
>> Good afternoon, everyone.  This is Sue Ann Houser coming to you from the PaTTAN East office, here 
in Malvern.  Welcome to the webinar about Open Hands Open Access, Deaf-Blind Intervener Learning 
Modules.  And with us today we have Tina Hertzog and Patti McGowan who will be sharing with us all of 
the valuable information you need to know about the OHOA learning modules and the opportunities to 
participate through Pennsylvania. 
 
I need to let everyone know that this session is being recorded.  There are some folks who could not join 
us today, but are interested in the information.  So please be aware that this session is being recorded.  
If you have questions, you will see on the right hand side of your screen, or wherever you have your 
webinar control panel that there is a place for you to submit questions.  Those questions will be 
monitored.  And from time to time, our presenters may ask if we have questions waiting for them, or we 
might bring them to their attention. 
 
Okay.  So with that said, I'd like to just tell you very briefly about some upcoming opportunities that 
some folks may want to participate in.  One is the Family Learning Conference.  This is for all families of 
children, birth through 21, in Pennsylvania, who the children must have dual sensory impairment, 
deafness and blindness both.  And it's happening June 23rd and 24th in State College at the 
Pennsylvania Stater Hotel.  So if you're interested, go on to the PaTTAN website, www.pattan.net, and 
you can go either to the Deaf-Blind Initiative page, and there is a link for the Family Learning Conference 
information, or you can go to the PaTTAN training calendar where you registered for this webinar, and 
go to June 23rd, 24th, and there would be information there as well.  But you can also call a PaTTAN 
office and they will direct you to the right folks. 
 
The other training piece I want to introduce you to is, what we are calling HELIX, which is High 
Expectations for Students with Low Incidence Disabilities.  And it means it's across all areas, is where the 
"X" comes from.  It is the new name for our Low Incidence Conference.  It is taking place in November 
this year, November 13th, 14th and 15th at Penn State.  So if you're traditionally used to attending it in 
August at Hershey, this is the same conference, repackaged, approached a little differently.  And it is 
happening in November.  And the AT Expo will also be part of this, on that middle day, on the 14th.  So 
go on the PaTTAN website, and you can get more information on that. 
 
All right.  So if you have any questions about this, don't hesitate to contact me.  My email is at the end of 
the presentation.  Again, this is Sue Ann Houser.  And now I'm going to hand this over to Tina Hertzog to 
get us started on your content. 
 
>> Good afternoon!  I'm Tina Hartzog, and I am at my home.  And I'm going to say right up front, I do not 
have the best internet speed, so I apologize if especially video drags a little bit -- I apologize for that up 
front.  I am the cohost of the module training, and myself and Patti McGowan host the modules.  Patti is 
also on the webinar.  Patti, would you like to introduce yourself, please? 
 
>> Yes, hello, everyone.  My name is Patti McGowan.  I am a parent to three young adult children, and 
my youngest son has deaf-blindness due to the etiology of Usher Syndrome.  I am one of the two family 
consultants on the Pennsylvania State Deaf-Blind project.  And it's nice to have everyone join us.  So 
thank you. 
 
>> Thanks, Patti.  And I am a retired vision teacher.  I taught for 33 years, mostly through the Berks 
County Intermediate Unit as an itinerate vision teacher.  And I retired in 2013.  And ever since then, I 
have been involved with the OHOA modules, and been cohosting for not only Pennsylvania, but several 



others states to facilitate learners through the modules.  So we're going to be talking about the modules 
and the training; both the kickoff and the year-long training that will begin in September.  The 
information you get today is really just information about that training program.  We're going to talk 
very, very little about deaf-blindness in general, and about the specifics of providing intervener services.  
We need to talk a little bit about it, because obviously it's in the title of the training program.  But we 
want to really focus in on what the training's going to look like for you if you would like to participate, 
and give you plenty of time to answer some questions, ask and answer questions. 
 
So we're going to start.  We're talking about the unique disability of deaf-blindness.  The reason why 
we've got this training program opportunity for you is because of the uniqueness of working with and 
supporting a student with deaf-blindness.  And it requires a unique approach and a unique system to 
deliver the approach.  And John McInnes, who is accredited for that quote just recently passed away, 
actually, last week.  He is really the father of the "Intervener."  He created the intervener model along 
with his colleagues in Canada back in the '70s, and we'll talk a little bit more about that in a moment. 
 
