
>> Good afternoon, everyone, and welcome to the second part of our two-part webinar, focusing on 
"Best Practices for Instruction and Assessment for English Learners."  As you know, you must attend 
both webinars to be awarded at 48 credits.  Please contact Sharon Fall at sfall@pattan.net, if you are 
participating as a group.  You will be receiving the PowerPoint as a handout at the end of the webinar. 
 
I am here today with Paula Zucker, and I'm here today with Ana Sainz de la Pena and Francine Dutrisac.  
PaTTAN's mission is to support the efforts and initiatives of the Bureau of Special Education, and to build 
the capacity of local, educational agencies to serve students who receive special education services.  
This slide illustrates PDE's commitment to Least Restrictive Environment. 
 
For our outcomes today, participants will analyze the language instruction educational program best 
practices that are aligned to the needs of their student population.  Also, participants will self-assess 
current instructional practices, and evaluate tools and resources to support charter schools in the 
development and implementation of an effective language instruction educational program. 
 
ESL instruction must include both sets of standards, including the PA Core and PA English Language 
Proficiency Standards.  Remember that all teachers, including content and ESL teachers, must align 
instruction with the PA Core and PA English Language Development Standards.  Instruction must meet 
all requirements under the Supreme Court ruling, Lau v. Nichols, and Castaneda v. Pickard. 
 
ESSA, Every Student Succeeds Act, states that every language instruction educational program must be 
educationally sound in theory and effective in practice, implementing research-based best practices.  
The LEA must be designed to enable ELs to attain both English proficiency and parity of participation in 
the standard instructional program within a reasonable length of time, with a focus on core content and 
language standards.  The language instruction educational program must offer English language 
development instruction and programs until ELs are proficient in English, and are able to participate 
meaningfully in educational programs without English language development support.  LEAs should 
apply the same standards that the Office of Civil Rights and Department of Justice apply when 
evaluating whether their chosen English language services and programs meet civil rights requirements.  
These standards that are established in Castaneda v. Pickard include a three-pronged test.  First, as part 
of this three-pronged test, is the program based on the educational theory recognized as sound by some 
experts in the field, or considered a legitimate experimental strategy.  Second are the programs and 
practices, including resources and personnel reasonably calculated to implement this theory effectively.  
And third, third, does the program succeed in producing results, indicating that students' language 
barriers are being overcome within a reasonable period of time? 
 
On this slide, you can see several English language development program models.  Some common 
English language programs considered educationally sound in theory under the first prong of Castaneda 
versus Pickard include, English as a Second Language, or English Language Development.  The second 
one you see here is Structured English Immersion.  The third is termed Transitional Bilingual Education, 
or early-exit bilingual ed.  And fourth, Dual Language or Two-Way Immersion.  As you can see, the first 
two programs are usually taught in English, and the latter two are taught both in English and in the 
English learner's primary language. 
 
Here we're looking at something called "newcomer programs, for new arrivals and students with limited 
or interrupted education, sometimes called "SLIFEs."  Please remember that these programs offer 
specialized services and classes to assist these students to support them as they're acclimating to United 
States schools, as they're developing foundational skills in content areas, such as basic literacy and math 



concepts.  And these programs will prepare them for the content classrooms.  Please remember that 
these programs are designed to be short-term and typically last no longer than one year.  Please 
remember, not all new arrivals should be placed in a newcomer program, only those who demonstrate a 
deep English language deficit.  For example, please note that Puerto Rican students who may be 
entering our schools as a result of the recent hurricane in Puerto Rico will probably not be candidates 
for a newcomer program, as most of these students may have received prior English language 
instruction while in their instructional programs in Puerto Rico. 
 
Here we'd like to address Long-Term English Learners.  Under ESSA, there is an increased focus on the 
large number of ELs who, despite having been in United States schools, are still not proficient in English.  
These students are often referred to as LTELs, or Long-Term English Learners.  It is important to examine 
the student's instructional program.  Are we targeting the skills that our ELs need in order to move 
forward?  Without explicit systematic instruction, coupled with feedback, our English Learners will 
remain in the language instructional educational program and not move forward.  They will plateau at a 
given level.  Often we find these students stuck in levels three or early four in English language 
proficiency, so they need a targeted program in order to improve their reading, writing and 
mathematics skills. 
 
In determining your English language development program's effectiveness, you must consider if the 
ELD instruction provided, regardless of scheduling conflicts and to all eligible ELs, regardless of conflict 
scheduling, grade, disability or native language, to whom you are providing this ELD instruction.  Is 
instruction aligned to the PA English Language Development Standards and the PA Core Standards? 
 
When determining your ELD program's effectiveness, as these questions: Is ELD instruction designed to 
provide more intensive instruction for English Learners who are the least proficient in English?  Are 
English Learners at the highest levels of English language development continuing to receive ELD 
instruction?  Until they have been reclassified, are there additional interventions that you're providing 
for ELs who have not made expected progress, despite extended enrollment in your English language 
development program, referring to, again, the long-term ELs who may be present in your school? 
 
Sufficient staffing and English language development program includes that LEAs must provide the 
staffing that is necessary to support your program.  Employing personnel, including teachers who were 
qualified to provide English language development instruction and who are content teachers who are 
highly qualified in their field, as well as trained to support English Learners.  And we must also ensure 
that administrators are trained to be able to evaluate and support their teachers. 
 
