
>> The broadcast is now starting.  All attendees are in listen-only mode. 
 
>> Good morning.  I'd like to welcome everyone to today's session, which is going to be a discussion on 
the Workforce Innovation and Opportunity Act and Pre-employment Transition Services.  We're going to 
be discussing our planning and preparation for the upcoming 2017-18 school year.  I wanted to just first 
mention a couple of logistical issues regarding GoToWebinar.  You are using GoToWebinar technology 
for this session.  We do recommend that you use your telephone audio for the connection.  That usually 
is better connection if you are using a computer microphone.  Everybody that is participating is muted.  
If you do have any questions throughout today's session, please go ahead and type those into the 
question box that you're seeing on the screen, and you should have a GoToWebinar control panel that 
you're viewing on your desktop.  Just a couple of reminders with tech support: If you are having any 
difficulties with connections, you may want to close and reconnect to the Webinar.  As I mentioned, 
joining by phone, you may need to restart your computer.  If there's really major issues, talk to your 
local tech support if you're at your office, or you're at your school, or you can send a question to us 
here, and we can try to help walk you through any technical issues.  I also wanted to mention that the 
handouts for today are currently piled on a Google Doc page, so if you go to that link ... And this link 
actually was sent out with the webinar information.  It'll take you to this page, so all of the information 
that Amy and I will be discussing is listed there.  So the PowerPoint that we're going over as well as a 
number of documents that we are going to be referencing throughout the day are there.  After today's 
webinar, we are going to be having this session recorded.  It is being recorded.  It will be closed 
captioned.  Once we get the closed captioning back, this will be added to the PaTTAN site under 
Secondary Transition, and all of these handouts will be added to that site also.  So as we get started 
today, I'd like to introduce myself and then introduce my co-presenter, Amy Engbarth.  This is Michael 
Stoehr.  I work for the Pennsylvania Department of Education Bureau of Special Education for the 
Pennsylvania Training and Technical Assistance Network, or PaTTAN.  And copresenting with me is Amy.  
And, Amy, if you want to introduce yourself. 
 
>> Sure.  Good morning, everyone.  This is Amy Engbarth.  I work for the Office of Vocational 
Rehabilitation, and I am the statewide coordinator of OVR's pre-employment transition services.  So, I 
want to briefly share what we're going to be going over today.  We are going to give a brief overview of 
the Office of Vocational Rehabilitation and the Workforce Innovation and Opportunities Act, specifically 
discussing pre-employment transition services and briefly touching on Section 511, which is 
delimitations on the use of subminimum wage.  Also referencing Act 26 of 2016, which is a new state 
law discussing the intersection of education and IDEA with pre-employment transition services, the 
service delivery process for pre-employment services, pre-employment services in local education 
agencies that may be provided by OVR staff or by community provider staff and how to implement pre-
employment transition services in your district.  OVR's mission is to assist Pennsylvanians with 
disabilities to secure and maintain employment and independence. 
 
>> So I mentioned this mission is also being cosponsored through the PaTTAN system, and the mission 
of the Pennsylvania Training and Technical Assistance Network, to support the efforts and initiatives of 
the Bureau of Special Education, to build the capacity of local school districts and charter schools, LEAs, 
to serve students who receive special-education services. 
 
>> So I want to start by giving a high-level overview of the Office of Vocational Rehabilitation.  There are 
five different bureaus within OVR.  The Bureau of Central Operations houses OVR management, fiscal 
operations and special programs.  Our Bureau of Vocational Rehabilitation Services offers individualized 
vocational services, Business Services and other group services.  They have 15 district offices across the 



state, and these are typically the counselors you will be working with within your school district.  Our 
Early Reach initiative is also housed within the Bureau of Vocational Rehabilitation Services.  Our Bureau 
of Blindness and Visual Services houses our independent living, orientation and mobility, specialized 
services, vocational and rehabilitation teaching and business enterprise.  Hiram G. Andrews Center is 
located in Johnstown.  It is a comprehensive rehabilitation facility and Commonwealth Technical 
Institute.  And our office of Deaf & Hard of Hearing is located in Harrisburg and offers advocacy, referral, 
resources and training to those who are deaf and hard of hearing.  So a rehabilitation team can consist 
of many different members of our bureaus but may consist of our Early Reach coordinators, Vocational 
Rehabilitation supervisors, Vocational Rehabilitation counselors, social workers in our Blindness and 
Visual Services, orientation and mobility specialists, Business Services counselors, Business Services 
representatives, our local district office managers and our central office management.  I want to briefly 
go over some OVR terminology that I will be using throughout the presentation today.  These are some 
terms that you will commonly hear our Vocational Rehabilitation counselors use when working with 
students, families and other external stakeholders.  If you're working with a counselor or other OVR 
employee, you may hear them say that a customer has an an open case.  This means that a customer 
has completed a referral and information, and they are enrolled in our Commonwealth Workforce 
Database System.  A new term from the Workforce Innovation and Opportunities Act is potentially 
eligible, which refers to students who do not yet have an open case with OVR, and this can be 
interchangeable with a potential OVR customer.  Oftentimes, you will hear counselors and other OVR 
staff talk about eligibility.  If a customer has been determined eligible for services, this means that they 
have a Vocational Rehabilitation case and are being provided services by a Vocational Rehabilitation 
counselor.  OVR operates on a linear structure.  Our Bureau of Blindness and Visual Services often work 
with children who has blindness and visual impairments from birth to age 14.  Our Early Reach 
coordinators are focused on young adults from age 14 up until their 22nd birthday.  And our Vocational 
Rehabilitation counselors are working with students and other customers with disabilities from the time 
that they receive a referral all the way through the time that we are successfully closing someone's case 
as successfully employed.  Along the way, customers are completing an application for services, being 
determined eligible for services and creating an individual plan for employment where they would then 
receive service provision that may be from our Vocational Rehabilitation counselors, community rehab 
providers, Business Services staff, VRTs and orientation and mobility staff and others that may assist 
them in their goal of employment.  All of these services take place until someone has been successfully 
employed, and then a case with OVR is closed.  So our linear structure has changed slightly since the 
Workforce Innovation and Opportunities Act, which I will discuss next.  The Workforce Innovation and 
Opportunities Act, often known as WIOA, was signed into law July 22nd of 2014.  WIOA amends the 
Rehabilitation Act of 1973.  There are five key areas of emphasis in WIOA.  The first one, which we will 
be focusing on today, is students with disabilities.  Employer engagement, cross-agency collaboration, 
assistive technology and competitive integrated employment, which includes Section 511, are also the 
key levels of emphasis in WIOA.  So I'm sure all of you have heard a lot about pre-employment transition 
services.  So what does that mean in the regulations?  WIOA states that state Vocational Rehabilitation 
agencies must make pre-employment transition services available to all students with disabilities.  It 
requires OVR to set aside at least 15 percent of our federal program funds to provide pre-employment 
transition services, and it allows agencies to prioritize serving students with disabilities and state VR 
agencies to support advanced training and STEM and other technical professions.  So on a previous slide, 
we talked about the linear structure of OVR.  With the addition of pre-employment transition services, 
these can be provided any time along the continuum of a student becoming of transition age up until 
the time that they age out of pre-employment transition services at age 22 and at any time along the 
process, regardless of whether or not they have been referred to OVR and have an open case with an 
OVR counselor.  So looking at providing free employment transition services, we all play a part in this.  



