
>> Welcome everyone. My name is Traci Stauffer. I'm the supervisors of special education at Manheim 
Central School District, and as you heard, this session is being recorded. I'm not sure what that means, 
but I think PaTTAN is going to show this session. So if I have anything in my teeth or my hair is out of 
place, just raise your hand and let me know, but I want to welcome you all. We're really excited to share 
our work in progress. This is not a completed endeavor. It's been an ongoing initiative that we've 
partnered with, and we have a diverse group that's been working on it. We're going to introduce 
ourselves in a moment, but I think that the perspective that we all bring is what's going to make this 
such a great end result. So I'm hoping that at the end of the presentation you're going to leave knowing 
what "Think Big" is, and what that is as a tangible object that can be used for students with disabilities. 
So the end result is going to be a transition toolbox, and it's going to be aimed specifically for our 
elementary students that are in third and fourth grade. The purpose of this presentation today is really 
to share with you our journey, our progress, our dreams but also just as importantly to get feedback 
from all of you who work with, in some capacity work with individuals with disabilities. So all of us have 
a different perspective up here, but all of us started from the premise of, "Everybody is capable of 
employment," taking away that question of, "Is your child going to be able to work?" and changing that 
question into, "Where does your child want to work or where do see yourself, as a individual with 
disabilities, employed in the future?" So that's just a little introduction to what we're doing. We're going 
to then share a little bit about who we are. 
 
>> [INAUDIBLE] 
 
>> Absolutely. 
 
>> Hi, everybody. My name is Vicki Bricker. I'm the deputy director of intellectual and developmental 
disability for Lancaster County. I have a bachelors in social work and having worked on the standards 
and the education, developing curriculum. So for any of those that are educators out there, can I see a 
hand? Y'all do tough work. Let me just say that. I'm glad I'm a social worker. So it was difficult working 
with that and changing gears, and I think the intellectual disability system is tough, but, holy cow, I don't 
think we have anything over the education system. And again, I've worked in the field for 17 years. 
Sometimes it feels longer than that, but it's been the most ... Sometimes it's the been the hardest job 
I've had, but it's also been the most rewarding job that I've ever had. And I truly come from that 
philosophy, that spirit of social work that you will, that says, you know, "People have strengths and gifts 
and they have skills, and it really is up to us to support them in a way that allows them to really share 
that wherever they're at and whatever context they're working in. So that's a little bit about me. 
 
>> As I said, my name is Traci Stauffer, supervisor of special ed at Manheim Central. Here's some of my 
background experience and some things that I just want to point out. I have about 15 to 20. I had a lot of 
maternity years in there as a special ed teacher at the secondary level in learning support, and I've 
always been drawn to transition-type activities and creating transition programs for students because 
I'm just passionate about preparing kids to graduate and be successful in life. So this goes right along 
with my passion, and I really try to have my students ... My motto is "Making life better for students," so 
whatever they can do as educators to make life better for all the students that they serve. 
 
>> Good afternoon, everyone. My name is Kayce Stoffa. I'm a supervisor with the Office of Vocational 
Rehabilitation in York. So I supervise the transition out of our office, so we cover York, Adams, Franklin 
and Lancaster Counties. So I've worked for OVR for about 5 years. I've always had a passion for working 
with people, especially people with disabilities. So OVR for was a perfect fit for me and transition has 



just been a great opportunity to work with some of the students and shape their future so very excited 
to be apart of this project. 
 
>> Hi, guys. My name is Sarah Stuckey. I'm from the York Office of Vocational Rehabilitation as well. I'm 
the early reach coordinator at the office, so I work with younger students and try to prepare them for 
working with our counselors and, you know, helping to make that process, even just to get a counselor, 
a little bit easier. I have my master's degree and my social work license as well. I am working right now 
in Lancaster and Adams Counties, and I have ... When I was younger, I grew up ... I had multiple family 
members who had a wide range of disabilities from Down syndrome and an intellectual disability to 
family members in a wheelchair, so I've always kind of been exposed to that population. So it was a goal 
of mine since I was young to work with that population. So OVR was, again, a natural end point for me, 
so I love it here. 
 
>> Is it me? 
 
>> [INAUDIBLE]. You're up. 
 
>> All right-y. So, you know, there's a handheld mic floating around, and I said, "You know, I'm not using 
that because then I'll start breaking out into that song, 'Feelings.'" Anybody old enough to remember 
that? And truthfully nobody wants that, so I'm going to stand here at the podium. Anyway, the work 
group ... You know what? I think I'm going to go to the next slide actually and play into this. So a brief 
history about this is in 2014, there was a lot of different things happening to the intellectual disability 
system and things that were coming into play. The Work Innovation and Opportunity Act was coming 
into play. Employment First was coming into play. There's all different kinds of regulations that were 
being revamped at the state level. The waivers, the intellectual disability waivers were being ... They 
were being redone. Let me put it that way. And so all of these different things were coming in, but the 
bottom line message for most of these things was that we were going to start looking for people with 
jobs, that being in vocation facilities was good for its time, but as time ... needed to change, and we 
needed to grow and evolve. So we were going to be looking for competitive employment for people 
with a disability. We were also going to be looking in other service areas to get people out into their 
community. Not just into their community but actually engaged and being a part of their community, so 
there was a lot of things. You know, it's like the perfect storm in 2014, and as a lot of these messages 
were getting out there to families and individuals and even providers and some schools and stuff about 
what was coming, there was a lot of fear generated out of that. It's like, "What do you mean my kid 
can't go this workshop? This is what we expect. This is what they're doing now. What do you mean 
they're going to be out in the community?" So while I was looking at all these changes from that 
system's perspective going, "Yeah. This is a not so gentle breeze, but it's a nice wind of change," these 
families were looking at all these changes and going, "Oh, my god. It's a hurricane." And I sometimes 
equate, you know, people who live with family members with any kind of disability ... It doesn't matter. 
You know, it's kind of a house built on stilts, and it just takes one little thing to shift that feeling of 
stability, and for us in 2014, we really were the hurricane facing these guys, and there was a lot of fear, a 
lot of fear. So I guess what I was thinking is I don't want to add to that fear. There was a lot of groups 
across our region and across the state that were beginning to look at how to get people who were in 
workshops employed, and I wanted to take a step back from that and go, "Okay, well, I can't convince 
people that this is the right thing to do because they're in a different headspace, and there was no 
convincing going to be happening. So it was, like, what do we do instead? Where do we start instead? 
And I thought, "You know what, we really need to change expectations." We need to start earlier at a 
much younger age so that we're asking that question, "What do you want to be when you grow up? 



