
>> Thank you. All right. Well, good afternoon, and welcome. As she mentioned, we are going to talk with 
you a little bit about providing Tier 2 support through your Student Assistance Program. I'd like to 
introduce the team that I have here from Joe Walker today.  We have Harry Morrison, who is our 
reading specialist here with us. Marissa Lowe is a fourth-grade teacher joining us today, and Dina 
Crockett is our special education teacher, a member of our team, and we also have Laurie Maglietta, 
who's here with us in support today, so thank you all for being here. A little bit about who we are, we 
are located in Washington County, Pennsylvania, which is outside of Pittsburgh. Mcguffey School District 
is composed of ... We have four schools, so Mcguffey High School, Mcguffey Middle School, Claysville 
Elementary and Joe Walker Elementary. The elementary schools are both K-to-5 buildings, so we are K-
to-5 at Joe Walker. District enrollment is approximately 1,764 students. We have an area of 
approximately 198 square miles but sparsely populated by a little over 12,000 people in 4,949 
households. At Joe Walker, we have 233 students, give or take, depending on the day. We know how 
that goes. And 46 percent of our students at Joe Walker receive free and reduced lunch, so just a little 
bit about who we are and the buildings that we serve and just a quote that we found that kind of talks 
about what we're going to speak to you about today. So our journey ... Pardon us. We have to pass.  
 
>> I'd like to talk about our journey a little bit. On the original team, when we started way back in 2010, 
we did professional development. We visited at Penn Hills Elementary School, and we planned for 
implementation. We began implementing our Tier 1 program in 2011. We worked on our Tier 1 
program. We got it up and going and then started, the following year, working to implement our Tier 2 
program, both at Joe Walker Elementary and Claysville Elementary. Claysville Elementary is almost twice 
as big as Joe Walker is, and it's important because, during this journey, it was quite a journey because 
the principal with whom we started back in 2010 with, the year after, when we started implementing 
Tier 1, the administration decided to switch our principals. The Claysville principal came to Joe Walker. 
The Joe Walker principal came to Claysville, so we had to make that adjustment with principals and also, 
adjusting for our new program, trying to get it up and running, making adjustments to our Tier 1. So 
when we started with our Tier 2 program, we had our Students Assistance Program going for many 
years, and it was its own program addressing the needs of the students, and we, as I said, started our 
Tier 1 program, and we were looking at the SWIS data. We use SWIS as our data source for determining 
our behavior, and they were sort of running as separate programs, separate, but there was 
communication between. So we started having children when we got to Tier 2, and I can think of one girl 
in particular with whom I started doing Check In Check Out with at the time, and we started thinking 
about those children that were reaching that Tier 2 level and getting more into why they were having 
their difficulties, so getting to the source of that particular problem, not just looking at the data and 
then doing an intervention but getting to the source of why they are doing what they are doing. So at 
that time, we started thinking about and working towards integrating our Tier 2 with our ESAP program 
and working those two together so that we could look at the whole child along with the data that we're 
getting from our behavior program and then, in turn, be able to get to the source of where we were 
going. So through working with our Tier 1 and Tier 2, making changes to it in 2016 with the 
encouragement of our regional coordinators for our PAPBS, they encouraged us to get Tier 1 
recognition. Last year, we got Tier 1 recognition, and then, through the encouragement of Amy Dillo and 
with our new principal just came on board this year, Marie, we were working towards our Tier 2 fidelity, 
and we were able to achieve that this year, so that's where we're headed with. What we want to do and 
tell you today is how we were able to take that Tier 2 and then integrate it in with our elementary 
students.  
 
>> Okay. So I'm going to make you get up out of your seats, and I know you probably are going to go, "I 
don't want to do that," but this is a really wonderful strategy. It comes from the Universal Design for 



Learning framework. We've all used it in our classrooms. We know that our high school teachers have 
used it, so we thought this was kind of a cool idea to get to know what you know about Tier 2 and the 
Students Assistance Program and what questions you have so that they can kind of guide their 
conversation the rest of the time we're together. So this is called a chalk talk. Has anyone ever done a 
chalk talk before? Yay, my team. Woo! Okay. Good. It's called a chalk talk, but we're using markers, and 
what you do is there's certain rules during a chalk talk. There's no talking, only writing. You may write 
questions, write comments. You can star something if you see something that you agree with. You can 
put question marks beside things that you don't understand, and it's an interactive way to have your 
class share what they know, what they don't know, questions they might have, stand back, look at what 
other people are writing, go, do your input again. So we really want this, and we know it's hard because 
we're all tired. We are, too, but in order for this to be as meaningful as it possibly can for you, this will 
be very helpful for us. So I know you don't like to get up out of your chair, but just a few of you please 
come on up. Put your thoughts down, what you know, what you want to know, questions, so we can 
guide from there.  
 
>> And pictures. 
 