Our Early Reach coordinators are working with students at younger ages and providing pre-employment 
transition services.  Our Vocational Rehabilitation counselors, Business Services representatives and 
management are all working together to provide pre-employment services.  We also need to involve all 
of our external stakeholders in providing these services as well.  These include the individual students 
we're working with and their families, community agencies and providers, our school districts, 
businesses and employers, government bodies, postsecondary institutions and training programs and 
our parents and guardians.  There are five required pre-employment transition services.  These are 
direct service provision to students with disabilities, and as we move through this presentation, I will 
further define how in PA OVR we are defining and providing these services.  The five required services 
include job exploration counseling, work-based learning experiences, counseling on opportunities for 
postsecondary education, workplace readiness training and instruction in self-advocacy.  The WIOA 
definition of a work-based learning experience states that students will participate in work-based 
learning experiences, which may include in-school or after-school opportunities or experiences outside 
the traditional school setting, including internships, that are provided in an integrated environment in 
the community to the maximum extent possible.  Students will be provided options for experiences to 
gain knowledge and skills needed to obtain competitive, integrated employment or transition to 
postsecondary training.  So that's a pretty broad definition of what could be a work-based learning 
experience.  So as we developed what pre-employment transition services look like in Pennsylvania, we 
had to narrow down what we were going to define as a work-based learning experience.  So if you're 
working with other states or you've heard information about what other states are doing through 
Community of Practice or other webinars, you might hear other states doing things differently.  Here in 
Pennsylvania, we have defined work-based learning experiences as an average of 90 hours of paid work 
experience in a community integrated setting.  The students have an option for an on-the-job training 
reimbursement to their employer or a student stipend that would be paid by a community rehabilitation 
provider so that all students are paid for this experience.  If a student is working with one of our 
community rehabilitation providers, the provider is monitoring and training the student at the employer 
site.  Multiple students can complete a work-based learning experience at the same site.  We just ask 
that they're not all grouped together in an enclaved setting so that it is truly a community-integrated 
setting.  There are two parts to a work-based learning experience when we are working with our 
community rehabilitation providers.  Our providers are developing a work-based learning experience 
with the student and their support team.  And these development activities can include an intake with 
the student; developing a resume or completing job applications; online searches for work-based 
learning experiences; potentially providing transportation to students to interviews for work-based 
learning, and that is not available through all of our community rehabilitation providers but might be 
available through some of them; successful telephone contacts, emails and other communication with 
the employer, parent, school, student, or counselors; interview assistance; assistance with obtaining a 
photo ID or other prehire paperwork; assistance with obtaining a work permit; and other development 
activities.  Once a student has been placed into a work-based learning experience, there are several 
ways that a provider agency may be supporting the student.  They may be transporting the customer to 
the job site, again pending the availability of the provider to do so, successfully communicating with the 
student support team, orienting the student to the job, instructions or demonstrations of how to 
perform tasks, behavior management, student payroll activities, coordination of community supports, 
time management training, observation of the student completing tasks, assistance with 
accommodations or developing organizational skills, development and implementation of a fading plan 
and development of natural supports on the work-based learning experience.  Job shadowing is a 
second service that falls under work-based learning.  This is an average of 25 hours.  It can be done at 
multiple employers throughout those 25 hours.  Our community rehabilitation providers are facilitating 
these experiences on the job site.  And job shadowing can be used to help the student explore potential 



options for a work-based learning experience or other career opportunities.  Once a student completes 
a work-based learning experience or a job shadowing experience, OVR receives a final report from the 
provider.  These reports can be shared with education, parents and others with consent.  The 
documentation from the work-based learning experience or job shadowing experience can be used to 
assist in transition planning and figuring out next steps for the student.  OVR has also developed group 
services that are based on the five required pre-employment transition services.  These can be done at 
school or at another site.  They are instructional in nature and include a variety of topics, skills and 
objectives tailored to the student audience.  Group services can be done with students who are 
potentially eligible, which again means that they may not have an open OVR case with a VR counselor.  
The first group service is workplace readiness training.  This provides efforts to provide students with 
employability skills.  Curriculums may include soft skills training, interview skills, resume writing and 
other employability skills.  Independent living skills falls under the required Workplace Readiness 
Training.  This assists students with disabilities in developing the skills needed to live independently and 
can include information on household budgeting and financial management, utilizing public 
transportation, navigating through social service systems.  Self-advocacy skills assist students to gain 
knowledge to advocate for themselves.  Information may include disability awareness, advocating 
during an IEP process, understanding the transition process and advocating in postsecondary education, 
employment and coordinating social services.  There are also nine authorized services under the pre-
employment transition services.  I'm not going to read through all of these for you, but most of these are 
being done by our district office management and our central office management in coordinating 
transition activities with IDEA, developing and improving strategies for individuals with intellectual 
disabilities and other significant disabilities and implementing effective strategies to increase 
competitive integrated employment. There are also coordination services that are a part of pre-
employment transition services.  Coordination activities would be done by our Vocational Rehabilitation 
counselors, Early Reach coordinators and other staff members.  These include attending IEP meetings 
for students when invited, working with local workforce development boards to develop work 
opportunities for students, working with schools to coordinate and guarantee the provision of pre-
employment transition services and attending person-centered planning meetings for individuals 
receiving services under the Social Security Act.  I briefly want to mention Section 511, which is the 
limitations on subminimum wage within the Workforce Innovation and Opportunities Act.  Under 
Section 511, school districts are no longer able to contract with subminimum wage providers for the 
purposes of the student receiving subminimum wage.  Students must be referred to OVR for 
determination of eligibility before services and subminimum wage could begin after they graduate from 
high school.  And there are between 500 to 700 students across the state who are exiting high school 
this year that will be considering subminimum wage opportunities.  Both OVR and education play a role 
in responsibilities for Section 511.  OVR must offer pre-employment transition services and document 
determination of eligibility prior to a youth starting subminimum wage, and education must provide 
transition services under IDEA and document these services to OVR prior to a youth entering 
subminimum wage.   
 
>> Amy, we have a couple questions that came in up to this point, and it seems like a natural breaking 
point. 
 
>> Right. 
 
>> One of the questions came in from a provider agency who is placing students in work-based learning 
experiences.  Is it correct that stipends to students are taxable income?  They have had a number of 



parents who have been expressing concern that the stipend reimbursement could affect the student's 
SSDI benefits.  Do you have any guidance regarding this concern? 
 
>> Sure.  So stipends are not included wages for the student, but they are included as income, so they 
would be reportable to the IRS and may be subject to taxes based on the amount that the student has 
received for the stipend.  If a student is receiving Social Security income or SSDI, they should be 
contacting their Social Security coordinator to discuss the Student Earned Income Exclusion where that 
income would not be counted against their Social Security.  We have some stipend guidance that is 
available to our providers, and if you reach out to me via e-mail, I can make sure I get you that guidance. 
 
>> You had mentioned about the work-based learning reports and other documentation that is done.  
How is that shared with the schools? 
 
