
>> Good day and welcome to IEP Team Considerations that Impact Graduation and Secondary Transition 
Success for Students with Deaf-Blindness. My name is Lynn Fox, an educational consultant at the 
Pennsylvania Training and Technical Assistance Network. The mission of the Pennsylvania Training and 
Technical Assistance Network or PaTTAN is to serve the efforts and initiatives of the Bureau of Special 
Education and to build the capacity of local educational agencies to serve students who receive special 
education services. Our goal for each child is to ensure Individualized Education Program teams begin 
with the general education setting with the use of supplementary aids and services before considering a 
more restrictive environment. And what is exciting about secondary transition and it's correlation to a 
least restrictive environment is that these settings often naturally occur as part of the transition process. 
 
The purpose of this webinar is to provide specific information regarding the graduation requirements 
and the various pathways to graduation in the State of Pennsylvania. As a member of the 
Interdisciplinary Transition Team Initiative or ITTI you are engaged in a supported transition planning 
process that is person-centered and comprehensive. A student with deaf-blindness whether he or she is 
your student or your son or daughter has been targeted to merge the connections between educational 
and adult services through the ITTI process.  
 
Before we provide the Graduation Process Overview we need to first discuss the global graduation 
needs of students identified as deaf-blind in order for the ITTI team to then take this information, 
discuss it, and map out an appropriate pathway to graduation for the ITTI targeted student.  
 
Blindness and deafness are considered low incidence disabilities because they do not occur as often as 
other disabilities. Deaf-blind having varying levels of both vision and hearing loss is the lowest of all low-
incidence disabilities. Deaf-blindness can be congenital, occurring at birth, or shortly after or acquired 
that is occurring later in life. 
 
Data from the National Child Count indicate that deaf-blindness is rare and yet diverse. Individuals with 
deaf-blind have different combinations of vision and hearing impairment. Some students have no vision 
or no hearing while other students may have some vision and/or hearing but it's limited and distorted. 
 
Statistically there are approximately 10,000 children who are deaf-blind in the United States. Within this 
disability category 90% of the children identified as deaf-blind have additional physical, medical, and/or 
cognitive disabilities. Research shows that students with combined hearing and vision loss require a 
comprehensive, inter-disciplinary approach in order to insure that the students and family needs are 
thoroughly planned for and met. Results of a 2001 study conducted by Petrov indicate outcomes for 
students with combined hearing and vision loss who had exited school systems remained quite grim. As 
the data shows, 95 families reported the following experiences in regard to their transition planning. 
40% indicated that they had no written transition plan. 33% were engaged in transition planning for less 
than one year prior to graduation while 23% never engaged in formal transition planning. Only 23% of 
the families reported that they were engaged in transition planning for two years or more.  
 
So Petrov's 2001 research provides a critical snapshot of the national need to more purposefully engage 
in transition and graduation planning for students who are deaf-blind. According to the National Child 
Count of the children and youth who are deaf-blind there has been a positive trend over the past eight 
years. Nationally the number of students who are deaf-blind who have graduated from high school with 
a regular diploma has more than doubled increasing from 99 to 232 students.  
 



According to December 2016's data there are 453 students from birth to 21 years old identified as deaf-
blind in Pennsylvania. How 7 is shifting the national under-transition planning phenomenon for students 
who are deaf-blind remains to be documented. The content presented in this webinar will provide the 
information, tools, and resources to plan and implement a meaningful and relevant pathway to 
graduation. 
 
There will be several resources references throughout this webinar. All of which are linked to access 
electronically. The flow chart pictured on this slide titled Consideration of Graduation Requirements for 
Students with Disabilities will be referenced when we discuss student scenarios later in this 
presentation. 
 
Now let's finally get into the heart of today's discussion. This webinar will cover the following topics: 
Pennsylvania graduation regulations including receiving a high school diploma and how reaching age of 
maturity--that is age 21--impacts graduation year as well as students' rights to participate and/or walk in 
graduation ceremony. Additionally we will look at all the option to determine a pathway to graduation 
including the Keystone Exams, project-based assessments, validated local assessments, completion of 
IEP goals including transition goals. And lastly we will address IEP team considerations for students with 
deaf-blindness with a walkthrough of several key ITTI resources and the components of the IEP 
transition grid. 
 