Where do you want to work? What kind of job do you want to have?" Not when they're hitting 15 or 14 
and going into transition, where a lot of families, a lot of kids, a lot educators ... There's already that 
expectation of where their employment trajectory is going to go. We wanted to get there before. So 
we're thinking, "How do we change those expectations? Where do we change those expectations?" So 
that's how "Think Big" came about. That really was the genesis of this project, if you will, was to say, you 
know, "Let's take this passion we have for getting people truly out there and employed, and let's be 
futurists, if you will, and let's start younger." Third and fourth grade seemed a great way to start this. To 
say, you know, to start asking students, "What do you want to be when you grow up? What kind of job 
do you want?" So it was, again ... So that by the time these guys get to the transition stage of their IEPs 
or whatever, they're going to sit there. They're not going to give pushback to families that are going to 
give the pushback. They're going to go, "Yeah, this is what I want to do." They're going to have the 
expectation that just like everybody else, just like their brothers, their sisters, just like their moms, their 
dads, their aunts or uncles, whoever. The friend down the street has a job. "I'm going to have a job." It's 
going to be the natural, the expectation of what they have. It's going to be the standard as opposed to 
the anomaly. So all of this was our thought process of getting this started, and it's like, "Okay, well how 
do we do this?" So what I was did was reached out to the local Arc, who Maureen Westcott is our 
executive director for The Lancaster Arc. She can't be with us today. She was supposed to present, but, 
you know, she left it all up to us. We'll give her crap about that later on. But anyway, she had an incident 
come up that she had to take care of. But through Maureen, then she hooked me up with Traci, and we 
brought Traci on board, and then through Traci then we also thought, "Okay, so we got the school. 
We've got the advocates here. We have some family members as well initially early on." It's like okay, 
well, we need to bring some providers on board as well to get them to buy into some of this because, all 
right, well, we get kids expecting to be employed. How do we get them employed once they get to that 
age? So we brought Goodwill on board as well, and that started out the group, and then brought the 
Office of Vocational Rehabilitation on board. And so that's been our core work group since 2014, and I 
will say that over the course of this, it's been really exciting. It's had its starts and its goes, and what the 
idea that we started out with and what we've come up I think is really pretty cool in a lot of different 
ways. I just want to give a real shout out to both Kayce and Sarah because they've come a little late to 
the game if you will, but they have been the driving force for us to get us ... to keep us moving forward. 
We were kind of floundering and thanks to these two, we're where we are today which I think is a really 
neat concrete product that we think has a lot of potential, a lot of potential. So, anyway, that's a little bit 
about the history and where we're at today. 
 
>> So I'm not sure if anyone ... I know some people here are from OVR and probably have done the "Pull 
Everywhere" before, so we're going to do a little "Pull Everywhere," so some pull questions for you. So if 
you just want to grab your phone or if you have a laptop you can use that. Just want to say a couple of 
things that you have to say so standard text messaging rates do apply, and make sure that you're 
checking your spelling and autocorrect because autocorrect sometimes likes to change things for you, 
and we will pull up some of the information. Does anybody need the website for a computer base or is 
everybody using a cell phone? Okay, I think we're good. Do you need a website? Okay. [INAUDIBLE] 
 
>> 22333.  
 
>> It'll be up here, too. 
 
>> "Think Big" all one word, 867.  
 
>> Okay. This isn't right. Okay. All right. Okay, here we go. 



 
>> So can you see the website up there at the top? It's pollev.com/thinkbig867. 
 
>> Pollev.com/thinkbig867. So is everybody getting there? Okay. 
 
>> You'll see. Okay? Just go ahead and have them cut. 
 
>> Okay. High stakes here. Question number one, what is the name of the federal law that protects 
people with disabilities after completion of high school? So go ahead and plug in which answer you feel 
is correct. 
 
>> Yep. Yep. 
 
>> A, B, C or D? Just the letter. 
 
>> What is the name of the federal that protects people with disabilities after completion ...  
 
>> Oh, yeah.  
 
>> Oh.  
 
>> Well, go ahead and answer this one, in high school. 
 
>> In high school. Do I have the wrong one on here? 
 
>> There is an option where you can ... I think you can send clear and then redo your answer because 
I've done that before. 
 
>> Oh, in. Okay, I see where the difference is. Okay. So go ahead and correct it if you need to. Can you 
guys in the back see the screen okay? Okay, and 75 percent of you ... Sorry about the confusion. The 
25% were probably confused ... are correct. So it's IDEA, and B would have been the correct answer for 
after high school. Okay, number two.  
 
>> There should be ...  
 
>> [INAUDIBLE]. 
 
>> You can just go [INAUDIBLE]. 
 
>> Number two. This is a serious question. Which way would a dog wear pants? 
 
>> Serious question. There's pictures on the side. So is he going to wear them on, like, the bottom half of 
his body or is he going to wear them just on the rear-end part? 
 
>> Huh. Curious. Well, clearly you guys know there's no right answer but B. I would say B. Yeah. I would 
say ... Oh, wait. That's great. Okay. So we're going to move on to number three.  
 
>> I've debated about that, believe it or not. It really took 10 minutes to decide.  



 
>> It's all about perspective. Everybody has a different opinion. 
 
>> That's right. 
 
>> Number three, just as serious. Would you rather fight one elephant-sized duck or one hundred duck-
sized elephants? 
 
>> Again, another debate. [INAUDIBLE] between all of us. 
 
>> No arguing. Okay. Number four. Number four. How many consecutive months is the most recorded 
for growth in employment for people with disabilities? So statistically they lag behind, but how many 
consecutive months is the most recorded for growth in employment? Everybody good? Everybody have 
a chance to guess? Okay, the correct answer is C.  
 
>> Good job. 
 