Adequate professional development and follow-up training in order to prepare ELD program teachers 
and administrators to implement the program effectively and efficiently is essential.  LEAs must provide 
the personnel necessary to effectively implement English learner programs.  LEAs must ensure that 
administrators who evaluate English language program staff, again, are adequately trained to 
meaningfully evaluate whether these teachers are appropriately employing their training the classroom, 
in order for the ELD program model to successfully achieve its educational objectives.  State education 
agencies must ensure that local education agencies have qualified teachers and administrators for the 
ELD programs. 
 
When supporting an English language development program, it is important to note that LEAs are 
obligated to provide the resources needed to effectively implement their ELD programs.  Local funds 



need to be expended to provide these resources.  This is not like special education, with separate 
funding sources.  It is part of the core programs an LEA must provide. 
 
When we talk about developing an instructional plan, this is what is involved.  Each of these points must 
be evidenced in your program.  Note the scheduling of daily ELD instruction.  The hiring of qualified ESL 
teachers who have their PA ESL Program Specialist Certificate, the development of an assessment plan, 
the implementation of research-based ELD best practices.  Identification of what is going to be taught 
within a curriculum, and that curriculum has to be present within your school.  Identification of 
appropriate materials, available opportunities such as tutoring and afterschool programs must be 
available to all of our students.  The training of staff through a professional development plan that is a 
formal plan that is specific and open to all teachers.  Promote collaboration between ESL and content 
teachers. 
 
I'd like to continue with Francine Dutrisac, who will address the tools that are available to implement 
the language instruction educational programs.  Thank you very much. 
 
>> Good afternoon, everybody.  The tools that are available to implement the educational program are 
as follows.  The most important one is the Pennsylvania English Language Development Standards.  They 
were finalized this past summer.  The revised, updated correlated to the more rigorous Pennsylvania 
Core Academic Standards still consist of the five standards that were previously called the Pennsylvania 
English Language Proficiency Standards.  Standard one, English Language Learners communicate in 
English for social and instructional purposes within the school setting, is addressed mostly in the English 
language development classroom, while the other four are addressed in both the ELD classroom and the 
content classrooms.  Standard two focuses on the language of language arts; three, the language of 
mathematics; four, the language of science; and five, the language of social studies. 
 
There are multiple WIDA instructional tools that should be used in the ELD and the content classroom.  
Here, you have a list of them, and in the following slides, we will be examining most of them.  
Pennsylvania is a member of the WIDA Consortium, as such, LEAs in Pennsylvania have access to several 
tools on the WIDA website.  If you do not have a WIDA account, the Charter School CEO should contact 
PDE's ESL Bilingual Program Advisor, Bob Measel, to obtain a password. 
 
The first WIDA tool I wanted to address here is the WIDA performance definitions.  The WIDA 
performance definitions delineate what students know and are able to do at their level of English 
Language Proficiency as determined by the WIDA screener, or the Access for ELs 2.0 scores.  The WIDA 
performance definitions on this slide focus on the receptive domains of listening and reading.  At each 
level of English proficiency, we are provided with a description of the language English Learners will be 
able to process along three dimensions; discourse dimension, focusing on linguistic complexity, 
indicated in green on this slide; sentence dimension, focusing on language forms and conventions in 
peach; and word-phrase dimensions, focusing on vocab usage in yellow.  By the way, the WIDA 
performance definitions should be used in the planning of instruction and assessment for English 
Learners to ensure proper scaffolding for these students.  In instruction, we need to target instruction at 
the next higher level of proficiency.  In other words, if you have an English learner who scored at the 
level three, for example, you would focus your instruction at level four, trying to move them from their 
current level of proficiency to the next one.  Both ESL and content teachers need to be using those 
performance definitions. 
 



On this slide, we see WIDA performance definitions for the productive domains of speaking and writing.  
Again, these should be used daily to ensure the proper scaffolding of instruction and assessment for our 
English Learners. 
 
Most people might be familiar with the WIDA Can-Do Descriptors, and maybe some of you in our 
audience may not be so familiar with the Can-Do Descriptors' key uses.  Those are two documents that 
were provided to help educators see what English Learners can do with language in different situations 
and in different content areas throughout their journey toward English language proficiency.  It provides 
examples of content language use by students in kindergarten through grade 12 in the domains of 
listening, speaking, reading and writing, at each level of proficiency from level one entering through 
level six reaching. 
 
The Can-Do key uses represent four over-arching communicative purposes; recount, explain, argue and 
discuss.  Researchers have identified these four purposes as integral to academic success.  They are keys 
to academic success.  WIDA developed the Key Uses Edition of the Can-Do Descriptors in response to 
the challenging college and career-readiness standards and the subsequent greater language demands 
placed on curriculum.  The Key Uses Edition also addresses the growing recognition of academic 
language use in content learning.  It represents a broad range of what language learners can do with 
language to meaningfully engage and achieve challenging standards. 
 
The Can-Do Descriptor Key Uses Edition encourages educators to collaborate and engage in 
conversations about academic language use, as students move along the continuum of language 
development.  It provides content and ESL teachers with a common language.  It also encourages 
educators to advocate for equitable access for language learners to grade-level content based on their 
level of language proficiency.  It encourages educators to attend to students' academic language use in 
content classrooms, and finally, it encourages educators to differentiate instruction and classroom 
assessment based on language learners' levels of language proficiency. 
 
Another WIDA tool is the WIDA Speaking and Writing Interpretive Rubrics.  It was released in August of 
2017.  These are tools for teachers who work with English Learners in grades one to twelve.  Educators 
can use these rubrics for three primary purposes; understanding Access for ELs 2.0 Speaking and Writing 
scores, analyzing student speaking and writing samples, and interpreting common speaking and writing 
tasks, employing the rubrics.  The focus on analyzing language use has been magnified in Pennsylvania 
with the new PDE State-Required Reclassification, Monitoring and Re-designation of English Learners 
that now requires examination of students' language use as part of the criteria for exiting the student 
from the English language development program. 
 
