
>> Good afternoon. I feel like I'm, like, on this loop because I just finished another presentation, and I 
see a lot of familiar faces. I'm Sherri Landis. I'm the executive director of the D.R.E.A.M. Partnership. So I 
want a raise of hands. How many people have heard of the D.R.E.A.M. Partnership? Oh. You know what? 
That's great because you know what? I'm going to take you down memory lane. Four years ago, Donna 
Parton, our founder, and I presented at this conference. We were in one of the, like, auditorium rooms, 
and there must have been 15 people in the room. And we told the story about a young woman who 
wanted to go to college, and she said to her mother, "I want to go to college. Where am I going to go to 
college?" But it was a little different because Demi is not your typical college student. Demi, can you 
raise your hand? So this is the woman who inspired us all, and I can remember sitting in that room and 
people looking at us like we were crazy that we were going to start college programs for people with 
intellectual disabilities, and people were going to go to those programs, and we would have more than 
one program, but here we are today. And the line against the wall is a perfect example that, number 
one, we weren't crazy, although that jury is probably still out on some of us, and that these programs 
are developing. They're succeeding. We're starting to see outcomes, and it's working. So 2012, the 
D.R.E.A.M. Partnership started, just really the story I told you. We went to UCP of Central Pennsylvania, 
became a subsidiary. And we received a large grant that helped us develop college programs, and the 
parents and the professionals that started D.R.E.A.M. Partnership identified the three key objectives 
that I have on the screen, and I'm not going to go through them because I really ... We have a limited 
time, and I really want this time to be for the college programs, and then we'll have question and 
answers afterwards. We also have a table of handouts that please come through and gather them at the 
end. But we identified three areas. 
 
One was provide postsecondary ed with a dormitory option. We wanted to do parent outreach, but also, 
we wanted employment because how many of you have gone to college and hoped that you didn't have 
a job at the end? Right. So these programs can't be just about oh, we want the college experience. 
These programs are about finding competitive employment at the end. So we got a grant from OVR, the 
ACES grant, and this is how we really were able to help schools start programs. 
 
It was through a competitive grant that they apply to D.R.E.A.M. Partnership, and then we give them 
money to start the program. And as you can see from our map, these are the areas of the state that 
there are postsecondary ed programs. Now this may not be all of them. Our focus today is to talk about 
the D.R.E.A.M. Partnership programs, the ACES programs, but there are other programs out there. And 
what I'd like to say is now, for you parents who never thought this was an opportunity or potential, you 
can get in your car, and you can do college visits just like any other teenager looking to go to college. 
You can drive through Pennsylvania. You can drive into New Jersey. You can drive into Delaware. I'm 
trying to think who else is by us, New York. So I mean, this is just amazing on how this is happening not 
just here in Pennsylvania, but here in the United States. Okay. First up, Arcadia. 
 
>> Thank you, Sherri. Hi, everyone. My name is Jessica Mattis, and I'm the director of the REAL 
certificate at Arcadia University. So the REAL certificate is a 2-year inclusive postsecondary program, and 
REAL stands for Raising Expectations for Academic Learning. So our program is for students between the 
ages of 18 and 25 who have intellectual and developmental disabilities and who would not be able 
access college through the typical admissions process. We still have a pretty complicated admissions 
process in the sense that students have to write an essay. They have to answer personal questions. They 
have to submit a transcript, IEP testing. So and after all that happens, they come for an interview with 
their parent or guardian, and then we have a whole admissions committee, and we accept students. This 
year, we were only able to accept one third of our qualified applicants, so it's a pretty competitive 
process. So part of that is hearing about all the other colleges and universities around because we really 



encourage students and families to check out multiple programs. So our program has three focuses: 
academics, vocational and social, academics because we're on a university campus, and our students 
typically take two classes per semester. And for the most part, they audit classes. By auditing classes, 
that enables us to make modifications when necessary. So sometimes a 10-page paper becomes a two-
page paper or a presentation, but we do really require students to attend all the classes and do most of 
the work, of course, sometimes with modifications. Some of our students do take classes for credit. 
Again, it really depends on the student and their goals. 
 
And the way we determine which classes and student goals is we have person-centered planning 
meetings once the student is accepted, and we have a whole team that works with the student to set 
short and long-term goals. And then we meet with the student every week throughout the semester and 
then have meetings with their families at the end of each semester. So they take two classes, and, along 
with classes, students participate in different vocational opportunities. So as I mentioned, we have 
person-centered planning meetings, and out of those meetings come an individualized college plan. So 
the vocational experiences really vary on the students' interests and their long-term goals. So some of 
our students, for their vocational experiences, have competitive employment off campus. Some have 
paid or unpaid internships on campus, off campus. Again, it really depends on their interests. This past 
year, we had some students working at a preschool. We had another student doing an internship at a 
courthouse, another student working at a horse farm. Again, it really just depends on the students' 
interests. And the third component of our program is social, and our students, we do not have a 
residential component. So our students are on campus for about 30 hours each week, Monday through 
Friday, and they are matched up with peer mentors for about 4 to 8 hours a week, and some of these 
peer mentors are social mentors in the sense that they just hang out. They hang out on the green. They 
go work out. They play games in the game room, or they are paired up for tutoring, and the tutoring, 
they provide academic support. And all of our peer mentors are undergraduate volunteers. Along with 
that social component, our students can join any club on campus and participate in any nighttime 
weekend activity, although they are not living on campus at this time. As I mentioned, our supports are 
provided by volunteer peer mentors. Our students' peer mentors change every semester, and that's a 
really good way for our students to meet more people on campus and meet their friends. I also 
mentioned that our students are commuting to campus, so Arcadia does have residential housing for 
their full-time undergraduate students. At this time, we do not participate in that, but about half of 
Arcadia's students do commute, so it's not that atypical. For some logistical information, the cost for our 
program is 6500 a semester plus $350 for activities fee, and the whole program is 4 semesters. Payment 
options, sometimes private pay, but we really work with families to get funding through other sources, 
and this past year, a lot of our students used waiver funding, OVR. We are a comprehensive transition 
program, so they can use federal financial-aid options, and then we look for different scholarships. So 
that was sort of a quick, brief rundown of our program. I think they passed out our brochure for our 
program. I will be around. We're not going to take questions as we talk because there's a lot of 
programs to get through, but afterwards, we'll be here towards the end. Okay, Drexel. 
 
