
>> Thank you very much.  
 
>> Yeah.  
 
>> Woo-hoo.  
 
>> My name is Laura Dettore. I'm the special education teacher at our school in the multi-disabilities 
classroom. 
 
>> My name is Daniel Benonis. I am the board-certified music therapist and neurologic music therapist 
at our Bucks County and Montgomery divisions.  
 
>> We also call him "Dan the Music Man" which is a great nickname.  
 
>> I'm also Dan the Music Man. 
 
>> So he lets us call him that.  
 
>> It rhymes. It's fun.  
 
>> It's great.  
 
>> It's fun.  
 
>> So my name is Meghan von der Embse. I am the Director of Behavior Support Services for Easter 
Seals of Southeastern Pennsylvania, and I have the privilege of being the positive behavior support 
facilitator with our Easter Seals programs. I get the easy job today of letting our two fantastic teachers 
and therapists present some of the ways that we are making moves with program-wide PBIS. So our 
agenda today, we are going to have fun. If you are seated in the back, and you'd like to move front to 
the seats that have instruments, feel free. We have some ... 
 
>> We encourage it.  
 
>> ... some tambourines and some cabasas? Cabasas. I'm learning as I go along.  
 
>> You learned a lot.  
 
>> I have learned a lot about music therapy. We're going to talk about music therapy. Dan is going to 
explain what music therapy is, just to give us a little background. We really want you to be able to take 
some of these strategies and ideas back into your program. You may not have a music therapist, but you 
may have someone within your program, your preschool, or your childcare center, early childhood 
center that can help you embed positive behavior supports into what they're doing. So you may not be 
able to replicate our music therapy groups, but we hope that you can take away that you can use the 
resources you have within your own program to embed positive behavior supports and work on this as a 
team. So we're going to show you, and we like to use videos at Easter Seals, to show and demonstrate 
how we use our techniques. So we're going to show you videos. You're going to join our music therapy 
class. In Laura's classroom you can sing along you can play your instruments along, and then Dan is going 



to show you some really fun songs and strategies that you can use with your own students, which is why 
we have those instruments laid out for you.  
 
>> And also, if you don't have an instrument, and you want one, we have some extra, but don't be shy. 
We're going to have fun.  
 
>> Amanda wants one. Thank you, Amanda.  
 
>> We have one brave one. Catch? Okay.  
 
[ Chatter ]  
 
>> Because we are going to ... 
 
>> We got one more.  
 
>> We got some up here. We got some up here.  
 
>> Oh. Thank you. See we are all about having fun. We work ... Easter Seals. This is a great time to 
explain our program. How many of you are familiar with Easter Seals as an agency or as a kind of 
nonprofit? So we have some familiar hands. We have our Easter Seals team, and the rest of our teams 
are here. Thank you for joining us. Easter Seals is an agency that's really committed to providing 
disability services in Southeastern Pennsylvania. The majority of our emphasis is placed on providing 
disability services to preschool-aged children. We also serve students in the community doing birth-to-3. 
But for our presentation today, we're really going to be focusing on our approved private school setting. 
On our Bucks County division, we have three approved private school classrooms. So we serve a wide 
range of student needs and student disabilities. You're going to see some of that in, kind of, the diverse 
students that we have and some of the videos that we're going to be sharing. We also started an Early 
Head Start classroom this past year. So within our preschool settings, we also have little infants and 2 
year olds. It's very fun to have, kind of, a wide range of children within our program, and we also have a 
Friendship Academy classroom, which is our way of helping students with disabilities be in, kind of, 
more typical preschool settings and an inclusion setting. So we do have a really nice range of supports 
and services. Our building, we serve 52 children. Thirty of those children receive special education 
services, and that's why we have such a diverse staff. So when you look at some of the videos that we're 
going to share today, you're going to say, "Wow. There's a lot of adults in that classroom." It doesn't 
always happen that way. It's usually feast or famine. There's usually lots of adults, or sometimes just the 
classroom teacher and her two assistants, but we have a really diverse staff that have made a 
commitment to implementing positive behavior supports. So we have special education teachers, early 
childhood teachers, teacher assistants, speech therapists, occupational therapists, physical therapists. 
We have a nursing team. We have many students that require kind of around-the-care with nursing. We 
have assistive technology teams, music therapists, and behavior specialists. So this is just a nice, kind of, 
background about our program, and Laura is going to describe ... Laura is a member of our core 
leadership team, and she's been with PBIS from the start. So she's going to share a little bit about Easter 
Seals and how they are splashing into positive possibilities within our Bucks County division.  
 