>> Sure.  So for work-based learning experiences and job shadowing, primarily, the students do have an 
open case with OVR, so they do have a VR counselor that would be facilitating the work-based learning 
experience with the community rehabilitation provider.  I would recommend talking to your liaison 
counselor at your school district and talking to the student about signing a release so that that 
information can also be shared back to the school district.   
 
>> Can a work-based learning experience start for students with IEPs as early as ninth grade? 
 
>> On a case-by-case basis, we can consider work-based learning experiences for students of younger 
ages.  Typically, our work-based learning experiences are for students in their junior to senior year or if 
they are staying until 21, and that's mostly because there are so many limitations on students 
participating work at a younger age than 16.  But on a case-by-case basis, we may be able to consider 
providing that service to a student at a younger age.   
 
>> And I know this next question is going to be, "It depends, and it is a case-by-case basis."  But the 
question came in regarding, what's the best age for a student to be referred to have an open case with 
OVR? 
 
>> Sure.  We'll be going over a little bit more of that in some effective practices session that's later on in 
this webinar.  But I would say typically we are referring students to a counselor to apply for VR services 
in their last 2 years before graduation. 
 
>> And I know we frequently ... This question has come up regarding inviting OVR to attend IEP meetings 
just with the large number of students that have IEPs across the state and the limited number of OVR 
counselors that could actually attend meetings.  I know, from education stance, we are required under 
IDEA to engage OVR, but what are some suggestions you have regarding that question? 
 
>> Sure.  We also go over this further along in the webinar with some effective practices, so we'll wait 
until we get to that slide because I think that will cover a lot of that question. 
 
>> I agree.  Thank you.  This is back to the 511 question, Amy, and it's really talking about a school 
district and having their students go through a prevocational workshop, and I think that it's the intent of 
what that training is.  From the education standpoint, you really cannot be using sheltered workshops 
where all of the individuals have disabilities where you're having that student engaged. We really do 



recommend there can be community-based experiences.  That's really what folks need to be looking at 
from an education stance.  I'm not sure how you [INAUDIBLE].  
 
>> Sure.  So if a student is considering subminimum-wage employment, firstly, school districts as of July 
22nd of 2016 can no longer contract with a subminimum wage provider for the student to be paid 
subminimum wage.  They would still be able to contract with that provider for other training purposes, 
but the student would either need to be paid minimum wage or not be paid at all for that training 
period.  The second piece that's important is if that student is considering subminimum wage after 
graduation, OVR does have to determine their eligibility for competitive integrated employment and 
OVR services.  In order for OVR to do that, we need to look at documentation from the school district, 
which can include the IEP, summary of performance and present Ed levels, but we would also be looking 
at the student's experiences in a community integrated setting to the maximum extent possible.  And if 
those experiences have not occurred, OVR would need to provide those services to the student and 
determine eligibility.  So if the school district has not been providing these services or the student has 
not participated in those yet, there might be a waiting period before they can start subminimum wage 
because we would not be able to yet determine their eligibility for services. 
 
>> Yeah, we're going to take one last question.  Do students need to have an open OVR case to receive 
group services through PETS? 
 
>> No, they do not.  Students can begin receiving group services at the transition age of 14, and they do 
not need to have an open case with an OVR counselor in order to participate in the group services.  So 
we also want to mention some state laws that are also intercepting with WIOA, and that is Act 26 of 
2016, which is the Work Experience for High School Students with Disabilities Act.  This was signed May 
17th of 2016, and it states that OVR shall provide information and ensure that job skills training is 
included in IEPs and when possible attend IEP meetings when invited.  OVR shall arrange for work-based 
learning experiences in integrated settings, provide guidance on job coaching services for OVR eligible 
individuals, provide guidance on opportunities and options for enrollment in postsecondary training, 
publish data related to this act on the OVR website and report on the progress of implementation of this 
act. 
 
>> For those of us in the education system for LEAs, this also affects data reporting that we have as a 
requirement.  Information has been shared through a number of Penn links since December regarding 
this requirement.  And as Amy was stating, OVR must collect information from LEAs regarding students 
that have IEPs in the following areas of job-training skills, work-based learning experiences, relevant job-
coaching services that are being provided either by the school district or through OVR or their providers 
and counseling and support for higher education. To assist OVR in this process, there's an agreement 
that has occurred between the Department of Labor industry and the Department of Education being 
processed through the Bureau of Special Education. This information needs to be first reported at the 
July 2017 special education PIMS data submission. Now, there are a couple of updates that have 
occurred just recently. One is there has been an update to the annotated IEP, so if you go to the PaTTAN 
website and you open up the underneath-of-Legal areas and in forms, you'll notice that there has been 
an update, and this is a recent update, actually, as of today, that information has been added regarding 
this requirement, so we do recommend that folks go and look at the annotation. I am just going to 
briefly open that up now for folks to look at it, and there's two areas, actually, to highlight here. So what 
you're looking at is the annotation to the IEP, and if you scroll back to the transition section, it does talk 
about, here, the ... Hang on one second. It does talk about the Act 26, and this is in the annotation. So 
two of the things that I want to highlight, that we want to emphasize, is that this piece, where the LEA 



should develop and utilize a reporting method for the responses to these five data questions that we're 
going to talk about in the minute. While these five questions need to be addressed from the information 
and data in the IEP, it's not the intention of Act 26 to add these questions into the IEP document. 
They're really supposed to be answered from the IEP itself and the discussion of the IEP team. The other 
thing that I want us to mention is that ... And this is highlighted in bold here, that this really is based on 
the individual needs of that student, that individual student's IEP, and there may be, and in a lot of cases 
there will be, no responses, the answer no to these questions. So again, that is new as of today, and it's 
listed on the PaTTAN website. The other document that I wanted to mention to folks, and this also can 
found on the PaTTAN website, is we have a Q/A regarding Act 26, so you should have received a 
PennLink, those in education, regarding this, and this document will go through and answer specific 
questions regarding Act 26. When we talk about the five questions that need to be addressed by the IEP 
team, these are the five questions. So the first question, really, is just looking at does the student have a 
transition plan as part of the their IEP? So is that student age 14 or older, or has the IEP team 
determined that transition needs to be part of that student's IEP for that year? And if the answer is yes 
to that, then you need to answer the other four questions. So the other four questions are really ... The 
first question is looking at, does the IEP contain new services that support paid work-based learning 
experiences that are leading to a competitive, integrated employment position? These services could be 
provided by the LEAs themselves, the school district or charter school, or they could be services that are 
being done in collaboration with OVR or an OVR provider. The second question and the other thing I 
wanted to mention, when it talks about new services, these are new services for that student for that 
IEP year. These are not necessarily new services that the school district is offering. These are new 
services to that student. The third question of these five question areas is looking at does the IEP include 
services that include job-coaching or support services? These job-coaching and support services could be 
services that are occurring either in school or in the community. These could also be services that are 
being provided by the LEA, or they could be services that are being supported through OVR and/or one 
of their provider agencies. The next question is looking at, does the IEP contain services that include 
career development and job exploration? And again, these could be all of the services or activities that, 
that student is receiving as part of their transition program. These services can be taking place within 
the school, the school program, as a course that, that student is taking or the activities that student is 
being provided by that school district, charter school, or these could be career-development and job-
exploration activities that are occurring in the community or are being supported by an outside agency 
such as OVR, the ID system or a provider. Let's see. The last question, [INAUDIBLE] student's IEP and 
[INAUDIBLE] for that year to include services that support the work-based learning experiences 
[INAUDIBLE] and add it, and we're looking at this thing every [INAUDIBLE] as of July 2017 PIMS data, and 
this will form the baseline [INAUDIBLE] and their data reporting. [INAUDIBLE] talk a little bit about IDEA 
transition requirements and its relationship to the pre-employment  transition services. One of the 
things that we really want to make clear is that the Workforce Innovation and Opportunity Act, when it's 
referencing Pre-Employment Transition Services, is not taking away the responsibility of LEAs to provide 
transition-related activities and services that are listed under IDEA. School districts and charter schools 
are still responsible for the development of transition planning in Pennsylvania for students starting at 
age 14 through 21, and they must make certain that those services are included in [INAUDIBLE] 
education levels, education section of the IEP, that they are listed in the transition section and that there 
is a continuum, a coordinated set of activities of these services that exist within that student's IEP with 
transition planning. LEAs are responsible for providing and paying for these services that are considered 
special education or related services necessary for ensuring a free, appropriate public education. What 
services are being provided through Pre-Employment Transition Services should not be replacing but 
rather enhancing the services that the school district is providing. A question did come in, and it was 
from a life-skills teacher, saying it sounds like a lot of the services that Amy was discussing were things 