>> Fifteen months. Good job those of you that guessed that. Number five. This is true or false, so you 
can answer it A for true, B for false. Employers must provide any accommodation an employee requests. 
Okay, the correct answer for that is false. And the word any, okay? It has to be reasonable 
accommodations. Number six. What does the acronym CEW stand for in the CEW standards? A, 
Chocolate Elephant Wisconsin; B, Career Education Work; C, Corn-Eating Woman; or D, Commonwealth 
Education World. Who made these questions [INAUDIBLE]. 
 
>> I know. 
 
>> If you can't tell, we like to have fun. 
 
>> It's C, of course, corn-eating woman. No, [INAUDIBLE]. Okay, that one was career education work, 
very good. Majority got that one. Number seven. What is the name of the federal law that protects 
students with disabilities in primary and secondary schools? Okay. BIDEA. Correct. What does IEP stand 
for? Independent entitlement procedure. Individualized education plan. Indigo eggplant purple. 
Instructional employment plan. Want to see who's putting these in. Go to dinner with that person. B, 
individualized education plan, of course. Number nine. What is not an example of an academic 
accommodation. A, extended time on tests. B, your friend doing your homework for you. C, testing in a 
quiet place. D, having a test read to you. 100 percent correct on that one. Your friend doing your 
homework is not one. One that many of the students would want to put in there but not one. And 
number 10, what age is the best age to introduce transition related topics and career exploration? So 
number 10 is an opinion question. This one that you'll see later in the presentation as part of our 
surveys when we surveyed to get information from local school districts. So, of course, legally 14 is 
transition age, but when ...  I mean, I don't think it's ever too early to introduce transition topics to 
students, but you'll see the feedback from the school districts later. So thank you very much for 
participating in this. I appreciate it. Hope you got something out of it. Corn-eating woman at least, but 
anyway, thank you guys. Is this yours? 
 
>> Yes. 
 
>> Okay. 



 
>> That is mine.  
 
>> Okay.  
 
>> Okay, so we just wanted to try to give you guys some statistics here. So the image you'll see up on 
the screen is actually from the nTIDE, which is National Trends in Disability Employment. So, they do 
take their information from the bureau of labor statistics, and they actually publish a report monthly 
about employment statistics for people with disabilities. So as you know from one of our questions, as of 
June ... We could only June because our presentation had to be ready by July. So, the most recent 
information we could use here is June. But as of June, there had been 15 consecutive months of 
employment growth for people with disabilities. So this report was released Friday, July 7th, and it said 
that working age people with disabilities increased from 28.1 percent in June of 2016 to 29.8 percent in 
June of 2016. So that's up 6 percent. For working age people without disabilities, the employment 
population ratio increased from 73.2 percent in June of '16 to 73.9 in June of 2017. So a quote from the 
article that was published was, "The growth and the labor force participation rate of people with 
disabilities continues to outpace that of people without disabilities which is a strong indicator that 
people with disabilities are working, want to work and are indeed striving to work. So this was just some 
information that we thought was not only interesting but kind of supported. You know, the reason why 
we're looking at reaching out earlier and continuing to strive to have more people with disabilities 
working. So yeah. 
 
>> All right-y. So like she said, you know, we know that there's not enough people with a disability ... I 
don't care what kind of disability it is, doesn't have to be intellectual disability, that's just my field of 
expertise but any disability. There's not enough people out there working, so we wanted to get the 
message out earlier. That was very clear, and we thought, "Okay. Schools seem to be the natural place 
because that's where the kids are. They take homework home. We can get the message out to families 
and, you know, again about changing those expectations. But we didn't want to assume that educators 
weren't already talking to kids in special education classes about whether they wanted to employed. So 
what we did is ... Lancaster Country has 16 different school districts, so what we did is we came up with 
a very brief questionnaire. It was pretty too the point, like 12 different questions were on that, and we 
sent it out to all 16 school districts, and we sent it out to the ... I think it was the third and fourth grade 
special educators, and we had 56 responses back from them, and basically what they said is ... You 
know, they thought it was important. You know, employment was important. It was where they want 
those kids to go as they get older, and what they want them to believe, but the truth of the matter was, 
they didn't have time to develop a curriculum around it. Nor did they have time to really teach it. You 
know, it's having had experience now, looking at those standards and trying to equate them into 
something that's teachable. It's a pretty daunting job, and so it fell to us to say, "Okay, now we got this." 
We know that while people aren't in those grades, they're not teaching to employment or talking really 
about employment so much, but they're interested in it, and they think it would be a good idea. So how 
do we help teachers do that? What do we need to do? What's our next step in really preparing the 
educators to be able to do this in a really easy, simple way. So, Traci. 
 
>> So based on the feedback from the surveys, we knew we needed to support teachers in the 
curriculum development, and as Vicki said, it needed to be easy. Teachers are busy people. Those of you 
in education know that. So some of the things teachers do ... They have really a bottomless work load. 
They have long hours. They often deal with parents that just aren't engaged. They need to engage all the 
students in their classrooms. They have IEPs, state assessments. They deal with student behaviors. Often 



there's work place politics. They're always needing to be on all the time, and they have often new and 
challenging district initiatives and also curriculum needs. So we knew that adding another thing to a 
teacher's day that they had to look at as something new and different was not going to be something 
that was enticing to teachers. So our goal was really to make it as user friendly as possible, to really 
target those times in a third and fourth grade classroom that might be downtime. There might be a 20 
minute timeframe that you're waiting for an assembly for other kids to come back from an assembly 
before you go. And we know that third and fourth graders don't really utilize their 20 minutes very 
wisely if they don't have something structured. So looking at short 15 to 30 minute little lessons that 
teachers could go to this toolbox. We're going to talk about how it's categorized and be able to pull 
something out. They see right on the card, right on the index card, almost like the old SRA reading box. 
They see on the index card, here's what you need for this topic. Here's what the point, what the 
outcome is going to be and then step by step how to take the teacher through teaching it and also 
aligning it to the career and work standards so that it's aligned to the standards. So we know how 
important that is in education also. So really having the results of the surveys really gave us some clear 
direction as to, "Here's where we want to go and here's what we want it to look like." And again, we 
went back and forth, "Should we do it online?" and I think sometimes just having that option that it's 
right there, you pull it out. You don't need to go onto your computer to find. Now, we do have some 
links and things like that on the cards but something very user friendly. So those are some of the key 
points that we got from the surveys, and that's what we're working on accommodating, and we have 
some examples up here that we're going to show you then. 
 