>> Thank you. For those of you coming in, my name is Laura. I'm the special education teacher in our 
multiple-disabilities classroom. I started in that position about 4 years ago, and about 3 years ago we 
needed to go through some programming changes, and to help aid in that we joined the PBIS network. I 



joined in the core leadership team to help kind of facilitate the change. Through the whole transition we 
did have some, you know, resistance to the change. It wasn't flowers and roses.  So, we were trying to 
really get a lot of the staff onboard, the parents onboard, and to do that we actually had them help in 
choosing the mission statement. So our mission statement is "Splashing Into Positive Possibilities." We 
had a lot of different listings. We wanted to make it, obviously, our population is very diverse. We 
wanted to make it, kind of, unique to us, and it was just talking about the possibilities of all students. So 
our teachers, our assistants, everyone, the parents voted on which one we chose, and this is what we 
came up with. We chose a splashing theme. We have fish decorations all over our school. So we kind of 
went with the "Under the Sea" theme, which you might see a little bit later in some of the different 
visuals we use. And we also came up with our behavioral expectations, "Be safe, be respectful, be 
engaged and be a team player." And our whole, kind of, I guess, vision for this is that we have very 
diverse students, but we want to make it as much of a preschool experience for all of them, and that's 
really, kind of, what our drive was for the whole change and making it, you know, as positive as possible 
with all staff and students. And this is our behavioral matrix. We identified some different areas outside 
of the classroom that we needed to establish what safe and engaging behaviors look like. So we 
identified different areas, the gym, courtyard, hallways, and lobby and we used our expectations to 
identify what some of our rules would be for those areas. And again, we took into, you know, 
consideration our diverse population, so we really tried to make them unique to that. One of them is 
careful steering. We have students who are learning to use wheelchairs, and if you've ever seen that it is 
very interesting. There are scuff marks all along our base boards. So it is very interesting. So that was 
one that really stood out for our diverse population.  
 
>> All right. So one of the benefits of being a facilitator in multiple programs at Easter Seals is once you 
get PBIS up and running with your programs, I love walking into a building, and I want PBIS to, like, 
smack me in the face when I walk in the building. I want to feel it, I want to see it, and I want to hear it, 
and that's how you know ... There's no data on that, but it's that feeling you get when implementation is 
running smoothly and things are going well for your program. So these are just examples we wanted to 
just share some of the unique ways that when you walk in our program you see positive behavior 
supports. The first is in the upper left-hand corner. We have kids really working on emotional regulation 
in some fun ways. So our teachers are starting to work on targeted social supports and really identify the 
unique needs of students. This child loves superheroes. So when we created a mood thermometer, or 
Laura created a mood thermometer for him, why not incorporate superheroes. So some really unique 
ways that they are using visual supports to help children with positive behavior supports. When you 
walk into classrooms and you see social stories hanging on key rings, you know they are being used 
because they're there to pull down and use on an ongoing basis. We do a lot with visual supports and 
assistive technology. So in the bottom left-hand corner, in some of our classrooms, we are really 
working on greeting. Hello and goodbye is a big skill that we want our kids to learn when they leave our 
programs. So they are not able to tell us verbally, "hello" and "goodbye." So they are able to push 
buttons when they leave the classroom that have recordings. When they push it might say, "Hi. I'm at 
school today," or "Bye. I'm going home." So just a nice way that we're able to integrate those positive 
behavior supports throughout the classroom. And in seeing those PBIS supports in routines. So the right-
hand corner is just a nice example of Laura's classroom. These are her circle time boxes. So when circle 
happens, each child gets a box that's full of visual supports, fidgets, maybe some Boardmaker pictures 
that highlight the colors and numbers and academic themes. But in that box are the circle time rules, as 
well as a key ring with those circle time rules that can be used throughout that routine to teach the 
rules, and we're going to highlight, kind of, how we use music to teach those rules later on.  
 



>> So another way that we really try to reach PBIS in a kind of different approach was the use, again, of 
assistive technology. If you were in our Easter Seals presentation yesterday, we shared how we use 
BIGmacks. So if you look at the bottom of this picture, there is a green button where you record a 
message and children can push the BIGmack, and it gives a verbal output. So we decided ... Our children 
love to use these switches, and why not teach them a poem or, kind of, a unique phrasing that goes 
along with our expectations? So when you walk through our hallways, we have these BIGmack switches 
that have poems related to it. So this one says, "Rainbow fish, be a team player. Rainbow fish like to 
share and help out friends everywhere." So the teacher in the rainbow fish classroom, because we are 
an ocean-themed school, is recorded on that BIGmack, and when kids and parents walk by, they are able 
to push the BIGmack and can hear a little poem about how we are safe and how we are respectful and 
how we're going to be engaged and be team players within our program.  
 