The new Pennsylvania reclassification criteria was released this October.  It can be found on the PDE 
Educating English Learners webpage at the following location.  As mentioned in the previous slide, the 
reclassification criteria is now focusing on two aspects; focusing on Access 2.0 Results, as well as the 
completion of two language use inventories.  To be considered for reclassification, an English learner 
must demonstrate the ability to access challenging academic content and interact with other students 
and teachers, both academically and socially in an English language setting.  Evidence of this ability is 
demonstrated by the student on, one, on the state mandated Access for ELs assessment, and two, on 
evidence gathered over time by two teachers, an ESL teacher most likely and a content teacher, using 
standardized language use inventories. 
 



In preparation for reclassification, local educational agencies must now develop a local plan to 
determine who are the students who might be candidates for reclassification at the end of the school 
year.  Two LEAs must determine which content teachers will be responsible for collecting evidence of 
language use, and who will be completing the language use inventories.  LEAs will need to provide 
professional development on how to effectively use the rubrics, and how to evaluate the students' 
language use.  Ana will provide you with information on the professional development opportunity that 
we have scheduled for January, later in this session.  LEAs will need to hold the educators who will be 
gathering that evidence and completing the inventories.  Finally, LEAs will have to determine how to 
manage the decision making and the reporting process using the reclassification criteria; who's going to 
be responsible to do what.  ELs that are reclassified will need to be then actively monitored for a period 
of two years after reclassification, and will then after that will need to be reported for an additional two 
years after, for a total of four years. 
 
Ana is going to help you learn about effective teaching practices for English Learners. 
 
>> Good afternoon.  So far, we have really gone through two very distinct areas in the development of 
an ELD program.  First of all, what is required for you to have in place to have a program in compliance?  
That's what Paula mostly has discussed with you.  The second part is, Francine has actually given you 
some of the very important tools that we have available to implement our program effectively, but and 
also to align it to the assessments that our state require, Access 2.0.  So you have first what you need to 
have, to have a program in compliance, and the second part is, what are some of the tools that we have 
as resources from the WIDA webpage, as well as our PDE colleagues, the advisors, have been promoting 
the use of these instruments that we have, of these tools, in order to enhance your students' ability to 
develop English language proficiency. 
 
The first component is so important.  When Francine addressed the standards that we have, actually we 
have the English language proficiency standards before for at least six to seven years.  Now, we call 
them the English Language Development Standards.  All teachers -- and this is very important for your 
LEAs -- all teachers who have ELs, whether you are a math teacher, whether you are a social studies 
teacher and an ESL teacher, you have to implement these five standards.  That is why it is so important 
that you consider within your training plan, when are you going to really do that training with your 
content teachers to make them aware about the standards?  Then Francine also went through the new 
requirement that we have, which is the reclassification criteria that we need to follow in order to have 
our students ready to exit the ELD program.  So that is something new; that is something that requires 
some planning.  And it is very important that you consider the fact that you need to actually download 
from the webpage that Francine has addressed the document that has all of these different language 
use surveys, or rubrics. 
 
So your content teachers and your ESL teachers will be familiar with what is required to collect as 
evidence so we can actually reclassify our students, probably in May or beginning of June, or like some 
schools wait until the first weeks of school.  Those elements are very important for you to keep in mind.  
So this webinar really would like for you to start not only learning about these tools, but also start 
developing a plan for you to collect that evidence of language use.  I am going to give you some dates of 
other webinars that are going to be essential for you to learn how to start planning and also 
implementing your strategies to collect that evidence. 
 
Okay, with that said, now we're going to get into effective teaching practices.  When we talk about 
effective teaching practices, we have really gone deeper into the area where language, which is of 



essence to learn anything or everything that is presented in school, is important to address.  But if you -- 
you're going to see that some of the strategies that we're going to address now will be also good for the 
children who  you have in your classrooms that are struggling to learn or to develop literacy skills or 
math skills.  So these are very effective strategies for English Learners, but they're not just the sign for 
them only.  You could actually implement these strategies during your instruction for all children, and 
you will see the results that you're going to get will be a lot better, because inasmuch as we can say that 
these strategies will be essential for your ELs, they are also very beneficial for all your students. 
 
When we talk about best practices for English Learners, we also need to take a look at schools that are 
implementing a multi-tiered system of support in order to support all students to reach the standards 
that are required by our state for all students to reach.  So when we have this slide, we are addressing 
also some of the charter schools that are implementing multi-tiered system of support frameworks.  So 
in order to implement effective practices, of course the training of teachers is essential.  When we pick 
the strategies that we would like to implement with all students, we also need to be aware as 
administrators in your charter schools that teachers need to be trained, so this implementation of 
evidence-based interventions will be consistent across grade levels, will be consistent across your 
school.  In the case of most charter schools that have only one locale, or sometimes they have one 
school where they have their middle school, or one school that addresses high school students, you 
have to understand that it is essential for you to plan on having these trainings. 
 
Another way also to look at interventions, which you are going to probably see a lot from different 
publishers, is to see that the implementation of these evidence-based interventions are really supported 
by the administrations through intensive training.  So training is essential for the implementation for 
these evidence-based interventions.  In MTSS, we always look at teams; teams that look at students and 
teams that look at how your program is actually supporting all students.  So when we look at these 
teams, which in MTSS are called problem-solving teams, we really need to include all teachers.  With 
that, please do not forget that your ESL teacher is very important when you have to make a decision in 
regards to English Learners.  It is the ESL teacher that brings to the table not only the progress of the 
student in English language proficiency development, but also in how that student is adjusting to their 
school environment.  So those pieces are essential.  If you have teachers that work with the IEPs of your 
students, that information is also important, that you address it at that problem-solving team meeting. 
 