>> Okay, so creating the toolbox so kind of off what Traci was saying here. We meet monthly and during 
those monthly meetings, we had a lot of discussion about, "We have these survey results. Now what are 
we going to do with it?" And we've thrown around quite a few different ideas, but we finally came to the 
conclusion that we wanted to have something tangible, a toolbox so to speak. So we kind of coined that 
as our new term for what "Think Big" would be ... would be a toolbox. So in those monthly meetings, we 
just would brainstorm, and a lot of times we get a little silly in our brainstorming, but that's part of the 
creativity of it. You know, you want these lessons and things that teachers are going to be able to grab 
onto, and third and fourth graders are going to be interested in. So we worked together to create what 
we thought our vision would be. Like I kind of said here, lots of trial and error, and our goal was to meet 
the CEW standards. Really to simplify the instructional process for those teachers but also make sure 
that it's important to them, so they could see the worth in using this, and they'd be able to justify using 
their time to utilize the toolbox that we took our time to create.  
 
>> Okay, so like we mentioned, we wanted to align it to the career and work standards ... the career 
education and work standards. So we did a lot of research on the third grade career and work standards. 
It goes from third to fifth grade, so I do have that printed out there if anybody would like to kind look 
through that. So we knew ... We wanted the boxes to be categorized, so we went back and forth. Do we 
categorize them by how many minutes the lesson takes or how do we categorize them, and we decided 
as a group, we'll break them into those four areas of the career standards. So career awareness and 
prep doesn't sound very third and fourth grade. It doesn't sound enticing at all, so we changed the 
terminology to, rather than career awareness and prep, that section of our toolbox is called, "All About 
Me." Okay. That sounds much more user friendly for an elementary classroom. Career acquisition we 
changed to the category as, "Employ Me," and career retention and advancement we changed that term 
to "Future Me." So the entrepreneurship was renamed "More About Me," and that's an area that, in the 
back of our toolbox, would have resources and links and kind of further to explore areas a little more in 
depth. So we often, as we were looking ... So we, you know, we're not creating lessons regularly as this 
group. As you heard, a lot of them are from agencys and things like that. So, we would bring some 



teachers in occasionally to kind of help with that, and we did a lot of research. So we would look at a 
transition activities online, and, you know, they're all geared for 14 year olds and older, so we would just 
start by just printing them and just stacking them on piles, and then really kind of looking at them as 
smaller work groups to say, "How can we take this activity that's really cool and make it fun for a third 
and fourth grader? You know, "What can we do?" A lot of times we have to change the vocabulary, 
change the activities, but we found that it wasn't real difficult to adapt. It just took some time in putting 
our heads together, and then, you know, then there's the debate of, okay, we have a card. Now if you 
pick this up ... If you found it on the floor, and you picked it up, and you had five third graders, could you 
put it in place? Could you do the activity? Are they user friendly for teachers that have maybe no 
background with transition or anything but they have teaching background, could they facilitate that 
lesson with a group based on the wording that we have on the cards. So sometimes we got hung up on, 
"Well, let's change this word to that word" and things like that. So that's where I think your ... Maybe 
some of ideas from you, and I think we're going to have time for that at the end here. Maybe some ideas 
from you guys because we can always use extra ideas for cards. Our vision is to just have hundreds of 
cards in this box so that I can carry teachers through not just one span of time, but they could use it 
from year to year, so that's kind of where we're at so really looking at the activities. There's a ton of 
activities on transition across the nation. You know, some of our resources came from California, Texas 
and things like that. Looking at them and them modifying them, adapting them, kind of combining a 
couple things and making a 20 minute activity that was appealing to kids and also didn't require a lot of 
materials. You know, what is in a classroom that the teacher would have readily available because the 
last thing we want is for a teacher to pull activity out and say, "Oh, I have to go to the store to buy this, 
this and this so I can do this activity. So that's how we came up with that.  
 
>> All right. So we've talked a lot about, you know, all the adults are doing this and that, and everyone is 
working together, and that's great, but since we're developing a product for students, we wanted to 
incorporate the students into what we were doing. So we had an art contest and with that we opened it 
up to third and fourth graders countywide in Lancaster. We worked with the special consultants and the 
teachers in the schools that we knew, used a lot of networking and sent it out, and we had a deadline 
and everything. I'll show you the actual flyer that sent out, but the student that you see pictured up here 
is from an elementary school in Lancaster Country who's from Lampeter-Strasburg School District. We 
went out. We presented him a certificate. He got real excited and asked me if it was going to be on a 
billboard. I said probably not, dude, but, I mean, I guess the opportunity could be there eventually. But 
we did tell him, you know, we're going to use the image that he created as our logo, and I'll show you 
that now. So this is actually ... It was the image ... The first image that you saw on our very first slide, and 
it's actually something that we use on the toolbox. I'll show you guys that in a minute, but we really 
wanted to just kind of open it up. We didn't limit it by disability, just age. We wanted third and fourth 
graders since that's who the activities would be for. Like I said, it's probably not going to be on billboard, 
but it's probably going to end up in a lot of different schools and lot of different kids are going to be able 
to see that and enjoy what he did. So here's the actual toolbox. We have a literal box. For now, this is 
what it's going to look like, so it's just a large, index card box for now. We have our little icon up here on 
the top, and then the artwork that our student created on the front and inside is just like an index card 
box would be. There's dividers in here, and then we have the actual cards that we've been working on 
that we've adapted all of our activities to do. So we have everything in here. Traci went ahead and 
mentioned the different categories that we have, and we divided them up that way so that way it was 
pretty use to use. If a teacher has 20, 25 minutes, we don't want them to be overwhelmed and, you 
know, scrambling to find something, so we wanted to make it as user-friendly as possible. So we have 20 
to 30 minute activities. Sometimes they run over into multiple class periods, but a lot of activities run 
over into multiple class periods but those are few. Those are only a few of the activities. Most of them 