>> Oh, yeah, you can draw pictures, too. Okay? We always have someone that likes to draw pictures, so 
you can draw pictures. That's how the strategy works throughout all of the grades, and you do have kids 
draw pictures. Okay? So Tier 2, ESAP, questions, what you know, what your thoughts, where your 
thinking is. Okay?  
 
>> We have markers up here.  
 
>> Markers are on the floor.  
 
>> Markers are up here. So when I'm doing this with my students, I'm going to give them some time to 
read your questions and comments so that they know how to take it from here. When I use this with my 
students, I have fourth grade, and they love it when I put questions, so I'll look at what they write up 
there, and then, I'll put little questions off of it, and they actually fight to get in there to answer the 
questions. So if the opportunity arises, it's kind of a neat strategy to try, and it does engage all of them, 
especially the kids who are a little shy to raise their hand and don't want to be wrong, and I see 
everybody doing this, so it's a pretty nice strategy. Okay, Dina, you ready? Yeah. So I think some of 
these, looking at the feedback ... And thank you so much for all of you who came up and participated. 
Some of these, I think, we will address throughout our presentation, and then, certainly, if we don't, we 
can answer at the end, but some of the things that are up here for ESAP and SAP, a big one, and then, I 
see a star next to, is removing barriers to learning. I think that's a big one with your ESAP or your SAP 
team. "How did you start ESAP?" I think we will probably address a little bit, and we can elaborate on if 
we do not answer that question fully for you. "What if your building doesn't have SAP-trained staff? Do 
you have a SAP liaison?" and that is something we will address. "How do you integrate with an already-
existing Tier 2 program?" We have some outside agencies listed here, and I think that's it for that one. 
And then, over here, on Tier 2, we have, "How did you start Tier 2 after just one year at Tier 1?" and 
we'll explain a little bit about that. We have, "Used with a much smaller population of students who 
need more intensive intervention," "How many employees on both teams, if any?" That's a part of our 
presentation, students who need more intensive interventions or may not be successful at Tier 1. "How 
do you decide what or who implements these interventions?" That's a good question that I believe we 
will address. "What are some interventions used at Tier 2?" We have a few we can recommend, and 
certainly, that's something we are continuing to work on, if anyone in the room has some suggestions to 



offer as we go on with our presentation, and I believe, "How does special ed evaluation come into play?" 
which is also a good question we can address a little bit throughout. So moving on ...  
 
>> Talking about our Tier 2 and our ESAP program, we've had ESAP in the district for ...  
 
>> Ever, yeah.  
 
>> ... forever. Well over 15 years ...  
 
>> Yeah.  
 
>> ... we've had an ESAP program, an Elementary Students Assistance Program, and our ESAP and Tier 2 
teams meet bi-weekly. Our ESAP team includes principal, school psychologist, reading specialist, school 
counselor, school nurse, home school visitor, outside agency. When we have our meetings, those 
representatives are there. We're talking about the total child that we're looking at through our ESAP 
program where as, when we have our Tier 2 meetings, which include the principal, school counselor, 
myself and Mrs. Crockett, we're focusing in on the data and what behaviors we have going on in the 
building, our SWIS data, and what we need to do to work on those particular behaviors. If you're familiar 
with SWIS, SWIS gives you a great deal of information that you can get very specific about where your 
behaviors are happening, what time of the day they're happening, what types of behaviors are 
happening, so there's a focus for each of the groups. Your overlap is your principal, your school 
counselor and myself, which are one both teams so that we can integrate those two, and we usually 
have those on the same day. In the morning, we'll have our ESAP meeting, Elementary Students 
Assistance Program meeting, and then, at the end of the day, during our collaboration time, before we 
leave, we'll have our Tier 2 meeting, talk our Tier 1 overall. We'll look at our dashboard, and then, we'll 
get into our Tier 2, talk about particular students that we are intervening with at a Tier 2 level, anyone 
else who may possibly be moving on to a Tier 3 level and talk about the different students. So that is 
where our overlap is and all our participants on our two teams. Yes, question. 
 
>> Yeah. How do you determine which agencies to invite? 
 
>> Well, we use Washington County.  
 
>> Mm-hmm.  
 
>> Our community services from Washington County is our representative for counseling and those 
types of services, family services. Those are our local services that we ...  
 
>> That we use as a district.  
 
>> As a district, yes.  
 
>>  Mm-hmm.  
 
>> I have a question.  
 
>> Mm-hmm? 
 



>> Your liaison is [INAUDIBLE] Washington County. Is that right? 
 
>> Yes.  
 
>> Yes.  
 
>> Mm-hmm.  
 
>> One problem we're facing is because elementary SAP isn't reimbursed, does your district pay for that 
service through ...  
 
>> I think we do.  
 
>> I don't know.  
 
>> That's a good question.  
 
>> I would think ...  
 
>> I don't believe, for the SAP liaison, we do. I believe ... That's a good question. Through Washington 
County, that may be provided to us. That's a good question that we could find out and get you the 
answer to. Go ahead.  
 
>> I've been to the ESAP community meeting in Montgomery County, and I believe that provided a 
grant.  
 