So let's get started in the State of Pennsylvania there are two means by which students with disability 
can graduate. Students can either fulfill graduation requirements which includes academic standards 
and assessment that the LEA has set in accordance with Chapter 4 of the Pennsylvania code, or students 
can graduate from high school based on his or her individualized education program goals as spelled out 
in the Individuals with Disabilities Education Act and Chapter 4 of the Pennsylvania Code. This is 
certainly an option for our students with disabilities in the State of Pennsylvania but as you will learn 
from today's webinar we want to make sure that student IEP teams follow a process in order to make 
this determination. 
 
So to summarize this slide, students with disabilities including students with deaf-blindness can graduate 
from high school by either fulfilling graduation requirements or by completing IEP goals. Considering 
these two options there is one other scenario to think through. One in which the combination of credit 
completion and IEP goal completion are blended together. Consider a pathway to graduation for some 
students with disabilities who may have completed all of their graduation credit requirements but have 
not yet met their specific IEP transition planning goals to be college, vocational, and community ready.  
 
In these cases the LEA remains responsible to support students completing transition planning goals as 
these students continue their academic courses in a post-secondary setting. Examples of such support 
may include ongoing transportation and/or orientation mobility instruction, braille and/or other 
assistive technology instruction, techniques for independent living, as well as continued consultations 
with additional supports. 
 
No matter which method is used for a student to graduate high school the school code states that there 
is only one high school diploma in the State of Pennsylvania so children with disabilities who 
satisfactorily complete a special education program developed by an individualized education program 
team under the Individuals with Disabilities Education Act shall be granted and issued a regular high 
school diploma by the school district of residence, charter school including cyber-chart school or AVTS is 
applicable. Therefor the valedictorian of a school receives the same high school diploma as the students 



who are graduating on IEP goals. Type of diploma actually varies from state to state but in the State of 
Pennsylvania there is only one regular high school diploma. 
 
As you are probably aware, according to the Pennsylvania Code all persons residing in this 
commonwealth between the ages of 6 and 21 years are entitled to a free and appropriate public 
education, and if the IEP team has determined that it is appropriate students are entitled to receive 
schooling until the age of 21. That is children with disabilities have the right to stay in school until they 
complete the school term in which they turn 21 years old, or until they graduate whichever comes first. 
 
It is important for IEP teams to not make these determinations based on disability category. For 
example, districts should not state that all students who have autism and are educated the majority of 
the day in an autistic support classroom are all to remain in school until age 21. And to the contrary, 
districts should not assume that all students with learning disabilities educated with general education 
students for the majority of the school day will be graduating in four years. Rather these decisions need 
to be made based on the individual student's needs and these decisions need to be made by the IEP 
team not one person. 
 
We are often asked how long can the student remain in school after turning 21? The law is actually quite 
clear on this. Based on the Pennsylvania Public Code of 1949 as amended notwithstanding any other 
provision of the law to the contrary a child who attains the age of 21 years during the school term and 
who has not yet graduated from high school may continue to attend the public schools in his or her 
district free of charge until the end of the school term. Where people often get confused is on what 
specifically school term refers to. The school term as defined in the Pennsylvania Public School Code of 
1949 is the period of time lapsing between the opening of the public schools in the fall of one year, and 
the closing of the public schools in the spring of the following year. In other words the school term if 
further interpreted to mean that the opening of school is when the teachers report back to schools, not 
the students. And it is also important to note for students with disabilities for which a free, appropriate 
public education or FAPE includes extended schoolyear services the school term may include the 
summer extended schoolyear services after the school term in which the student turns age 21. 
 