are 20 to 30 minutes, and like I said, we try to make it as user friendly as possible, so we just wanted the 
cards themselves to be easy to read and easy to use. So every single card is set up the same exact way. 
There's the category, so it's one of the four, the "All About Me," "Employ Me," "Future Me" or "More 
About Me." So that's the first thing, then the title of the actual activity is different for every single 
activity. That was interesting, creating all of those. We included on there the standard that was 
addressed because that what's the teachers are trying to meet, so we wanted to make it clear on there 
that they're meeting 13.1, point whatever or whatever the standard was for them, and then that way 
they can still pick and choose what they're doing. We obviously including the time because that's going 
to be important. That was part of our goal, was to make time limited, efficient activities, so that's on 
there. Of course we included materials needed. We tried to keep it pretty simple that way they're not, 
you know, having to do a whole lot of preparation. They can grab some markers. They can grab some 
extra paper, and they can just do whatever it is that they're trying to do, and then of course the activity 
description. Some of the activities got a little long, so a lot of the cards are double sides, but then there's 
also the thinking bigger part. We wanted to be able to have teachers incorporate that into homework if 
they wanted to have that option. So for the most part, I think it's, you know, take this whatever you did 
home, review it with whoever is at home, talk about whatever that is. So, you know, ask the people at 
home what their jobs are or who's graduated and things like that. So this is one of our samples, and then 
here's another sample, and I do have hard copies of stuff up here. So, at the end, you guys are actually 
going to have some time that we've reserved to flow through everything and look at the actual 
activities, look at the actual cards so you're not just, you know, looking at a few samples up here.  
 
>> The think bigger part ... Remember I said in the beginning about the expectations for families? It's not 
just changing the expectations for kids, but it's changing the expectations for families, and that's where 
the think bigger part came in because if an educator sends that home with the kiddo, hopefully the 
family is going to be working on that with them, and it gets the family thinking, "Oh, well, I guess my kid 
is supposed to get a job," you know. So, again, it's about helping. That's just a method to help families 
have, begin to have that expectation for their child with a disability that they're just going to go on, 
graduate high school and get a job. So that was our ... That's really where the think bigger piece came in 
there, and we love giving kids homework evidently, too, but, you know, that's really what that was 
about. Is that's our way to start that expectation change, that culture, that shift for families as well, so 
that's why that piece was added. Yeah. 
 
>> So, now, we're actually going to have you guys do one of the activities that we made, and it's 
something that a lot of teachers have done. It's called "Letter to my future self." I remember doing this 
... I think I was in maybe fifth or sixth grade, and then my teacher had a class reunion. We came back as 
we were graduating seniors, and they gave us those letters. We had a little lunch, and, you know, did 
the thing. So that is kind of ultimately our hope for this kind of thing, but it would also just be neat to 
mail it to the student next year, and say, "Okay, well, look how far you've come even just in your 
handwriting or in the things that you're saying about yourself." Just kind of processing that reflection 
period, so I do have some things I'm going to hand out. This is the template that we have that I've kind 
of adapted from the ... Just going to send a few down [INAUDIBLE]. 
 
>> So we're going to save these and read them out loud next year when you come back. 
 
>> [INAUDIBLE]. So we're going to give you guys a few minutes to work on these, but I wanted to kind of 
breeze through some of the things that are on here. If you're not actually going to do the activity, that's 
fine, but I want you to know what's in there. So, of course, there's a dear blank. There's a blank there, so 
you can fill in your own name. There's a little blurb. It says, "Hi and welcome to the future. I hope things 



are going well for you." So this is a letter from the student to themselves. So, of course, they want to 
wish themselves well. I'm writing to you right now from blank's classroom, so they're going to fill in the 
name of the teacher, in the year blank, and I want to tell you a little bit about you right now so you can 
look back and see how far you've come. And then there's some categories in there of things that they 
can cover. Of course they can go outside of that, and they don't have to cover each one, but they can 
talk about me now, so things that they're interested in, things they like doing or don't like doing. My 
world, so what their house looks like. What their family looks like right now because all of those things 
are going to shape their personality, their future. Everything about them is going to be shaped in that 
moment.  
 
They can talk about favorites and unfavorites so again, things they like. Things they don't like. What they 
like to do. What hobbies they have. People in their life, their family, their friends. Any clubs that they're 
in, activities that they like to do and their future., so any goals that they have. We're trying to change 
the expectation here, so we want them to start thinking about that. So we're having them already say, 
"Okay, well, you know, maybe I don't want to go to college, but I do want to work here" or just what 
they'd like to be doing after high school. Whether it's moving out and being on their own or it's living 
with a mom and dad or a friend forever and either of those things is fine, but we'd like them to start 
thinking about that. That's the goal of what we're doing. So then there's a brief ending as you guys can 
see, so feel free to write on that back of that. Those are yours. We're not recollecting them. No, we're 
not sharing them, so just read through that for a few minutes, and if you want to share you can, but 
we're not going to pressure anyone into it. So we're just going to give you a couple minutes. 
[INAUDIBLE] period so they're not just sitting there writing a random letter. There's a little bit of 
structure to it. They're covering a lot of things. It's going to take them some time to write it out. Our goal 
I think for this one was about 30 minutes. Of course for some students it's going to take them longer, 
not as long. It just really depends on the student, and we get that, but we really ... Just the point of this 
is to get you guys thinking about the different things that we have been developing or adapting for our 
students. Do you guys want to ... This is a real question. Do you guys want to do another one? Do a 
different activity or would you prefer to just hear about them? 
 
>> Let's do an activity. 
 