So our agenda, and again, we're just going to be touching a little bit of everything, a little bit about the 
unique needs of children with deaf-blindness and the role of the intervener, the history of intervention 
services and something new is the National Intervener certification, for any of you who are on this 
webinar who is currently functioning in the role of the intervener.  We've got some great news for you in 
terms of the certification program you can involve yourself with, how the modules came about and how 
Pennsylvania have been implementing the use of the models for the last three years, and then, of 
course, our training opportunity. 
 
So we're going to start with the unique needs of children with deaf-blindness with a very short video.  
There we go -- I was going to say, as soon as it pops up.  So this is Edgenie.  And Edgenie was part of the 
module creators.  And so this is just a short video as she describes about the uniqueness of a child with 
deaf-blindness. 
 
[VIDEO] 
 
>> While we know in terms of helping educate the general public, it really helps to put a face to 
something; to help people identify.  That's impossible within our deaf-blind community because there 
isn't a typical portrait of someone who is deaf-blind.  Deaf-blindness is incredibly diverse.  It's one of the 
most diverse disabilities out there.  And because of that, even when families are able to connect with 
each other -- which we all know is one of the most valuable and meaningful supports we can give 
families -- when they make that connection, they have to come to that realization very quickly that their 
child is more than likely going to be very, very different than the other families that they're making 
connections with.  And they have to constantly weigh that.  What may work for one family isn't 
necessarily going to work for their family; how one child is impacted by the dual sensory loss can be 
completely different than their child is experiencing.  So families constantly have to be in the position of 
trying to gauge the information and support that they're gaining, and figuring out, what does this mean 
for them as a family?  And how do they make it work? 
 
>> And if you substitute "family" for teacher, school district -- the same applies.  You know, you may 
have a student that you work with, with dual sensory loss, and someone else may have one that they 
work with in an adjoining school district, but they may have very different needs, very different sets of 
instructional -- how things are provided through instruction, very different sets of needs. 
 



So children with deaf-blindness have unique needs.  We've just talked about that.  A lack of access for 
visual and auditory information causes difficulties in all areas of development; there's isolation, and 
prevents connections with the world.  Learning and communication and socioemotional development 
are especially affected.  It's a diverse group with a continuum of needs, depending on the age of onset -- 
so you might have a child with congenital deaf-blindness, or acquired deaf-blindness.  The degree of 
sensory loss -- there's all kinds of combinations.  You could have a child that's partially sighted and 
profoundly deaf, or low vision and hard-of-hearing.  Mild vision loss, and a mild hearing loss.  A vision in 
only one eye, normal vision in the other eye, but profoundly deaf -- all kinds of combinations of hearing 
and vision loss.  Dual sensory loss still can be defined with a child with deaf-blindness. 
 
Of course, the presence of other disabilities -- you might have a child partially sighted, profoundly deaf 
with cerebral palsy.  So that adds another level of need on top of it.  And then, of course, the 
environmental conditions -- you might have a child with Usher Syndrome, beginning stages of RP with 
night blindness.  During the day may see well, night may need some support.  So under different 
environmental conditions, the child may function differently.  Maybe the child has CVI, cortical visual 
impairment, along with hard-of-hearing.  Again, environmental conditions can affect the child's vision.  
So lots of factors go into it.  Lots of the spectrum of need is great, because of the differences with each 
child. 
 
Their needs include access to environmental information, access to their mode of communication and 
access to social and emotional development.  And that's all tied into the process of intervention.  And 
each of those areas must be addressed through this process of intervention. 
 
So we need to spend a little bit of time talking about what an intervener is.  You might be working with 
somebody in that support service, providing intervention services to a student.  Or, you might be 
thinking about, does a student I work with need an intervener?  So we need to define what that is.  So 
an intervener is a para-educator, paraprofessional, or maybe they're an interpreter, or maybe they're a 
communication facilitator.  Or maybe they have a professional certification.  But what is unique about 
an intervener is that they have received specialized training in deaf-blindness and the process of 
intervention to be considered an intervener.  And even though the Commonwealth itself does not 
recognize that term, you can self-identify as an intervener, or maybe you are functioning in the role of 
the intervener.  But in order to utilize that term, to be considered an intervener, is the specialized 
training in deaf-blindness that separates you from all those other service individuals. 
 
An intervener provides consistent one-on-one support to a student who is deaf-blind throughout the 
day; not just for an hour, not just for the morning, not just for going to specials, but throughout the 
instructional day. 
 