So let's look at an example of this in practical terms. This is James and he turns 21 on September 1st, 
2018. Scenario 1 states that staff at his school will report back to school on August 30th, 2018. Scenario 
2 states that staff at his school will report back to school on September 4th, 2018. In scenario 1 because 
the staff start before James turns 21 he is permitted to remain in school for the duration of the school 
year should the IEP team determine that it is appropriate. And James could also be eligible for ESY 
services in the summer of 2019. In scenario 2 because the staff starts school after James turns 21 James 
would not be permitted to attend school at all during the 2018/19 school year.  
 
Now let's talk about the graduation ceremony. State law requires that a students with a disability who 
has completed four years of high school but who is not graduating and is continuing to receive special 
education services and related services form the school district must be permitted to participate in the 
graduation ceremony with classmates. The student is entitled to a certificate of completion as part of 
the graduation ceremony but must receive a regular high school diploma when formal schooling ends. 
Please note that a certificate of completion is not the same as a high school diploma, nor should it take 
the place of the high school diploma. Rather it is simply a document that shows the student has 
completed four years of high school and will be receiving his or her diploma at another time. And also 
note the school districts cannot discriminate against a student based on his or her disability and so a 



school district must make reasonable accommodations to enable students with disabilities to participate 
fully and on equal terms in graduation ceremonies. 
 
Since the 2005/2006 school year and each school year thereafter A, a board of directors of a school 
district and area vocational technical school or a charter school shall allow a student with a disability 
whose individualized education program as established pursuant to the related IEP prescribes continued 
special education progress beyond the 4th year of high school to participate in commencement 
ceremonies with the student's graduating class and to receive a certificate of attendance provided that 
the student has attended four years of high school regardless of whether the student has completed the 
individualized education program. And B, nothing in this section shall be construed to preclude a 
student with a disability form receiving a high school diploma when the student satisfactorily completes 
an individualized education program as required under 22 Pennsylvania Code Chapter 14, Section 1.3.1. 
 
All of these discussions for a student to remain until age 21 and participate in the graduation ceremony 
should occur at the very least during the annual IEP meeting. A natural place to have this discussion is 
when addressing the anticipated year of graduation. Unfortunately this is often not discussed 
thoroughly at an IEP meeting especially during the earlier years of transition. However we really should 
have these discussions based on data as to why or why not a student should remain additional years 
beyond 4 or until he or she is aged 21. Remember, we do not want to make assumptions that parents 
and/or students are on the same page as a district regarding when a student is graduating from school. 
Remember James? Could you imagine if no one had ever talked to the parents about whether or not he 
would be permitted to attend school during the 2018/2019 school year? What if the parents assume 
James was remaining but the district assumed he was graduating? These discussions need to happen 
much earlier in the transition process than later. 
 
So what happens after that student whether graduating at 4 years or at age 21 receives their high school 
diploma? The receipt of a regular high school diploma terminates a student's right to FAPE. Additionally 
when the student graduates with a regular high school diploma this constitutes a change in educational 
placement so the school districts must provide a notice of recommended educational placement prior 
written notice to the parents of their intent to graduate a student. If a parent does not agree with the 
district's decision to graduate the child before age 21 the parent can object and invoke protections 
under Pennsylvania Special Education Procedural Safeguard System. 
 
In addition a Summary of Academic Achievement and Functional Performance must be issued. The 
SAAFP is a document that is provided to students and their parents at the conclusion of student's high 
school education. It should include input from various people who know and have worked with the 
student. The SAAFP is intended to be a student-centered document that summarizes individual abilities, 
skills, needs, and limitations. Its purpose is to provide recommendations to students that will support 
the successful transition to adult living, learning, and working. 
 
It is designed to be a useful and relevant document to assist students in the transition from high school 
to higher education, training, employment, and independent living. A thoughtfully completed SAAFP can 
provide a bridge that addresses the next steps necessary to complete the transition process which 
began in the years prior to exiting high school. It provides students and families with a clear idea of what 
they need to continue to work toward the goals students set for themselves. 
 



In summary receiving a high school diploma should not come as a surprise to the parents near the end 
of 12th grade. Rather teams should discuss and document tentative plans at least annually at the IEP 
meeting. 
 