>> Mm-hmm.  
 
>> The grant ...  
 
>> That's what I want to say because I know, as a district, we use the same agency throughout, and I 
know the other districts in the area do, as well, so I want to say ...  
 
>> I know that I do that.  
 
>> Mm-hmm.  
 
>> Yes, yes.  
 
>> Each county is funded through mental health and drug and alcohol through the liaisons. Some 
counties don't get as much money as others, and so they may focus that liaison on just the secondary 
routines. What you need to do is go to that county office that provides that and try to negotiate it. I 
know in the counties that I work with ESAP, we negotiate a ton. We negotiate a whole lot with the 
county, and sometimes, schools throw in money, and other times, they don't.  
 
>> Okay, great. Thank you for that. So a little bit about our ESAP process, teachers and parents can refer 
to ESAP, so teachers have a referral form that they would complete with some basic information about 
their concerns about the child and their performance. Students can be referred for social, emotional, 



behavioral or academic concerns, so for a variety of reasons, and then, the ESAP team members will 
discuss the referrals that we receive and determine if permission should be sent to the parent if we're 
going to proceed. Then, at that time, a parent meeting is scheduled. Our preference is to have the 
parents come in and meet with us face-to-face, to sit down to talk with the classroom teacher, with 
team members. I like to attend as the building principal just so we're all on the same page as far as the 
process.  And at that time, they would sign parent permission. We've also had circumstances where we 
can't get the parent into the building, or they're not able to with their schedule, in which case, then, we 
would have a phone conference with them and send it home for permission because, basically, we want 
to do whatever we need to in order to start putting these interventions in place for the child and to start 
moving forward with our process.  And then, students are monitored, of course, through the ESAP 
process. We discuss the appropriate interventions. Those are put into place, and they are continued to 
be monitored throughout.  And we have ... It's a little difficult to see up here, but it's in your handouts, 
our Tier 1 flowchart for behaviors, so you can see we have ... And this is probably similar to what many 
of you have in place, the observable behavior. Then, the determination, if it's a minor or a major, and 
then, obviously, from there, we determine where to proceed. If it's a minor, the teacher utilizes their 
classroom strategies and completes the minor-behavior form. If it's a major, then they complete the 
office-discipline referral, and it typically comes to me and is dealt with in that way.  And then, for our 
process, if there are three minors ... Once you have three minors, they equal ... Three minors of the 
same within 9 weeks can equal a major, and once you have three majors, that's typically the tipping 
point into Tier 2, where we start looking more closely as some Tier 2 interventions, so that brings us to 
our Tier 2 process. The Tier 2 team would determine appropriate interventions based on the student's 
need, so we would look at what those behavior referrals were for. Are we seeing attention-seeking 
behaviors? Are we seeing aggression? The types of behaviors that they're being written up for and what 
they're exhibiting, student discipline referrals are tracked through SWIS, so we're able to pull those up 
and look at what the problem behaviors are and what we think might be causing those. As I mentioned, 
once a student reaches three office-discipline referrals, they're moved into Tier 2, and at that time, we 
also schedule a parent meeting for them to come in. We discuss what we've been seeing, what we think 
we'd like to do moving forward, and they would sign a permission for Tier 2. Check In Check Out, which 
we'll talk a little bit about, is our most commonly used Tier 2 intervention, so typically, that's kind of our 
first thing we put in place, again, depending on the behaviors and what we're noticing from the student. 
And then, we also have the Tier 2-three flowchart in your packet. It copied a little funny onto two pages 
when we did it. I apologize for that. You can see the process, the Tier 2-three process, so the behaviors. 
We would put an intervention in place, and then we monitor that, 10 consecutive days at 80 percent or 
above. Then, we work on kind of pulling back some of those supports, and if we're noticing that they are 
not being successful with the intervention we have in place, then, of course we look at what we need to 
do differently. Do we need more supports in place? Do we need a different intervention all together? 
And we would continue to monitor that through our Tier 2 team, and if we continue to progress, we've 
tried various interventions, we're not seeing success, then we would move into Tier 3, which is 
something that we are just now starting to look at, really, with the last few weeks with some of our 
students and looking to move into that for next school year. So we want to take just a minute for you to 
kind of connect some of the information we've presented to your situations and to your schools in your 
districts. So we'd like you to take just a minute and turn and talk to either your team or to someone 
around you about your teams. Are they connected? Are they separate? Do you have different members 
on each team? Do you have any overlapping measures? And then, how do you communicate between 
teams? So if you want to take just a minute, turn and talk, and then we'll come back together and 
continue.  
 