>> Okay. Unless someone wants to share their letter. Okay, so we can do ... Actually, using that paper 
that you guys had, assuming no one wrote on it. We have one. Where's my box? It's over here. Give me 
a second. Okay, so we're actually going to do one of the sample ones that you guys looked at earlier. 
This one is called "Job Booklet," and we're going to adapt a little bit for what we're doing. This has them, 
of course, folding paper and then dividing it into pieces, so since you only have one piece of paper, just, 
you know, divide it into four quadrants. And what you're going to do ... There's four categories that a 
student would be listing on there, so it would be helping jobs, jobs on TV, jobs around town and my job. 
I do have them written down if someone can't read that up there. And then point here is to have a 
conversation about those things, so have an open dialogue with your students. Engage them in that talk 
about, you know, what are jobs that you that are around town? When you're riding in your car, what 
jobs do you see people doing? Do you see a crossing guard? Do you see a police officer? What do you 
see out there? So think back to when you were in third grade. However long ago that was for you, and 
think about jobs that you saw that were helping people, and write that in one of your four quadrants. So 
the next one is jobs on TV, so again, when you were in third grade, you're probably not watching the 
news every night. So what were some TV shows that you saw, whether it was cartoons or it was "Scooby 
Doo" or whatever. List a few jobs on there that you saw on TV when you were in third grade or that you 
think a third grader might associate with jobs on TV. And then the third one is jobs around town, so 



again, when you're walking around, when you're riding around in the car with your parents. What are 
jobs that you see people doing? So sometimes, you know, when you're riding in the car you just see big 
groups of people. Maybe no one is working but maybe there's a tour going on. Maybe there's a tour 
guide. You can probably see into some of the shops. You can see people cutting hair. You can see people 
going in and out of the courthouse, so what are some of those jobs that you, as a third grader, would be 
seeing or that you think would be cool to do? What are some jobs as a third grader that you might want 
to do around town? And then the last one is my job, so that's your dream job. What did you want to do 
in third grade? I think in third grade I wanted to be a teacher. Not a teacher now. Okay with that 
because they had a hard job as we said earlier. So things have changed a lot. What did you guys want to 
do when you were in third grade? 
 
>> I think I wanted to be either a teacher or I was going to be, like, a singer which probably neither 
would have worked out very well for me, so I'm probably better where I'm at. 
 
>> But I just wanted to mention, as far as the teacher doing this activity, you know, they would be 
starting by having a conversation with the classroom. I'm not sure if everybody can see this, so I just 
want to make sure that you understand how the lesson would go. They would be having a conversation 
with the students and kind of making a list about each of the different categories and listing. We put at 
least five jobs just to give the kids kind of an idea because, you know, you're probably always going to 
have those kids that give you the blank stare like, "I don't know." So, you know, giving them an idea. 
Getting their brains kind of flowing about this kind of thing, and then we would be asking the students 
to actually draw it. I mean, we figure that third and fourth graders are really going to be interested in 
drawing the picture, not writing down nurse or teacher. So we're telling you to write the words because 
I know I can only draw stick figures, so we don't want to make you guys think that you need to draw 
some Picasso for us. So I just wanted to point a couple of those things out of how it would be done a 
little differently with our third graders. 
 
Okay and then, of course, for this card, our thinking bigger would be for the students to take their 
booklets home with them, and share them with their family, and we put caregiver on there just to tell 
them a little bit about their booklet said. What some of their interested were, and then to talk to their 
parent or guardian a little bit about what is their parent's job, and maybe what some of their goals were 
when they were at the same age. So, okay. So our vision as a group for the future. So we've talked a lot 
about ... So we've kind of gotten to the point of we know that we have a toolbox. We know that it's 
going to be something with cards. A tangible something that people could use, but how are we going to 
distribute this? So we heard about LiveBinder. I'm not sure if anybody is familiar with that here. It's 
essentially a website, like a database, I guess you could say where you could put information on, and 
people could access it. As you can see, we have a lot of handouts spread across the tables here. So 
people would be able to access these handouts to utilize in those lessons. We've also talked about other 
options like maybe Schoology, Blackboard, those types of things, but we don't really know. Part of the 
issue with, like, a LiveBinder ... We've even talked about free websites ... Is who's going to upkeep those 
things. We don't know when all of us may stay in our positions or move onto other things, and will 
someone keep working on that and making sure that it's something that's still up and running? I don't 
know if that makes sense. We've talked about having it for free under LiveBinder. We've talked about 
maybe charging a fee. Still, again, we're not quite sure. So we talked a little bit about flash drives where 
that could be something that you could distribute, and then the person could utilize that, and we 
definitely know that we want to start in Lancaster Country, where we all work. It's where we're all 
familiar with. It's where we have more of our networking, but eventually, we would love to see this go 
beyond, and that's really part of the reason why we're here today, is because we want to share with you 



where we're at in this process and really get some feedback from all of you. Hopefully nice feedback of 
what else can we do. Where else can we go? Is our vision sounding like it could be spot on or do you 
have better ideas for us? 
 
 We're open to that, and again, hoping it would all be nice.  
 
>> If not, that's welcome, too. 
 
>> Yeah. 
 
>> Just not on the recording.  
 
>> Does anyone have any immediate questions or suggestions? 
 
>> I have a question. 
 
>> Can you wait for the microphone, please? Thank you. 
 
>> So my question is ... 
 
>> The bottom is muted I think. 
 
>> Oh, sorry. 
 
>> Oh, okay. It's on. 
 
>> Okay. Can you hear me? 
 
>> Yes, no we can. 
 
>> Okay. My question is about the school that I work at. Our kids, some of them are on the third 
generation of no work, and so I think a prequestion is why work? 
 
>> Okay. 
 
>> Okay. That's it. 
 
>> That's excellent. 
 
>> So I know Vicki had mentioned changing perspectives of parents. So really when we first started this 
initiative, we felt like that was a really important population to target, the parents, and then we thought, 
how do we target parents? You know, how do we really target parents? So the premise behind this 
initiative is getting the kids excited at a younger age about working, and the parents will come along. So 
I don't like to look at that four component as homework. It's really extended learning and taking that 
home and getting parents on board, and I think as parents are seeing these things coming home, and 
kids starting to talk at such a young age, with all kinds of disabilities, about careers and getting excited 
about what they're learning and doing in school that has to do with transition activities. We feel that 
that's what's going to be pulling the parents on board and pulling them along. I know that sounds too 



easy to be true and maybe it is, but I agree, but just by talking to parents without seeing enthusiasm in 
children, I don't think that's where it's at. 
 