So the intervener, through the permission of Intervention Services, provides access to vision and 
auditory information.  Just as we talked about the student needing it, the intervener provides it.  The 
access to information in the environment -- access to communication, and facilities the development of 
socioemotional wellbeing.  So through intervention services.  And there are principles of intervention; 
11 principles of intervention, that interveners must follow.  And there are a series of 79 competencies 
that they must show proficiency at through this specialized training to provide this type of intervention 
services.  Highly-specialized. 
 
So the role of the intervener is to provide consistent access to instruction and environmental 
information usually gained through vision and hearing.  We talk about incidental learning, or the lack 



thereof, that students with deaf-blindness aren't able to learn incidentally like typical learners do.  They 
have to have direct learning experiences.  So the intervener facilitates those learning experiences by 
providing that kind of access to information, access to the development and the use of receptive and 
expressive communication skills.  Facilitating a trusting relationship that promotes the social and 
emotional wellbeing, and to provide support for help with peer relationships that increase social 
connections. 
 
So there are significant differences between an intervener and a paraprofessional.  Here are some of 
them; you can take a look at the chart, but again it is predominantly the specialized training and the fact 
that you're providing one-on-one support throughout the day.  The intervener may not have the same 
duties that a paraprofessional would have in terms of classroom management, or in terms of instruction, 
working with groups of children, assigned other duties.  Their sole responsibility is to the student with 
deaf-blindness. 
 
And there are also some differences between an intervener, an interpreter and a support service 
provider, which might be a new term for some of you.  But again, the intervener -- we've talked about 
what they provide, and what services they provide.  The interpreter has a different type of training, 
works with an educational interpreter; of course would work with a student in an educational setting, 
but an interpreter in general might work with adults.  They're translating one mode of language to 
another, and they don't teach, or are not responsible for ensuring what the person is learning; they're 
really just a conduit for language.  A support service provider is somebody who's trained in some 
communication techniques, some sighted guide techniques.  They predominantly here in Pennsylvania 
would work with a person 18 or older, an adult with deaf-blindness, and they provide support that 
enhances independence in the community setting. 
 
So we talked about John McInnes at the beginning.  He was the, quote, "the father of Intervener 
services."  And basically, Canada started in the '70s during the rubella epidemic, when they realized that 
the children coming into school with rubella and deaf-blindness caused by rubella had some unique 
needs that other students didn’t have.  And so they started this intervener model.  Over the years, 
parents took notice.  Parents here in the States took notice.  Some wanted to know more about 
Interveners.  Some were starting to hire interveners that were going through training programs in 
Canada to come down and work with their child, and some states took notice based on parent request.  
And so I'd say in the '90s, starting in the '90s, some states like Texas and Minnesota, Utah, Michigan, 
Arizona started developing training programs for interveners.  That wasn't enough. So parents across 
the nation continued to be very vocal, and they wanted, and continued to want, the intervener to be 
considered a related service to an IDEA.  And so it became even more important that there was some 
kind of training program, learning program, for individuals who wanted to become an intervener.  And 
so Utah State was the first of the training programs associated with university that led to a national 
credential. 
 
Which leads us to this brand new certification program that's just been unpackaged last fall.  And so for 
those of you on the call who are currently serving in the role of the intervener, and would like to have a 
formalized training program to become certified as a certified intervener, there is now this path you can 
take.  Pennsylvania will talk a little about the certification track we're just now starting to develop that 
leads you to this National Intervener certification.  And so if you are interested and you want to start the 
certification track as part of this training in fall, here is your opportunity.  So to take you through the 
training, and then that leads you to this national certification by developing an e-portfolio of evidence 



that you gather based on your training and practice that is supported by or addressed by the Council for 
Exeptional Children 79 competencies for those individuals functioning in the role of the intervener. 
 
In order to be eligible for the national certification, you must successfully complete all 27 Open Hands 
Open Access Intervener learning modules, facilitated by the Pennsylvania Deaf-Blind project.  And this is 
a three-year training model.  It's available, modules 1 through 8 in the first year, and then 9 through 17 
second year, third year is modules 18 to 27, plus the two pre-e-portfolio modules, NICE 1 and 2.  All of 
this can be explained further, but we just, first time, and this going into our fourth year that we're going 
to be able to offer this. 
 
And so what it is, the training and then a collection of artifacts, as I said earlier, that shows evidence of 
your skills and knowledge, and then your video documentation, other kinds of documentation that you 
are showing competency or mastering in these competencies.  Then there's a reviewer that looks at 
your work, and they're scored.  Depending on your score, if you show proficiency or advanced, you 
obtain the certification. 
 