[ Chatter ]  



 
>> Please save all that good information and those questions for the end, and we'll try and answer any 
questions that we have. As I showed you earlier, we have team members that are on both ESAP and Tier 
1, and we firmly believe in the idea that it takes a village, as many people that are involved, in 
intervening with a child and their difficulties is the best way to be able to get to the solution to what's 
going on, so students are discussed in both meetings. Their academic needs and behavioral needs are 
often linked, and that's partly where I come in as serving on both of those teams. Many types of 
behaviors then lead to academic problems and back and forth. Teams must address both areas. ESAP 
meetings address the academic concerns and the interventions. The Tier 2 meetings are focused on, as I 
said, the behavioral. We integrated the two and worked toward integrating the two because we felt 
that, when you get a child to the Tier 2 level, you are intervening. You are doing something different 
than you would for any child at Tier 1, so ESAP was a natural spot to take those two-tier children, to go 
through that process and utilize the people and all their ideas in helping to solve those problems with 
what was going on with a particular child. Plus, it lessened a little bit, or it coordinated, the process of 
notifying parents, of having meetings, those kinds of things, so that all the people that are intervening 
with children are communicating, and we can work back and forth through those. Yes?  
 
>> So just to clarify, both teams are working with academics and behavior.  
 
>> No. Behavior is ...  
 
>> No, ESAP is dealing with ...  
 
>> ... the Tier 2.  
 
>> ... Academics. Tier two is ...  
 
>> But I as a representative of both of those ...  
 
>> So you are the integrator.  
 
>> I'm academic. Yeah. I would be a representative with both of those teams, speaking towards 
academics, yes. Mm-hmm. So that's how we integrate those two, and that is the reasoning behind our 
working towards getting both of those. Yes?  
 
>> Just explain this to me so I got the process.  
 
>> Sure.  
 
>> So when the behavior, when it comes into Tier 2 ...  
 
>> Yes.  
 
>> ... you discuss if it's a Tier 2 worthy, I guess, or ...  
 
>> That's right.  
 
>> whatever is the word is. 



 
>> Based on our data.  
 
>> And if it is, you get permission. Then, for Tier 2 services, you get SAP permission.  
 
>> Well, what we do is we take it to our SAP team, and then, we work through our SAP team to then get 
the tier ... It's an intervention, so we're working with our school counselor, who coordinates our SAP 
team to be able to contact the parents about the Tier 2 intervention. It's working out of the ESAP team.  
 
>> And a lot of times, we also find ... And I think you may in your schools, as well. Some of those 
students have already been referred to ESAP because they're all kind of already on the radar for various 
reasons when they then qualify for Tier 2. So I think it is kind of rare that we have somebody that 
qualifies for Tier 2 that's not already kind of been on the radar through ESAP in some way throughout 
the school year. Yes?  
 
>> Which team refers to the SAP liaison for strain to assess ...  
 
>> The ESAP team ...  
 
>> The ESAP team.  
 
>> ... works with the liaison for that.  
 
>> That's through ESAP, yes.   
 
>> Yes. Okay. Yeah.  
 
>> Yes?  
 
>> So you're doing them at the same time, then? You're not doing any of the intervention pieces first 
before you go to the SAP and outside agencies? 
 
>> No, outside, if it's a Tier 2 intervention ...  
 
>> Yeah.  
 
>> ... for behavior, what we're doing is going through the process with in coordination with ESAP 
because we meet on the same days, so in order to coordinate and in order to cut down on notifications 
and meetings and those types of things, and to include those professionals who are in our ESAP for 
additional ideas, when we're exploring why a particular child is at the Tier 2 level or the Tier 3 level, 
what is the source of those behaviors, and often time that comes out of our ESAP, those behaviors and 
other things that are going on with the child. But our Tier 2 is strictly behavior-focused because it is 
based on our data that we're getting from our SWIS, but it is in coordination with our ESAP.  
 
>> And there may also be, you kind of touched on this, needs that we are noticing in Tier 2 when we're 
looking at the data, when we're looking at their behaviors that need to be addressed in ESAP because 
maybe, we need to refer them for mental health or for outside services, so that's where we need the 
two to be connected because the four of us on the Tier 2 team might not be able to provide everything 



that that child needs, so we need to circle, then, back to the ESAP team and find out what other 
resources are available and what else we can put in place, so we're putting our interventions in place 
that we recommend but then, continuing to monitor, and it's kind of circling back around to make sure 
we're addressing all of those needs.  
 
>> And also, Check In Check Out is only one of our interventions, and that comes out of, basically, our 
Tier 2, but there are other interventions that we consider a Tier 2 intervention that comes out of our 
guidance, peer groups, those types of counseling groups and things like that, that address behavior 
needs or things that come through our data with behaviors that, then, can be addressed because we 
have the coordination between the ESAP and Tier 2.  
 