Linked here are additional resources to develop the Notice of Recommended Education Placements 
Prior Written Notice document and the Summary of Academic Achievement and Functional 
Performance to review and prepare with your LEA as graduation decisions are being made. We would 
also like to remind our ITTI teams to refer back to your ITTI resources especially those listed on the ITTI 
timeline. 
 
So we've just gone over a lot of information regarding how students with disabilities in Pennsylvania 
graduate from high school. We are now going to talk more specifically about the process to getting 
students with disabilities to graduate. As you can see from this picture and as we have just discussed we 
know that students can graduate via graduation requirements or completion of IEP goals, and the 
pathway students take from school to getting their diploma varies. In most instances as depictured by 
the red arrow students can graduate by completion of the school district requirements. And for a lot of 
these students their path does not stray. Similarly we have students who we know early on they will be 
graduating based on the completion of IEP goals, and as depicted by the yellow triangles these students 
are not straying from the path either. However for some students those depicted by the orange 
rectangles their path may change and it may not be as clear. We hope to provide you with some 
guidance for these students and provide you with the information on how to make decisions for these 
students based on their individualized data. 
 
There are additional pathways on the continuum to graduation that students can take in order to 
graduate. Please note that we are only going to briefly go over each of these four ways: the Keystone 
Exams, project-based assessments, validated local assessments, and the completion of IEP goals. This 
webinar is not designed to go over the intricacies of each option but rather provide a general overview. 
So if you need additional information regarding any of these additional pathways those resources will be 
provided at the end of this section. 
 
So let's first talk about the Keystone Exams. The Keystone Exams are end of course assessments 
designed to assess proficiency in the following three subjects Algebra 1, Literature, and Biology. In 
future years pending funding additional Keystone Exams will be administered. The passing of the 
Keystone Exams in Algebra 1, Biology, and Literature are now a graduation requirement for 
Pennsylvania students graduating in 2019 and after. All students who are not eligible to take the 
Pennsylvania Alternate System of Assessment, the PASA must take the Keystone at least one time for 
accountability purposes. Students who do not score proficient on a Keystone Exam or Keystone Exam 
module shall be provided supplemental instruction consistent with the student's educational program 
by the student's school district, area vocational technical school, or charter school including a cyber-
charter school until the student can demonstrate proficiency in the subject area via the Keystone Exam 
where the student begins a project-based assessment.  
 
The project-based assessments shall be administered by schools and scored by statewide panels 
composed of teachers, principals, and curriculum specialists assembled by Pennsylvania Department of 
Education. The statewide review panel shall score student projects according to scoring protocols and 
rubrics developed by PDE. The following students are eligible to take the project-based assessments: a 
student in 12th grade who had not demonstrated proficiency on a Keystone Exam or Keystone Exam 
module may qualify to participate in one or more PBAs if the student has met all the following 



conditions: is in the graduating class of 2019 or beyond, has taken the course, has met the attendance 
requirements of the district, AVTS, or charter school including a cyber-charter school, and has 
participated in a satisfactory manner in supplemental instructional services consistent with the student's 
education program provided by the school district, AVTS, or charter school including cyber-charter 
school.  
 
However a student below grade 12 who has not yet demonstrated proficiency on a Keystone Exam, or 
Keystone Exam module may qualify to participate in one or more project-based assessments if the 
student has met all of the following conditions: is in the graduating class of 2019 or beyond, has taken 
the course, was unsuccessful in achieving a score of proficient on the Keystone Exam after at least two 
attempts, and has met the attendance requirements of the district, AVTS, or charter school including 
cyber-charter school, and has participated in a satisfactory manner in supplemental instructional 
services consistent with the student's education program provided by the school district, AVTS, or 
charter school including a cyber-charter school. 
 