And why the push now?  Well, because the parents continue to advocate for the need of their children.  
Those of us in the field are continuing to advocate for the needs of students with deaf-blindness.  So 
currently in the legislature, there is the Alice Cogswell Macy Act which, if passed, when passed would 
ensure that every child who is deaf-blind would receive, or should receive, a trained intervener.  So we 
need to make sure that when Congress passes this -- not if, but when -- that you're indeed trained 
interveners to fulfill that role. 
 
So when all of this is going on, we're talking about wanting to have interveners nationally, on a national 
level.  And parents and experts in the field were saying we need some kind of training program.  You 
taught states wonderful, but we need more.  We need it available.  We can't have Congress say, okay, 
sure, we'll put interveners as a related service and then not have a training module, training program 
available to them.  So the Department of Ed, the Office of Special Education Programs said to the 
National Center on Deaf-Blindness, "Well, you need to develop a training program."  So they gathered 
information from stakeholders, from parents, from experts, teachers, interveners that were already in 
the field, and looked at and they made recommendations of what could be done in terms of developing 
a training program. 
 
And out of that came a multi-year process of the development of 27 modules.  And right now, there are 
over 4000 individuals who have taken advantage through facilitated cohorts by state deaf-blind projects, 
or by accessing them through the portal, through the National Center of Deaf-Blindness that are not 
facilitated.  But over 4000 individuals have engaged in these modules.  As a matter of fact, truth be told, 
most of them are not individuals functioning in the role of the intervener.  Most of them are teachers 
and related service personnel and parents and social workers and supervisors of educational programs.  
So the learning modules that were designed for interveners have opened the door for providing 
information about deaf-blindness to all of those individuals who are serving the student, not just the 
intervener. 
 
So yes, it is an intervener training program by far.  But it's also an opportunity for others that are 
working with the student, or parents to also increase their awareness understanding, and be able to 
support the student and to be able to support the student's intervener. 
 



So this is kind of an introduction to the intervener modules.  This is about a six-minute video.  And I 
apologize, because Edgenie's going to kind of repeat her little talk that she had in the beginning, but 
then it goes into others talking about the importance of the development of these modules. 
 
[VIDEO] 
 
>> While we know in terms of helping educate the general public, it really helps to put a face to 
something; to help people identify.  That's impossible within our deaf-blind community because there 
isn't a typical portrait of someone who is deaf-blind.  Deaf-blindness is incredibly diverse.  It's one of the 
most diverse disabilities out there.  Because deaf-blindness is so rare, and families are usually the only 
ones within their community to know the most about deaf-blindness specifically as it relates to their 
child, they are constantly put in the position of having to help educate others about deaf-blindness and 
about their children.  Well, this goes across the board; it means educating medical professionals about 
deaf-blindness and the medical issues that need to be addressed; it's helping to educate the educators 
about deaf-blindness and the educational strategies that might work best for their child. 
 
>> I was a teacher of students with visual impairments for 30 years before I had that first child with 
deaf-blindness.  And what I didn't know about a child with deaf-blindness would have filled the room. 
 
>> The deaf-blind learning style is so unique.  I don't know who said it first, but they were right.  They 
said it's not that [INAUDIBLE], it's that [INAUDIBLE]. 
 
>> All youths crave connection, and communication, the exchange of ideas and feelings and thoughts is 
a way of creating connection. 
 
>> It's very complex.  And every deaf-blind person, child is totally different.  Deaf-blindness is huge.  It's 
huge. 
 
>> It's really exciting.  When OSEP asked that there be kind of a gathering of information on interveners, 
that they wanted to hear what the family said, and what [prior kids?] had said, and what administrators 
and local districts say.  The stakeholders were all pulled together to talk about this.  To me, it's a 
wonderful thing.  People have been working very hard on this for a couple of decades or longer.  And I 
think to bring our field together, we need to sit down and do a national comparing of notes on behalf of 
these children with lowest to low incidence disabilities. 
 
>> The development these modules is an enormous project that occurred in collaboration with everyone 
with [INAUDIBLE]. 
 
>> What this team model allows us to do is bring together all these different, rich points of information, 
bring them together and synthesize them into the essential elements that interveners need to know. 
 
>> When you can participate with a group of people, the actual project, the actual product is so much 
richer. 
 
>> I think that the overall product is that much more, I just think, amazing.  Those people who are most 
successful with kids with deaf-blindness are the people who have a little passion. 
 
>> Very simply that Hunter would tell you that the intervener is the eyes and ears in the classroom. 