that were occurring already initial their life-skills program in the school. That is true, so those should not 
be stopped. However, LEAs should be looking at this continuum on the services that now are being 
provided through OVR and their providers that could enhance your programming. We are going to be 
talking later about some of those practices, and that is going to be one of the suggestions, are for LEAs 
to go back, and we had talked about, with effective transition planning, looking at mapping out activities 
and services starting at age 14 through 21, and what is occurring through that school district or charter 
school. We really do recommend, then, looking at the Pre-Employment Transition Services and that 
continuum that's offered in your area, to include those as a reference as you're looking at transition 
planning for students. When we look at IDEA and the transition requirements, this slide is really a 
summary of that information, so there does need to be a coordinated set of activities, which means that 
the classes the student is taking, the activities that they're involved with, are all leading to that student's 
postsecondary goals. So what is their postsecondary employment goal? What type of training do they 
need? What is their postsecondary education and training requirements to meet their education need 
for their employment goal and lastly, looking at their independent-living postsecondary goal? Their IEP 
should be results-oriented and focused on what can be done within the educational setting to best 
prepare that student to go on again for further training, employment and independent living after they 
graduate, and it really should be an individualized process that is considering the student's strengths, 
preferences and interests. When we talk about the collaboration between the education system, the 
OVR system as well as other agency providers, such as the county-based intellectual disability system as 
well as the mental health system, they're all considerations that need to be made, so really looking at 
what types of assessments can and should be being provided and how is that information being shared 
between the education system and the related agencies, looking at career-development opportunities, 
both being provided by the LEA but then that can be supported through the other agencies, including 
OVR through their Pre-Employment Transition Services, that we're ensuring that our students are 
exposed to work opportunities and experiences in competitive, integrated settings, that we're working 
on skill development, that we are making sure, through the education system, that we are making 
families and students aware of outside agencies, providers and what support services are available and 
that we are really focusing on employment outcome for all students. It is education's role or 
responsibility to make sure that we are inviting all relevant agencies to participate in our IEP meetings, 
and this is part of regulations of IDEA. It does fall under, when we're looking at secondary transition and 
our Indicator 13, that agency invitations and agency involvement is considered. We need to make sure 
that we have the classes or the courses of study that the student is taking, that they are leading to their 
postsecondary goals, those courses that they're taking, and again, those postsecondary goals are further 
training, employment and independent living, that we, through the education system, are providing 
opportunities to develop employment skills and participate in community experiences, that we are 
providing student information to help our agency partners, and we are going to be talking, in a few 
minutes, about a release form for families and suggestions regarding that, but that we are having this 
discussion with families, so we're not waiting until that student is a junior or a senior in high school and 
saying, "Oh, hey, by the way, there is OVR services available," or, "There are IDEA services available," 
that we're starting early and having this discussion with families so we can best prepare students to be 
successful for once they graduate. It's also important for schools to work collaboratively with their 
agency partners, and that, oftentimes, does mean making sure that there's a place that those agency 
folks can come to the school and meet with students, that we're providing opportunities for information 
to be disseminated about agencies to our families and our students and that we are truly working 
collaboratively with our agency partners. This also involves really looking at how we are interacting at an 
individual student level and ensuring that we're supporting students of transition age to be successful 
once they graduate. So this does include looking at what we are doing as far as self-advocacy and self-
determination for students, that we're making sure that this really is a student-led planning process, and 



that would include both engaging that student actively in their IEP meetings, but it also means that they 
are well aware of why they are connecting with OVR as they're meeting with an OVR counselor or an 
Early Reach Coordinator, that they have an understanding of the supports that can be provided, that 
we're engaging the family in this process, that there is alignment of discussion, if the student does have 
involvement from multiple agencies, that we are aligning within the IEP to the OVR plan or the individual 
plan for employment and/or through the IDEA system, the ISP, or the individual support plan. 
Oftentimes, we will talk about the fact that students have multiple goals. They should not necessarily 
have different goals in the IPE or the ISP plan. There should be coordination between that. We are 
dealing with one individual here. And realistically, over the course of the year, how many goals could be, 
actually, accomplished? So hopefully, there's coordination and discussion between those plans that we 
are best supporting the students to be successful once they leave school, that we are providing these 
competitive, integrated, work-based learning experiences, that the student is exposed to paid work 
experiences while in school and that we're offering a seamless transition to going on for further training, 
employment and living independently in the community. Amy had talked a lot about your earlier section 
of today's webinar regarding Pre-Employment Transition Services, and some of the things that I wanted 
to mention here was that the activities the student is involved with, whether they are activities that are 
happening as group services, perhaps group services with an Early Reach Coordinator, that those are 
being referenced in the Present Education Levels section of the IEP under secondary transition, that 
those activities are listed, that we're mentioning those. The student is involved in individual work-based 
learning experiences, that, that information is provided. OVR involvement should be detailed in the IEP 
under, again, secondary transition and agency involvement. However, OVR should be listed not 
necessarily in individual staff name. You know, what we're talking about, the fact that the student is 
connecting with OVR, that they have an Early Reach Coordinator if they have an open case, that is listed. 
Part of the reason for that is those OVR counselors and the Early Reach folks, those folks could change, 
so we're really not listing individual names. We are listing the agency. Referral to participate in Pre-
Employment Transition Services is something that could be added into the transition grid. Information 
regarding services that could be offered to the students could be listed in the grid. However, we do 
caution that OVR or a contracted OVR provider should never be listed in the transition grid on the IEP as 
the only person or agency responsible for providing those services unless they are providing those 
services jointly with the LEA or the school district or charter school. The reasoning for that is that, if 
something would happen to either an Early Reach person, if they were listed, or a provider agency, and 
they can no longer fulfill whatever that activity or service is that's listed in the grid, it would default back 
to the LEAs to provide that service, so that information should be listed in present ed levels. The caution 
is, in the grid, when we're talking about the person/agency responsible, that we're making sure that it is 
a joint person or agency responsible is listed. The LEA, ultimately, is responsible for that particular area.  
 