>> Good afternoon. Thank you for joining us in this session. My name is Dianne Malley, and I am the 
project director of a program known as Transition Pathways at the A.J. Drexel Autism Institute, which is 
part of Drexel University. So anybody who doesn't know, Drexel University is located right in University 
City in Philadelphia, and our postsecondary program that we are just beginning is known as the Drexel 
Academic and Career Program, and we are piloting the first group in fall. This fall, September 25th, is 
when our classes will start. So we're very, very excited. You know, I didn't really put all the details in 
because I think a lot of our programs share a lot of core features, so we have studied under Temple, 
Arcadia, Slippery Rock and Harrisburg through the D.R.E.A.M. Partnership and the assistance they 



provide us, and we're working from the framework out of Think College, and I've incorporated many of 
the similar components that Jessica spoke about with Arcadia's program, and you may hear in some of 
the others. So what I tried to do is pick out a few things that I think we're trying that might be unique 
about our program. So since it's out of the Autism Institute, it will be for young adults who are on the 
autism spectrum, and it will be a 2-year non-degree program. We really are starting now because we're 
starting in the second decade, at least, of doing these programs with the goal that every student who 
comes through our program will be ready for competitive, integrated employment when they finish. So 
that is going to be a core goal and a core value that we're going to try to weave through everything we 
do. So again, the Drexel academic and career program is part of Transition Pathways, which is part of 
Life Course Outcomes at the Autism Institute under the direction of Paul Shattuck. Some people might 
be familiar with the Indicators Report, which laid out a lot of the data on where youth with autism are 
into adulthood. So it's really great that we're housed, you know, under this initiative and have that sort 
of research on behind us also informing a lot of the effective and best practices that we can put into 
place. But Transition Pathways has other programs as well, so we're building off of other initiatives 
where we've built really strong partnerships with the Philadelphia school district, the Office of 
Vocational Rehabilitation in Philadelphia, Intellectual Disabilities Services, and we also collaborate 
closely with the adult Community Integrated Services, their adult agency doing integrative, competitive 
employment in the community. We've also have a lot of local businesses already involved in Transition 
Pathways. So one of the other things that I think will be unique about our program being housed at the 
Autism Institute is we have a really strong clinical core, at the institute, that we are able to call upon for 
both the development and the implementation of the program. So we have a lot of students going 
through who are becoming trained as an ABA. We have clinicians who we pull in when we have more 
challenging situations to deal with, so I think that's going to be a real strength already in the 
development of our program and as we move to implementation. A couple other things that are sort of 
unique and that we're trying to leverage at Drexel is, if people know of Drexel, I grew up near there 
outside in the suburbs. And everyone knows they have a strong co-op program. So what that means is 
all students, like, 99, I don't know. It's over 90 percent of students participate in some co-op experience 
while they're at Drexel, and many students participate in multiple co-ops. So it's common for students to 
be spending half of the year on campus and half of the year, 6 months of the year out in the community 
working, and they may not even be living by Drexel when they do that, and they're having paid 
employment. So we're hoping to really leverage that system and that focus on employment at Drexel for 
our students. And part of that focus in the Steinbright Career Development Center, which, again, is very, 
very robust at Drexel and already has a neurodiversity committee that we're collaborating with and 
working with. One other unique thing about Drexel is President Fry has stated that his goal is to become 
the most civically engaged urban university in the country. So there's a really strong commitment to civic 
engagement that runs throughout the university, and we're hoping to really leverage that in multiple 
ways for our students to be able to participate and in-service projects and give back to the community 
and also maybe pull in some of those things to help our students as well. So then the other thing is we're 
right in University City. We also have a campus smack in the center of Center City. We have a nice bus 
that loops between them, and I think that's going to be really productive for us. That's my timer. And we 
have a great public transportation system, so we're doing lots of travel training. And again, I think we're 
going to pull upon our experiences in our other programs so we have three students starting in 
September. Two of them, we already have full-time paid employment for the summer before they even 
start it in our program through other initiatives. And we're really hoping that we'll be leaving to 
competitive, integrated employment for our folks. So thank you. 
 
>> I have to make sure we know the alphabet. Okay. I'm from Penn State Harrisburg, so we are next 
after Drexel. I'm Linda Rhen, and I'm a faculty member at Penn State Harrisburg teaching special 



education courses and also the director of our Career Studies Program. Now I have to. Let's see. How do 
we click? This? Oh, Mercyhurst. Is anybody here from Mercyhurst? Okay. Well, we'll let Sherri tell you 
about Mercyhurst. I'll go through their slides for you quickly. Mercyhurst is in Erie, so the far northwest, 
and they do have a program, and their slides are there, and you will be able to access this presentation 
after the conference to see their information, so I imagine they were not able to make it. Okay. So here 
we are at Penn State, Harrisburg. I think everybody knows where Harrisburg is in the state, so we're in 
South Central Pennsylvania, technically in Middletown, and we're entering the third year of our 
program. And before I start, I would just like ... Well, I wanted to introduce two of our students, and one 
just slipped out. You met Demi. Is Demi still in here? Oh. Demi slipped out. Okay, and Noah Rinehart, 
Noah in the back, is another of our students, and we have a presentation following this at 2:30 to talk 
about peer mentors, and they're here for the presentation. And three of our peer mentors are here, if 
you'd like to raise your hand, Kim and Luke and Dorothy, who are part of our program. And then also, 
just to,  if Sherri is still in here, to thank Sherri Landis and D.R.E.A.M. Partnership for moving forward 
because they were really an impetus to get this going. When anyone approaches the university and said, 
"Hey, there's some money to do something that's really good," how can you not do it, right? And 
certainly, it wasn't money to operate the program, but it was enough to make people interested and 
helped us really get started. So again, we're a 2-year program. You're hearing the same theme as we go 
through. So we're a 2-year program focusing on individuals with intellectual and other developmental 
disabilities. So again, you're kind of hearing the same thing from others. So we do have students with 
those disabilities, also one student with autism. Who else? Who has an intellectual disability? So it's just 
kind of been a great, great opportunity there. I want to emphasize that the goal of our program is 
competitive employment. So that's why you're seeing that in bold, and that needs to be the outcome, 
and we not only talk about jobs, but we talk about career, and I think, for, you know, most people 
wanting a career, not only a job, and what's the difference? The career is something you pursue lifelong. 
The career is something that gives you opportunities. It helps you define who you are and gives you that 
network of friends and colleagues that you gather over the years, and so that's really what we aspire to, 
are careers that match the strengths and interests of our students. And so, you know, why is that 
different? If you look at and talk with individuals with intellectual and developmental disabilities, like, 
kind of right after high school, and ask what employment experiences they've had, I think the schools 
are doing a great job with their transition activities, but oftentimes, kids, just because of, perhaps, 
expedience or a limited view of jobs, get kind of shunted into some job areas that are not matching their 
strengths and matching their interests. 
 