 
>> Something inside of me sparked, and it's now a passion of mine.  And I had only worked with my son, 
but I wanted to help other children with deaf-blindness and their families. 
 
>> At the end of the day, what we really want is for everybody [INAUDIBLE] intervener, and the 
importance of everybody on the team. 
 
>> I'm very excited to be a contributor on these modules so other people can have access to 
intervention. 
 
>> I love working collaboratively as part of a team.  People with lots of different experiences coming 
together make something powerful for lots of people. 
 
>> The modules that we're working on, I hope that the intervener, or the person that's wanting to be an 
intervener, can gain the skills and the confidence that they need to start their journey with the deaf-
blind. 
 
>> Being part of this project has been a really amazing experience for me.  I [INAUDIBLE] that you do 
have so much knowledge.  And to realize that everyone is learning, or having everyone together, it's 
better for the children.  And [INAUDIBLE] to do that. 
 
>> What I'm hoping will be their mainstream learning from interacting with these modules is that deaf-
blindness is a really rare and unique disability, and therefore I'm hoping that you will get some 
knowledge about what it means to your senses and how you can make appropriate accommodations for 
your learner student classroom setting. 
 
>> I think this project has the potential to reach a lot of interveners and make a difference in the life of 
students with deaf-blindness. 
 
>> This is a perfect place to start.  They have a solid understanding with a best practice and new 
strategies. 
 
>> You need all the information that each partner group can provide.  And like they keep saying, a 
village, we can do [INAUDIBLE] village, and everybody needs to play their part in order for it to work. 
 
>> The child [INAUDIBLE] intervener has a person that's there with them observing, knowing, adapting, 
listening to their language so that that child can be available to learn. 
 
>> By listening to my intervener, [INAUDIBLE], I was really able to listen to Christopher through him. 
 
>> But to me, it's really trying to find a shared empathy almost.  What is that key, what is that thing that 
I can find to get in there and just be with the person?  Discover that shared language. 
 
>> If there were two things that I could take away that are so important in my work [INAUDIBLE] 
intervener, step into their shoes and try to gain that perspective, and that the child needs you, as to 
what you need to do.  They already have everything that we have to offer. 
 



>> Okay.  Let's, before we move on -- little bit of a challenge there -- questions?  I think, Sue Ann, 
someone raised a question? 
 
>> Yes. 
 
>> And could you -- go ahead. 
 
>> Yes, Tina, I did.  The question is, are there educational interpreter performance assessment 
requirements for interveners who function as interpreters and sign lesson content for students?  Or is it 
only for students who receive tactile communication?  And I did post an answer to this, and I'll let you 
know what I said, and then please feel free to tag onto it.  That a student's communication plan is going 
to dictate what form of interpreting is done for that student.  So If an intervener is also functioning as a 
classroom interpreter or interpreting content, then they would need to meet the Chapter 14 
requirements of either having a 3.5 or higher on the EIPA, that interpreter performance assessment, or 
be registered with the Office of Deaf and Hard-of-Hearing, which means they have national certification 
and have registered there, and get 20 hours of professional development.  So they can either avenue of 
qualification, EIPA, or certification and have 20 hours of professional development.  But remember that 
a child may very well need an interpreter and also have an intervener.  So they aren't mutually exclusive, 
if you will.  A child may need both or need an interpreter at times, where the intervener cannot be in the 
role of interpreting.  So it's going to be very individualized, per that student's needs. 
 
>> Okay. 
 
>> And that's it.  Any addition to that? 
 
>> I'm sorry Sue Ann, what? 
 
>> Did I miss anything with that? 
 
>> No, no.  In fact, you could answer that much better than I.  I know there's -- if the child is needing -- 
his primary language is ASL and needing an interpreter for content, of course that person would still 
have to function as a certified -- no, correct language -- EIPA -- 
 
>> Qualify.  Yep. 
 
>> Qualify, thank you.  Qualify the interpreter.  But then there are those individuals who may not meet 
those qualified standards, but that the student needs an intervener because their communication plan 
may have a different mode of communication, or other forms of communication. 
 
>> Right.  Right. 
 
>> Any other questions? 
 
>> Nope, that is it so far. 
 