We also need to be aware that after several years that we have been implementing MTSS throughout 
our state, there's now some evidence-based practices that are proven to be effective with English 
Learners.  In future webinars, we will be addressing which of those practices, as well as resources that 
have been proven to be effective with English Learners.  Data is of essence when we make decisions 
about students, so please -- if you are the ESL teacher and you are part of a team that is making 
decisions about whether to move students into these tiers in MTSS, don't forget to bring your data on 
the results of Access for ELs, or Access 2.0, as well as any other kind of data that you're gathering in 
regards to the development of English language proficiency.  Francine also addressed the importance of 
the performance definitions, not only to target your instruction, but also to look at how you are going to 
guide other content teachers in the way that students who are ELs reach benchmarks.  So those data, or 
that data that you have as ESL teachers is really important for those decisions. 
 
Overall, research of many years have really pointed out that in order for students to be successful in 
your classrooms, you need to analyze, or you need to start looking at what you're doing during 
instruction.  So one piece that is important is that when students are not learning, we need to intensify 
our instruction or delivery.  So students, most of them learn maybe when the teacher models for them, 



and then you provide some practice, and then they can actually perform or come up with the concepts 
that you want them to learn.  But there are also many students for whom that simple recipe of modeling 
and then trying to get them to do some practice on that new skill, and then maybe showing their own 
independence at performing that practice -- there are many students who do not learn with that recipe.  
And we know that, because you probably have them in your classrooms sitting, staring at you once you 
have finished your lesson.  So what we need to do is, really look at a process that has been proven by 
many researchers to be the most effective.  Murray, Coleman and Vaughn in 2012 published a very 
important kit that really pointed out that when students do not learn, you have to make your instruction 
more explicit.  You have to make also your instruction more systematic.  So analyze your practices from 
the perspective of what are you doing to help your students learn.  So definitely, more explicit, more 
systematic, with a lot of more feedback.  How do teachers provide feedback?  Actually, Marcano also 
has given us a lot of that research in best practices -- is how teachers provide feedback is essential for 
these students to learn.  So remember those three very important steps in relation to intensifying your 
instructional delivery.  Be more explicit when you teach.  Be more systematic, and also provide 
opportunities for students to receive and provide feedback in how they are learning.  This is really 
focusing on your students' learning, not just in the area of, how do I develop my lesson plan?  
Sometimes you develop your lesson plan, which looks very good, but the results are not there.  So very 
important advice in this research from Murray, Coleman and Vaughn. 
 
So when we talk about explicit instruction, or more explicit instruction, the number one thing is, state 
the purpose of your goal for that lesson.  Children need to know where you're taking them on this 
journey of teaching and learning, so stating the purpose, or the goal of your instruction is essential.  
Then provide models with clear, detailed explanations.  You need to do many "I dos," right, because 
modeling is so important for children who may be in your charter schools -- you have many children who 
have not been that successful at learning in the other environments over in other public schools.  So 
they need more modeling.  They need to have lots of time, teachers showing them, what do you mean 
by that?  How is it done?  So many opportunities for active observation of your modeling.  Then you 
need to do something that is important, especially for your English Learners.  The use of pictures, 
graphic organizers, manipulatives, "think-alouds" -- that is the "we do."  You do this together with your 
students as you model, how do you come out with these concepts?  Okay, so many times, "we do."  Do 
it together.  Do the very step-by-step, gradual release, or providing them for opportunities to be more 
independent, right?  So, "I do" many times, "we do" many times.  Then multiple guided practice 
opportunities.  That's more "we do."  So these children need more explicit instruction. 
 
The systematic instruction area -- when you look at reading complex text, that is one of our very 
important PA course standards, right, in literacy.  How can you really break down tasks into smaller 
steps?  What happens when you ask students to read multiple paragraphs, to actually learn about 
something, or a novel or a story that you're teaching that week?  How can they really break down that 
task into smaller steps?  Many children need that.  ELs -- for ELs, it is essential.  If you are going to ask 
ELs to actually read multi paragraphs and they are maybe a level one or a level two, that activity in itself 
for them is meaningless, because number one, they do not have the literacy skills at the level or at the 
great level of that native speaker in fifth grade or seventh grade or tenth grade.  And number two, what 
is the goal of your lesson at this point, if you're reading text in science, if you're reading text also in 
math, what is the goal of your lesson?  How can you actually break down those tasks into smaller steps 
so the student will be able to actually develop the concept without getting distracted or frustrated with 
a lot of text? 
 



You need to start looking at your teaching practices and see how you could be more systematic about 
teaching all children, and more specifically, your English Learners. Break down instruction into simpler 
segments.  How are you really looking at your lesson, and systematically dividing it into steps so they will 
be able to follow those steps when they start working independently.  What we need to do also is, 
looking at how do we teach that concept?  We need to really look at our lesson plan from the 
perspective, how systematic am I in developing this concept?  How do I put together really a lesson that 
is going to take me one week, but I am dividing those steps in a way that my students will be able to 
follow later on with something similar, when they start to work independently?  Provide temporary 
support, and then gradually reduce that support over time.  That's what we call scaffolds, because when 
we scaffold a lesson, that means that we consciously are being systematic in how are we going to teach 
that lesson, that is going to not only have the steps very clearly delineated, but also we'll have the 
support necessary for these students to keep moving, moving forward. 
 
