
>> Hello, and welcome to the "I'm the Deaf-Blind Liaison...What Do I Do Now" webinar.  I'm Jane 
Freeman, and with me is Lynn Fox.  We're both educational consultants for the Deaf-Blind project at the 
Pennsylvania Training and Technical Assistance Network, or PaTTAN. 
 
You are probably familiar with this, but the mission of PaTTAN is to support the efforts and initiatives of 
the Bureau of Special Education, and to build the capacity of local educational agencies to serve 
students who receive special education services.  The Pennsylvania Department of Education's 
commitment for each child is to ensure individualized education program teams begin with the general 
education setting with the use of supplementary aids and services before considering a more restrictive 
environment. 
 
This webinar has three primary goals.  First, we want to more clearly define the role of the deaf-blind 
liaison for you.  We also want to provide some of the foundational knowledge around this disability, 
knowing that you come to this role from many different backgrounds.  And finally, we want to make you 
aware of resources that may help you and your team as you move forward and provide services to 
students with deaf-blindness. 
 
OSEP, or the Office of Special Education Programs, is the federal office which provides funds for our 
Pennsylvania deaf-blind project.  Here are the goals for this project.  And as you can see, number six, the 
goal is to build a regional network of local liaisons.  That's where your role comes in. 
 
>> So who are our liaisons?  Our liaisons come in all shapes and sizes, and they play different roles 
within their respective organizations.  As the dedicated deaf-blind liaison, our goal is that you can be the 
point person for families and staff when your LEA provides service to a student with deaf-blindness. 
 
As the point of contact, the deaf-blind liaison is uniquely positioned in between PaTTAN and their 
districts and LEAs.  Our liaisons ask questions, questions such as, who needs to be on this team?  What 
information is needed?  Do you have current vision and hearing information?  What are or will be the 
student's learning, environmental and communication needs?  Our liaisons also seek assistance.  Does 
the team need additional resources?  So our deaf-blind liaisons are representatives from each IU, and 
these specialized schools. 
 
Now that we've highlighted the role of the deaf-blind liaison, let's next learn more about deaf-blindness.  
Deaf-blindness means that the individual has both a significant hearing loss and vision loss.  It can 
manifest itself in many ways across both the vision and hearing spectrums.  Sometimes it is affiliated 
with a specific syndrome, and sometimes the ideology is unknown.  The individuals with deaf-blindness 
are unique, each presenting their own amazing talents, and each presenting the educational team with 
unique challenges.  The children you see here represent the wide variety of this disability, and many are 
our own Pennsylvania children. 
 
So as the collage of students represent, no two individuals with deaf-blindness are alike.  Planning for 
the education of children with deaf-blindness can be challenging.  This webinar is intended to give you 
an overview to provide support.  And as John McInnes says, "Deaf-blindness is a unique disability which 
requires a unique approach to support and a unique system to deliver that support." 
 
>> Here we have an overview of the federal definition describing the dual sensory loss of both vision and 
hearing, and how it impacts educational needs.  It's important to also know that vision loss and hearing 
loss are not necessarily static; they can progress throughout a child's life and educational career.  And 



this progression of hearing and-or vision loss will impact the programming for that student.  We also 
know that educational environments change, students' abilities change and grow, and their educational 
programming needs to grow and change along with them. 
 
When we look at how people learn in general, we can break it down in terms of the modalities used.  
The primary modality is vision, as you can see here, then hearing, and then smell, touch, and finally 
taste.  A student with deaf-blindness, then, has a disability which affects 94 percent of their learning 
modalities.  This is profound.  We need to consider how to provide access to learning for our children 
whose primary modalities are limited. 
 
This is a wonderful quote that sums up the learning needs of an individual with deaf-blindness so 
succinctly.  We haven't just combined two disabilities, but rather, deaf-blindness is exponentially more 
complicated.  The O-H-O-A, or OHOA, or Open Hands, Open Access modules can be found at the 
National Center for Deaf-Blindness website.  They are a series of self-paced modules designed to help 
train an individual to become an intervener.  We're going to talk more about the intervener and 
intervening process later; however, the modules contain a wealth of information for anyone interacting 
with a student with deaf-blindness as a teacher, a paraprofessional, related service provider, family 
member, administrator, and more.  We're going to share a short video discussing the unique needs of 
children with deaf-blindness. 
 