And what happens when you're in a job that doesn't match your strengths and interests? Anybody? 
Bored or not successful and sometimes lose your job, and, you know, nobody needs that kind of failure 
and disappointment. So we really want to take our time with identifying those strengths and interests, 
and it can take time. So there's so many areas of research in here, and I'd just love to research that one 
area itself because I just find that, you know, again, you kind of see students pushed down one track, 
and let's really look at their strengths and interests. So the way we approach that is we have partners 
through Keystone Human Services who provide a job-coaching employment specialist service, and they 
help using the discovery model to identify students' strengths and identify their interests through a 
process of some classroom activities, but job shadowing and practicums. So they're out with the 
students seeing how they're doing, what they're interested in and what works best for them, and so 
there's an ongoing process of person-centered planning, feedback and, as we move from job shadowing 
to practicum, identifying those practicums around those areas of interest. And we've only been in the 
business here for 2 years, but kids have been successful in getting jobs, and that's what's very cool. A 
student who completed is now in a full-time job with benefit in an area of his interest. We have a couple 
of students have gotten jobs while in the program, and they're actually doing. What a lot of our students 



do is working and also commuting for their program. So that's one piece of the program. The other piece 
is the inclusive campus experience because, you know, all of you, anybody went to college here and 
graduated? So was your most important thing all of your academic learning, or was it your activities and 
friendships, or how do you decide that? I mean, it's something for you to think about, but we know that 
that's something that builds self-confidence and self-determination. So our inclusive campus experience 
wouldn't be what it is without our peer mentors who are involved in accompanying students to their 
academic classes and then fading support as the students become more comfortable and also helping 
them with assignments, projects and, you know, helping, you know, them get to various campus 
activities. So you've got kind of this, you know, the strong triangle of looking at the employment, the 
peer-mentor support and then, of course, the college with academic and continuing-education courses 
that the students are enrolled in. This is in a slide about our career exploration that I just talked about. 
We have partnerships with a number of local businesses. We're lucky, in the Harrisburg area, to have 
Hershey's because their headquarters are located, obviously, they're a stone's throw from our campus. 
So we have a partnership with Hershey's Chocolate World and trying to finalize one with HERCO, which 
is involved with the park and the Hershey Lodge and all of the restaurants and businesses that are 
associated with it. Members First Credit Union is another one of our partners from the very beginning 
and others that you can see listed. We partner with businesses to do job shadowing, and we may bring a 
number of students there or partner, say, with the West Shore Country Club for one student who was a 
good fit for a practicum there because it was close to her home and something that she was interested 
in. 
 
So again, our employment specialists from Keystone help us to identify those partnerships, and if there 
are any businesses here who want to be a partner, and you're in our area, please let me know because 
we're always looking for other partners. More about our program: Students do audit an academic 
course, at least one academic course, which means we are free to have modifications that may meet the 
student's need when they're auditing the course. Our faculty have been very supportive and the 
wonderful thing is you don't have to do a whole lot of in-service or professional development with the 
faculty prior. They get it. You know, they get why the students are there and are supportive and will kind 
of go back and forth with us. We supply them with information on Universal Design for Learning so that 
they can incorporate those strategies as they're working with the student. So everybody is learning, and 
everybody has been positive and supportive overall. With our continuing ed courses, and we have a 
customer-service focus, our students can take the National Retail Foundation exam and earn a, like, a 
nationally recognized certificate from the Retail Foundation. And then, at the end of 2 years, students 
also earn a Penn State certificate in Customer relations. So that's kind of the basics of our program, and 
you have a folder or, I mean, a flyer, and I'll turn this over to Bob, okay, from Slippery Rock. Oh, I just, as 
Bob comes up, I want to mention. You know, there are not that many of our programs. We're growing. 
But in this week's New York Times is a wonderful article on these programs in the Education Life section, 
and you can Google it and find it. So these things are really on the map and ... 
 
>> It's online. We'll print out that article. 
 
>> Okay. Good afternoon, everyone. Thanks for coming to the session, and I also want to thank 
D.R.E.A.M. Partnership and Sherri and Jordan for their support, both financially and through technical 
support. A lot of times, we receive grants of some sort or the other. They promise technical assistance 
but rarely provide it. In this case, D.R.E.A.M. Partnership has been the most supportive organization 
helping us get our program off the ground for the past year and a half or 2 years. So you've heard a lot 
of the similar things. Every program is a little bit different, but just like us, we're more similar than 
different. So I want to take a little bit of a different approach to explain to you the big picture of what 