>> Now, we're going to move a little bit further into the structure of Pre-Employment Transition Services 
and how you can access these services for your students. On this diagram, you can see that services are 
broken out into services that are available to a potential customer and services that are available to a 
student who has been referred and who has completed an application for OVR services. Any of the 
services that are available to a potential customer are also available to a customer who has applied for 
OVR services. If a student has not yet completed an application for VR services, there are a limited 
amount of  services that are available to them, but those can include the group services of workplace 
readiness training, independent-living skill training, instruction in self-advocacy and IEP attendance from 
a VR staff person. If a student has applied for VR services, they are also able to participate in the group 
services, and VR is also able to attend IEPs, but those students are also able to participate in job-
exploration counseling and counseling on postsecondary opportunities provided by a VR counselor, 
work-based learning opportunities and job-shadowing opportunities that are facilitated by OVR, and we 



are contracting with our Community Rehabilitation Providers to provide the support for those services. 
This is an example of a Continuum of Services that was done through our Pittsburgh district office, so, as 
you can see, looking at this, career exploration that OVR could provide through ninth and 10th grade 
could include attending IEP meetings, potential field trips to employer sites or providers, attending 
parent seminars, inviting OVR to come and speak about a sister technology, tour the postsecondary 
programs, employer presentations, career and resource fairs and group presentations on the group 
services of self-advocacy, independent-living skills and workplace-readiness training. Moving on until 2 
years prior to graduation or about 11th grade, including an application for OVR services, a VR counselor 
determining eligibility for services and writing an individual plan for employment, service-coordination 
meetings, tour the project, search other programs that may be available through our district offices, 
psychological testing, vocational evaluations, community-based assessments and work-based learning 
experiences. Moving into the final year of high school, further career planning could occur in 
conjunction with OVR that could include Social Security benefits counseling, participation in a Disability 
Mentoring Day, other mentorship programs, mock-interview events and specifically, individual 
counseling on how to receive college and job accommodations, postsecondary options, information 
about financial aid, choosing a career goal, employment barriers, job requirements and suitability of 
goals, completing job applications, soft skills and interviewing. And in the spring of final year and beyond 
for students who are attending until age 21 may include job-coaching contracts, financial aid for college 
or university, career pathways, school-to-work programs, Project SEARCH, purchase of assistive 
technology for training, completion of financial-aid paperwork and other programs that may be 
sponsored by the OVR district office. Again, I want to emphasize that this is just a sample from one of 
our district offices. Not all of the services listed on this continuum would be available in all of our offices, 
so I would encourage you to speak to your local district office that you would be working with to discuss 
what their continuum may look like. Your mouse is going crazy. So looking at internal OVR staff and what 
we can provide, most of you are probably aware of our Early Reach Initiative. So what services to our 
Early Reach Coordinators provide? So looking at Pre-Employment Transition Services, our Early Reach 
Coordinators can provide all of the group services. They can attend IEP meetings, provide family 
consultations, attend school and community collaborative events and assist in providing training for 
parents, families and professionals. Our VR counselors are mainly focused on providing services to 
students who have applied for OVR services. Our VR counselors can provide counseling and guidance on 
job exploration and postsecondary options. They also attend IEP meetings. Your counselors are probably 
the ones you're working with the most as a liaison to your school district to refer your students for OVR 
services. They're also facilitating work-based learning experiences and other services that may be 
provided by our provider agencies. OVR also has our Business Service Team, so we have added 
additional staff persons to all of our Business Services Teams across our OVR offices, where we have a 
Business Service representative that is focused on Pre-Employment Transition Services. These 
representatives are partners with businesses, schools, intermediate unit and other Community Providers 
to create the paid work-based learning experiences for students. They work very closely with our other 
staff in order to facilitate these experiences for students. Paid work experiences can be provided to 
students and used in two different ways. For youth or students who may be potentially eligible for VR 
services, the students must have either an IEP or a 504 plan or identify as a student with a disability, and 
they will be offered the stipend option, which is in collaboration with a community partner. For students 
who are potentially eligible and do not have an open case, this is limited to our Innovation and 
Expansion contracts, which we have across the state. If the service is not provided through one of our 
providers that has an Innovation and Expansion contract, the student would need to have an open case 
with a VR counselor. For youth or students who are eligible for OVR services, they are eligible for the 
On-The-Job Training reimbursement, which is an incentive for employers to hire a student with a 
disability and be reimbursed the wages during the student's training period. So I know we got the 



question about IEP meeting attendance before, and I know I talk about this a lot when I do trainings and 
webinars with education. In Pennsylvania, we have approximately 104,000 students with IEPs between 
the ages of 14 and 21. That number does not include students who have 504 plans, and it also does not 
include students who identify that they have a disability but do not have a 504 plan or an IEP. Across the 
state, we have approximately 430 OVR counselors, so there is absolutely no way that we can provide all 
of these services internally or attend every IEP meeting that we are invited to. So we'll talk a little bit 
further about the best practices, but this is why we are partnering with our Community Rehabilitation 
providers to provide Pre-Employment Transition Services. So across the state, we have approximately 85 
providers who are contracted by OVR to provide Pre-Employment Transition Services when OVR staff do 
not have the capacity to provide these services internally. These services are limited to Provider 
Agreements or other contractual agreements such as our Innovation and Expansion Project. There are 
two steps for a provider to be approved as a Pre-Employment Transition Services Provider. The following 
documents must be submitted to the local OVR office for review and approval: So all our providers need 
to submit a copy of their professional liability insurance, verification that they are adhering to Child 
Protective Services laws, and, if they are providing group services, they need to provide us with a copy of 
their curriculum or a sample from the curriculum if it has been purchased from another agency. They 
also need to provide us with a narrative that includes their availability to provide the services in a timely 
manner. They need to submit a work plan that includes a complete description of each of the services 
and the goals and objectives. They must outline how each service will be delivered and the outcomes 
proposed for each deliverable. Each provider provides us with professional résumés with the individuals 
that will be assigned to provide Pre-Employment Transition Services and their qualifications and skills to 
implement these services. They also must indicate their performance and their prior experience and 
qualifications in performing these specific types of services they are requesting to be approved. So 
providers can provide many of our Pre-Employment Transition Services, including the group services and 
individual services of work-based learning experiences and job shadowing. So you've heard a lot about 
what these services are, how we are defining them in Pennsylvania. So the next question would be, how 
do I access these services for my students?   
 