>> Okay.  All right.  I'm going to go on.  So let's take a look at -- I'd love to show you what a module looks 
like exactly, except for the fact that long after we picked this date to provide this webinar, NCDB said, 
oh, we're going to shut down the modules for two days for maintenance.  So happy day, we don't 



actually have access to them today.  But they follow structured learning paths, so every one of the 
modules will follow this same path.  And there'll be an inquiry challenge that kind of introduces you to 
the content, and then there's learning activities, sometimes three, sometimes four.  Within the learning 
activities there are slide presentations that are explaining content, and these are -- each module has a 
specific content to it.  There are readings, there are assignments and there's quizzes.  At the end, they 
can revisit the content so that you can kind of reflect on what you've learned through the process.  And 
then there's documented accomplishments, there's badges that can be awarded.  Then there's 
references and resources throughout.  So every module, the structured learning path is the same. 
 
It takes about six hours.  And that's kind of the far end.  Most, if I look at the engagement time, and 
because this is an online learning, Moodle does -- Moodle is the platform -- Moodle does track 
engagement time.  So we are able to go in and look at engagement time.  I'd say on average, the 
average module is taking three or four hours of engagement time.  That doesn't necessarily mean that -- 
there might be some times that you're off site doing an assignment, but about three or four hours.  It 
can be longer for those individuals who want the certification track, because there's going to be 
additional work that they're going to be doing as they start gathering documentation for their e-
portfolio.  And all the content is aligned with these CEC competencies that were developed specifically 
for interveners. 
 
So let's take a look at, for those of you who are thinking about joining us for our training program 
starting in September.  These are the first eight modules that you would be doing.  And if you see, we 
actually start with module 3, "The Role of the Intervener," that's in September.  Kickoff would be early 
September, but we'll get into that in a few slides.  And then we start with module 3 and then we go back 
to module 1.  And each module is a month.  You have a month's time to complete it.  We do not do a 
module in December.  So we have one in September through November, and then we pick up again in 
January through May, the first 8 modules.  And everybody who is involved in the training must take 
these eight modules. 
 
Then we offer, for those teams or individuals who want to continue, because you get a taste of and lots 
of foundational information here in terms of sensory systems and trusted relationships, and the three 
communication modules -- we say, okay, you like this?  Great.  Stay with us.  So you have an option for 
sticking around for year two.  Now, if you're in the intervener certification track, this is a required for.  
Again, we start up during the school year, start up in September, and we'd run through the school year.  
But as you can see the content gets a little more specific; routines and concept development, intervener 
strategies, maximizing vision hearing calendars.  There's two orientation and mobility modules, self-
determination and social skills.  Now, what we offer for those individuals who want to stick around for 
year two and are not on the certification track, we give you a choice.  We say, okay, here are the 
modules we're going to offer, and you can choose which ones that you would like to take that are 
specific for the needs of your student.  So that's an option.  The first year -- all eight.  And then if you 
want to stay with us, and we do have individuals who have gone on to year two and have stayed with us, 
and if it's a team -- and we'll talk about the difference between teams and individuals in a moment -- but 
if it's a team, the team decides as a team which modules they want to continue with.  And as an 
individual, you can pick and choose your own. 
 
And then we go on to year three.  And again, for those individuals who are in the intervener certification 
track, this is not optional.  This is a required to continue on to take the rest of the modules.  But again, if 
you've done year one and you've done year two, we do have individuals who are now in their third year, 
and teams that are involved in the third year.  So they again, you choose which ones you want to take, 



but here are the remaining modules.  Collaborative teaming, which is so very important; assistive 
technology, introduction to Sign Language and Braille, there's a behavioral one, there's a transition -- 
there's two touch modules, which really want -- we should think about moving up.  But for now, they're 
in the third year.  Then specific to those individuals who are in the certification track for interveners, 
they must do module 27.  27 modules spread out, here at least in Pennsylvania, over a three-year 
training period.  And we have individuals, about a half dozen, who will have finished all the modules by 
June 15th. 
 
So what did we do in Pennsylvania?  Well, we were kind of leader, once the modules came out.  We 
were one of the first states that adopted the modules as a training program.  So that was back in July of 
2014.  And what is nice, when the state deaf-blind projects adopt the modules and we get our own copy 
is that we can customize them.  And we do customize them.  And we really encourage and support 
teams to go through them together.  That doesn’t mean that we certainly embrace individuals who are 
coming in on their own.  But we really, really feel it's very important that the IEP team is teaming around 
the student with deaf-blindness, and that the team or members of the team are learning together about 
deaf-blindness, and how to provide appropriate instructional supports.  We have had much success in 
terms of outcomes, where the participants have seen measurable student outcomes as a result of their 
engagement. 
 