[VIDEO] 
>> While we know in terms of helping educate the general public, it really helps to put a face to 
something, to help people identify.  That's impossible within our deaf-blind community, because there 
isn't a typical portrait of someone who is deaf-blind.  Deaf-blindness is incredibly diverse.  It's one of the 
most diverse disabilities out there.  Because deaf-blindness is so rare, and families are usually the only 
ones within their community who know the most about deaf-blindness specifically as it relates to their 
child, they are constantly put in the position of having to help educate others about deaf-blindness, and 
about their children.  And this goes across the board.  It means educating medical professionals about 
deaf-blindness, and the medical issues that need to be addressed.  It's helping educate the educators 
about deaf-blindness, and the educational strategies that might work best for their child. 
 
>> I was a teacher of students with visual impairments for 30 years before I had that first child with 
deaf-blindness.  And what I didn't know about a child with deaf-blindness would have filled a room. 
 
>> The deaf-blind learning style is so unique.  I don't know who said it first, but they were right.  They 
said it's not deaf plus blind, it's deaf times blind. 
 
>> All humans crave connection.  Communication, the exchange of ideas and feelings and thoughts is a 
way of creating connection. 
 
>> It's very complex.  And every deaf-blind person, child, is totally different.  But deaf-blindness is huge.  
It's huge. 
 
[WEBINAR] 
>> As you can see from these demographics, there really is a significant range in the types of vision loss 
an individual with deaf-blindness may have, ranging from low vision up to total blindness.  Keep in mind, 
however, that even with a mild acuity loss, amounts of visual information become unclear or 
unavailable. 



 
The same range is true for hearing loss for those individuals with a diagnosis of deaf-blindness.  With a 
mild to moderate hearing loss, auditory information becomes distorted or unavailable. 
 
Most of our students in Pennsylvania are dealing with additional disabilities other than the deaf-
blindness, so this creates a need for highly individualized and specific supports to be in place in order to 
support learning for the student. 
 
Here are some of the common causes of deaf-blindness.  There are many more, but we've listed some of 
the most common.  You may see some of these terms in the paperwork that accompanies a referral, or 
in the student's records.  So links to several national organizations have been included here to assist 
your team to find additional information to learn more about these syndromes and causes. 
 
>> With a severe vision and hearing loss, the impact can be overwhelming.  We have looked at the 
demographics and common causes of deaf-blindness.  Appreciably, this data shows how varied the 
students can be.  Although each child is truly unique, they share a common need -- access.  First and 
foremost, deaf-blindness is a disability of access.  For example, in the typical classroom, we use our 
vision to see what the teacher is holding and describing, to see what the other students are working on, 
to see when our neighbor is getting into trouble for not being on task.  We use our hearing to know how 
our classmate answered the question, to hear the differences between the vocabulary words, and to 
hear the joke that the teacher shared with the class.  In other words, we use our vision and hearing to 
be a participating member of a group.  So next, let's look at how this lack of access impacts the 
development and learning of children with deaf-blindness. 
 
All of us learn by interacting with our environment, beginning as infants.  We see and hear the world 
around us, and as we become mobile, we explore it through all our senses, near and far.  Being unable 
to access this environment can cause a cycle of limited exposure, which leads to limited understanding, 
which furthers the limited exposure, and so on.  It is extremely challenging to make sense of the world 
around you when you only have access to fragments, or parts of the message.  Let's look more closely at 
typical learners, and learners with deaf-blindness. 
 