>> So it's really important, I think, first of all, that parents and students are aware of these services being 
offered by OVR through the Pre-Employment Transition Services process. Also, consent needs to be 
given by the parents for this participation. We do provide, with our handouts for today, a sample parent 
permission letter, a release form of information, and again, this is a sample. It is not necessarily 
something that we are putting out there as OVR and/or BSE-supported. It is an example of what could 
be done. This really is something that individual LEAs, along with their OVR partners, need to discuss, 
but this does outline what something like this could look like. One of the things that I wanted to 
mention, with the release form, is that the example that we provide does cover both individuals with 
IEPs or 504 plans. The other thing that I wanted to mention is that, in developing this and talking about 
this topic with OVR, we felt that it was important that the release form encompassed the entire time 
that the student was involved in transition-related activities, PETS programming, so you'll notice that the 
authorization really does go from when the student enters into transition. This consent would be 
effective from that date until the projected graduation date. This would allow for multiple years of 
involvement of that student in Pre-Employment Transition Services. These are directly with OVR staff, 
like Early Reach staff, and/or OVR providers. The other thing is it does state specifically what information 
is being disclosed, so you see that there, bold with it, and this is the information that OVR is required to 
collect for individuals that do not have open cases with OVR. The other thing with this permission slip, 
this is not the same as an authorization for intake from OVR. That's a different process. There is 
additional information that is needed for that intake, such as IEPs, ERs and so forth. This particular 
sample of a release is really just so that young person can engage in Pre-Employment Transition Services 



with the family's permission. Now, families could ... And this question came in regarding this ... Refuse to 
have their son or daughter involved in Pre-Employment Transition Services and connect it with OVR. If 
that is the case, we do recommend for school districts to document that in the IEP, that it has been 
offered, and they are declining to have their son or daughter involved with those services. Now, for 
school-district staff, it is highly recommended that, then, the next year at the IEP meeting or prior to the 
IEP meeting, it is discussed again that Pre-Employment Transition Services and involvement with OVR is 
something that is available and recommended, but again, ultimately, families do have to give 
permission, approval, for their son or daughter to be involved with Pre-Employment Transition Services, 
whether they are group services or individual services. The other thing I wanted to mention, regarding 
consent, consent could be verbal. However, if it's verbal, you would need to date and indicate on that 
release form that you end up using, the sample, that it was a verbal consent given and dated. Again, we 
suggest documenting, in the IEP, whether permission is given, and the student is involved in services or 
is not, so that's just a release-of-information piece. And again, you could utilize that sample that we 
have as part of the handout and discuss that within your individual LEA and in collaboration with your 
local OVR office.  
 
>> So as Michael mentioned, there are required data elements that OVR is required to collect for their 
Rehabilitation Services Administration 911 report, which includes a unique student identifier, which OVR 
is creating as we add students to the database, a Social Security Number if it's available, but it's not 
required for the services for potentially eligible students, the student's date of birth, their race, their 
ethnicity and the status of their disability programming, so whether or not they have an IEP, a 504 plan 
or identify as a student with a disability. These are, again, required for OVR to provide these services to 
those students, which is why it is critical for consent to be given for the student to participate and to 
allow OVR to report on these requirements. So as of last year, we began Pre-Employment Transition 
Services in our school district with our Community Rehabilitation Providers and our internal OVR staff. 
Feedback we received from the school district was that there was a lot of confusion with provider 
agencies coming in and offering services and then also having an Early Reach Coordinator and a VR 
Counselor all attempting to provide services to students, so in an attempt to streamline the Pre-
Employment Transition Services process, we have created a Request for Pre-Employment Transition 
Services form that we would like school districts to begin using next school year so that you can identify 
what services your students and your school district needs and review who may be able to provide those 
services to your district and allow you to have informed choice about the options that are available to 
you. Your local office will provide you with informational folders with marketing materials and lists of 
providers and the services they are able to provide. This will include the curriculum that they are using 
for group services and the skills and objectives the students will use as a result of participation in that 
service. It will also include contact information for each provider, so if you would like more information 
or you would like to do more research on your own, you can reach out to those providers to contact 
them, and it will allow you to request these services through OVR where OVR will facilitate that request 
for you. So if we could bring up the request form ... So we tried to make this as simplified as possible for 
your district to be able to request information. If you see on the form, there will be several places where 
it says, "Choose an item." These are drop-down lists that you can use to select the district office you're 
working with and also to complete the student information. So in order to request group services, we 
are asking school districts to complete the list-of-services checklist and a roster form for each class that 
you would like students to participate in. So if you have a life-skills classroom and you would like a 
workplace-readiness training for them, you would complete one request form, but then you might also 
have a learning-support classroom that you ... independent-living skills, you would complete a separate 
roster form for those students. Again, we have a note here that says consent should be obtained from 
parents or guardians in order to request services for your students. The sample consent form will be 



attached to the document for your review, and it should contain the data elements required in the 
sample provided to ensure facilitation of services. You would then complete the second page and return 
the documents via e-mail or fax to the local district office, and they will include their e-mail address and 
fax number on this form for you. Within 15 business days, you'll receive a phone call or an e-mail from 
OVR staff that will assist you in requesting these services and providing these services to your school 
district as available. For individual services, which includes the work-based learning experiences and job 
shadowing, we are asking that school districts complete the work-based-learning-experience-job-
shadowing request form. We will be adding some additional questions to this form and will send that 
out as soon as they're added. These will assist us in facilitating the request to our providers, and those 
questions are going to include information about the student's attendance, their availability to 
participate in services, so we would like to know if they have extracurricular activities they're 
participating in, such as spring baseball, so they would not be able to participate after school in the 
spring, and information about additional assessments that the school district has completed with that 
student, so we have a better idea of their interests and skills to participate in job shadowing or work-
based learning. Again, consent should be given and requested before completing this form and 
returning it to OVR, and you would then be contacted by your OVR liaison counselor to discuss the 
request for OVR service delivery. So this checklist will be modified for each of our district offices, but this 
is a sample of some of the topics of interest that can be included for the workplace readiness training, 
the independent-living skills training, which include various topics that our providers might be using. You 
would then complete, for the group services, the student information roster, so again, if you would like 
a work-based readiness training for your life-skills classroom, you would indicate on page two the class 
size, the type of class, their requested frequency of services, the location that's available to provide 
these services, if there is one available in the school district, the requested number of sessions and the 
class time the students are available to participate in that group service. Moving down to the roster, 
these are the required data elements that OVR is required to report to Federal Rehabilitation Services 
Administration. We need to know the student's first name, last name, their date of birth, so when you 
click here, a calendar will show up so that you can complete the student's date of birth. We have a drop-
down for race, ethnicity, grade level, county of residence and IEP, 504 plan or neither. We'd also like you 
to indicate the school district of residence and any additional notes you may have about that student 
that will be helpful for us to facilitate this request. There are several pages of the roster, so if you have a 
large classroom, you would just continue down until you complete all of the student information. I then 
want to show you the work-based learning referral form, which will be used to facilitate requests for 
individual services for work-based learning or job shadowing. There's additional information we are 
requesting for these students as these are services that are typically provided in a community setting, so 
we would like additional information or contact information for that student and any other information 
that you might be able to provide. We would like to know the student's diagnosed disabilities and 
functional limitations, any potential problem behaviors at school or at home that may need to be 
addressed prior to their participation, potential solutions or recommendations for those problems or 
behaviors, the type of transportation available for that student, any relevant education or work 
experience that they have previously completed, areas of interest for completing the work-based 
learning experience, potential employers, their availability for completing the experience and any other 
notes. We would also like the student to sign off on this request and the parent or guardian, counselor 
or school-district representative, if applicable. So again, this is the information needed for the group 
services request and the individual services request.  
 