Now we get to the point of feedback.  How many times we really provide, and how feedback is provided 
is crucial for all students, more so for ELs, who are doing, as we have read in research, [Barbara Short?] 
calls it double the work, right?  Because if you are an English learner and you are in ninth grade or in 
seventh grade, you really are doing double the work, because you're learning the academic concepts of 
your grade level as well as acquiring a new language.  So it is always very important to consider that with 
your ELs in your classroom.  Sometimes feedback is not only important, but definitely necessary for ELs, 
because as they hear you using language to explain something, and facilitating the comprehension of 
your explanation, they will also be developing skills in the language to know how to explain something.  
So be very specific about the selection of the language that you're going to use, and how do you develop 
these sentence stems for them to be able to express their reasoning in math, for example.  To be able to 
actually provide you with information on what they have learned and what they know and they are able 
to do.  The use of sentence stems, of graphic organizers, really support the language development of the 
student, but at the same time the concept development so they will feel confident when they have to 
explain something. 
 
On the other side of the coin of feedback is how you provide feedback, so students really learn where 
their errors were, and how they can actually overcome or learn better not to make the same mistakes.  
So when you provide feedback, what you are actually doing is, not only helping students to learn better, 
but also you are targeting that five minutes of instruction as you provide feedback.  Many times, 
teachers make a little mistake when they think that providing feedback is just telling the students how 
beautiful their work is, or how, oh, great job.  Sometimes I have seen that written down, "great job," or 
which are very good, also, to encourage children to continue the work.  But at the same time, they do 
not provide enough information for that student to continue learning.  It is better to say, you've done a 
great job because you started your sentences with a capital letter, you ended them with a period.  
You're using your adjectives very well.  Or giving them feedback about their writing, or even sometimes 
about their speaking.  That's why we have speaking and writing rubrics that have been developed for 
WIDA for us to use. 
 
So when you provide feedback, make sure that the students understand what you are asking them to do 
to improve their work, but at the same time also, teach them how to reason, using the English that they 
already have in place so you will also get their feedback about their learning.  In that way, it's almost like 
creating a two-way street when you are providing feedback.  We are talking about intensifying 
instruction.  So far, we have said that being more explicit is important.  We also have said that being 
systematic is important in your instruction, and providing feedback is also very important in our 



instruction.  And this is across the board for all content teachers who have ELs, as well as your ESL 
teachers who are teaching ELs. 
 
Now I'm going to really address--I would target my presentation to ESL teachers.  When you're an ESL 
teacher -- and maybe most of you who are listening to me are ESL teachers -- when you are ESL 
teachers, what do you teach?  If somebody says, okay, ESL teacher, tell me, what do you teach?  I will 
pause a little bit, because maybe you're thinking about it.  ESL teachers really teach English language, 
not only English language verbs or grammar, but we teach forms, which is related to the language.  But 
we also teach functions.  So what we teach is English language functions and forms, within the 
framework of the ELD standards.  So when somebody asks you, "What do you teach?"  You're going to 
answer, "I teach English language functions and forms within the framework of the English Language 
Development Standards."  That is what ESL teachers teach. 
 
So if you are an ESL teacher, you really have to be aware of the components of language, because every 
student that you have comes already with a language in place.  It might not be English, but they speak 
another language.  And if they speak another native language, they have an idea, especially if you get 
them in middle school or upper elementary and high school, of course, they know the phonology of 
their language.  They know the morphology of their language.  They know the semantics of their 
language, syntax.  They know discourse, oral and written language.  And they know the pragmatics -- 
that means, how do I interact with different people? 
 
So we as ESL teachers need to be very much aware of the phonology of the English language, the 
morphology of the language, and how do I teach it to somebody that is learning English as a second 
language?  Remember, your ELs, regardless whether they learn English at a proficient level, they will 
always consider English their second language.  I am a bilingual, bicultural person, and I will never 
consider that English is my first language, because it is not.  It is my second language.  I already came 
here -- or when I was in Peru, I'm originally from Peru -- I learned English since I was five years old.  So I 
was in a total dual language kind of program.  So even though I was really learning English since I was 
five, I still consider English my second language, because my native language will always be Spanish.  The 
same way with your students.  So they know the phonology of their first language, but they don't know 
it in English.  So that's why they need to have ESL teachers, to teach them all of these components of the 
English language.  That's what we teach in ESL; phonology, morphology, semantics, syntax, discourse 
and pragmatics.  Please do not forget that, ESL teachers.  That's going to be the centerpiece of your ESL 
curriculum, or ELD curriculum. 
 
Why is that?  Because when we look at language, the main components are grouped into three different 
circles, in this case, of the slide that you have.  You see the way that they look at language, which has 
always been the way we look at language.  We look at language form, at language content, and of 
course at language use.  As we look at language form, we are looking at phonology, morphology and 
syntax, right?  Phonology, the sounds of the language; morphology, how do we put together certain 
parts of language to make words that mean something different?  Like when I look at morphology, I 
always think of prefixes and suffixes, morphology.  When I look at syntax, syntax is another word for 
grammar, semantics, vocabulary or lexicon, which is another word for vocabulary.  And of course, 
language use.  How do I really speak to people in that language, and the same way, how do I write that 
language?  How do I use language?  There's the pragmatic part of language.  To some people, I may 
speak in a different way.  For example, if I am speaking to my teacher, I would speak in a different way 
than when I am speaking to my friends in the playground, right?  We have different registers for people -



- that's what we teach in ESL, the different registers, the content of the language, the form and the use 
of English. 
 
