helps them 

plan by generating ideas. So, planning on a think sheet is about brainstorming, creating lists, obtaining 

information if we need to, that sort of thing. So, I'm going to show you an example of informational text. 

To the far right of your screen is my sample planning document. T is for topic, C is for conclusion, and 

then I have boxes in the middle to list key ideas. Note, this is a planning sheet. It's not the final written 

work. So, let's look first, how do I take this through a model we do, you do? I do, you do, we do? Just as I 

said before, with my planning sheets, I have short lessons to take kids through planning. We're going to 

do an I do or I plan, and I talk about something we read or we know about for informational writing, 

turtles. The next lesson would be a we do, for example, on snakes. Final lesson in the series would be a 

you do. I ask kids to plan, based on charts. Of course, if your students need more structure, I might have 

a few we dos in the middle, and maybe a couple you dos at the end, or I might have a you do, then go 

back to a we do, and use my explicit instruction to help kids with their planning. So, I would show kids. 

I'm going to show, look at this. We're going to talk about sea turtles. My first thing I want to talk about is 

that topic, sea turtles are reptiles. And I write it and let kids see it. We learn that sea turtles have shells, 

let's put that there on our plan, that are hard and bony for protection. Here's another part of what we 

learned from reptiles, they breathe in air and they use their lungs. And baby sea turtles hatch from eggs. 

So these are some main ideas we learned. We learned that sea turtles are in the family of air-breathing 

reptiles. Where am I getting all this information on my plan? We read it. We might have a KWL chart I'm 

pulling it from. I might have, you know, another brainstorm document visual where I'm getting this 

information and bringing it into my plan. So, that's the planning part. Now, what about organize? 

POWER, plan, organize, write, edit/revise, rewrite? Organize is step two. I'm going to go back to my 

think sheet, the ones that I planned, and here I'm going to cross out ideas I don't want to use, connect 

ideas that go together, maybe re-number the sequence. Basically, cluster, group, and category. That's 

what organization is. If you had a question, well, what's organize? It's cluster, grouping, and 

categorizing. So, on my think sheet, for example, if I do a think-aloud during my idea phase of 

instruction, I look down and think, you know, out loud, baby sea turtles hatch from eggs. That's very 

important. We should include it in our plan. But that happens first in the life cycle. It's sort of funny to 



have it here at the end. Let's move it earlier. And I just show kids. We're going to move it up here. We're 

going to circle. So, this is your point to organize. I'm going to pause and say that organizing is your pause 

to really think about what you're going to write. Organize sort of makes you slow down just before you 

write. It's your check. It's your time to check on things. It's your breath. So, organization is kind of 

important. It's your chance to really pause and think about writing before you write. So, my third step is 

actually, physically writing. And I want to show students how I move from that think sheet, or my 

graphic organizer, but my think sheet where I did my planning and organizing, and I write a first draft. 

And here's where I'm going to just give you some tips and some guidance. Really think about the tools 

that you are using. How can you visually show kids that what they're writing is a draft? Do you want 

them to use different colored paper? Do you want them to write with, you know, a pencil at this phase, 

and then a pen when they do a rewrite? Do you want them to, I don't know, visually denote it in a 

different way? You can also use terms related to drafting. So we're going to write, but this is a draft. 

Some suggestions from some researchers in the field are to use terms like, let's write a flash draft, or a 

quick draft. Some say sloppy copy, though I've heard from some teachers they take issue with the sloppy 

part of the copy. But this is in quotes, because it's an idea for you to label this somehow as draft, and to 

use materials to visually scaffold this part of the writing process as a draft. And so maybe I have 

documents that I make up quick like this that have draft written on the top. And then what I want to 

show students is truly how do I work, have the plan sheet on my smart board, along with where I'm 

writing, or I have it on an overhead, and I show the back and forth part of the process. And look, I do 

that. Myself, we do a group one where kids write, and we do a group together, and then we have the 

independent application for the right part. All right, so edit/revise, and I know there's some questions 

here. So, I'll take some time with this section, and try to think about the challenges that kids have, but 

also how you can address them. So, your writing tools include an edit/revise sheet that's aligned with 

your instruction. That edit/revise sheet is focused on what we're calling both content and structure 

levels. So, we want kids to proofread as well as look at the overall. So, editing, which I will show you in a 

minute to just reinforce, editing is really looking at the mechanics, the spelling, base, the convention. 