>> And the permission slip that we had talked about as a sample, a number of questions are coming in 
regarding that, and the intent really was that this would be something that would be used both for OVR 
to provide Pre-Employment Transition Services as well as the designated OVR provider, and it actually 



says that on this document, so you would not need them if you have separate releases for all of the 
other providers or that sort of thing. That was our intent in looking at this.  
 
>> Yes, that's correct. We really wanted to simplify the process because we were finding that school 
districts were having their own permission form, and then our own internal staff have a release, and 
then also our providers had a release, so we're trying to condense all of that into one form to simplify 
the process for everyone.  
 
>> Now, if you already have releases currently signed and they are still effective through, say, next 
November or December, they're still in effect. You don't need to necessarily go back and redo those, but 
going forward, we are recommending this type of a release that would then cover multiple years and 
would include both OVR staff as well as any OVR-designated providers.  
 
>> So just to reiterate, for the group services, students can be age 14 and up. They do not need to have 
an open case with a VR counselor to participate in group services, and we're asking that requests be 
submitted at least 2 months prior to the anticipated service start date so that this can be facilitated 
through OVR to determine whether or not OVR will be providing these services or our provider agencies 
will be contracted to provide that particular service. For the individual services requests, the request will 
be sent to the VR Counselor liaison for review and approval. This will ensure that an application has 
been completed for that student. It facilitates the request with the student and their support team. The 
counselor also approves and authorizes the services to the provider, and the counselor is reviewing 
documentation from the experiences and sharing this with supports as requested by the student or 
family, again, with consent. So looking at how the process is going to work for next school year, so OVR 
will provide information to your school district on available Pre-Employment Transition Services. You, as 
a school district, will obtain consent for students and provide the student with information that they are 
able to participate in these services. You, as a school district, would then submit the request form to 
your local OVR district office. Your point of contact would then connect with you and offer the services. 
We would then request services from our PETS provider, which, again, include our internal staff that 
includes our Early Reach Initiative and our VR Counselors and other staff members and our contracted 
providers. The provider would then deliver the services, submit documentation to OVR. That 
documentation could then be shared with schools, families and the students as appropriate, and then 
this allows you, as a school district, and the student and family to set goals for the student based on 
feedback from their participation in the service.  
 
>> This next section, we're going to talk a little bit about how ... the education system with OVR as we 
move forward in looking at Pre-Employment Transition Services and effective transition planning, and I 
think that, really, one of the biggest things is communication and collaborating, and we really are talking 
about at the local level. So I think a number of questions came in, and it really is important that the local 
school district is in contact with their local OVR offices, their Early Reach staff as well as their transition 
staff in discussing this. Amy and I are really providing forms and examples in recommendations, but this 
really is going to be a local collaborative effort that needs to take place. So some of these reminders, we 
want to make sure of that you are in discussion with your OVR office to review what Pre-Employment 
Transition options are available in your area, and, Amy, they do differ depending on where you're at in 
the state. Is that correct? They're not necessarily the same.  
 
>> Yes, because we have 15 district offices across the state, which include urban areas like Philadelphia 
and Pittsburgh, some suburban areas like our Erie district office, but then you look at our Erie office, 
which also covers seven counties, and some of them are in more rural areas as well. So we might have a 



lot of providers available in some of our urban areas, and we might have more limited availability within 
some of the rural areas that we cover.  
 
>> The other thing ... We had mentioned this earlier. Pre-Employment Transition Services do not take 
the place of the responsibilities under IDEA for a school district or charter school to provide transition 
services, so it's really important that the education staff considers the needs of their students and what 
is missing and what could really be augmented by the Pre-Employment Transition Services being offered 
through OVR. It's also important to identify specific students, and as Amy was showing you, kind of 
looking at scheduling and trying to avoid scheduling conflicts. It should work into their school program, 
their school day, to make sure that we are not necessarily interfering with courses the student is taking 
but that it really is augmenting their program and that there is time allotted in their schedule to 
participate in these activities. We mentioned it is crucial to provide parent consent. Students, just to 
reiterate again, cannot be involved in these services or connection with OVR if parents are not giving 
consent, and you have that documented, and as I mentioned before, it really is important. If you do not 
have a really good relationship or you haven't connected through education with your OVR local office, 
you really need to do that and find out who your contacts are. It is important to document participation 
in Pre-Employment Transition activities or services within the IEP, and again, this would fall under the 
present-ed level section under transition, indicating what activities are occurring, what the outcomes 
were, too. It's not just enough that the student had a job shadow or was involved in a work-based 
learning experience. But what was the outcome of that, and how did that impact their transition 
planning for the future? It's important that your education staff is aware of the fact that the student is 
involved in these activities. Sometimes, the activities may take place outside of the school day, either in 
the summer or in the evening, and to obtain that information. A question came in regarding how you 
would obtain information. Well, again, that becomes ... From the school standpoint, that's 
communication with your OVR staff. They would be more than willing to share information regarding 
the outcomes of a work-based learning experience or what ... plan for employment. Likewise, if you are 
connected with other agencies like your county-based intellectual disabilities, contacting that and 
discussing that with the individual supports coordinator if there is parent permission to do so really 
would be important. And as I mentioned earlier, it really would be important to include and consider the 
Pre-Employment Transition Services and activities as part of that continuum of what you're doing in 
your school, as far as mapping out your activities and services. And there is a link on this slide that takes 
us to a page, and we've talked about this in training over the years, of transition mapping, which is 
basically this concept of looking at what activities and services are occurring within the school and ... Let 
me go back. And mapping that out. I'm trying to ... Let me just see if I can open one of these just to show 
you an example. This is one that was done a few years back, but you can get the idea of it's really 
looking at which grade level different activities are taking place and who is responsible for completing 
those activities. I would really recommend looking at those Pre-Employment Transition Services and 
adding these to your grade or your map, and they could be things that are done directly through OVR 
Early Reach, or it could be a service provider, so almost overlapping those with the information that's 
provided from your OVR office on Pre-Employment Transition Services. I think that would really be an 
effective practice to put in place.  
 
>> So getting back to some of our earlier questions about when should students be referred to OVR for 
an application to open a case, so really, the effective practice would be to refer students 2 years prior to 
graduation to the OVR counselor for case services. We'd really like these to be prioritized based on 
students who are closest to graduation. Students or parents who may be requesting services, students 
who are considering subminimum wage or who may be interested in Discovery or Customized 
Employment should really be at the top of your priority list to refer to OVR as these are students who 



we want to complete an application with and begin services with starting at younger ages, especially for 
those students who might be considering subminimum wage or may want to be participating in the 
Discovery process.  
 
>> And, Amy, that is really for an open case. That is not for Pre-Employment Transition Services or any 
other activities we've really been talking about. With those services, we're talking about starting at age 
14. Correct?  
 
>> Yes, so group services, again, students can be referred. Those services can be requested for those 
students, starting at age 14. For the work-based learning experiences and job shadowing, the students 
do need to have an open case with an OVR counselor, so as someone mentioned about the student in 
ninth grade, it's going to be on a case-by-case basis if we can do that for that student because we're 
really trying to prioritize the work-based learning experiences and job shadowing for the students who 
are closest to graduation.  
 