And here's a sort of a spreadsheet that shows the involvement of our participants up to this point.  So 
we are just finishing up our third year, and over the course of the third year, we've had, as you can see 
on the left hand side, parents, classroom teachers, interveners or paraprofessionals, interpreters, 
teachers of the visually impaired, teachers of deaf hard-of-hearing, speech or language pathologists, 
orientation mobility instructors, individuals who provide phys ed or adaptive phys ed, supervisors, OTs, 
behavior specialists, social workers.  And to date, we've had 71 individuals go through the training 
program either for one, two or three years. 
 
And so our kick off for this coming year's training is going to be on Thursday, September 7th.  We're 
going to do it a little differently than we've done it in the past.  We're doing video conference across the 
state in all three PaTTAN sites, because we want to try to reach a larger audience.  Up until now, we've 
had it during the summer as part of low incidence, which of course now that has moved.  And we had it 
in a fixed location, single location.  Now, we're going to open it up so that all three PaTTAN sites will 
have a facilitator.  Patti will be in Pittsburgh, I'll be in Harrisburg, Sue Ann will be at Malvern and PaTTAN 
East.  So we encourage any of you who are interested to go to any one of the three PaTTAN sites for the 
entire day, Thursday.  We don't quite have the times yet while we're still tweaking some of these things, 
but that'll be our kickoff day of training. 
 
Did I just -- I guess not.  So let's talk about teams, because we encourage teams.  We really -- initially our 
first year was only teams.  Then we said that's not fair for those individuals who want to participate. So 
we opened it up for individuals as well.  But let's talk about teams for a moment.  If you're a team -- we 
consider a team of those IEP members, that at least two members of the IEP team.  To be considered a 
team, there needs to be at least two members.  We highly recommend parents to be part of this, highly 
recommend.  Of course, we highly recommend those individuals who are functioning in the role of the 
intervener, highly recommend them to be part of the team.  Then, of course, we also would encourage 
the classroom teachers, TVI, the teacher of the deaf, the mobility instructor -- we've had teams as small 
as three, and we have teams as large as right.  We'll take however many of you who want to come.  We 
encourage you, every team member completes all eight modules.  There are team assignments within 



the modules, so that if you are part of a team, there might be an assignment that you would work on 
together and submit as a team, and then there's individual assignments. 
 
If you are an individual, just come on over.  You'll work with the modules exactly the same way, except 
you won't, obviously, have a team assignment.  You'll have the same assignment or a slightly different 
assignment, but it would be done as an individual.  If you are an individual that is not currently working 
with a student who has deaf-blindness, no, that's no problem, because all the modules have case study 
students built into them.  So if there's an assignment where you have to write out an etiology report, 
like you do in module 1, there are case study students that you can pull from within the module itself.  
So if you are not currently working with a student with deaf-blindness, that is perfectly fine as well.  And 
we still encourage you to come.  If you are someone who is interested in the intervener certification 
track, you must be currently working with the student with deaf-blindness, or will begin working with 
the student with deaf-blindness for the 2017-'18 school year.  You're going to need a Media Release 
form, that's for yourself and for the student's parents, because you will be uploading videos as part of 
the certification process.  And you will need to understand and utilize a Google Drive folder, need to 
understand how to set one up.  And you will be putting documentation in that Google Drive folder, 
again, as part of your certification.  So those are some of the stipulations about that. 
 
Here is the tentative training agenda, and I say "tentative" because it's April, and we have until 
September to kind of tweak it.  So you will start out with a pre-module assessment.  We want to see 
where you are in terms of skills and knowledge about deaf-blindness.  Then at the end of the training 
year, we're going to give you a post-module assessment, and hopefully we see growth in your skills and 
knowledge about deaf-blindness.  We're going to spend a little more in-depth time talking about 
overview of the modules.  We're going to talk a lot about collaborative teaming.  And even if you're 
coming in as an individual, you're still teaming around a child with deaf-blindness.  So collaborative 
teaming is essential, working with a child with deaf-blindness.  I can't stress that enough.  It is really the 
success and strength of the supports, is teaming.  And whether you're teaming with just a small team or 
a large team, I can't stress how important that is.  So we talk about what that looks like.  And then you'll 
participate in a simulation and reflect on it.  That's actually an assignment, so you'll be doing that during 
that training day.  And hopefully, we will complete the Welcome and Orientation module.  We'll get you 
logged in, make sure everybody's logged in.  Patti's probably already stressing over that, right Patti?  
Patti is my go-to person; she makes sure everybody is logged in and ready to go.  And then we're going 
to do the -- go through the Welcome and Orientation module, which basically just is a way for you to get 
comfortable with the Moodle platform -- how you upload a document, how do you download a 
document, how do you upload a document to submit an assignment?  How do you take an online quiz?  
Everything's done online.  But we're going to go through that process with you. 
 