Revising is the overall. So, revising is the overall, can I find something to improve, or can I work with this 

sentence to add more? So, that's why those two things are linked. They can be part of the same 

checklist. One key to helping students edit/revise is to help them with reasonable, achievable goals for 

their revisions. Look at how simple these things are on the right-hand side of your screen. Go back and 

look for something irrelevant that you can cross out, or you can rephrase it differently for young kids, 

some information you don't need, or isn't important that you can cross out. Look at wording you can 

change, or find something missing that would make the sentence or paragraph clearer or more 

interesting. Those things relate to revision, but they're very specific. And if I just send you back to re-

read your work, I can focus on one of those things, for example, and keep the edit/revise part more 

focused. So, when I implement edit and revision, I do the same thing. We take our edit/revise checklist, 

and yes, doesn't it look like the critical features we had talked about when we were getting ready to 

write [INAUDIBLE]? And I go through that edit/revise checklist and look at my writing. But kids really 

need to see this happen, so before doing the peer work, model and do group edits. You'll eventually be 

able to get them to work with peers, again, keeping it very simple and focused, with goals. So, revision 

is, I don't think of revision as editing. Revision is not editing, but editing is part of revision. As I'm trying 

to communicate, revision is the bigger piece. Editing focuses more on the specific surface details. So, let 

me clarify more. Revision is the process. It's more conceptual. It's the big picture. It often relates to the 

content. Revision is about making changes to the text based on self-evaluation. Do I like that? Do I not? 



Is the sentence clear? How can I improve it? Editing is more on the surface details, like punctuation, 

spelling, mechanics. Editing ties directly to your micro lessons, so if you're working on a specific skill in a 

micro level foundational lesson, you would want to have that specific skill reflected on your editing 

checklist. So, for example, if you are teaching basic punctuation, editing would mirror that. If you're 

teaching more complex structure using commas, you would have that reflected. Editing also, it focuses 

on making changes to ensure that the text correctly adheres to the conventions of English. So, you can 

make the distinction, and basically, an edit/revise form would have an item or two related to revision, 

and an item or two related to editing. And more focused and more simplified items, based on age and 

grade of the students. So, here, more examples to help you make this distinction. So, here's an example 

of an editing strategy, and you can incorporate this into an edit/revise checklist. So, this uses COPS. 

Many of you maybe have heard this one, but I love it. It's simple, focused, and explicit. Have I capitalized 

the first word of the sentence and proper names? That's the C. How is the overall appearance of my 

papers? The O. Have I put in commas and end punctuation? The P. Have I spelled all words correctly? 

The S, for COPS. Let's contrast that with revising. ARMS, if you've heard of this strategy, is a revising 

strategy. So, ARMS, the A is adding words and sentences. So, go back, add words, or a sentence to be 

more descriptive and to capture all ideas. R is, go back and look to see if there's any words you can 

remove and be more concise. And look for words that you can move, and sentences you can move, and 

that relates to the overall fluency and organization of a passage. And then finally, are there any words 

you can substitute? So this gives you a schema, a strategy for kids. And if ARMS is too overwhelming, I 

might just teach the A, the R, the M, and the S. Or I might teach ARMS as a strategy, but then direct kids, 

if they're doing peer or self-editing, just to do the A, or just to do the M, or just to do the S. Here's 

another example of revising to help kids with this phase. After composing an essay, for example, write a 

"what I really mean is" statement and keep a copy of it. So, you've written something, but now I'm going 

to, on a separate page, just make a note of what I really mean, or "what I think I really meant to say 

was" statement, and then compare your statements. That works for older students you might be 

working with. But I think it's good. And then go back and check your work and make revisions 

accordingly. So I'm sharing those, one, because they're wonderful takeaway strategies, but two, they 

also show a little bit the difference between editing and revising. So, editing and revising are the hardest 

phase of the writing process. And so it requires extensive practice. I'm sure that's why there are so many 

questions about edit and revision. So it is about practicing, having kids practice on their own, practicing 

with you, practice during partner work and during discussions. I wrote this question because I wanted to 

tell you why revision, editing and revision is so hard. And I've written it as revision, because revision is 

the over-arching category here. So, think about this, and see if you can determine which of the following 

makes the most sense. Revision is, A, part of the reflection phase in the writing process. B, requires 

substantial metacognition and self-regulation. C, the ability to apply reading comprehension. D, all of 

the above. It's D, all of the above. Revision is reflection, which makes it very hard, right? To reflect, 

students need to change their cognition to self-evaluate, to an evaluation, and that's very hard for some 

kids without the proper supports like I showed you with my examples. Revision also requires substantial 