>> What do you call them ... 
 
>> The technical name for them is the BIGmack switch. But our assistive technology team which we have 
where because of the student population we serve, they are kind of our go-to for helping us get those ... 
They really do. They are such a great teaching tool for our students regard ... kind of outside the box of 
speech and language when you think of, maybe, that's where they fit in. But we use them as teaching 
tools throughout the school day.  
 
>> There are other ones too where you can record multiple messages. I think they are called Step-by-
Steps.  
 
>> That's correct.  
 
>> So if you want more than one message.  
 
>> So not only can you see PBIS in our building, we are going to show you ways that you can hear 
positive behavior supports. So we have really relied on our other team members within our building to 
help us embed positive behavior supports in all our routines, and we're going to share how our music 
therapist took that behavior matrix that we shared and created a PBIS song for us. So if any of you are at 
the Early Childhood presentation before lunch, Bennett Family Center at Penn State, they also have a 
cute little PBIS song. So here's our version.   
 
[VIDEO START] 
 
[Lyrics] 
 
You got to be safe 
 
So you don't get hurt 
 
You've got to be a team player  
 
Know what you're worth 
 
Got to be respectful  
 



That's what you deserve  
 
You got to be engaged 
 
You've got to do your work 
 
All right, AJ, can you help me sing it? 
 
[Lyrics] 
 
You've got to be safe 
 
So you don't get ... 
 
>> Get hurt. 
 
[Lyrics] 
 
You've got to be a ... 
 
>> Team player.  
 
[Lyrics] 
 
To know what ... 
 
>> You're worth. 
 
[Lyrics] 
 
You got to be ... 
 
>> Respectful.  
 
[Lyrics] 
 
That's what you ... 
 
>> Deserve.  
 
[Lyrics] 
 
You got to be ... 
 
You've got to do your work  
 
All right. 
 



We can sing it a little bit faster, right? 
 
[Lyrics] 
 
You've got to be safe 
 
So you don't get hurt 
 
You've got to be a team player  
 
Know what you're worth  
 
You've got to be ... 
 
>> Respectful. 
 
[Lyrics] 
 
That's what you deserve 
 
You got to be ... 
 
You got to do ... 
 
You've got to do your work  
 
You've got to be safe  
 
So we don't get hurt 
 
You've got to be a team player  
 
Know what you're worth 
 
You've got to be respectful  
 
That's what you deserve 
 
You've got to be engaged 
 
You've got to do your work  
 
You've got to be safe  
 
So you don't get hurt  
 
You got to be a team player  
 



Know what you're worth 
 
You've got to be respectful  
 
That's what you deserve 
 
You've got to be engaged  
 
You've got to do your work 
 
[VIDEO END] 
 
[APPLAUSE] 
 
>> All right. Was the volume okay in the back? Okay. We adjusted it beforehand. All right.  
 
>> Okay. And just to give you a little bit of background about the classroom, obviously, you know, it 
looks seamless and, you know, that was a great video, but there was a lot going on behaviorally with 
students, and it just was a great way to kind of incorporate all the students and to refocus them on the 
mission. Our students kind of led us to the music. When I came on I, you know, didn't really know what I 
was doing completely, but when you work with the students and their behavior and how to get them to 
positively engage, they almost led me to the music, and we found that it works for groups. Anytime we 
even sit down at the table, just playing a song kind of regroups them. You know, it's a demand to just sit 
at the table. So if we play a song as they are sitting down or right when they sit down, it breaks up the 
demands in-between. So we integrated the Positive Behavior Initiative with music therapy to reach the 
individual goals in our classroom and it really ... It worked for us. And Meghan pointed out to me, I never 
thought of this until she said it, but when you use music or visual it appears to be less of a demand to 
the students. So by using this, it's almost just a different positive way than just to keep shouting 
demands or saying demands to a student. So to use music and to use visuals, it decreases the 
expectation of a demand, almost.  
 