A student enrolled in a PDE approved career and technical education program who has not 
demonstrated proficiency after one attempt on a Keystone Exam or Keystone Exam module in Biology 
may qualify to participate in a project-based assessment in Biology if the student has met all of the 
follow conditions: is in the graduating class of 2019 and beyond, has taken the course, and has met the 
attendance requirements of the school district, AVTS, or charter school including cyber-charter school. 
However if upon inspection parents or guardians find the Keystone Exam or a portion of to be in conflict 
with their religious beliefs and wish their students to be excused from the assessment the right of the 
parents or guardians will not be denied upon written request that states the objection to the applicable 
school district superintendent, charter school's chief executive officer, or AVTS director. In this incidence 
students may more directly to the applicable PBA if the student has met the following conditions: is in 
the graduating class of 2019 or beyond, has taken the course, and has met the attendance requirements 
of the school district, AVTS, or charter school including a cyber-charter school. 
 
We are not going to speak too much about the validated local assessment because at the time of this 
broadcast no LEA in the State of Pennsylvania currently has an approved validated local assessment. 
LEAs do have the option of creating their local assessment which would have to align with the 
Pennsylvania Core Standards in Algebra 1, Biology, and Literature. It would have to be appropriate for all 
students except those exempt by their IEP, and it must be validated by the Pennsylvania Department of 
Education. Again at the time of this broadcast no districts have been approved for a validated local 
assessment. 
 
And then finally as stated in the Pennsylvania School Code we have graduation based on completion of 
IEP goals which we've already talked a lot about in this webinar. Again we like to think of graduating on 
completion of IEP goals as part of the continuum of services and completely appropriate for many 
students. However, what we want to avoid is for the IEP teams or districts to automatically jump to the 
conclusion that all students who do not pass the Keystone Exams should automatically graduate on the 
completion of IEP goals. This would not be appropriate. We are going to show you how to work through 
the process of making these determinations. 
 
First, if you need additional information regarding the Keystone Exams or the project-based assessments 
here are some additional resources for you. Pictured here is the Consideration of Graduation 
Requirements for Students with Disabilities Document. We will examine the decision making 
considerations of each row of the flowchart in this next section. 



 
So now we would like you to pull out the Consideration of Graduation Requirements for Students with 
Disabilities handout. It would be easier to read from your document as you follow along with the 
presentation. This document is meant as a guide to help IEP teams walk through a process of 
determining a student's pathway to graduation. For a lot of our students with disabilities this guide 
might not be needed since the pathway the student takes to graduate will be obvious. But for students 
whose pathway is not obvious we hope you and your IEP teams find this document useful and 
beneficial. 
 
Look at the very first orange colored box at the top of this page. For students age 14 and older IEP teams 
should always start with a focus on the student's post-secondary goals. These goals should really help 
drive the student's pathway to graduation. And remember it is necessary to address all three areas of 
transition including post-secondary education and training, employment, and independent living.  
 
The next green-colored box asks the question as to whether or not the student has met the criteria to 
take the Pennsylvania Alternate System of Assessment. If the student has then the student will meet 
high school graduation requirements by completing his or her IEP goals, or by reaching the age of 
majority which is age 21. However, what if the student is not eligible to take the PASA? The next purple-
colored box states that the student must take the Keystone assessment at the end of the course at least 
once for accountability purposes. If the student passes then the solution is simple, the student will be on 
track to meet the high school graduation requirements. If however the student does not pass the 
Keystone this is where IEP teams need to have some rich and robust conversations as they move 
forward making the pathway determination. 
 
The next peach-colored box states some talking points that the IEP team should have if the student does 
not pass the Keystone Exam and earns a basic or below basic score. The team should look at the scores 
of the Keystone Exams to determine how close the student is to reaching proficiency. The team needs to 
discuss what it might look like to remediate the student to help him or her pass the Keystone Exam. 
Depending on this plan the IEP team may choose to consider a different graduation date for the student 
as well. Whatever the plan is we want to stress to always consider the post-secondary goals for the 
student when making these determinations.  
 
For example if the student is deaf-blind and is planning to attend a 4 year college and the team has 
determined that is an appropriate goal for this student then the team should be focusing on everything 
that the school and student can do to pass the Keystone Exam. A team should not be too quick to jump 
to a different pathway especially if the student is college-bound. In the event that the student has 
passed the Keystone, but has still not mastered their transition IEP goals they may need more time 
under the school district to have support in monitoring and meeting those goals. 
 