Typically developing children with normal vision and hearing learn naturally in three ways; directly, 
secondarily and incidentally.  The triangle image shown on this slide depicts the proportional 
relationship for each type of typical learning.  At the base, incidental learning makes up the largest 
portion of lifetime learning because it occurs naturally and automatically, due to the constant flow of 
sensory information.  It is how most information is learned.  For example, a young infant learns to 
anticipate lunch because they are sitting in their highchair watching their caregiver prepare their food by 
putting it in a bowl, warming it up in the microwave, listening for the end beep, to then be served lunch.  
Simultaneously, the caregiver is using language to describe what it happening, labeling items and 
otherwise interacting with the child.  All of this is incidental learning. 
 
Secondary learning, then, makes up a slightly greater portion of overall lifetime learning, and happens 
by listening to another person teach or present information.  Listening and learning from this webinar is 
one way you are engaged in secondary learning.  Located at the top of the triangle image, direct learning 
involves hands-on experiences.  Direct learning makes up a relatively small portion of overall lifetime 
learning. 
 



Conversely, for children who are deaf-blind, the triangle of learning is inverted.  The typical way of 
learning does not occur naturally for these children.  In this model, direct learning encompasses the 
greatest proportion for how children who are deaf-blind learn over their lifetime.  Hands-on experiences 
are essential, and are the best way to learn about the world.  Secondary learning is difficult, due to the 
combined vision and hearing loss.  And lastly, incidental learning for children who are deaf-blind does 
not usually occur, due to the lack of consistent access to visual and auditory information. 
 
>> Think about all of the interactions that happen throughout the day for a student, both at school and 
at home.  These interactions are how we learn all of the roles we play in life, as a son or a daughter, a 
friend, a neighbor, a student, and so on.  There may be challenges to engage in meaningful, reciprocal 
interactions, and with the language or communication that's inaccessible to students with deaf-
blindness.  They may lack opportunities to observe the communications of others, and to participate in 
communication themselves.  So when these interactions are difficult to access, it can result in 
misunderstandings, which, in turn, may result in challenging behaviors from the child with deaf-
blindness. 
 
For all of us, we need to have our basic needs met before we can focus on academic learning.  One of 
our basic needs is to feel safe and to be able to trust the people around us.  When working with children 
with deaf-blindness, we need to recognize that experiences can sometimes be puzzling or frightening, or 
even overwhelming.  Students need the opportunity to be invited to explore and allowed time to 
process what's happening around them.  Specialists working with these students need to be familiar 
with specific strategies and supports unique to children with deaf-blindness, in order to facilitate their 
trust, and therefore, their learning. 
 
We've discussed how unique these children are, and how challenging their instruction can be.  However, 
when appropriate instructional strategies and evidence-based models of support are employed, 
students with deaf-blindness can make the most of their educational opportunities, which will lead to 
more productive and meaningful lives. 
 
>> To understand the impact of dual sensory loss, let's look specifically at each of the senses involved, 
and the impact of vision loss and hearing loss individually.  Before we explore the functional and 
educational impact of vision loss, we want to provide a global overview of terms you may already be 
familiar with.  Legal blindness is a level of vision loss that has been defined to qualify for social security 
and other medically-related services.  Legal blindness is having a central visual acuity of 20 over 200 or 
less in the better eye with best correction, or a visual field restriction of 20 degrees or less.  The graphic 
on this slide illustrates the impact of these visual acuities.  Having 20 over 200 roughly means what a 
person with 20 over 20 vision can see at 200 feet, a person with 20 over 200 acuity must be at 20 feet to 
see the same thing. 
 
Normal peripheral fields are 160 to 180 degrees horizontally, and 120 degrees vertically.  Imagine 
looking straight ahead at a target such as the center of the crosshairs presented in this image.  Raise 
your arm straight out from your side, shoulder height.  The point that you can see your fingertips is the 
full range of your peripheral visual field.  A restricted field of 20 degrees or less is the threshold to be 
considered legally blind.  However, educational need is not based on this legal definition. 
 