So once this is on the training calendar, which it isn't yet, it should be coming up soon, right, Sue Ann?  
We should be getting it on the training calendar pretty soon? 
 
>> Yes.  Yes.  It's already through -- it's up in the hoops of approval. 
 
>> Okay.  So once it's on the training calendar, go ahead and go in and you can register then and look for 
the OHOA training registration on the training calendar. 
 
If you are a team, each of you will register on your own.  But then we need somebody, a lead, to contact 
Kristi Simpson, who is the support staff for the project -- and we'll give you her contact information in a 
moment -- and to provide the team members' names so that we know you're coming in as a team, and 



these are the individuals who are part of that team.  It just helps us.  Otherwise, you'll just be a series of 
names, and we won't know that you're connected around a student.  And we do that because there are 
supports available to you from the project through the consultants through the Deaf-Blind Project for 
those of you who are supporting a student as a team.  So we want to make sure that we have a 
consultant assigned to you, depending on your geographic location if you are coming in as a team. 
 
Now, I want to say, because there might be somebody here in the audience that is from an approved 
private school, so you might say, I have two students and I have six team members, but some of the 
team members overlap.  That's okay.  That's okay.  What we're just going to say is, we want you to 
assign that team member to a specific student's team for the benefit of the modules, even though that 
person, that service provider may be functioning working with both students.  For team assignments, we 
need to identify them with one student's team.  But that's perfectly fine.  If you are interested in the 
intervener certification track -- again, once you register, please call Kristi so that we know that you're 
interested in the certification track, because we are going to be then setting you aside in terms of, some 
of the work may look a little different, or there may be additional work.  The Google Drive 
documentation -- you're going to be starting to acquire as you go through the modules some evidence-
based artifacts as you go through it.  So we want to make sure that you are well-aware of your interest 
in the certification. 
 
So before we have questions and wrap up, I just want to share with you one other short video.  And this 
is Vivicca; you saw Vivicca in the longer, the second video.  Now I just want you to hear Vivicca speak 
about the importance of training. 
 
[VIDEO] 
 
>> Being a parent of a deaf-blind child, I didn't know how to parent him when he was born to us.  I had 
to learn.  And I had an awesome school district that worked with us, and they all were willing to learn 
with us, because we were committed to make it work in our community. 
 
The challenge was that it took both of us, the family and the school district, a long time to learn about 
deaf-blindness.  And that time was lost to my son.  His education was delayed because we had to learn, 
to catch up, to be able to help him.  And honestly, I think it took about 10 years.  Because when he was 
10, things started falling in place.  And that was so unfair to him. 
 
I would hope that every school district would have somebody trained and ready for when a deaf-blind 
child comes into their school district, because it's not fair to the child to have to make them wait while 
we all learn what his needs are. 
 
>> So in closing, here are your contacts.  And again, we're going to make sure that this webinar and this 
accompanying PowerPoint will be on the PaTTAN website for you.  But here is the contact information 
for Sue Ann, for Kristi, for myself, for Patti.  And then just before we have any time for a few questions -- 
Patti, I've done most of the talking.  Is there something you want to say before we go to questions? 
 
>> No, Tina, unless there are any questions.  I'm good. 
 
>> Any questions?  Sue Ann? 
 



>> This is Sue Ann, and we haven't had any further questions.  So I know they will pop up as people -- 
the minute we click off, you'll go, "Oh, I should have asked."  So please don't hesitate to send them to 
anyone on that list, and we will get back to you. 
 
>> All right, well, thank you.  Thank you.  I certainly hope that we've answered some questions that you 
may have had when you first logged in.  And we are certainly encouraging and hope to see you at our 
kickoff.  And we hope that you have gotten the information that you needed.  So thank you very much 
for joining us. 
 
>> Yes, and thank you, Tina.  I know Patti was quiet there, but I know there was a whole lot of Patti's 
input behind the scenes.  So I thank you both for your time and investment in this.  And please 
remember that this session was recorded.  As soon as we can get it captioned, it will be posted and 
uploaded to the PaTTAN website, along with the PowerPoint handout. 
 
Thank you everyone.  And we hope to see you again on September 7th, in the training. 
 