For example a student has passed a required Keystone Exam, has met the credit, coursework 
requirements for graduation however has not mastered their transition goals in the IEP then they may 
still attend a post-secondary placement while continuing to receive supports and services from the LEA 
to master transition goals such as travel, instruction, orientation mobility, braille instruction, and various 
other transition related goals. 
 
So if the IEP team determines that passing the Keystone Exam for a student is attainable then that 
student will be on track to me the high school graduation requirements. If however the IEP team does 
not believe the student will be able to pass the Keystone Exam even with significant interventions form 



the school district then the team needs to have a different conversation which explores other pathways 
for graduation. 
 
And this takes us to our light blue colored box which explored other pathways to graduation specifically 
the team needs to discuss the project-based assessment with the student and the family. The local 
validated assessment could be discussed at this time as well; however as we already mentioned at the 
time of this broadcast no LEA in the state has been approved to administer this assessment. So the team 
needs to determine what all would be entailed for the student to work on and pass the PBA?  
 
Again, part of this discussion should include how this may or may not impact the student's graduation 
date. So if the IEP team determines that passing the PBA for a student is attainable then that student 
will be on track to me the high school graduation requirements. If however the IEP team does not 
believe that the student will be able to pass the PBE even with significant interventions from the school 
district then the team needs to have a different conversation which explores a student graduating on 
the completion of goals and objectives as determined by the student's IEP. 
 
And this takes us to our final pink colored box found at the bottom of the flow chart. As we mentioned 
early on in this webinar this is absolutely an option for a student to graduate by completing IEP goals 
and objectives which have been established by the IEP team. However we still want to make sure that if 
a team determines that this is the pathway to graduation for the student that the team is reviewing and 
revising the IEP as needed and discussing how this may impact the student's graduation date. Also we 
want to make sure that this pathway of graduation based on IEP goals aligns with what the team has 
determined the student's post-school outcomes to be. 
 
So again this pathway is probably not a good option for a student who is planning on attending a 4 year 
college. However graduating based on the completion of IEP goals and objectives is still an option for 
many students. 
 
We hope that you and your IEP teams find this flowchart useful. Remember the purpose of this 
document is to show teams the process by which various pathways to graduation should be considered 
and discussed. These conversations should occur throughout the ITTI process using the various tools and 
resources provided that are specific to the needs of each student who is deaf-blind. What we want to 
avoid are districts making decisions based on groups of students or based on what might be easiest for 
the school to implement. We want to avoid school districts stating that since a group of students did not 
pass the Keystone Exam then that group is going to be graduating based on the completion of IEP goals 
and objectives. This would not be appropriate.  
 
It is also not appropriate for a school district to assume that a student with an IEP who has passed the 
Keystones is ready to graduate without first considering whether IEP transition goals have all been met.  
 
In conclusion for the considerations of graduation requirements remember IEPs are individualized and 
so are pathways to graduation. IEP teams need to consider these various pathways and have rich and 
robust conversations regarding how these individualized decisions can and will impact the student's 
future as they leave our schools and go out into the real world of post-secondary education and training, 
employment, and independent living.  
 
Appreciably we just covered a lot of information regarding graduation requirements and the various 
options Pennsylvania students with disability may pursue to complete their high school programs. In this 



last section we are now going to connect the graduation consideration pieces to the ITTI process to 
show how all of these parts fit together and why transition planning for our youth who are deaf-blind 
benefits from a trans-disciplinary approach that is person-centered and comprehensive. If the IEP is the 
story about the student today, and the IEP goals show where we want to go then the transition plan 
bridges the two. 
 
In addition to the general transition planning resources that are available from PaTTAN and the 
secondary transition website, pictured on this slide is the first page of the ITTI Transition Planning 
Timeline. As you may have already begun, reviewing each of the age-levelled timeline activities prompts 
teams to make the necessary connections with a wide range of community and state-levelled resources. 
The timeline helps team members know what ideally should be completed and when, tasks to do for 
now and tasks to do over the next couple years. 
 