Here is the educational definition to be eligible as a student who is blind or visually impaired.  As with 
any disability, there are two parts of eligibility; the definition and the impact on education.  So there are 
a variety of terms used to describe a person with visual impairment.  The term "visual impairment" is 



used collectively to refer to people who have either low vision, or who are blind.  Or, visual impairment 
can be referred to only those with some level of functional vision and a continuum of degree of vision 
loss.  Functional vision is any vision that can be used to plan and perform a task.  Blindness is described 
as the absence or severe reduction of vision, and also presents with variability.  Cortical vision 
impairment, or CVI, is a form of visual impairment that is caused by a brain problem, rather than an eye 
problem which results in varying vision.  Your teacher of students with visual impairments is your 
resource for more specific information on the types and the degree of vision loss. 
 
This picture here illustrates normal vision, 20 over 20, with or without correction.  This is considered 
typical vision.  Our central vision is the vision we use when looking straight ahead, and allows us to read, 
drive, see sharp details.  Different eye pathologies can impact the central field in a variety of ways, 
causing blurry and-or cloudy vision, blind spots or floaters.  These pictures are examples of central field 
loss.  Depending on the degree of central field loss, some students learn to compensate, to look around 
the voids and the blind spots by turning their heads, called "eccentric viewing," to look past the blind 
spot to see with their peripheral vision. 
 
These photos here are examples of peripheral field loss, and show the variants of degree of loss due to 
the type of eye pathology.  Peripheral field losses are general progressive in nature, and impacts not 
only learning, but also travel and safety. 
 
>> Next, let's take a look at the specifics of hearing loss and its impact on learning.  There are different 
types of hearing loss, and each has different implications for an individual.  The first, conductive, 
typically involves the middle ear, and can be the result of many different causes.  It could be fluid in the 
middle ear from colds, it could be an ear infection, which is known as "otitis media."  It could also be due 
to allergies.  This type of hearing loss can often be corrected medically, or even surgically. 
 
A sensorineural hearing loss is the result of damage to the tiny hair cells in the inner ear, or cochlea.  
Excessive noise and age can both lead to sensory neural hearing loss, but the most common causes for 
children include exposure to certain diseases such as rubella or meningitis, reaction to some drugs 
including antibiotics, low birth weight, head injury.  Sensorineural hearing loss can be hereditary, also.  
There's no treatment for the damaged hair cells, but a child with a sensorineural hearing loss may be a 
candidate for a cochlear implant. 
 
A mixed loss is a combination of both conductive and sensorineural hearing loss.  Then finally, for any of 
these losses, a progressive hearing loss means that as the child ages, the hearing loss worsens over time. 
 
When we look at hearing loss in an audiogram, it's important to understand the terms that are used.  
"Decibels" refers to how quiet or loud a sound can be.  Some examples of loud sounds at the bottom of 
the audiogram include truck, drums, jet engine.  Examples of soft sounds that you see across the top of 
the audiogram include leaves rustling or birds chirping.  The right side of this audiogram shows the levels 
of hearing from normal hearing down to a profound hearing loss, while the decibels are indicated on the 
left side of the audiogram, going from 0 down to 120. 
 
The frequencies refer to the tone of sounds from low to high.  Examples of low tones on the left side of 
the audiogram include a truck engine or a jackhammer.  Examples of high tones, towards the right side 
of the audiogram indicate the whine of a jet engine or a vacuum cleaner, or birds.  This is often 
described as the clarity of sound.  Think about when you're tuning into a radio station and how the 
sound can become more clear or less clear as you're trying to tune in.  Speech sounds fall in the range 



from about 20 to 60 decibels and 250 hertz to almost 8000 hertz, and they are plotted on this 
audiogram for you, and refer to the "speech banana," due to the shape.  You can see it in the light blue 
section here.  So knowing the student's specific range of hearing loss, both with and without 
amplification, is extremely important. 
 
>> Next, we'll hear an example of a hearing loss as it goes along the continuum from mild to profound.  
I'd like you to imagine that you are a student, and this is your teacher, and you are expected to master 
this content.  As the video progresses, you will also see a small audiogram in the corner which will tell 
you the severity of the loss, and will have a line showing the hearing loss as it compares to the speech 
banana.  Not only does the sound become quieter, but it becomes more difficult to understand as more 
and more of the speech sounds are unable to be heard.  Please do not adjust your computer volume 
during this simulation. 
 