We know that from all languages in the world, the alphabetic writing system of English is really complex.  
This is because English is morphophonemic.  That means that we go by the sound and the meaning, and 
sometimes the sound of the letters combination might be a little different, and sometimes they do not 
have a very specific pattern.  And on top of that, we have a different combination, for example, of vowel 
sounds that are not just make up -- the sound is not just one letter, sometimes it's a group of letters.  
Sometimes it's two or even more than two letters to make that vowel sound.  It says that meaningful 
parts of words are also spelled consistently even though their pronunciation changes from one word to 
another.  That is why also that even as native speakers, many native speakers have problems with 
orthography, which is another word for spelling.  So we have to be aware that even for native speakers, 
the writing system in English, because it is morphophonemic, it's a challenge.  Imagine now for a second 
language learner -- so it's still a challenge.  That's why we have ESL teachers, because that's what we 
teach.  We need to teach those components of language in English, because they already have it in their 
first language. 
 
For example, as you see here on this slide, this is why English is morphophonemic.  Look at the very first 
two examples; child and children.  Look at the spelling of "child" and the spelling of "children."  Many 
times, the brain generalizes when we try to read, we generalize about letters and correspondence.  But 
in this case, "child" is pronounced than the same group of letters in the word, "children."  Site, situation; 
heal, health -- that E-A combination, sometimes it sounds "ee," sometimes it doesn't.  Anxious, anxiety, 
and so forth.  How do we teach this to ELs?  We need to be very targeted.  We need to use some 
examples from the readings that we do with them.  Pull some of these examples to show them that 
there is sometimes not a really specific pattern, that they need to hear the word several times and really 
relate the pronunciation of the word to the context in which the word is functioning. 
 
This is very important, this phonetic alphabet of English consonants that we have here are very 
important for ESL teachers to understand that many of your students who are ELs cannot actually even 
hear some of the sounds that we have in English.  Why?  Because maybe those consonant sounds do not 
exist in their native language.  Therefore, there has to be intense, explicit instruction of those sounds 
and the sound systems, through words and context.  Or sometimes pull again -- look at some of the 
words that you would like to somehow target a specific sound as part of your curriculum or as part of 
your lesson plan.  But you, yourselves, who are most of you native speakers of English and are ESL 
teachers understand that when you speak English as your native language, you are not aware in many 
instances of how important it is for an EL to really produce that sound in a way that they will be able to 
pair it with a letter, so they will be able to write the word correctly.  If they cannot hear the sound, they 
won't be able to relate that sound to a letter. 
 
So the number one piece is to let them identify the sound by hearing that sound.  So you need to go 
deeper into your instruction; not just learn the word, the vocabulary word, or learn it in a sentence, but 
also how do you really go deeper into the sound system of that specific word?  And if you are an ESL 
teacher, this phonetic alphabet is important, and you need to understand that there will be children 
who won't be able to pronounce a word correctly, not because they can't, but it's because you need to 
teach them how to place those points of articulation that we have in our mouth.  I used to tell my 
children that the mouth was a musical instrument, that we needed to know how to place certain parts 
of the mouth to be able to produce certain sounds, just like when you learn to play an instrument, right?  
So if you're seeing this phonetic alphabet of English consonants, we have on top the points of 



articulation and then the names of the sound on the left that are stops, nasals, fricatives, affricates, 
glides, and the last one is liquids.  Please Google this information if you would like to learn more about 
the sounds.  But don't forget to include them when you are teaching.  Go deeper into your instruction 
for ELs.  For many ELs, there are sounds that they cannot produce, so you need to teach them how to 
produce them.  And for many of us who are Spanish speakers, we know that there are many sounds in 
the English consonants, or the sounds for the English consonants that we do not have in Spanish.  So we 
need to have explicit instruction of those components. 
 
So if you think that consonants are hard for ELs, check the vowel sounds.  As you see here, we have a 
chart developed by Moats, Dr. Moats has been really very good at looking at literacy development, from 
also the perspective of the sound system and the teaching of phonics, that are so important to be a 
good reader.  So as you see here, there are many different combinations that form different sounds.  
Why is this important?  This is important because different language groups will have different 
challenges at producing these vowel sounds, especially when you are teaching students who are older.  
You have to emphasize -- you have to practice how to do this.  It's important that you as native speakers 
know also, what are these combinations and when am I going to teach them?  When am I going to 
emphasize these sounds?  Again, my advice to you is to really look for some of this instruction, very 
much align to what you have already taught, either in a reading passage or in a story, and start pulling 
some of these words from those passages, from that text that you taught in a novel.  This is going 
deeper into the more discrete skills in teaching ELs. 
 
So this is a good way for you to start thinking about what you're going to be doing to improve 
instruction with your ELs.  Why is that important?  Because in our culture, we consider reading as a very 
important skill to learn, right?  So we focus on the development of literacy as a very important skill to 
learn.  So if you are a native speaker of English, you probably are taught in school, when you were in 
kindergarten, sounds and letters, you started maybe with the sounds.  Why is that?  Why do you start 
with sounds?  In literacy, especially in English, we start with sounds, because sounds are also very 
important when the language is morphophonemic.  So that's why we have to start with sounds.  We 
read and we decode thinking about sounds, and that's why we isolate sounds.  So native speakers start 
their literacy experience by learning sounds, attach them to letters, then words and then sentences, and 
then they read stories, right?  So that's the sequence that we have for native speakers. 
 