metacognition, because I've got to be, in the revision phase, I'm switching in and out of some of my hats 

constantly. I have to be a reader, I have to reflect. And it requires the self-regulation of knowing what to 

do and what steps to take within the revision process, which is why you want to have such a clear 

edit/revise sheet for kids. Your edit/revise sheet will help kids move through the three steps, the four 

steps, the six items you want them to check. It also, here's the big one-- revision is comprehension. And 

so if I have students who struggle with reading, and specifically reading comprehension, revision and 



edit revision is very hard. So, for all those reasons, the practice is so key. And I'm going to take you back 

and remind you that if you do a lot of the get ready up front with kids, where you are just practicing with 

a little checklist of critical features, and you're using that checklist when you, you know, see plays, read 

stories, go to the theater, go to the movie, and you're looking for what makes a good narrative or story a 

good story, you've pre-loaded or front-loaded what kids will eventually do when they edit/revise. So, 

helping your streamline your instruction and think about short writing often, not long writing seldom. 

So, let me get through the rest of the writing process, and I'll pause for questions. Step five is the 

rewrite. So, remember, plan, organize, write, edit/revise, now we're rewriting. And rewriting, we do 

want students to learn that they write out their draft, or drafts, plural, so we're directing students to 

write their next draft. If you are considering this next draft final, you do some level of proofreading, but 

it's surface details. So, yes, I move from my first draft, sorry to be so quick, to a second draft or a final 

draft. And yes, that's a real-world thing. We have kids who go through multiple drafts, and so do real 

writers. So, that final proofreading, some of you might be asking, well, what does that mean, exactly? I 

just look for little things at this point. There might be larger things, yes. But we're just looking for 

spelling, capitalization, any glaring word order issues, or errors that are reflecting some of your micro 

level instructions. So, if you've really been working hard on a certain sentence type, and students made 

an error still at the final level, they could change something like that. So, you polish. It's about polishing 

and correcting. So, here's where I wanted to link back to one of the questions we had earlier about 

students who weren't able to really expand their word knowledge beyond, you know, a simple sentence, 

enhance it. The sentence was just basically a reworked version of the first sentence. Think of that as a 

more simplified version of what I'm showing you now. One of the things that kids have trouble doing is 

understanding that rewriting is rewriting something that's different. And so one exercise for students 

that you can do on an ongoing basis to visually help them understand that rewriting is actually, you're 

coming up with different copies or different drafts is to show something like this. I've got three different 

drafts written on your screen. And if we took the time and read them and dissected them and discussed 

them together, we could actually sort these drafts, or just number them, as this was the probably, most 

likely the first draft that was written. This is the second draft that was written, and this was the third. 

And in our activity, our lesson activity, we would have the discussion about what changed from draft 

one to draft two, and how. What made the writing different? How did we change from two to three? 

Why is three a final or rewritten copy? And it really helps kids understand how writing evolves. You 

could do sorts, put these in order. So, cut out text, put them in order to show them, or you could just 

label them like I've shown on the screen. What I love is to loop back to the question we talked about 

earlier. This could work, very simply, with simple sentences that can show some variation, or don't show 

some variation, to something like what I'm showing here, paragraphs, to show how drafts evolve. So, my 

final step in the writing process is publishing. Publishing is important. Work does get published. The key, 

instructionally, is to decide what you're going to spend your time on, and what you want to publish. So, 

when you publish, publishing requires, again, a different visual form of writing. It's typed. It could be a 

book form, something we're going to display it on a bulletin board, or I love to incorporate technology 

goals with publication, so if media could be incorporated, or you can address technology goals, that's an 

avenue, too. The key here, and I am thinking, again, of a short writing often, not long writing seldom, is 

that not all work needs to be published. Not every single piece of work students need has to go into a 

final form. And that's a reality of writing. And I shared my example. I can speak for myself, but you can 

certainly read what other published writers say about that, and I have a wonderful quote from Anne 

Lamott, who is a writer, and she talks about this idea of publishing, and I'm going to share it with you. 