>> So just a little bit about our staff collaboration that we have in place, because it's a very important 
piece, so teachers complete the initial ESAP referral form, and then referring teachers are informed of 
the ESAP interventions recommended as well as we look for their feedback to tell us if they have any 
recommendations based on what they're seeing in the classroom, so it's very much a collaboration 
between the ESAP team and the classroom teacher because, obviously, they're with that student day-to-
day, and they know best what is working or is not working for that student. So all staff that interact with 
the student are notified of the intervention plan that's been developed, so we can make sure that those 
interventions are in place across all of their settings. Students are monitored, and data is shared with 
the staff, so we monitor any academic interventions using that academic data. Behavior data, as we 
mentioned, is tracked through SWIS. Teachers provide feedback to the ESAP and Tier 2 team, so, "This is 
working in the classroom. This is not working in the classroom. Here's what I'm seeing," and Tier 2 data 
is reviewed regularly. We typically try to meet bi-weekly, so twice a month, we sit as a Tier 2 team to 
look at that data, but team members are available for additional support as needed. We don't have to 
wait 2 weeks until we have a meeting. One of the benefits of being a smaller school is we are in contact 
with one another all the time on a daily basis, so classroom teachers can touch base with a member of 
the team, reading specialist, special ed teacher, myself, whenever needed, and we can make some 
adjustments to what we have in place. And then, teachers are encouraged to continually provide 
feedback so that changes can be made in a timely manner, so we don't need to wait until the end of the 
grading period if we know for a fact that the academic intervention we've put in place is not working or 
they need something different or we need to tweak it a little bit. We want to be able to address those in 
a timely manner and get what we need in place as soon as possible. And just following through, we 
continue to communicate as a team and with the other members of the staff, with the classroom 
teachers, the paraprofessionals, all those who serve our students, continuing to find research and 
professional development for ourselves as far as new things, new interventions or other things that 
might be available that we can put in place for our students and also, having professional conversations 
with our peers within the building and outside of the building, between buildings in our district, with 
other area districts, just conversations about what's working, what's not working, and that sharing of 
ideas is really important. That's you.  
 
>> That's me. Okay. A couple things I wanted to say about what had been mentioned before, parental 
support, we all know, is really, really important, and sometimes, the kids that are referred to these are 
not the parents that you're going to get in, so what we try and do is, anyway that we can, we have ... 
Some parents who are mine will communicate through text message. They do not like to come in and 
have a conversation because, in our district, there's a lot of people. This is where they went to school, 
and they may not have had a great experience, so they are a little bit intimidated, but we will get text 
messages or e-mails, or we use the Remind app a lot, and that's a great way to communicate, and we 
will get communication back through them, and then we start to build that relationship with them, 



communicating with them through a text message or an e-mail. And then, maybe, even a year or two 
later, we will get them to come in, or they will come to open house, and you haven't seen them in open 
house in, you know, ever, and they'll come in fourth grade. I'm thinking of a particular student who the 
parents never came, or mom never came, but over the years of communicating in a non-verbal way, 
then, she's feeling a little bit more comfortable, and she will now come in, and she will say, "Thank you 
for doing everything," and those kinds of things, so any way that we can get the parents in, we try to do 
that. The other thing, there are students who we have referred to Tier 2 or through ESAP to Tier 2 who 
do not pop in SWIS. Those are, like, your introverted students. You know, typically, those aren't who we 
see, but we do do those. We do work with those students, too, even though they haven't shown up on 
our SWIS data and had three majors and those kind of things, too, but we know, and the classroom 
teacher has some form of data that she can say, "Okay, they haven't done their homework. They haven't 
done this," you know, those kind of things so that we can put some kind of intervention in place for 
them, too. But administrative support is very important, and we're very blessed to have administrative 
support, and she does participate in both meetings, ESAP and Tier 2. She does handle all of our major 
discipline concerns, the office referrals, anything that's major, the aggression, all of those typical kind of 
things. If it's something that we handle in the classroom, and it's still major, but there are some things 
that we can handle in the classroom, we do still inform her because she is part of the team. And she also 
follows up to  make sure that what this team is recommending is put in place, and the teachers are okay 
with it, you know, "Do you need any help with it? Are there any confusing things that you need to know? 
What should you do in this situation?" So she kind of makes sure that all of those things are in place for 
the staff when they're implementing any of the interventions that we have suggested. Am I done? 
 
>> This one's you, too.  
 
>> This one's me, too? Oh, okay. Outside supports, I know this was something that we talked about. We 
do use our MHMR. They are on our ESAP team, and I know that people are talking about ... There's 
always money issues. There were other people on the ESAP team. Myself was on the an ESAP team, but 
it's during the day, and I'm sure this is across the state. There are no subs anywhere, ever. So I don't get 
to go anymore. It's very sad, but then, I walk over to Harry's room and say, "Who did you talk about?" 
and then, we'll talk about them at Tier 2 or whatever, but all of those things have affected us, too. So 
the liaison is able to provide the ESAP support and provide some of those assessments. She'll come in. 
She can meet with parents. She can provide some counseling services in school. We also use SPHS for 
crisis. We don't use MHMR. We use SPHS if we have a student in crisis who ... You know, sadly enough, 
at the elementary level, we still do have students that are feeling that way, and we refer to SPHS. We do 
have a couple different drug people that come in. We still have D.A.R.E. that comes into fifth grade for a 
drug enforcement, and then, we have ... She comes from, whatever her name is, she comes from 
MHMR, I believe, for our other grades for their drug enforcement and curriculum, but she does provide 
health updates. It's really nice that she can see those kids in the school because typically, those are the 
kids whose parents are not going to take them to the outside counseling. Either they don't have the 
time, they don't have a car ... We have families that don't have transportation ... So that she is able to 
see them in school, and she's able to communicate with our guidance counselor, if need be, or a social 
worker, if she has to communicate with them, too, so that everybody is on the same page, which we 
find is the biggest thing. We merged these two because we wanted to make sure that we were hitting 
everybody, and we weren't missing everybody, and if there was an academic connection to a behavior 
that we were seeing, that it was all funneled through the same thing, and we could all see everything, 
and it was kind of getting, "Okay. This is Tier 2. This is ESAP." We needed to merge everything together, 
and it's still an evolving process. We're still change ... "Oh, we should do this through Tier 2, and we 
should add this to Tier 2." So, Harry.  