we're doing at Slippery Rock, and that includes three separate programs. And when we're finished, you 
can either address questions to me or to the four ladies in the back on my right hand side, Suzanne, 
Amanda, Jillian and Mary, and they're the ones up to their elbows in running all these programs I'm 
going to explain in a minute. So if you want a technical question answered, go to them. If you want a 
generic question answered, you can ask me. So we have three programs that are sequential and 
progressive, and several years ago, we started what's called the TAP program, Transition Achievement 
Program. And that's a transition program for high school students. We serve nine school districts in the 
Slippery Rock community. And about 30 to 40 students attend 1 day, 2 days, or 3 days a week from 9 to 
1, and we're a little bit unique in our approach. We have a health-and-wellness focus.  I think you need 
to be healthy and well to be a effective employee, to be able to go to work regularly and miss less days 
of work. So our focus is on health and wellness. Students come at 9 o'clock and go to a classroom where 
we learn about independent living skills, communication skills, financial literacy, travel training, et 
cetera. The next hour, they're at a job site either on campus of off campus for an hour. We rotate 
students around to various job opportunities as an exposure for each 5 weeks, and that could be 
anywhere on campus, one of 20 sites we have on campus and off campus in our small community. At 11 
o'clock, we switch it up a little bit and send the students to the student recreation center, which is really 
our community recreation center, where they choose to exercise in any form they want to. It could be 
fitness, sports, leisure, team games, individual games, track running, in the fitness center with the bikes. 
It's their choice and their preference. But one of the main goals of that program is to teach independent 
use of a public facility. So we track their skills in developing those independent living and functional 
skills, getting into a facility, accessing it and getting out. And then the last hour of the program, we have 
a short nutrition lesson followed by a trip to the dining hall, which is fully inclusive, and we spend 45 
minutes or so getting a buffet lunch and talking about healthy choices. So the whole day is 4 hours. 
Students are able to attend 1 or 2 or 3 days a week for 10 weeks each semester, and that's decided with 
the IEP team and the local OVR counselors. Once a student gets to the second or third year of the TAP 
program, and we feel they're ready, and we all feel they're ready, we can put them into one of our 
work-based learning experiences program. This is brand-new. This is funded by OVR, as is the TAP 
program through our Innovation and Expansion grant. And this year, we placed 15 students into 
employment settings where we pay the students $10.15 an hour for 90 hours of work. And of course, 
we have students, volunteers and work-based learning coordinators with these students as they go out 
and learn these skills at these job sites. And of the first 10 that completed their 90 hours, eight have 
been offered jobs. Eight of the 10 have been offered jobs are now working in the field that they learned 
so well in those 90 hours. So that's really beneficial. We really expect those number to go up as the rest 
of those five students finish the work-based learning experience. Just for your information, Jillian, on the 
right, is a TAP coordinator. Amanda, with a pink shirt, is the work-based learning experience 
coordinator, affectionately known as Wibble, our Wibble coordinator. Students then, at the end of their 
career in TAP and/or work-based learning said to us, because they've been on campus for two years, "I 
want to go to college now. I want to go to school." And that was never really thought about much 
before this, so this past fall, we started up the Rock Life postsecondary education program with support 
from Sherri and D.R.E.A.M. Partnership. And currently, we just finished our first year of having, I believe, 
five students, three living on campus in a residential setting, two commuting. Each took between six, 
seven credits a semester engaged fully in inclusive learning. Most of the students audited the courses, 
which means they don't get credit, but parents still pay full tuition. One student, at the end of the first 
semester started taking classes for credit, and he's continuing that this semester, so he's going to move 
into a degree-seeking program by this coming January, and that's pretty exciting. He's also, if you check 
out the D.R.E.A.M. blog that Sherri talked about, he's one of our bloggers. So these students have 
assigned a career coach who is their mentor, and our mentors track these students as they need to be 
tracked from morning through to classes, after school and evenings and whatever support they need 



from getting up in the morning to doing your homework to going to a play on campus to getting to work 
or their internship experience or whatever it might be, going shopping. So our coordinators, our career 
coaches are with these students as needed throughout the day. And also I want to put a plug in for 
Nicki, who was one of our first students. She has a, I don't know what you call it, a video, a video blog. 
And Nicki and Ariel, who was her roommate, posted biweekly, or so, her experiences of going to college 
as a person with Down Syndrome. And if you go onto the either Facebook or YouTube, Nicki and Ariel 
take on Slippery Rock. And you'll get to see. There's little videos, and they're pretty informative and very 
entertaining and very eye-opening to what Nicki is feeling going through college. So this semester, we 
have two or three new students. We have a total of seven students attending the program. Five are 
residential. Two are commuters, and we want to have slow growth but do it right and do it safely and 
successfully. And I think that's all I needed to talk about. Thank you very much. 
 
>> Hello. My name is Ross Whiting. I am the Inclusive Education Project Manager at the Institute on 
Disabilities at Temple University, and I'm also the founder and director of the Inclusive Higher Education 
Research Organization, a brand-new organization dedicated to doing rigorous, timely research into the 
area of higher education, which is what we're all talking about today. So today, I'm here to talk to you 
about the brand-new redesigned Leadership and Career Studies Program that was formerly known as 
the Academy for Adult Learning. So I'll have some stats up here about the Academy for Adult Learning, 
but mostly, what I'll be talking about is our transformation from a 2-year program to a fully inclusive 4-
year program, and I'll be doing that by the way of comparing the two programs on the next slide. So the 
Academy for Adult Learning had 89 graduates. Much like the other programs, it has to ... Our program 
enrolls students with intellectual disabilities. Our students are between the ages of 18 and 26. All of our 
students are commuter-set students, as we don't really have a residential program right now, but it's 
something we're working towards. And the Academy for Adult Learning students have audited 835 
classes, including classes in a variety of schools and colleges, regularly matriculated undergraduate 
courses, auditing courses and those kind of courses. So but really what I'm going to talk to you today is 
about our two programs, the program we're moving from, the program we're moving to. All of these 
programs focus on career development, independence and academics, and we all do it in kind of 
different ways, and what I'm going to delve into is the way that we do it here at Temple. It's similar to 
the ways that the other programs do it, but obviously, everybody's got their own way of doing things 
and little bit differently. So on the left side of the screen, here, you'll see the 2-year Academy for Adult 
Learning, abbreviated AAL, and on the right side, you'll see the 4-year Leadership and Career Studies 
program, and the goal with the redevelopment of our program was really to make it look like a college 
major that students engage in over their 4 years at university. So the 2-year Academy for Adult Learning, 
if you take a look at the top left, we had a biweekly seminar.  Now this seminar was segregated from our 
matriculated Temple students, so there were a few students in the classroom. We realized that we could 
really be doing a better job of inclusion on our campus, so we went and we designed a fully inclusive 
program that includes a certificate and undergraduate 12-credit certificate in leadership, diversity and 
inclusion offered in our college of education that is offered to both matriculated Temple undergraduate 
students and students in our Leadership and Career Studies program. Now as far as I know, that is the 
first academic certificate that is offered to both matriculated students and to students in a specialized 
program for adults with intellectual disabilities in the country. We also recognize that our seminar filled 
some gaps that our students have. We recognized our students come to us with a lot of educational 
debts, things that they should have learned in high school that our high schools and our school districts 
are just not capable or have not had the time to provide. We know our students have these, so we want 
to be able to address those debts. So what we did is we designed enrichment sessions that are being 
marketed to Temple undergraduates because there are Temple undergraduates who also have similar 
educational debts in the areas of computer use, for example, using Word and Excel, any of those 