Anne Lamott says, "I still encourage anyone who feels at all compelled to write to do so. I just try to 

warn people who hope to get published that publication is not all that it's cracked up to be. But writing 

is. Writing has so much to give. The act of writing turns out to be its own reward. The problem that 

comes up over and over again is that people want to get published. They kind of want to write, but they 

really want to get published. You'll never get to where you want to be that way, I tell them. There's a 

door to walk through, and writing can help you find it and open it." And I just appreciate her sentiments, 

and I think they reflect the real-world realities related to publication. So, we just looked at the writing 

process, the stages, the planning, the organizing, the writing, the edit/revising, and I tried to show you 

some of the instruction, what it looks like when you teach it explicitly. Remember, we want to teach 

every single phase of that explicitly, to the point, until students eventually consolidate those phases, 

when they become efficient, proficient writers. And within those stages, too, I wanted you to think a 

little bit about how you could use your resources to differentiate the phases or stages. And that brings 

me to these pause and process questions. So, thinking about the content we just covered, how could 

you more clearly differentiate the components of the writing process in your instruction? How can you 

manipulate your materials, or think about what you're doing, make planning very clear with its 

materials, versus organizing, versus writing, editing, revising? What visual scaffolds can you use to help 

students distinguish those different components? So, while I have those questions there, I'll check in 

again and see if anything else has come up in your question box.  

>> Yes, this question goes back to the POWER acronym. And do you see that POWER instruction 

happening all in one lesson, or drawn out through the week, or several lessons? How do you see that 

structure?  

>> Yeah, thank you. It's a great clarification question for me. I see POWER distributed across many 

lessons. So, you really are stretching out, planning, and organizing, writing across a series of lessons. And 

I go back to the graphic I was sharing, where you see that writing sample, or how writing samples might 

be developed horizontally, meaning that I might have a series of lessons on planning, save my drafts and 

my students' writing file. Then I go into organizing, and I pull some of those drafts, and we organize, 

write, edit, revise. So, it is certainly a multi-lesson process. And by doing it that way, you can adhere to 

ongoing writing, short writing often, not long writing seldom. If we teach the whole thing within an 

instructional session, we're kind of starting to enter the territory of a more lengthy lesson, when it, yes, 

where we might error or float into the obstacle, we're doing it long but not often. Because POWER, to 

do the whole thing, beginning to end, does take a lot of instructional time if you do it all at once. And I 

think that's where we become at risk of doing these long writing sessions, but more infrequently. And 

we're learning from the research that that's not the best approach for writing. We want to do these 

shorter sessions more often. So, my short answer, then, is yes, multiple lessons.  

>> Okay, and one final question is on a similar vein, going back to the I do, we do, you do lessons. What 

would be the typical time allotted for these short lessons?  

>> Yeah, a great question, and so it absolutely varies by students. And thank you, I will answer this 

question, but I think that is something I can certainly bring back into our follow-up, is how to break 

down time within lessons, and what do lessons look like across the scope of the curriculum, so that's an 

excellent thing we can talk about in the follow-up to this webinar in our professional learning 

community. So, I'll break out some examples, and bring some things to that follow-up to help clarify. But 

in short, how long? Gosh, if I'm going to do a writing lesson, I think about it 30 to 45 minutes for writing. 



But I want to divide that 30 to 45 minutes between a micro level warmup, which would take about 10 to 

15, and then the remaining time on whatever writing process component you're working on. And so that 

might involve a lesson focused on planning, and it could include maybe you do a model. And if kids are 

getting it, you could do a group one within the same lesson. Or, you can-- yeah, there aren't specific 

guidelines on time, but in terms of overall instructional time for writing, the suggestion is, I'll tell you 

now from the research, is we really want kids to have some kind of instructional time for writing that's 

45 minutes to an hour a day, but when I say that, that also counts for the integrated writing kids do 

across content areas. That kind of counts to that time, as well as your direct instruction related to 

writing. So, yeah, I think about 30 to 45 minutes. I split it between micro and macro. And then I end up 

with a good 20-minute-ish chunk for whatever you're focused on within the writing process. That's my 

short answer. And it's off the top of my head. I want to bring some hardcopy examples for you in our 

follow-up, so we'll make sure those are available. Yeah, other things, Jane?  

>> No, that's everything. Thanks, Lana.  

>> Okay, yeah, of course. So let me sum up and talk about next steps. So, here's where we are. We just 

covered our writing process with our first webinar. And I wanted to hit home this idea we'll come back 

to again and again, short writing often, not long writing seldom. So, hopefully, you saw some things 

today related to the writing process that helps you think about the application of this instructional 

mantra in a different way. Your questions to me at the end, I think, are pointed in the direction that you 

are thinking about this, because very traditional writing instruction often takes kids through the whole 

thing all at once, and it's often a very long instructional session. So, our big ideas. Let me just let you 

walk out the door with the key concepts. The first is that explicit instruction teaches writing by showing 

students how to write through demonstrations, models, and think-alouds. We show it. Number two 