 
>> Well, you did ...  
 
>> I just did it.  
 
>> Yeah. Dina just talked about ...  
 
>> Sorry.  
 
>> ... a parent's integral part of our meetings. They give us a lot of insight into what's going on with the 
child. Often times, we'll see different behaviors at school than they see at home. They see different 
behaviors at home than we see at school. Whatever means we're able to communicate with the 
parents, we want to pull their input in and have them help us in developing the correct intervention. 
Sometimes, they'll suggest things, intervention-wise, that would be better, and we work back and forth 
with that. They receive feedback regularly, and I'll talk a little bit about that when we talk about our 
Check In Check Out and how we communicate with parents on a daily basis, and we always have, in 
discussing our ESAP in particular, those children that we've talked about already. We always review 
those children that we've targeted during the first part of the year and then bring up any new children 
that have just been referred to our ESAP process.  
 
>> I think it's my turn to say this. One thing I wanted to say about parent involvement, one thing that we 
have done for a few of our parents who are kind of very hesitant about discussing behaviors with their 
kids is having those of us on staff who have children of our own with emotional needs speak. Myself is 
one of them, speaking to a parent as a parent and not coming because I think you feel, as a parent of a 
child with special needs, with emotional needs, especially, that you can't see. They look like a normal 
kid. They should be able to sit and keep their mouth quiet and raise their hand. I'm saying that for my 
own son, and it doesn't happen, but you feel responsible for that, so me going into having a 
conversation with a parent, I'm thinking of one in particular. I went, "Did you ever send them to go 
brush their teeth, and they didn't do it?" "Yes! Oh, my," and you just see this weight go off of them 
because somebody understands, and we're not telling them they're not being a good parent. So if you 
can find anybody that has that kind of connection to them and ...  
 
>> Like you and I, because I've been around forever.  
 
>> So he knows all ...  
 
>> I know all the children. I've had their parents ...  
 
>> Their parents.  
 
>> ... in school.  
 
>> Yes. So, yeah, we have all ...  
 
>> So we make that connection. We don't ...  
 
>> Yes. We try and make those connections with the parent so that they know that we are ... and I think 
that that's one the biggest things, that they know that we are here to support them, and we understand 



and having someone say to them, "I get it. I know. You know? It doesn't mean you're a bad parent. It 
doesn't mean you did a bad job. You know that you're okay." I think that helps, too. Okay, prevention. 
Oh, we're going to play my little thing? 
 
>> Oh, you want to play the video? 
 
>> I'll play the video. I'm sorry I'm very animated, as Roxanne laughs at me.  
 
[VIDEO START]  
 
>> Are you finished? 
 
>> Well, thank you. How thoughtful. Would you like a chocolate? 
 
>> Yeah, sure. Thanks. Oh, sorry, Sheldon, I almost sat in your spot.  
 
>> Did you? I didn't notice. Have a chocolate. 
 
>> Thank you.  
 
>> You're here a lot, now.  
 
>> Oh, am I talking too much? I'm sorry. Zip! 
 
>> Thank you. Chocolate?  
 
>> Yes, please.  
 
>> Oh, boy, go ahead.  
 
>> Oh, hey, Cam! Yeah. I ... You know what? Hold on. Let me take this in the hall.  
 
[INAUDIBLE]  
 
>> Okay. I know what you're doing.  
 
>> Really?  
 
>> Yes! You're using chocolates as positive reinforcement for what you consider correct behavior.  
 
>> Very good. Chocolate? 
 
>> Sheldon, you can't train my girlfriend like a lab rat.  
 
>> Actually, it turns out I can.  
 
>> Well, you shouldn't.  
 



>> There's just no pleasing you. Is there, Leonard? You weren't happy with my previous approach to 
dealing with her, so I decided to employ operant conditioning techniques, building on the work of 
Thorndike and B.F. Skinner. By this time next week, I believe I can have her jumping out of a pool, 
balancing a beach ball on her nose, tweaking her personality, sanding off the rough edges, if you will.  
 
>> No, you're not sanding Penny! 
 