processes, career development, developing a resume, developing a LinkedIn. These are all things that 
many other students naturally have done in high school with through applying for jobs, but our students 
have just not had the opportunity to do. So we designed a series of enrichment sessions that involve 
Temple-matriculated undergraduate students and our students, and we're offering those in our new 
Leadership and Career Study program. The 2-year Academy for Adult Learning included auditing and just 
pass-up classes. Pass-up classes is a separate set of classes that are continuing education, non-credit 
classes offered to community members at Temple University, so those are the only two things our 
students have been doing. In the 4-year program, our students will be engaging in 4-credit classes, 
auditing and pass-up classes. And in this program, they'll be able to earn certificates beyond just the 
leadership, diversity and inclusion certificate. If they wanted to earn a certificate in Asian business, they 
could earn a certificate in Asian business if they took those courses for credit just like every other 
Temple matriculated undergraduate student. So we wanted to really increase the opportunities for 
meaningful credentials that our students can attain in our program. The 2-year Academy for Adult 
Learning, there was one semester of employment experience in their final semester. The new program 
has 5 semesters of employment experience, coordinated by Community Integrated Services in 
Philadelphia, and that's going to include things like a job rotation, internships and paid and competitive 
employment based on students' interests. Let's see. What else? In the 2-year Academy for Adult 
Learning, when we did orientation, we had a segregated orientation where our students had their own 
orientation. Our mentors and tutors had their own orientation separate from our students. It was not an 
inclusive experience, and we realized that that's not the way the Temple undergrads do it, so why 
should we do it any different? So we made an inclusive orientation where we have Temple-matriculated 
undergrads in our orientation doing the exact same things that you would find in an orientation for 
Temple University. And then we supplement those things in an inclusive setting, recognizing that our 
students are going to have different processes that they have to adhere to in our program than they 
would in a Temple University program. On the 2-year Academy for Adult Learning, we had two student-
only capstone projects where students reflected on their own work in the program. We realized that our 
mentors and tutors were not really engaging as much as we would like them to and what they get from 
the program, and they haven't been able to articulate what they do in the Academy for Adult Learning. 
So what we did in the leadership and career studies program, the new program, is have a joint mentee-
mentor capstone project in then which students create a career portfolio that they can take to any kind 
of job interview and present to any kind of interviewer. Let's see. We also, in the 2-year Academy for 
Adult Learning, the certificate was only recognized by the Institute on Disabilities. The new program has 
Temple University-sanctioned credentials and certificates including the leadership, diversity and 
inclusion certificate I mentioned earlier in the College of Education. Now I will say. One of the things that 
we have been the best at is providing high-quality mentor and tutor supports to our students through 
that time, and we wanted to maintain many of those structures as we expanded our program to 4 years, 
but we also recognized that our students are mentors and tutors, who are matriculated Temple 
undergraduate students, are not coming away with a lot of concrete skills from this program. It was kind 
of more of an informal, though we had training for them, it was more informal training, and it was kind 
of not as much based on literature or best practices in the field. And what we did is we designed a bunch 
of ongoing training sessions where our mentors and tutors engage in things like self-determination, the 
use of ongoing digital monitoring forms and why we need to create those forms, why it's so important 
for our students to be monitored, for their progress to be monitored, so we can ensure that things are 
being implemented effectively. Let's see. What else? Campus safety: We engage in campus safety and 
providing campus safety services through those trainings and one-on-one academic support. So we're 
training our mentors and tutors with really rigorous literature-based methods to support our students 
based on their own support needs. Finally, the 2-year Academy for Adult Learning also had a faculty and 
professional advisory council who advised us on the kind of things we wanted to see, but we realized 



what we were missing is student voices. It is incredibly important to not just get the voices of the 
students who were in the Academy for Adult Learning, but also our mentors' and tutors' experiences to 
help shape what this program looks like for future students in the program. So we created a participant 
advisory council that's made up of, voted on by, students in the program. It's made up of mentors, 
tutors and students in the program who advise us on changes in best practices that they want to see in 
the program. And really, the Leadership and Career Studies program has been shaped very heavily by 
that participant council, as they've provided us great information about the kinds of things they like to 
see, like ongoing trainings, real certificates to be offered to our students, a longer program, because we 
found that many of our students said, when they left after 2 years, they would say, "But I'm just getting 
started. I'm just engaging in campus life. I'm just joining these campus organizations." And Temple is a 
large campus. It's got many organizations, and it's just scratching the surface after 2 years, so we wanted 
to give them that 4-year opportunity. That's a little bit about the Leadership and Career Studies 
program. Yes, this is the last slide. So right now I think we're going to open it up to questions and 
comments, if anybody has any questions or comments. Sherri? Oh what do I ... Okay. So okay. Thank you 
very much. 
 
>> Time, time is hard for me. So this is ... I'm going to take Westchester because I'm very happy to say 
that Westchester is the D.R.E.A.M. Partnership ACES Project's newest university, so proud of this. As you 
can see, we're really trying to fill out the state. Westchester will ... They're not divulging a lot of their 
program details yet because it's a work in progress, and I got to tell you. The folks down at Westchester, 
it's kind of doing what Temple is doing and that they're actually using a student from another program, 
that she has left the program and her sister, who was the driving force to get the program at 
Westchester, and they're on their advisory committee to help develop the curriculum and what it's 
going to look like. What I know right now, it's going to be a 2-year program. It's going to have a 
residential option. They're hoping to have it ready the fall of next year, but there is a possibility of 
maybe January of '19. Right. So stay tuned. We're very excited to be working with Westchester. 
Westchester is also one of the state schools that's participating in the, I believe it's the Achieve program, 
where that is a program for students who are degree-seeking students that have autism. So having that 
group, that team of people to work on this, we're very fortunate. Also, I have to go back. 
 
I realize I stepped out of the room for a minute. Mercyhurst, so Mercyhurst often is, because it's tucked 
away in actually North East, PA, that is a town, not a direction, when they told me they're in North East, 
PA, I'm like, "Well, I need a little bit more detail for that for my GPS." But it's a little town. They are 
affiliated, of course, with Mercyhurst University. Mercyhurst has had a program for quite a number of 
years. It's a 2-year program now. It started out as just a culinary program, and they're expanding it, so it 
is culinary arts, hospitality, early childhood education and business administration, and everything takes 
place at the North East campus. So they also have a residential component. Last year, they had one 
student live on campus, so I believe they're offering that again. Oh, it says it on her slide. And then so 
their program is small, so if you're looking for not a large program, they take roughly about 3 to 4 
students a semester. So Katie couldn't be here with us today, but here are her slides, and I believe this 
presentation, we're not only being filmed, but I believe it's on the PaTTAN website. Mercyhurst is a CTP 
program, which is a Comprehensive Transition Program. I'm not sure if everyone addressed tuition, but 
all of these programs have their own fees or tuition. And we, when D.R.E.A.M. partnership first started, 
we realized that this is a population that typically we didn't save for college because we never thought it 
was an opportunity. So you have CTP, and I don't mean to lose everybody. It's a Comprehensive 
Transition Program. It's a designation by the Feds. So students with intellectual disabilities, if they attend 
a program that it's CTP, they're able to apply for FAFSA and Pell Grants. Okay? Now we're going to 
muddy the water. If a college is CTP, OVR will pay for it, if they are OVR qualified. Sorry. Sorry, Ryan. 