>> On a previous slide, you stated the benchmarking was for third, fifth, eight and eleventh. How would 
adapt the curriculum for those grades going forward. Like, is that the idea or are going to take those 
strategies and have 11th graders listing and drawing what their futures are? So I was just curious how 
you were going to plan on doing that? 
 
>> I think our goal at this point is just for the third and fourth grade population. We've thought about 
expanding it, and, you know having something for each grade, but again, the question is, who upkeeps 
that? Who is going to keep that going? If we have a tangible products, where am I going to keep 200 of 
these? You know, I work for a state office, so there's limited storage, and even at our schools and county 
offices, there's limited storage, but still the question is, who's going to upkeep that in the long run? I 
might not be here in 15, 20 years, so how's that going to be distributed. So we've thought about it, but 
we're not sure. 
 
>> That's a good question. 
 
>> Just once, I wanted to say something else here, and also for that side that you're referencing, I think 
we were just saying that's where the CEW standards are. They say those different grade levels, so we 
decided to go with the third and fourth grade, but those are where the different standards ask you to hit 
the mark so. 
 
>> That's kind of what I was going to address. Third and fourth graders, are they going to be able to 
actually kind of comprehend, mentally, physically, everything that you guys are trying to do? Do you 
think you guys are trying to do it too early rather than, like, fifth and sixth where they might be able to 
grasp it a little bit more? 
 
>> That was the grade and age level that was identified in our needs assessment as where the teachers 
would suggest starting at, so that's why we've decided to target that age. 
 
>> And you think about the younger age kids. You think about even kindergarten where the students 
have a job in the classroom. That's a transition. That's a transition activity, so if you make it age 
appropriate and, you know, user-friendly, I don't think you're overshooting, and that's part of our job. 
You know, most of the transition, like I said, is geared towards those high school, you know, 14 and up. 
A lot is 11th grade, really hones in on that. What we're finding is adapting that so that it's appropriate 
for those younger levels. 
 
>> I have a brother who's about to go to middle school. Is there any certain way to get him interested in 
working? Like, any certain methods towards that age range? 
 
>> He can contact or you can contact your local Office of Vocational Rehabilitation. We have early reach 
coordinators who can go in starting at 14 so about 8th grade, and they can start working groups with 
those students, and if there's a need for more individualized stuff, that can happen as well, but it 
depends on whatever office he's in what those services can look like. 
 
>> Right. I meant, like, get him interested like he wants to work. Like, is there any ways to, like, verbally 
... 



 
>> It really depends on him, and what he's going to connect with, but that's why it would be important 
to get an ERC involved early so that way he can get that thought process going and really expand his 
thoughts. You know, whether he's dead against it or not, we have to figure that out. That's the first step. 
 
>> I love that you're looking out for your brother, though. 
 
>> [INAUDIBLE]. Yay. 
 
>> Wish I had a door prize. Darn.  
 
>> All right. Does anybody else have any questions right now? Comments? Yes? 
 
>> Oh, sorry. 
 
>> I apologize to the room if this is inside lingo, but do you have this available on the network drives? 
[INAUDIBLE] ...  
 
>> No.  
 
>> No? Okay. 
 
>> Not yet. 
 
>> All right. Easy enough, right? Thank you. 
 
>> I'll give you my card, and you can shoot me an e-mail, and we can chat. 
 
>> If I could speak to your question about your brother. I think if ... If you one of the things ... If you're 
willing to do is start a conversation with him and start asking him yourself, "What do you want to do 
when you grow up? Have you thought about that?" And I think that's one of the easiest things that you 
can do to help him, outside of looking into OVR, is just starting talking to him, and let him know you're 
that excited about what his career might be eventually, and that you're willing to support him in looking 
at a job. But I think that we all need to start with ourselves in asking those questions and helping 
somebody along in their journey.  
 
>> I just have a quick question, too. We've heard it a couple times. Hilary is in the room here, and she's 
mentioned it, but with districts working for a comprehensive guidance K-12 plan, did you have any 
guidance counselor input in any of these because a lot of guidance counselors that I know, and I've met, 
and I've talked to are doing many of these things in a push in with those young kids. So it would be a 
neat partnership.  
 
>> Yeah. Yeah. No.  
 
>> I can see a guidance counselor, "I want that box." 
 
>> Yeah. Yeah. 
 



>> Some of the survey questions ... I mean we targeted third and fourth grade but sometimes the 
guidance counselors, if I'm correct, were the ones that represented it. This initiative came right about 
that ... Is it the 339 ... 
 
>> 339. 
 
>> ... initiative. I mean, it came right at that time, so, yeah, I think it lends itself really well to that, so we 
probably could look at more opportunities for pulling those counselors in. So yeah, good point. 
 
>> I just give you credit. I mean, those are ... It's just ...  I think it's funny to think, but when I was in 
school, I was one of those nerdy kids that liked the SRA boxes, and I liked them as a teacher, too, so I 
loved the challenge of going through those boxes. 
 
>> Yeah. Yeah. Yeah. 
 
>> So I just think it's ... I think you ... It's neat. It's a non threatening, fun way to just have a conversation, 
so kudos to you for doing it. 
 
>> Thank you. Yep. Thanks. 
 
>> Oh, hold on. I opened up the 339 door, didn't I there? 
 
>> I was just going to add that I think the tool would be really helpful to be electronic in a platform, so 
that as we talked about ... When you're talking about accumulating information on a child, that it's just 
accumulating as they work through the items. It's a really great opportunity for kids to work through 
things. I just think going forward it might be good to consider making it electronic.  
 
>> Do you have a suggestion as far as format or what programs to use? We thought about LiveBinder, 
but we're not sure exactly, like, pros and cons or ... 
 
>> Sure. Sure. 
 
>> I think you're thinking more about a student portfolio, correct? 
 
>> Something along those lines, but you could probably do it through Google Forms, so you probably 
could create it through Google Forms, and then that would just stay live in Google. 
 
>> Okay. Thank you. 
 
>> The other thing you ... For me ... If anybody else has it, too, but when you've put the websites up 
because you don't have an IT staff to, like, monitor them, you can just put a disclaimer that, you know, 
these websites were active at the point of conception. So, you know, if there are any ... Like, perhaps, 
leave an e-mail of somebody that they could reach you or to notify you. 
 
>> Okay. 
 