>> Are you saying that I am forbidden from applying a harmless, scientifically valid protocol that will 
make our lives better? 
 
>> Yes, you're forbidden.  
 
>> Bad Leonard.  
 
>> Funny story, before Dina and left, she has a few students with Check In Check Out. I have a few 
students with Check In Check Out.  
 
>> I know where you're going.  
 
>> We had a little meeting with them before. Now, Mrs. Crockett  and I are going to be gone for a 
couple of days. One of our aids is going to Check In Check Out. If you do well on your charts, we'll bring 
you chocolate.  
 
>> It didn't even click for a while until I went, "Oh, my god. We're going to Hershey. That is, like, so 
totally appropriate," but we just thought that was a little bit funny, kind of, that's what we do, 
reinforcing the positive behavior. So our prevention is helping to hopefully guide them down the correct 
path and hopefully preventing them from getting to Tier 2 or Tier 3. Okay, it doesn't always work. There 
have been some kids who have gone to Tier 3. So Tier 2 interventions are designed to help students with 
their specific skills and help prevent movement from Tier 3, hopefully. Data review is vital to the success 
of Tier 2. If we're on a Check In Check Out chart, it's important for us to make sure that it's working after 
a period of time. If it's not working, then we have to change it. One of our therapists, when we add a 
wiggle seat or a rubber band or whatever crazy things that we can come up with for sensory needs, we 
give it about 3 weeks. Our Check In Check Out charts, about 2 weeks, we look to see if there is an 
increase in behavior, and we do use our SWIS data for that, and we have some other kids on different 
charts who aren't in SWIS, and we check their data. We call them meet and greets because they're not 
Check In Check Out. So Check In Check Out is designed for students that need more support than was 
provided in Tier 1, and it provides a clear road map. There is one in your packet. We do SOAR, and that's 
the rules that are set up for us, safe, organized, accountable, respectful. Those are our ... Huh? 
 
>> Keep going.  
 
>> Oh, it's thunder.  
 
>> Okay. So those are what we use for our Check In Check Out, initially. There are four expectations for 
them. Sometimes, that's a little bit too much. That's when the tweaking comes in. Social stories are one 
thing that we use for specific skill difficulties. We use a lot of them with my students. I'm the only special 
ed teacher in the building, so whatever it is, they're mine. ES, life skills, autistic, emotional, learning 
support, pick it. I have it. I've done it. I've had it. I've had them all. But we do use social stories a lot, 



specifically designed for those kids, whether they be mine or not. Brain breaks is something that the 
teachers can incorporate for part of their activities. There are students ... A lot of the teachers use these, 
and this is a nice Tier 1 intervention because they do it as a whole class. We do provide ... Can you click, 
please? Or not.  
 
>> When I played the video, it's not working.  
 
>> Okay. We do schedule breaks for some of our other Tier 2 students in their Check In Check Out chart 
if it's not working as it is. That's one of the additional interventions that we'll add. We add another break 
in the morning and another break in the afternoon, whether it be that they need to calm down. They 
come to my room, and they can play on the computers or the Chromebooks, or I have a sensory room, 
or they need to be revved up, and one of our pairs has a little group that she takes down to the gym so 
they can get out, as we call them, squirrels. They can get out their squirrels, so they go down to the gym 
and play big motor things so they can get some of those squirrels out twice a day, and we can add that 
as a Tier 2 intervention for some particular students. Guidance groups for conflict resolution, anger 
management, grief groups, social skills, friendship groups, we've had groups for kids whose parents are 
incarcerated. We've had them when they're addicts, all of those kinds of things. We provide guidance 
groups for depending on what the needs are. Behavior contracts, differently than what we're doing for 
Check In Check Out, homework charts, I have some kids who connect specifically with a specific person 
in the building. They don't necessarily need a Check In Check Out chart, but they do need to connect 
with that person in the morning, lunchtime, at the end of the day so I have some pairs that will provide 
that with them, not as specific, but because it is something that you're not doing for the whole 
classroom, then, at Joe Walker, we consider it a Tier 2 intervention because it's something that you're 
not doing for everybody. So anything that you're not doing for everybody, that you're doing specifically 
for a smaller group of students, is a Tier 2 intervention. Cool-down cards, we have some students that 
have the cards on their desks, Velcroed to their desks. The teacher has them. This is also great for 
teaching some self-regulation for the students who know that the squirrels are coming, and they need 
to go, so they can get a cool-down card, and they can go ... Typically, everybody comes to my room. I 
don't know why. They love it there. They all come, and I let the kids design their cool-down cards, and I 
do these things for my students as well as the Tier 2 students who are not special ed. We schedule 
intermittent breaks. I said that. Sometimes, we can do that for the kids who are not on the Check In 
Check Out chart. That's when those times that we're talking are really, really important and having a lot 
of teacher input, "What do you think? How do you feel? Oh, if they just take a break" ...  
 
>> And remember routine intervening and going ...  
 