Don't get ... Ryan's head comes up. So if a program is a Comprehensive Transition Program, and an 
individual has an active, open file with OVR, they're able to receive assistance from OVR. Then there's 
this thing called waiver. So if you have a waiver, PFDS waiver, Shirley, I'm looking at you. You can correct 
me if I stray from the truth. If you have a PFDS waiver, you can also use those dollars for educational 
support services, not dormitory, not as if it's a residential. So residential, if you're looking at a program, 
residential, in all of these cases, will have to be private pay or scholarship. Does that make sense? 
Usually, it doesn't. I'm glad we're getting better at this. And you know what? I have to really applaud 
OVR office developmental programs. Shirley Keith Knox, you're in the room. It was a great team effort, 
the college programs, to really sit down at a table and try to figure out how we can make policy changes 
in order for people to access dollars to help pay for these programs because, like I said, we started these 
programs. We never, in our wildest dreams, thought that this would take off as quickly as it did. And 
then, all of a sudden, you have all these programs, and you as a parent and the students did have money 
to pay for it. ODP and OVR made policy changes in 9 months, and I got to tell you. I come from a lobbyist 
background. I know what it's like to get policy changes or legislation. That's unheard of. So I really have 
to thank them for having the vision and the support to really make sure that the students get to these 
programs, and they have the help available. So I'm going to stop talking, unbelievably. I'm going to open 
it up for Q and A. Here are the experts. They are. Every single program is unique. They have similarities. 
But I'm going to tell you that get in your car. Go visit every program because it's just, like, I'm looking for 
my twin boys right now. They got to find a home for the next 2, 4 years, and this is what you could do. 
So I applaud them for having faith in us, so questions. Do we need the microphone to go? Oh, I'll repeat 
the question. Okay. Go ahead. Question? So the question is, "Do they have to graduate from high school 
to be in one of these programs?" Anyone? 
 
>> Whoops. 
 
>> Sorry. 
 
>> Yeah. 
 
>> Go ahead. 
 
>> Okay. Hello? Okay. So it depends on the program. For our program, students could ... I'm from 
Arcadia University, again. Students could still be enrolled in high school, and I'm not sure about the ... Is 
that the same for most programs? So they could still be in their final years, final, final last year of high 
school. 
 
>> Go ahead. Give that to Linda. Yeah, I think, to finish that out, is if the student has not graduated, and 
they're still in the school district, then the school district is responsible for providing the free appropriate 
public program of education. I think most of our programs will take students, if they're over 18, who are 
still in high school to enroll them. In that case, the district would be doing that through their IP and 
transition plan. We've had one student like that. In our area of the state, the school districts are saying, 
"You know, we feel we have robust transition programs." So when the students are 21, they're starting 
to refer them to us. So we're kind of getting into a good routine that way. We invite the school districts. 
We have open houses several times each semester so that people can learn about the programs, and 
word of mouth seems to be kind of the most effective. Anybody have ... Well, Bob, you have your 
program specifically. 
 



>> I was just going to say, for the Drexel program, we actually have opted to make it post-high school. 
And we do have a project-search site which is last year of eligibility for high-school students, but this 
program is going to be post-high school. And we felt that we were going to be able to better align with 
Drexel systems. We're on a quarter system. We don't even start in the Fall until way late in September, 
and we thought there would be too many challenges, you know, between the school system, working 
that out with what we really wanted to do at Drexel. So ours will be post-high school, and so that could 
be 18 and up or post-21 if that's when students are staying in school until. 
 
>> At Slippery Rock, for the TAP program, which is a transition program, several of the students actually 
take a freshman orientation class as a senior in high school to see if they're going to be successful 
through the IEP process as a testing grounds, but to get into the Rock Life program after school years, 
you have to show some kind of completion of your high-school requirements, and that goes to our 
admissions office, and they determine that. 
 
>> Yeah. 
 
>> I can't speak for Westchester because I'm not sure what they're going to do, but Mercyhurst will ... 
They've had both. They've had students who are still enrolled in high school. It's what we call transition, 
or some people call it dual enrollment, and then they also have students outside. They've had students 
who are ... I think they had a student last year who was 28 years old, which, you know, lifelong learners. 
 
>> Question. 
 
>> So I'm a little confused. Is it general educational students that would qualify that graduate from high 
school or go to child and life skills go to one of the college programs as well? Because if that's the case, 
then what would make them the best candidate to do this? 
 
>> So the question was, "Will this be a general education student who could go to one of the programs 
or a student in life skills?" Right? Okay. 
 
>> For all of our programs, I believe, it's students with intellectual disabilities. There is some variation 
among, some leeway among the programs as to who, what constitutes an intellectual disability. Some of 
us define it as what our county office defines as an intellectual disability. Some of us have a little more 
flexible programs and a little bit more flexible admission processes, and I think Drexel's program is even 
a little bit different than that, and I'll have you speak on that. But a diagnosis of ID is usually the norm 
for all our programs here at ... Dianne, you want to talk about Drexel? 
 
>> Yeah. I always say, "All students are general education students, but they're receiving special 
education services." But I understand your question. So Drexel, we're really trying to focus on students 
who have autism, and many of them may also have an intellectual disability, but some of them are 
falling right above that definition, especially if you take it as a 70 IQ score, which is not really how I think 
college defines it, in their materials, by a set number, but it is by standards in PA. 
 
So we find already, so far, a lot of our students are right, sort of, above that, but so they have significant 
support needs, though, still, to be successful. That's what we're sort of looking at, and they would not be 
gaining access to really probably any college by standard entrance criteria. Does that help? 
 



>> Well, right now, she gets a report card, and her classes are ... Some are participant, and some she 
gets free. So some, she goes out, and she's in inclusion with the general education, as our school district 
calls it, and then some classes aren't. So I just want to make sure. 
 
>> Yeah. 
 
>> I'm not wasting my time and getting her hopes up that she can qualify for one of the programs. 
 
>> So I can answer for Arcadia. So we've have students come from both types of settings. 
 