But when you are teaching literacy skills to non-native speakers, you have to know that there is a 
difference for ELs.  That means that you cannot start with sounds, because if you do not speak the 
language, sounds are very abstract, they don't mean anything.  So you have to start with meaning when 
you are learning a second language, and you have to start with the story.  So that means you frame that 
meaning into a story, into sequencing the story, and then you go into the sentences to teach that syntax, 
then you go into words for that vocabulary.  Then you go into sounds and letters, so you still get to the 
sounds.  It's not that we don't teach sounds.  Actually, we have to do it, because it is very important for 
an EL to learn that.  We need to invert this and be aware that sometimes we're not successful with ELs, 
because we want to start as if they were native speakers, and they are not.  So let's think about that 
when you are developing your curriculum for ELs. 
 
Why are sounds important?  Because sounds really have meaning.  They are called phonemes.  And 
when they are called phonemes, it's because they have meaning.  Think about when you have a student 
that cannot pronounce well, or pronounces the same way when he looks at letter "V" and letter "B."  If 
you don't pronounce that well and you interchange the sounds of "B" and "V," you make a terrible 
mistake because you're not talking about the same object.  Think about "best" and "vest."  That's why 



it's so important that we, when we as ESL teachers, develop our curriculum, where do we place these 
concepts is important, with your level ones and twos.  It doesn't matter whether they are in early 
elementary, late elementary, middle school or high school.  Somebody needs to teach this, and you 
don't call it "phonics" once you get to middle school.  What you call it is, sometimes they say "word 
analysis," and you do it through word analysis, which is a better word to be used in high school or in 
secondary level.  But this is a very good sequence that starts from simple to more complex, that I would 
use to take a look at what I am doing in my ESL classroom, to see how am I introducing this. 
 
Morphemes in English are very important.  We also need to talk about the English language, because it 
is important that we, as English speakers, know that there are layers in our language, that we have the 
Anglo-Saxon layer, where most of the time in early elementary, that's what we teach.  We teach three-
letter words, then we go to more compound words, base words.  And suffixes, that all comes from the 
Anglo-Saxon layer.  From the Latin, French or Romance layer, we have prefixes, roots, suffixes and Latin 
plurals.  The good news is that if students come from this Romance language group, Spanish speakers 
come from that group, they actually have many of our words that we use in the academic field that 
come from Latin, and also from Greek, are the same root words that we have in Spanish.  When two 
words have just a little difference in pronunciation, but they have the same meaning in both languages, 
we call them a -- when two words, like inteligente and intelligent -- thank you -- two words, like 
inteligente and intelligent, they are called cognates, right?  We have a lot of cognates in the Latin root of 
our Romance languages.  So if your students are native speakers of Spanish and they have been reading 
a grade level in Spanish when they came here, they will be able to understand at least between 30 to 40 
percent of your science text, for example.  So think about the English language as you are teaching 
morphemes in English.  What is the root?  Where does this word come from?  It's interesting, you made 
your class more interesting if you talk about this.  That's the important part. 
 
How many of you have Spanish speakers in your classrooms who are ELs?  As you see here, if you're a 
Spanish speaker, you really have these demons that we call them, English phonics demons for Spanish 
speakers.  You need to explicitly teach all of this, because we -- I'm a Spanish speaker too -- we have a 
problem with this, especially with those short vowel sounds that are very confusing.  Even the whole 
idea with long vowel sounds and that silent "E."  As you know, in Spanish, there's only one letter that is 
silent in Spanish, and that's letter "H."  It doesn't have a sound in Spanish.  But everything else has a 
sound.  So when somebody tells us that there's a silent "E" at the end, we have a little bit of problem 
with that at the beginning, so we need to practice that a lot.  So we see the "E" and we want to say the 
sound of "E."  But it's silent at the end.  When you say, "cake," it's silent.  We need to learn those things, 
and we need to learn these Spanish demons.  As you develop your lesson plans, please consider this, if 
you have Spanish speakers in your classroom. 
 
There's good news for all of us who are involved in language instruction.  There is this resource called 
the National Geographic Reach, Using Language Transfer Supports.  If you Google this, you're going to 
find this wonderful resource.  We do not have the address, but if you Google the name of the "National 
Geographic Reach, Using Language Transfer Supports," you're going to find -- it's a little booklet that you 
can download for free, which addresses all of these different languages; Chinese, Haitian, Creole. 
Hmong, Korean, Spanish, Portuguese -- it's, like, 10 different languages.  And the good thing is that they 
talk about some of the syntax in the language that does not exist in English.  So it's important for you to 
know that so you know what to teach and where to emphasize.  And the same way it has with all the 
phonemes in English and the graphemes -- that means the letter that represents the sound.  They have a 
chart where it says if they have the sound or if they don't have the sound.  This is a great resource for 
you as ESL teachers sometimes, you know, not all of our ELs are Spanish speakers.  Sometimes we get 



Chinese speakers, some refugees that speak other languages.  This is a good resource for you to have.  
And it's free, so you can download it and have it there. 
 
Technical assistance -- when your schools need to have more technical assistance, where do you go?  
Where do you find trainings that would be important for your schools?  We provide, at PaTTAN, we are 
PaTTAN personnel here, we provide technical assistance in all the areas of special education, as well as 
multi-tiered systems of support.  If you go to the PaTTAN website, you are going to find different 
initiatives.  If you click on the dialog for "Initiatives," you're going to have a list  of different initiatives 
that address all the needs that you may have in regards to special education training, and all the 
different exceptionalities, as well as multi-tiered systems of support, as well as PBS, as well as 
assessment, secondary.  Now we also have an initiative that covers increasing graduation rates for 
students, in general for students with IEPs, as well as students who are minorities.  All of those initiatives 
are there.  If you click on each of those initiatives, you're going to find webinars, trainings, resources, 
publications.  So be aware that everything that we produce at PaTTAN in regards to publications and 
access to webinars or workshops is really free to you, free of charge.  You can also find your IU, there are 
ESL points of contact.  Contact your IUs in your region so you will get also trainings or support, or 
coaching, different ways to support you as teachers, or your schools.  So technical assistance is available. 
 