>> Yes, yes. I have a sensory room in the back. My part of the building is old, and we have coatrooms, if 
anybody knows, so I have taken part of my coatroom and made it into a sensory room. We have just the 
lights and smells good and all kind of things, and the teachers have come to know that's where all of the 
fidgets are and the wiggle seats and the rubber bands and all of those kind of things, so they'll come and 
get them from me, and sometimes, they'll bring them back and say, "Yeah, no, that didn't work, and it 
flew across the room. We're not going to try that one again." But those are a lot of the things that we do 
for Tier 2 intervention and prevention to get to Tier 3. I think that we hit all of them. Those are ... That's 
you? 
 
>> No, that's okay.  
 
>> All right.  



 
>> That's our storage.  
 
>> Okay.  
 
>> They organize ...  
 
>> Yes. That's our ...  
 
>> ... and handle it respectful ... 
 
>> We all have them. We all see them. This is ours because we're Joe Walker. Yes. If anybody knows who 
Joe Walker is ... Nobody probably does. Anybody?  
 
>> Joe Walker ...  
 
>> Oh, cool.  
 
>> [INAUDIBLE]  
 
>> Nice.  
 
>> Cool. And so our Tier 2 interventions do align with all of our SOAR expectations, and that's what we 
use as a SOAR chart, an initial one, for Check In Check Out. We remove some of these as needed for 
particular students. I have a student. He's now older, but when he was in kindergarten, we had one rule. 
He was not going to be aggressive. That was it. I didn't care what else he did, but that was all he was 
going to do, was not be aggressive. That was his only goal for the day. And so we do adjust those as 
needed, and that is one of our Tier 2 interventions, too. Anything else? 
 
>> No. Sometimes, we'll take our SOAR charts. As we go along, as we said, we monitor them for a couple 
weeks. Then, we can get to a place where we ween them off, where they're meeting with someone, and 
then they can do some self-regulation, working with the classroom teacher. Also, what we like to do 
when we first get a child onto a chart or working with a child on a SOAR chart is I try and, when I'm 
through the building, working with other children or at lunchtime, start seeing them as many times as I 
can and then, again, ween off and see them only in the morning and in the afternoon.  
 
>> Okay. So kind of to wrap up, some next steps for us and where we are in the process, as I mentioned 
before, we're beginning to implement Tier 3 at Joe Walker, so this has just been within the last few 
weeks, kind of trying to figure out what that looks like for us and what that process will be, but we 
unfortunately do have a student that is in need of Tier 3 intervention, so we are moving in that 
direction, continuing to evaluate our progress. As I've heard from, I think, just about all the presenters 
here over the last 2 days, it's a journey. It's a process, always continuing to monitor and make 
adjustments as needed, and then continuing with professional development. We are always looking for 
more Tier 2 and Tier 3 interventions. We have the things, you know, Check In Check Out and kind of 
those common things that we have in place, but we're always looking for new ideas and things that will 
help to meet our students' needs as those needs continue to change. So finally, if there are any other 
comments or questions, and then my contact information is there, as well, if there's any additional 



information you'd like after you leave the session here today. I don't know. Do we have anything on 
there that we didn't ...  
 
>> How do we start Tier 2 after just 1 year on Tier 1? We had been doing Tier 1.  
 
>> I think a lot of us were doing that. We didn't know we were doing it as we were doing it, so we were 
doing all of these things but just not calling it, you know, the positive behavior support, so we were 
really at a point where we were at Tier 1, and we were just like, "Let's go. Let's go. Let's go. Gung ho." 
I'm like, "All right. Let's do Tier 3," and we've kind of gotten these pieces. We just kind of have to 
formalize them. We're still back there. I'm like, "Come on. We want to do it," and we do have students 
... I don't want to say that we don't have students that are at Tier 3, but we're talking about students 
who are at Tier 3 who are not special ed students because I am already taking care of those working 
close to us. I don't know. Did we get everything? 
 
>> Any other questions? I think we only have a few minutes left, but any other questions from the group 
before we ...  
 
>> I know another thing at the sessions that we attended as a group, where we attended a lot of 
sessions. It's wonderful, and we've gotten more ideas, and we're thinking about ... You have a lot of 
programs in your building, and that's what we looked at when we had our ESAP and our Tier 2 with the 
[INAUDIBLE] teams are now combining that with their character program. They're combining that with 
their grit program. They're doing a lot of those types of things, which has given us great ideas.  
 
>> Mm-hmm.  
 
>> We would like to, then, incorporate that in, also, other things that we're doing in our building, so it's 
one coordinated effort. We have all our players, so to speak, all our members of our building, as we said. 
We really use all of our members, our custodian, our ...  
 
>> Cafeteria people, all of ...  
 
>> [INAUDIBLE] school-resource person and using all of those people with all of the programs that we 
have going and coordinating them into one big effort because, then, we're able to assign 
responsibilities. It's easier with all the paperwork and things like that.  
 
>> Any other questions? Okay. Well, thank you very much for your time.  
 
>> Thank you.  
 