We've had, also, students who were homeschooled for high school, who were in life support, life skills, 
learning support classes, general ed classes with resource support, so it just depends. If a student is 
receiving special ed services in a general ed setting and they could come to college and get 
accommodations through the Disability Support Services office, the REAL certificate or any of these 
programs probably wouldn't be the right, fit but if they need that extra level of support and would not 
be able to get in through typical admissions, these are the types of programs. Does that answer? But 
they're coming from different types, all different types of classes, depending on the school district 
they're coming from. 
 
>> At least in our situation, these students are coming in as non-degree-seeking students, so that's a 
whole different admissions criteria. So I think a student like you're speaking about would be able to 
attend Slippery Rock as long as they finish their high-school requirements. 
 
>> Thank you. Well, when you say finish their high school requirements, can you explain what you mean 
by that? Do you mean that they've gone through their core high school years or if they've taken their 
diploma? 
 
>> Go ahead. 
 
>> The question was, what do we mean by complete your high school requirements? And at Slippery 
Rock, we mean take your diploma, and that's evaluated by the admissions office. But you need to have 
be out of high school to get into the Rock Life non-degree-seeking program. 
 
>> But to take, to be in the TAP program, they can still be in the education system? 
 
>> TAP is for students in high school, transition program. 
 
>> Why do you guys care about students to take their diploma? [INAUDIBLE] 
 
>> I just ... I mean, my old days just perked me up here, I mean. This is Pennsylvania, and every student 
can earn a diploma. When they get their diploma, you know, there are two different ways. One is with 
the academic standards. The other is going through until age 21, so everybody would get a high school 
diploma. So it's, you know, but I know we've had some parents call and say, "Well, my son or daughter is 
19. You know, we're considering. Should we come to your program or stay in high school?" And that's 
just a personal decision that they need to make. And we, you know, suggest they talk with the school 
district about what kind of goals they have and what they're looking for. So we just see ourself becoming 
more and more of ... Again, we would take a student who's at least age 18 who has left school and still 
has an intellectual disability, had an IEP in school. But more and more, we're seeing that it's part of good 



transition planning, which is what I like to see, is that seeing, "Oh, okay. We're doing transition planning, 
and we're going to go out and visit schools when we're 19 and 20 and come to figure out what we're 
going to do after we graduate," and looking at us as an option, and that seems to be effective transition 
planning. 
 
>> Question. 
 
[INAUDIBLE] 
 
>> So the question is, "Are the programs able to serve students who have multiple disabilities, such as 
autism and vision?" I'm going to direct that question. 
 
>> I'll just take a crack and then pass this around. So there, we have a nice little char in our family and 
student handbook that we got ready this year about the difference between high school and college and 
what supports are provided in college, what supports are provided in high school through age 21. So 
through age 21, everything is provided. If you need nursing services, you know, whatever kind of one-to-
one support that's provided by the school district. When students come to our programs, we're 
providing the program that I described, the access to academic classes, customer relations, going out on 
job coaching and so forth. But if the students need a service that's not, like, let's say for example, one-
to-one support for behavior or nursing services, then that's something they arrange for through other 
support systems that are available to them. And so it's one reason that you never apply to these 
programs at the last minute because you kind of have to get that all straightened out. They work with 
their supports coordinator to find out what services are available. And what I think that's so neat, and 
Sherri recognized Shirley Keith Knox from Dauphin County. She really helped pave the way for these 
programs to come about by figuring out how can this work through the waiver, and the idea of these 
blended and braided services, so that students may be getting that same kind of nursing support that 
they got in high school, but it's through a different funding stream, but we're all working together with it 
so that it's seamless. Everybody's welcome on campus. It's just a different way of approaching it. So 
does that ... 
 
>> So my recommendation really is, is if you have someone that you're serving or you're a parent, I 
mean, every situation is different. We're all individuals. So I would recommend if, when you look at the 
programs, to pick up the phone or go visit. Set up an appointment to go visit these folks here. And then 
you ... Each one has their own admission process. So D.R.E.A.M. doesn't admit anybody. It's through 
each individual program. So I think that that's worth the conversation, and I think we've talked about 
that before.  
 
>> My guess is we think that coming about applying early, that should probably be done sometime prior 
to your final year in high school, like, in the fall? 
 
>> Yes. 
 
>> If you were a senior this year, you should probably do it before ... 
 
>> So if you're a senior this year, what would be ideal is to start that conversation and get your school 
district to help you arrange a visit. And that way, we like that because then the school district people 
learn about the program, and we'll be doing open houses in the fall and kind of getting a flavor for it all 
and how it would all work. And each year ... Well, we're only going into our third year, so the first year, 



we were admitting students in August. Now that's ridiculous. I don't want to do that again. So then ... 
But we moved up this year to April that we were. So we're going to try to keep moving that back. I think, 
Arcadia, you're December, right? 
 
>> So our deadline ... 
 
>> You do the ... 
 
>> Yeah. 
 
>> So our deadline for Fall 2018 is December 15th, 2017, so this December. But, I mean, the more 
complex needs a student has, the more in advance you want to think about it because it's that whole 
transition that these services have been provided before, and now some of them, you'll have to arrange 
for. But we're all ... I mean, that's what we want to be in. So we are certainly encouraging about that. 
And actually, we have some nice partnerships going now with a couple of the counties where we had a 
student who needs companion services. And the first year, I don't know. The companion was sort of ... 
They kept changing and getting lost for the parking and different things. They were driving a good 
distance, and we said, "You know, we have a lot of students who are working as peer mentors. Maybe 
you would like to hire one of them, and then they're familiar with campus. They're here," and so we 
worked it that way. So again, under their waiver, they're getting companion services, but it's one of our 
students, so it's much more seamless. It's somebody who is, you know, familiar with campus, not an 
external person, and it works nicely. So I think everybody here is ... You wouldn't be doing this if you 
weren't collaborative, right, problem solving. So we'll try to, kind of, figure that out. 
 
>> Question. 
 
>> I was just wondering what the process is for a postsecondary setting to develop. What do they do? 
 
>> It's a large application. Right, everybody? Do you ever fill out a FAFSA application for yourself, you 
know, because we all, like, my husband likes to say that if there's a nickel in underneath your cushion in 
your sofa, FAFSA will find it. The CTP application is kind of the same thing. It's an application that needs 
to be submitted through your school's financial aid department. So it's not a ... A comprehensive 
transition program is not an indicator of the level of program or a quality. It's not like the Good 
Housekeeping Seal of approval. It's just so people with intellectual disabilities can apply for Pell Grants 
and FAFSA. They apply for FAFSA. So ... 
 