>> And there really is no requirement that a student would have to do either group or individual services 
to be referred for an open case for OVR. Right? It's an individualized process.  
 
>> Correct, and when you're completing those request forms for your students or the individual-services 
request, you know, taking a look at what the student is already participating in, what the student's 
interests, skills and abilities already are and where they need that support, so if a student is relatively 
independent and has already participated in classroom activities around, you know, household 
management and budgeting and financial education, might not be a good idea to refer them to that 
same class, but maybe they need some work on some soft skills in the workplace and could be referred 
to a workplace-readiness training.  
 
>> And I think, again, just to reiterate, this does not take the place of activities and services that are 
already occurring in the school. It really should be supplementing those. It's important to ... We 
mentioned earlier about actively engaging OVR staff in IEP meetings, employee meetings in the school, 
looking at engaging either OVR staff or providers and looking at Pre-Employment Transition Services in 
your school, but there needs to be consideration made, especially when inviting OVR staff to attend IEP 
meetings, and oftentimes, we know it's difficult. There's time constraints and staffing constraints, but 
we really do recommend it as an effective practice to schedule at least 1 month's notice with your OVR 
staff if you're looking at having them participate in an IEP meeting, and that really would go for any of 
the outside-agency staff. Their schedules are really busy. They have lots of clients that they're trying to 
meet the needs of, so consideration, I think, from the education side, too, to provide as much advanced 
notice as possible. It's important, if OVR staff, or this would really apply to any other agency staff, can't 
attend, that we're providing information regarding the services that can be provided, and OVR would be 
more than willing to provide informational packets through your liaison counselors from your local OVR 
office. And one of the other suggestions really is to hold, possibly, an IEP-VR Day for students that are 
being referred for case services. There are some effective practices throughout the state where they do 
staffing where, you know ... I think it's a way ... engage our agency partners. And, Amy, I don't know if 
you have anything to add to that last bullet.  
 
>> Yeah. I mean, I think, with all of the changes in the Workforce Innovation and Opportunity Act, our 
entire staff, our counselors, our Early Reach Coordinators, our managers are all working very hard and 
collaboratively to make an effort to reach out to students, to attend IEP meetings and to facilitate the 
requests from your school district, but they are very busy. I was looking at caseloads the other day, and 



we have some counselors who have a caseload of over 300 customers, so, you know, be patient. 
Communicate back with us. If you're not hearing from someone, pick up the phone, send an e-mail and 
just make sure that you are, you know, attempting to schedule things in advance so we can try and 
accommodate the schedule and attend those meetings for those students. I think we just want to re-
emphasize that we're all playing a part in providing Pre-Employment Transition Services to our students, 
which includes all of our OVR staff and U.S. school districts, but working very closely with our individual 
students, our community agency providers and our families to ensure that these services are happening 
for students when they are needed and that we are making sure that students have what they need in 
order to be successful in postsecondary education and then on to competitive, integrated employment.  
 
>> So we do have a few other questions that we have a few minutes to answer. We'll go ahead through 
those. One of the questions, and I guess just to reiterate again, Amy, and I know you talked about this, 
the difference between a student being eligible for services opposed to having an open case because 
there is a difference.  
 
>> Yes, so looking at that kind of linear structure of OVR, a student can participate in Pre-Employment 
Transition Services prior to opening a case with OVR, but for the individual services of work-based 
learning and job shadowing, they will need to at least apply for OVR services, which is completing an 
employment-planning application with a VR Counselor, and then, from there, they can participate in 
services that would be needed to assist in determining eligibility for VR services that must be on an 
individual plan for employment, and once they have an IPE, additional services can be provided to that 
student because they have been determined eligible for services.  
 
>> A question came in regarding the work-based learning experiences. And are they only available for 
students who currently can be competitively employed? What about students that need supportive 
employment?  
 
>> So our work-based learning experiences are done in conjunction with our contracted PETS providers, 
so our providers are providing that support and training on the job site for our students, and those can 
be students with the most significant disabilities that are participating in work-based learning 
experiences. We really want those students to be exposed to competitive, integrated settings and to 
explore the world of work, so they can make an informed decision at the time of graduation, whether 
they want to continue with VR services for competitive, integrated employment, or they might be 
researching options for other services provided by the county ID system.  
 
>> Is there a limit to the number of work-based learning experiences a student can have over the course 
of a school year? 
 
>> There is not a set limit on the number of experiences a student can participate in. However, we 
would want to prioritize students who have not participated in work-based learning yet over a student 
who has already completed a work-based learning experience.  
 
>> A couple questions just back to Act 26, and the reason why we'd be answering yes if services are 
provided by the school district and/or OVR or their providers is we really want to get a comprehensive 
look at what activities and services are being provided to that student to support them in competitive, 
integrated employment. So while it is an OVR-reporting document, this is really a shared set of 
information data, so that question came in. And back again to Act 26, career exploration and job 
exploration and career development can take place either in the school or in a community setting. It's 



really looking at both of those. And just to reiterate again ... And this did come out in the current 
annotation. It is not recommended or suggested that those questions be added into the actual IEP 
document. You're answering the questions from information in the IEP and through discussion from the 
IEP team, so that's an important difference, and it is up to the LEA to determine how they're collecting 
that information, what that sheet is going to look like, but it does need to be entered into PIMS data by 
the individual student, starting July 1. One second, Amy. ... and for the younger student ... 
 
>> The continuum services ... a wide variety of examples of services that a student could participate in, 
starting at age 14, which could include the group Pre-Employment Transition Services, so all of those 
would be made available to a student, pending available of our staff and our providers, to students, 
starting at age 14.  
 
>> And just to reiterate, so folks need information on what providers exist in their local area or 
additional information, how would they obtain that information? 
 
>> So all of our local district offices will be putting together those informational folders for our school 
districts. We are asking our providers, in the very near future, to add the information to their marketing 
material about the curriculum, skills and objectives for their group services and also what other services 
they are providing as well as their contact information, so those will all be provided to you in the very 
near future, so you can explore the providers within your area and request those services from OVR.  
 
>> Okay. With that, we are going to wrap up today's webinar. Our contact information is on this last 
slide. Just to reiterate, we are recording today's webinar. Once it is closed captioned, it will be posted to 
the PaTTAN website underneath of Secondary Transition Initiative, that tab, and then you'll be looking at 
the right-hand side. There is a section on interagency collaboration. Along with the PowerPoint, the 
various handouts that we discussed will be placed there, and in addition, there is a series of one-page 
documents that provide further information regarding Pre-Employment Transition Services, kind of 
guidelines for schools, looking at OVR's Business Services. Guidance regarding Section 5-11 will be 
posted, so look for those. I would anticipate probably in about a week and a half to 2 weeks, that should 
all be posted on the PaTTAN website. But if you do have further questions, please feel free to contact 
either Amy or myself, but I think, more specifically, if you contact your local OVR offices, they should be 
able to help you and probably could answer more specifically program services in your area. So with 
that, thank you for joining us. Amy, thank you for presenting with us today.  
 
>> Yeah. Thank you, everyone. 
 
 
 