>> But I'm just saying, if they're doing it ... If I'm the teacher, Mrs. Smith, and I open it up, and that's a 
dead site, that I have a place I can just, you know. 



 
>> Yeah. That makes sense. Yeah. That's a great idea." 
 
>> Have you actually piloted this? 
 
>> Good question. 
 
>> At this point, no. We're looking at getting it into schools. Hopefully not ... I'd say probably January is 
our goal, but we're not sure. 
 
>> Because I was just curious of, like, what the teachers feedback because I totally understand that 
teachers have so much on their plates and throwing in another activity. Are you thinking of doing it 
more of, like ... Some schools have like a day where they do different programs in the morning, like, one 
a month, so I was curious if you guys were going to target more of that or is this more of, like, we have a 
half hour at the end of the day where we could be doing homework or just kind of checking in and stuck. 
Is that kind of the idea? Like, what are you thinking in regards to where you would like to implement it in 
a classroom and, like, time and things like that? 
 
>> Yeah. So the lessons are short, and teachers needs to have some control of that, so it could be very 
purposeful. They might be hitting a target that blends itself well, and they might plan for an activity 
that's in the toolbox or it could be, you know, the bus is running late. We have 15 minutes. Let's get a 
transition activity in for the kids. So we aren't going to dictate, "Here's how you have to use it." We want 
to make sure teachers can be a little ... have some creativity, and it also ... It's hard to come up with 
ideas knowing that there's so many different disabilities out there, and some can do pictures. Some can 
do words, so teachers can always adapt it kind of on the fly with that, too. So I don't have a real answer 
for you as to this is how we envision it. I kind of ... I know what teachers do during the day, so for me, I 
think being able to hit standards at a time where you have the extra time due to some unforeseen 
circumstances or you know you're going to have the extra time the next day, so you're going to pull 
something out the box, is the way I kind of envision it. 
 
>> You should all see this dog over here. He is just belly up. 
 
>> He's doing what we all want to do. 
 
>> Yes. Yes. 
 
>> Feel free. 
 
>> Based on what she's saying, too, about how many activities do you have per category? 
 
>> Well, right now, it's look to be [INAUDIBLE] because I'm going to be honest, the squares thing and the 
rating thing, I feel like that's way more than, like, 15 minutes. That's, like, a 30-minute activity, I think, 
because the kids are like, "Oh, yeah. What?" 
 
>> Right. Right. 
 
>> "Oh, yeah. [INAUDIBLE]."  
 



>> Yeah. Yeah, and again, it's a guesstimate. Some of them might say 20 minutes, and depending on 
how many students you have in your class, and how off task they get, it could be more of a 45-minute 
activity. So, yeah, those are just sort of parameters and guidelines, but right now, we don't have a ton. 
We've pinpointed the format. We've pinpointed how we're going to categorize the boxes, and now 
when we meet, it's work sessions where we're bringing activities and ideas together, and we're creating 
cards, splitting into groups. We're, you know, sending them to the next group to proofread and stamp a 
final approval, and then they get typed up and put in the box. So, right now, it's really work groups, and, 
you know, I wish we could tap into the 900 plus people that are at this conference, and we could get a 
lot done. So, you know, yeah. If anybody has any [INAUDIBLE] volunteer. 
 
>> I think an idea as you move forward is, if you're doing activities and to give the freedom of, "You 
don't have to do all of them," but if this is a priority one, like, you know what I mean. This is a star one. 
Like, this one is the big bang for your buck. You know, like ... 
 
>> Yeah. Yeah. 
 
>> ... if you do this, you got the category. You know, so it's something like that. I think it's a really good 
idea. Any more questions? 
 
>> Ali, to follow up on what you said, at this point we have, I think, 14 or 15 with us that have been 
adapted or, you know, that we're really into. Overall, I'd say we have about 30 to 35, and we're, of 
course, looking for more all the time, so that's why we continue to have these meetings, so it's not just, 
you know, a one-sided thing. So if anyone has any great suggestions or ideas, we'd love to hear them. I 
have contact information up here.  
 
>> I would also maybe just suggested that you consider including on the cards as you go forward, ways 
to modify or adapt or utilize instructional technology to meet students with more diverse needs.  
 
>> Good idea. 
 
>> Absolutely. 
 
>> Okay.  
 
>> There's one more. 
 
>> Just kidding. 
 
>> I just want to thank ... I just want to say I think you guys are amazing. No, you are. I think it was an 
untapped space but a necessary one. One that we've talked a lot, but you guys threw yourselves in there 
and did, so I just want to give kudos to you guys. 
 
>> Thank you. 
 
>> Thank you. 
 
>> You took my being nice to heart. Thank you. 
 



>> Okay, so we're going to use the "Pull Everywhere" thing one last time with you folks, so I don't know 
if you've seen this word cloud, but that's what we're going to do here. So we just want you to take a 
second right now to think about, you know, either how you're feeling. Maybe one word that kind of 
sums up what you thought throughout this presentation. 
 
And using the same technology, text it 22333 and then the ... Let me get into it. How do I get back to 
that? Sorry, I had to activate it. 
 
>> It's right there. It's a [INAUDIBLE].  
 
>> All right. There we go. 
 
>> It is. 
 
>> Okay, so as you guys text in different words, this is where I was talking about how autocorrect be 
important because if everybody spells inspired differently, it won't continue to get bigger, so depending 
on whatever everybody sends in, if more than one person sends in the same word, the word becomes 
larger. So that's how this works. So, so far, it seems like quite a few people have said inspired, which I 
think is great. That's what we were going for I'd think, and I guess from here, we brought a lot of our 
other materials. So I know we still have about 15 minutes left here, and we wanted to have that amount 
of time. So you can come through and actually look at some of the worksheets that we've created 
and/or modified to go with some of our cards. So we have some of the corresponding cards that Sarah 
and I have laminated and cut out to go along with these worksheets, so if you just want to come up and 
take a look at some of these, again, we'd love to have some of your feedback, ideas, suggestions. We 
just really want to take the opportunity right now to say thank you for coming if we don't get to do so 
before we leave for this session. 
 
>> Thank you so much. 
 
>> Thanks everyone. 