Another way to really be able to access more trainings is through the PDE ESL Bilingual Education 
Program advisors.  We have two advisors now at the Department of Education; Robert Measel is the 
lead advisor, and then the other advisor is Eugenia Krimmel.  Both of them have -- if you Google or if you 
go in through the PDE website, you're going to find their names and their emails so you can contact 
them.  Yes, technical assistance is available.  We are here to support you and your students, to improve 
your programs, and to make sure that English Learners have access to education. 
 
We will be -- we have designed, actually, a workshop that we have provided during the months of 
October and part of November that is called Evidence of Language Use: Progress Monitoring for English 
Learners in Multi-Tiered Systems of Support.  Now we are going to offer a three-part webinar.  Webinars 
are important when you really want to have this information available to you.  So we will be presenting 
this three-part webinar in January, beginning January 10 through the following Thursday is January 17th, 
and then January 24th.  What we will be presenting on these three webinars is up-to-date information in 
what we really -- how do we address the language use through progress monitoring.  The first webinar 
we'll address, the State-Required Reclassification, Monitoring and Re-Designation of English Learners, 
we will go over the reclassification criteria, as well as the different rubrics that you will need to be 
familiar with in order to reclassify your students.  We will also go deeper into the research of language 
use, and how to collect evidence on language use. 
 
The second part of the three-part webinar will target progress monitoring.  How do you progress-
monitor your ELs from the perspective of language use?  So that is also going to be very important, 
because we are going to address multi-tier systems of support and how you can actually have a 
framework in your schools where all students are really looking through the lens of success. 
 
The third one is going to connect all those WIDA tools that Francine presented, and how are you going 
to use that?  We are going to have some clips to model, how do you collect evidence of language use?  
So my advice to you is to take advantage of these opportunities to have this training. 
 



I was told that there are three consecutive Wednesdays, not Thursdays.  Thank you, Paula.  You see, 
that's why I have -- we are team, we are always talking to one another, and you don't listen to what we 
say.  But we always support one another as we develop these webinars. 
 
We also have a face-to-face workshop coming in May, and that is going to focus on Collaborative Co-
teaching Models of Language Development in Multi-tiered Systems of Support.  That's an all-day 
workshop.  We will present it at the three PaTTAN sites.  In Harrisburg it will be May the 2nd, in East 
May the 8th, and Pittsburgh, May the 15th.  This will be on our PaTTAN calendar probably in April so you 
can register.  So that's what is coming our way in May.  The webinars probably will be advertised soon, 
so keep on checking your calendars, probably in a week or two they will be up in the PaTTAN calendar so 
you can register.  Oh -- we are going to offer Act 48 for being part of those webinars. 
 
We always have the Resources page, which is also very important for you.  So if you want to really look 
further into some of the documents that we have presented, and some of the important information 
that we have provided, you can always go into these web pages.  So you can, whenever you have time, 
to have conversations with either your administrators, or share with them what you have learned today. 
 
More resources -- if you are an ESL teacher, my advice to you is to really go to the Office of English 
Language Acquisition.  Their web page has tons of very good information regarding the education of 
English Learners.  You also need to be familiar with the Office for Civil Rights.  You are advocates of your 
students.  You are welcome to slick on our PaTTAN website in our English Language Learner Initiatives.  
In the future, we probably will have another workshop presenting -- the topic will be related to ELs in 
special education, so keep tuned on checking our calendars.  Definitely, if you are an ESL teacher or an 
ESL coordinator, please, please download the PDE basic education circular, Educating English Learners, 
reviewed July 1st, 2017.  This is how PDE's policies affect how do we implement our English language 
development programs.  This is important for you to read, because one thing that is -- if you're in the 
educational system, you need to know the policies that rule your system.  So please download that 
document and be aware of how you need to implement your program. 
 
What else do we have here?  PDE English Learner Identification Procedures, the pre-K identification 
guidance for pre-K students -- that's another good document to find in our PDE web page.  If you want 
to download the standards, you have it there, Pennsylvania English Language Development Standards.  
So that's important.  That's important for all teachers who have ELs, not just for the ESL teachers.  And if 
you have ELs who also have IEPs, my advice to you is to please go to the PDE Bureau of Special 
Education and download the Guidelines for English Language Learners with IEPs.  This is something that 
is important for you to know, in how to really support your ELs with IEPs. 
 
More resources from WIDA -- definitely, if you're an ESL teacher, get into that WIDA web page.  You will 
always find new things, good things that are coming out of WIDA.  And for us, because we're a member 
of the consortium, come from us three -- most of them, not all of them.  Again the OELA Toolkit, the 
Dear Colleague Letter, and the last one is the PDE Educating English Learners -- that's the new page that 
Paula and Francine addressed before. 
 
If you have any questions regarding this webinar, please contact Dr. Victor Rodriguez-Diaz, who is the 
assistant director here at PaTTAN in Harrisburg.  His email is there.  We will appreciate if you have any 
questions, he will direct those questions to us so we will be able to answer. 
 
Thank you very much for being a good audience. 



 