[VIDEO] 
>> One, two, three, four, five, six, seven. 
 
>> Aha!  You're on my apartment building on Granite Avenue.  You owe me 300 bucks.  Give it up! 
 
>> Fred, take it easy!  It's only a game. 
 
>> Wilma, I'm just like them big tycoons, I play to win.  Now, Barney, pay up or get out of the game. 
 
>> Guess I'm busted. 
 
>> That's one down and two to go.  Betty, it's your turn. 
 
>> I don't have any more money, either.  You've got it all. 
 
>> Then I'll take a mortgage and your [INAUDIBLE].  Well come on, shake the dice, will you?  Don't just 
sit there like a dummy. 
 
>> I will not have you talking that way to our guests! 
 
>> Come on Barney, I think we'd better go home. 
 
[WEBINAR] 
>> The impact of hearing loss is not something easily seen or determined, and can vary tremendously 
between students.  Additionally, factors such as the degree and severity of hearing loss, the age of 
diagnosis, the level of early intervention, the age of amplification -- all of these things have an impact on 
a student's development and learning.  One of the main impact areas is in the development of 
communication and language.  Lack of access to early language typically results in a delay in 
development.  You may also hear the term "language deprivation" used to refer to that lack of access 
during the critical years of language development.  Speech, audibility and intelligibility, which means 
how well a student understands and produces speech, is also impacted.  The lack of access to incidental 
learning or informal learning impacts language, academics and more.  Incidental learning of vocabulary, 
language and concepts happens all around us as we grow and develop through conversations around 
the dinner table, TV shows, radio, conversations in the car, the lunchroom, the playground and so on.  
There may be also academic delays in the areas of reading.  The student may lack phonemic awareness 



and decoding skills.  Vocabulary may be delayed due to a lack of background knowledge, due to that lack 
of incidental learning.  And content areas may be impacted, as the student has individualized learning 
needs, such as the need for visual representation of concepts. 
 
An area often overlooked are the social and emotional needs of the student.  There may be social 
isolation and poor self-image, due to a lack of direct communication with peers, due to communication 
misunderstandings, and that feeling of not being a full participating and valued member of the social 
and educational community.  All of these areas need to be considered and addressed by the IEP team. 
 
Think of the different environments throughout the school day; the lunchroom, music class, PE, recess, 
math class, assemblies.  The student's ability to see or hear in these environments varies tremendously 
for many reasons.  It could be the acoustics of the room.  It could be lighting.  It could be how close or 
far away a student is seated.  It could also be the content of the class which guides the teacher's 
instruction, and the teacher makes decisions about small group versus large group, the use of lecture, 
the use of visual aids, whether or not there's independent work, and so on.  All of these factors create a 
continuum for the student as to how they're communicating both expressively and receptively.  In some 
situations, the student may need to rely heavily on the visual information, such as an interpreter, or 
CART -- Computer-Assisted Real time Transcription -- or a note taker, and may not be able to access 
auditory information.  It may be a situation where there's a lot of discussion going on in the classroom 
and the overall noise level is high, and the student needs more visual input in order to comprehend.  
This may be completely reversed in another setting, where the student is relying on their hearing aids, 
their FM systems.  They're communicating much more independently and need less visual input.  
Students move along this continuum back and forth, depending upon environmental constraints or 
supports throughout their day.  And those working with the students need to realize there is not a one 
size fits all approach when examining communication needs.  These are all areas that need to be 
addressed by the IEP team, and included in the IEP, and should be documented within the IEP 
communication plan. 
 
As a liaison, you may or may not have come into this position with any background knowledge of this 
disability.  Here we see some typical questions from liaisons that we hope to answer for you.  First, 
we're going to take a look at who are the people who can support these students and your staff, and 
how do you get assistance? 
 