Overlaying the ITTI Transition Planning Timeline with the goals and needs discovered during the person-
centered planning process helps to comprehensively identify the skills, knowledge, and resources 
needed to obtain that end goal. Having graduation to employment, graduation to training, or graduation 
to college, ITTI teams engage in PATH, Planning Alternative Tomorrows with Hope as a tool to imagine 
that the end goal, the dream has already been accomplished and then to think about what it is like to be 
living in it. Pictured on this slide is another transition planning timeline tool as posted to the 
Pennsylvania Secondary Transition Website. The ink to access this resource is provided at the end of this 
presentation. As you can see, it's very similar in design to the ITTI Transition Planning Timeline. So this 
may be a viable option considering the needs and resources of the student for whom you are planning 
for. 
 
As IEP teams begin to engage in post-high school outcomes the development of a student profile or 
portfolio helps the student and family share relevant and useful information with new agencies and 
personnel who may come in contact with the student. The student profile pictures on this slide is also 
included in the ITTI resources and serves much like the Summary of Academic Achievement and 
Functional Performance document. 
 
We are now moving on to our last section of this webinar, the IEP Transition Plan. This is the bridge that 
connects where the student is today to what skills are needed for where the student wants to go. The 
next set of slides provide an overview of the IEP Transition Plan components. The following excerpt 
comes from the Pennsylvania Code Title 22, Chapter 14 to answer the questions what are transition 
services? Transition services are a coordinated set of activities for a child with a disability designed to be 
within a results-oriented process focused on improving the academic and functional achievement of the 
child with a disability to facilitate the child's movement from school to post-school activities including 
post-secondary education, vocational education, integrated employment included supported 
employment, continuing and adult education, adult services, independent living, or community 
participation. Transition services are based on the individual child's needs taking into account the child's 
strengths, preference, and interests and includes instructive, relative services, community experiences, 
the development of employment and other post-school adult living objectives, and if appropriate 
acquisition of daily living skills and functional vocational evaluation. 
 
This next leads us to explain what is a coordinated set of activities? A coordinated set of activities is a 
long-range plan for adult life. This plan should reflect all of the activities, experiences, and services that 
need to be done beginning at age 14 or younger when appropriate to help the student transition to the 



adult world. In preparing the coordinated set of activities several important questions should be asked 
which are outlined on the next slide.  
 
The coordinated set of activities starts with the student preferences. What are the student's current 
levels of education performance based on the student's long-range goals for adult life? What activities 
and strategies can be included in the IEP to help the student move toward the realization of his or her 
post-secondary goals? And what community linkages, services, supports, or programs will the student 
need in order to achieve the desired post-school goals and insure success as he or she enters the adult 
world.  
 
It is the school's responsibility to ask these questions and to help identify services and activities, involve 
appropriate agencies, and coordinate the process so that the student's goals are met. Answers to these 
questions are often revealed and defined from the person-centered plan through the ITTI process.  
 
This slide makes the distinction on how Pennsylvania differentiates the term services and activities. 
Services are IEP goals related to skill deficits, instruction that is provided to the student. IEP teams are 
advised to not write the actual IEP goal in the transition grid but rather identify an area of need. For 
example the student may have math IEP goals, but the transition grid indicates that these are needed to 
increase the math skills for employment and independent living. Activities however or all other related 
events are happening that support post-school outcomes. Examples of activities include attending a job 
fair, visiting a career or technical education center, or meeting with college, university office of 
disabilities. 
 
Based on the transition grid process the identified post-school outcomes guide the rest of the IEP 
process. The transition grid reflects the student's person-centered plan and/or addresses future goals of 
the student. Ask the student to be involved in the IEP process to direct their own IEP transition plan and 
requires each section of the transition grid to relate to a measurable annual goal, or MAG. 
 