relates to that. Explicit instruction uses those visual scaffolds. We want to visually represent the writing 

process, make it concrete, and show what it looks like. Writing also requires ideas. I've talked about how 

ideas are important for kids to understand the critical features used in good writing. It helps them 

understand what good writing looks like. And also, we need to bring ideas to writing so we know what 

to write about. And the final big ideas I talked about were that the steps in the writing process needed 

to be defined. So, if you have a wishy-washy, vague set of steps, or inconsistent steps, a challenge and 

next step is to really think about how to define and teach those steps more consistently. And also, 

consider the instructional language you'll use. And we also talked about the steps of the writing process, 

and how we want to teach each step explicitly. But here's key to part of the instruction I want you to 

think about. Now, all writing samples need to go through each phase. We're talking about using a few, 

not many, graphic organizers more purposefully and strategically. And finally, we want kids to see the 

steps of the writing process are different. How are those steps different? How are they unique? And 

we're going to differentiate that through visual scaffolds. So, I want to end by saying we have an 

opportunity, which I'm very excited about, to follow up with a professional learning community. It's just 

a quick 30-minute check-in, but we'll be able to do some things where I can come back after my own 

reflection on the webinar. I can answer any questions you might submit last-minute and I don't get a 

chance to answer. And for one of the issues that came up today, I want to kind of, I would love to follow 

up on is scheduling, and breakdown, and time. And I'll bring some samples there. So we'll have this 

follow-up learning community together on November 20th. It's also at 4:00, and for 30 minutes, it's just 

to check in to see how you're doing in thinking about the content and how you're applying it. A few 

things, if you want to take out the door today and try, this would be my list. The first is to use some 



examples and non-examples to get kids ready to write. So, back up a little bit, and see if that makes a 

difference for students. Try some of that up-front instruction. The second is, if you haven't, or if you 

want to tweak and clarify the stages of the writing process, do it. Make it visual. And then use that visual 

in your instruction. The third is to look at your materials. Can you help visually differentiate them 

further? How can you provide more visual scaffolds? And then my final one is just enjoy writing. Writing, 

I think writing is fun to teach. I love talking about it, and teaching it myself. And when we think about 

motivating kids to write, I want you to remember that it includes all the things we've talked about, 

including setting those short, revised goals, providing great feedback to kids, and also including the 

active interaction of peer work in the process, too. All of those things on motivation we'll continue to 

talk about in our remaining webinars. So, thank you for your time and attention. You'll also note that at 

the end of this PowerPoint there are lots of resources for you to look at related to the research that I've 

discussed, as well as web-based links. You'll find additional references in your resource packet as well. 

So, I look forward to continuing this journey with you, and talking more about writing instruction, and 

having our follow-up on the writing process related to this toolkit in November. So, I think that ends it 

for me, Jane. Any concluding words from you, and we can wrap up.  

>> Yes, thank you so much, Lana. There are so many good ideas in this session. We're very excited about 

the follow-up. This is something new that we're trying, because we know often, you leave a webinar, 

you go back to your class or your students. You try to implement something, and then you run into some 

challenges or roadblocks, but don't have the opportunity to ask for any more support. Well, now, we're 

trying to provide that. So this is your chance to come back to Lana and say, hey, I tried this, or share a 

success, and get some more information. So, that's the 30-minute follow-up. Now, the next, the other 

thing I wanted to make sure everyone knew is December 19th is the next webinar that we're having. 

That's the micro level writing, and with January 23rd being the follow-up session for that webinar. So, 

December 19th and January 23rd. They are posted on our training calendar, so you can go ahead and 

register. In the chat box, you will see, there is the link to the SurveyMonkey on the writing process. I 

know it says 11/2017. That's okay. This is the link for today's webinar. Please note the code. You might 

want to write the code down before you go to the SurveyMonkey so you can still see it. We'll leave it up 

for a little while so people can copy it. But you'll need your code. You need to put in your full name, first 

and last name in order to take the quiz, and that's how you get your Act 48. We will be posting, or 

sending you, rather, a link for the follow-up session. Everybody who attended today's webinar will get 

an email that has the link to the follow-up webinar on November 20th. I think that's everything. Thank 

you all so much for attending, and Lana, thank you so much for such great information. And I'm excited 

to hear how people do, going out and trying it, and coming back and giving us some feedback.  

>> Yeah, thank you, Jane. I'm very excited, too, and I'm selfishly excited we have a series to work on 

together, so it's nice to have the follow-ups. 