>> Teachers of students who are deaf or hard of hearing are specialists in their field, and have 
knowledge, expertise and experiences that are not found with other special educators.  Most, if not all, 
students with hearing loss benefit from having a teacher of the deaf and hard of hearing who specializes 
in the field, and is able to support the student in many areas; such as auditory skills, communication 
skills, written and oral language development, vocabulary development, speech reading, teaching 
compensatory strategies, self-advocacy, and more.  Here you see just some of the areas in which a 
teacher of the deaf and hard of hearing can support a student and-or a student's team. 
 
A teacher of students with visual impairments, or TVI, is a professional who has specialized training to 
meet the evaluation and the educational needs of a student identified as blind or visually impaired.  A 
TVI is uniquely skilled to teach content and concepts that are missed or misunderstood, due to the 
impact of the visual impairment, as well as teach disability-specific skills, such as reading and writing and 
braille, screen reading and magnification assistive technology and social and self-determination skills. 
 



Amplification needs are typically addressed through an educational ideologist.  Some school districts or 
intermediate units may not employ an educational audiologist, but consult with a clinical audiologist as 
needed.  Audiologists are able to address the need for amplification and determine the type of 
amplification.  Functional listening assessments can help this process for determining the FM needs, and 
can be completed by a teacher of the deaf or hard of hearing, or by an educational audiologist.  
Teachers of the deaf and hard of hearing can troubleshoot problems and make minimal repairs, but they 
are not able to provide the full array of services offered by an audiologist.  For more information, you 
can go to the Educational Audiology Association website, which is seen here on the screen. 
 
It is important to know the qualifications for an educational interpreter in Pennsylvania.  In order to 
work in Pennsylvania schools, an interpreter must either, one, be registered with the Office of Deaf and 
Hard of Hearing, and this means that the individual has passed the National Certification assessment, or 
pass the Educational Interpreter Performance Assessment, the EIPA, at a 3.5 level or higher at the level 
which they're interpreting, elementary or secondary.  And both of those individuals either register with 
the Office of Deaf and Hard of Hearing or passing the EIPA need to complete 20 hours per year of 
professional development related to interpreting, and document those 20 hours.  If you would need 
more information about sign language interpreters, please contact your local PaTTAN office. 
 
>> An intervener is an individual who has received specialized training in deaf-blindness, and the process 
of intervention.  Because an intervener provides access for a student, they are not typically assigned 
other duties.  The National Center of Deaf-Blindness is an excellent resource for learning more about the 
role of the intervener and process of intervention. 
 
So when we talk about the process of intervention, we are talking about helping the individual to access 
environmental information that you and I would typically get incidentally through our vision and 
hearing.  Intervention also means to facilitate communication, both expressively and receptively. 
 
When intervention is utilized by a child who is deaf-blind, it is the process of intervention, not the role of 
the intervener, that changes as needed.  The type, the intensity, the frequency and the support will vary 
for each child, depending upon the degree of sensory loss, age of onset, additional disabilities and past 
experiences.  Here, you can see the differences between the intervener and a paraprofessional.  In 
Pennsylvania, we do not yet have a specific state-approved title of intervener, so we use the phrase of, a 
paraprofessional serving in the role of an intervener.  However, we need to be sure we are aware of just 
how different this role is and the impact on staffing issues. 
 
This pictograph is a recreation of a graphic use of materials from the National Center on Deaf-Blindness.  
It illustrates the multiple source of information and their interconnections that need to be considered by 
an IEP team.  Collecting this information is going to require the expertise of multiple team members 
across multiple disciplines; vision, hearing, speech, orientation mobility, assistive technology, family 
input, outside agency and others.  The vital role of an intervener cannot be understated, and should be 
considered carefully for all students with deaf-blindness. 
 
As liaisons, you may realize a need for additional assistance for your team.  Technical assistance is 
available from PaTTAN, and can be requested by the school or family.  The project is focused on building 
local capacity, building skills in educators and families so that they can effectively support the child who 
is deaf-blind.  This is different from an expert model.  We want the educators and the families to be the 
experts, with our help.  So depending on the need or the location of your team, you will want to contact 
the appropriate individuals listed here. 