The transition grid is to represent the current year of planning but can document a multi-year planning 
process across post-school outcomes in education and training, employment, and independent living. 
General components of the transition grid includes at least one activity and one service for each section, 
identifies the location, frequency, and start and end dates for those identified activity and services, and 
lists the person's responsible while avoiding having the parent or student solely responsible to achieve 
that activity or service. If there are no measurable annual goals related to a section of the grid then an 
explanation of why it is not addressed must be included in the present levels of academic achievement 
and functional performance. 
 
The first transition grid addresses the student's education and training needs intended to assist the 
student in reaching post-secondary goals. Courses of study is the list or content areas in which the 
student receives instruction during the school day. For example subjects like English 11, Spanish 2, 
Geometry, Physical Education, and Earth Science may be listed there. The use of general terms such as 
college prep or business and general do not sufficiently describe how courses will assist the student to 
reach post-secondary goals. In the service activity column identify specific actions that will need to take 
place within the duration of this IEP. Examples for education and training might include developing self-
advocacy skills, register for the SAT, or attend a college fair. Location refers to where the student will be 
receiving the service or activity. Frequency refers to how often the student will be receiving the service 
or activity. Documentation of the frequency using vague terms such as "as needed" is not appropriate. 



The projected beginning date and anticipated duration of the service and activity must be listed. 
Duration refers to the anticipated ending date for the service. 
 
In the person and agency responsible column indicate the person's title or agency that will insure each 
activity or service is completed. Examples might be OVR, MHMR, BVVS, or LEA, guidance counselor, 
school nurse, supports coordinator, special education teacher can also be listed. The section entitled 
persons/agencies responsible should not list the parent and/or the student. An individual employed or 
agency responsible for providing or insuring the provision of this transition service or activity must be 
listed.  
 
If the parent and/or student must participate in the service or activity this section of the IEP would 
describe what the responsible agency or employee of that agency will do to facilitate the parent and/or 
student's participation and to ascertain the extent to which the service or activity has been effective in 
achieving the desired transition related purpose. Please note if the parent and/or student do not 
participate as necessary in the service or activity the IEP team should reconvene and investigate options 
to achieve the participation or consider alternatives for achieving the transition-related purpose of the 
activity. 
 
The second section of the transition grid addresses the student's employment goals. Examples for 
employment might include in-work school experiences, community service, or job shadowing. 
 
The third section of the transition grid addresses the student's independent living goals. Examples for 
independent living might include participating in an apartment training program, using public 
transportation, managing a budget, planning menus and preparing meals, registering with selective 
service or to vote, or practicing pedestrian safety. 
 
To develop a comprehensive transition plan there needs to be an alignment of each of these IEP 
components. The present levels of academic achievement and functional performance establish a 
baseline information that gives a starting point, needs or areas of need that must be addressed in the 
IEP. The transition grid identifies the services or activities that will help the student to achieve her post-
secondary goals. Measureable annual goals are specific areas of skill deficits that will be targeted for 
instruction and monitoring. Progress monitoring is how, and how often we will monitor the skill to 
insure that the student is on track to achieve the goal. Everything in the transition grid comes from other 
places of the IEP, and all need to be related. All needs to be aligned. 
 
When the student is of transition planning age the present levels of academic achievement and 
functional performance is to include a brief description of the assessments used and is to address each 
area of the transition grid, that is post-secondary education and training outcomes, the employment 
outcomes, and independent living outcomes. Transition is not just additional information. It is the heart 
of the IEP for students age 14 and older. 
 
This set here are just a few general as well as deaf-blind specific transition resources that are available. 
We encourage ITTI teams as well as all IEP teams to familiarize themselves with the host of information 
that is available. Transition plans create a pathway to graduation and secure the community agencies 
and resources to achieve the dreams identified in the student's person-centered plan. The future begins 
now. 
 



This now concludes our webinar. On behalf of the deaf-blind office leads we want to wish you the best 
of luck as we continue to navigate graduation considerations for students with deaf-blindness. Should 
you have any questions or comments regarding anything that you've heard today please do not hesitate 
to contact one of us, thank you. 
 
 
 