[INAUDIBLE] 
 
>> To start a program? Well, that's a good question. You, D.R.E.A.M. Partnership has grants available to 
colleges who want to start a program. So and that's through the generosity of the gentlemen in the back 
of the room and OVR, is that's the ACES grant. So what we do is we find that champion on a college 
campus, and sometimes they're hiding really well, but we find them. We rustle the bush and, you know, 
flush them out. These folks, they were easy. They were easy to find. They got it before we even got 
there. So that's how we work. So I'm ... We have target areas in the state. We realize Pennsylvania is a 
huge state, so North East, PA, Misericordia, University of Scranton, whoever else is up there, we start a 
conversation with a university up there. But if you know of someone, let me know, Western PA, Slippery 
Rock, you've got it. We've got Erie, but we need a city. So we're working on it. We're really close, and 
that's all I can tell you. We are really close to getting a signed agreement. Keep your fingers crossed. 



Where we sit right now, we're working on it. So that's how ... I mean, it doesn't happen. It's not an easy 
process because all of these people here will tell you. They give so much of their personal time. These 
folks are professors, for the most part, well, three. Two are not, but two are. That's it. I mean, you are 
working all the time. It's not a program, especially because they don't get, a lot of times, the support 
from the university like you would in the Office of Development or something like that. This is blood, 
sweat and tears, and when someone signs up to start a program, you're signing up for more than the 9 
to 5 or whatever you are on campus. This is a lot of back time. Linda, you can attest to that, Bob. 
 
>> If you have a student who, after their 12th year, is lost with their classes, they don't take the diploma 
and [INAUDIBLE] 21 for the district. Have you had any, that scenario, one, and two, in the districts that 
are paid for the tuition in your program? 
 
>> So yeah. So the question is, have any of us had students who have not graduated, yeah, or not taken 
their diploma at age 21, and yes. We had one student that the district sent, was one of these situations 
where some other employment options and training that they had organized for the student had just 
not worked. He was sort of being put into a track that wasn't effective, and what we had to offer in the 
partnership that we had with a potential employer worked. 
 
So in that case, the district send that student through their IEP, and they ... It's very simple when district 
sends students because they're responsible for transportation, for just working out all of that good stuff, 
and then they have their IEP meeting back at the ranch. We provide progress reports and that sort of 
thing, as one would, so ... 
 
>> I did anticipate some pushback from the districts. 
 
>> Well, that's what I'm saying. That's what we were not ... Right. So it's something we do, but yes, 
initially, when the program started, a lot of people were saying, "Wait a minute. We don't have funds to 
pay for college for kids." And we said, "Well, we're developing an option here." So if it isn't a need, I 
mean, we'll talk with you, and maybe we can work it out. But we're seeing more of creating these 
relationships with school districts where they see us as post-21. They see us as, "Here. Let's take 
students to visit and then see if their families and the students want to apply," and that's been very 
effective in our region for partnerships because once ... You know, people think we're trying to create 
some kind of weird competition. 
 
>> In my district they said, "Oh, yeah, after she's 21, sure." Like, you know, "That's not our problem. You 
figure it out." 
 
>> Well, Department of Education has a grant available to school districts. 
 
You have to meet their qualifiers, and I'm not sure what they are today, that they will help school 
districts make that happen. I know that there are several programs that have had very successful dual 
enrollment or transition programs. Saint Vincents, that's all that program is. That is a transition program. 
So they're working with school districts in Westmoreland County, no one here from ... Katie's not here. 
That's all that program is. 
 
So his program is for students who are still in high school. 
 
[INAUDIBLE] 



 
>> Right, that would not be it. Right. 
 
>> So for open houses, are they listed on your websites? I always seem to have a hard time finding it. 
 
>> So the question is, "Open houses, are they listed on the website?" 
 
>> Ours will be, and, of course, we're guilty of some last-minute stuff. I don't know how everybody else 
is, so we don't have those dates for the fall yet, but that would really be something. Maybe we can work 
with D.R.E.A.M. to get that information to D.R.E.A.M. and have that for all of us so people ... Because, 
you know, navigating a website through Penn State is not the easiest. I can't find things half the time, so 
... 
 
>> Wait. Go ahead. 
 
>> And just one more thing that goes wrong with that, and I'm sure this is impossible with the numbers 
of people with need but, you know, every year, in high schools, they have the college nights or college 
day, and every student joins the day. And, of course, I always insist he does everything the other kids do, 
and we would love any information, even if you send it along with the Penn State table, or you send it 
along with the Temple table or whatever, if you would think to do that, we would really appreciate it. 
 
>> Yes. 
 
>> Typically, we ... Also, D.R.E.A.M. Partnership will. It's funny. That's a really good idea. I just thought of 
that. We're always invited to the transition fairs, as well as some of the folks here, but you know what? I 
wasn't invited to the college fair this year. I think I'll put something out through the school districts in 
ours. That's a good idea. 
 
>> What we do is we don't have necessarily open houses. I'd rather have the family come and visit 
individually when the program is in session. They can meet students. They can see what's going on 
campus and participate in some of the activities. 
 
>> Right. 
 
>> So we prefer a one-on-one visit. 
 
>> Okay. 
 
>> And our website for Rock Life is www.srurocklife.org, srurocklife.org. 
 
>> Yeah, Temple, we don't do official campus visits, either. We encourage people to contact the 
campus-tour office and take a regular Temple campus tour and then meet with us one-on-one to talk 
about any questions you might have because, really, we think of it as a college major at Temple and not 
a separate program that's different from what you would see. Yeah. 
 
>> Any other questions? We are just about out of time. So in order to keep up-to-date, I would 
recommend, for those of you who are on Facebook, visit our Facebook page, D.R.E.A.M. Partnership, 
because that is where we put upcoming events, all the latest information which we will share if, over the 



open houses, when we get it as well. We have our website. Here's a slide of all the college programs. 
The other thing I did not mention was D.R.E.A.M. Partnership offers scholarships to students who are 
attending the D.R.E.A.M.-sponsored programs. This year, we gave out, oh, I'm going to get this wrong, 
23 scholarships totaling over $120,000 to students who are attending these programs. So that's through 
really hard effort of fundraising and grant writing, but we're very proud of that, also. We have a website 
as well. If you are having questions with your school districts, it's just of a matter of figuring it all out. 
Contact our office. We can put you in contact with the right person. We have a great resource of 
advisory committee that can help us figure things out, as well. All questions directed to the individual 
programs go to the individual programs. There's great things happening, and just thank you for 
attending. 