 
The Interdisciplinary Transition Team Initiative is an intensive transition planning process for a student 
with deaf-blindness of transition age and his school team.  The makeup of the team is most successful 
when the student, parent, administrator, classroom teacher, intervener, itinerate teachers and 
community agencies and supports are all engaged.  Although the planning surrounds an individual 
student, it is believed that this process can expand best practices, and build capacity for many students 
in the affiliated school district, intermediate unit or building program. 
 
The Open Hands Open Access modules were designed to increase awareness, knowledge and skills 
related to intervention for students who are deaf-blind.  Anyone is able to enroll and complete the 
modules, either as an individual or as a part of a cohort with PaTTAN facilitation.  These online modules 
can be found at the National Center on Deaf-Blindness' website.  Supporting these initiatives, these 
trainings, we have three family consultants.  Anne Gaspich provides technical assistance to the early 
intervention population, and is the guide-by-your-side director.  Molly Black leads the ITTI training, and 
Patti McGowan, our third family consultant, leads the OHOA trainings.  Both Molly and Patti support 
families statewide on all aspects of school age-related issues for deaf-blindness.  Additionally, education 
consultants from each region with expertise in hearing, vision and assistive technology can provide 
technical assistance to support these programs as well. 
 
>> A key component of the success of the Pennsylvania Deaf-Blind Project is family participation and 
engagement.  The project offers many family activities, as you can see here.  Our family engagement 
consultants provide a variety of services, including individualized consultation, to identify the most 
relevant information resources to meet each family's unique needs.  Opportunities for family to meet 
and support one another.  Information and training on how families can most effectively advocate on 
behalf of their children. 
 
Another resource to highlight are the resources available to you from the PaTTAN Deaf-Blind home 
page.  Specifically, we want to point out the link to find additional information regarding the annual 
national deaf-blind child count.  There you'll find a short video detailing how to submit your data for the 
national deaf-blind count.  For more information, contact Sue Ann Houser. 
 
When completing the deaf-blind child count, it's important to note that you do not need to have a 
disability category of deaf-blindness in order to count the child on the child count, nor do you have to 
change the disability category to report the child on the child count.  Additionally, you don't need to 
have the disability category of deaf-blindness in order to address deaf-blindness on the communication 
plan.  Anytime you have a student with either a vision or a hearing impairment, you should be vigilant in 
monitoring the other sense for any impairment or possible progressive loss. 
 
This is the flow chart and letter that the state PaTTAN offices sent out to teachers of the visually 
impaired, teachers of the deaf and hard of hearing, and to special education supervisors.  We did this in 
conjunction with the deaf-blind child count Penn link.  It is imperative that our counts are more accurate 
in order to service the districts, intermediate units and ultimately the students more efficiently.  The 
child count will count those who are currently considered deaf-blind, or at risk of deaf-blindness.  All 
state deaf-blind projects that receive federal funding are required to complete an annual registry or 
census of children and youth, birth to 21 years of age, who are deaf-blind, or otherwise known as dual 
sensory impaired.  The data is compiled into a confidential report and submitted to the U.S. Department 
of Education by April 1st of each year. 
 



Another resource for you is the National Center on Deaf-Blindness, one that we have referenced 
multiple times throughout this presentation.  The website is a wealth of information for professionals 
and families both, truly a one-stop shopping for all things deaf-blind. 
 
In addition to the resources already mentioned, your liaison folder contains information for you that will 
help you in your role as liaison as you interface with families and professionals.  You can see here a list 
of the types of information that are included in the folder, and we will continue to update you in regards 
to new publications, new webinars or any other resources that are developed throughout the year.  
There are other publications available.  Please feel free to visit our website and check them out. 
 
Thank you so much for your participation today.  Please feel free to contact the office leads listed here 
for more information.  Thank you. 
 