>> It's weird having a microphone in my hand and not having a guitar around my neck, and it's even 
weirder to watch a video of yourself. So raise your hand if you've ever heard of music therapy before. 
Oh. A lot of you. Okay. The pressure is on. Raise your hand if you have a music therapist at your facility. 
See, next year, I want to see more hands. Okay? So, what is music therapy? This is the textbook 
definition. It's the clinical and evidence-based use of music interventions to accomplish individualized 
goals within a therapeutic relationship by a credentialed professional who has completed an approved 
music therapy program. Blah, blah, blah, blah, blah. So what does that mean? We're trained clinicians to 
use music to facilitate individualized musicals for a client, student, patient, whoever it may be. What is 
not music therapy? Often times people will say, "Oh. Mr. Dan the Music Man. You're the music teacher," 
and I take that as a compliment because I am not a teacher. Although we are in an education setting, 
music education is not my goal. And the difference between the two is that the use of music education 
is for pedagogical or theoretical teaching of music, how to play an instrument, whereas music therapy is 
using music for individualized goals that we would have across a team. So I might have some of the 
same goals as the speech therapist, or an occupational therapist, or a physical therapist, or the teacher, 
whatever it may be. So it's individualized to the client, patients, student, whoever it may be. What is 
music therapy not? I've worked with facilities where they said, "We don't need music therapy. We just 
turn on the radio." And I'm like, "No! Don't do that to me." Music therapy is not just a leisure activity, 



and that's not to say that within a music therapy session that it can't be leisurely, that it can't be 
relaxing. It's not just turning on the radio. Similarly to ... If I call my grandma on the phone and I'm 
talking to her. That doesn't make me a speech therapist. If I go for a walk with my friend in the park, that 
does not make me a physical therapist. Just the same way as how using music, yes, it's a great education 
tool ... But that's the difference. So for the sake of our presentation today there's going to be five 
domains that we're looking at that are goals for music therapy in the preschool setting: social, 
communication, emotional, motor and cognitive, and we're going to discuss how they relate to the goals 
at PBIS.  
 
>> So we're going to go through each of these goals of music therapy and kind of show you how we've 
used those different goals that Dan has, as a music therapist, to support our implementation with a 
pyramid model. And again, you may not have access to a trained musical therapist, but you may have 
access to someone who comes and teaches maybe some physical education in your program, or comes 
in maybe does do music, or I'm trying to think of the other people who may come into your program 
who do those. Maybe someone who does art within your program. How you can work with that 
professional to embed the pyramid model throughout your day because when we embed and we're all 
working for these same goals of the pyramid model, we get better implementation. We get better 
student outcomes.  
 
>> So you'll see a lot of these domains that we're working on, sometimes they go hand-in-hand. 
Sometimes they are really similar. So music therapy has been shown to aid in the development of social 
skills with children and adolescents between the ages of 6 and 17 years of age who previously had 
shown socialization deficits. So a lot of times, using music as a music therapist, we're helping people or 
helping our kids or helping our clients or whoever it is to engage in socialization with each other: 
sharing, saying "hello," saying "goodbye," whatever it may be.  
 
>> And then using the pyramid model, we pulled out videos from a music session that we thought nicely 
represented some of the pyramid goals. So the first one is targeting social emotional supports, and, 
again, we used the auditory prompts just as much as we use the visual prompts to help gain a positive 
response from our students. And the first one, it's just using music to engage a child in social ... 
 
[VIDEO START] 
 
[Lyrics] 
 
Smile 
 
Hi, Franco 
 
Good to see you, friend 
 
Now 
 
Now 
 
Leo's here 
 
We're so glad to see you 



 
We're so glad to see you  
 
Now, now  
 
Leo's here 
 
We're so glad to see you, now 
 
Hi, Leo 
 
Hi 
 
Hi 
 
Hi, Leo 
 
>> Good job, friend. Good job. 
 
>> Good job, Leo  
 
[VIDEO END] 
 
>> Our next example is of taking turns. We have a problem with this, obviously, at the preschool level. 
So we work very hard on a positive way to, you know ... You can end, and it's okay with something that 
you enjoy. So the next student actually has a behavior support plan that includes ending her time with 
something without throwing it. So this is a good example of her.  
 
[VIDEO START] 
 
[Lyrics] 
 
Little darling 
 
If you got issues  
 
Here comes the sun  
 
Here comes the sun  
 
And I say  
 
It's all right  
 
Little darling 
 
The smiles returning to their faces 
 



Little darling 
 
It seems like years since it's been here 
 
>> We're going to pass to Arianna. 
 
[Lyrics] 
 
Here comes the sun 
 
Here comes the sun  
 
And I say  
 
It's all right  
 
>> Let's [INAUDIBLE], Arianna.  
 
>> Here we go. 
 
[Lyrics] 
 
Sun, sun, sun 
 
Here it comes 
 
Sun, sun, sun 
 
Here it comes 
 
>> Good job dancing! 
 
[Lyrics] 
 
Sun, sun, sun 
 
Here it comes 
 
>> Look at that smile too.  
 
[Lyrics] 
 
Sun, sun, sun 
 
Here it comes 
 
>> Pass it to Leo.  
 



>> Pass it to Leo.  
 
>> Good job, friends.  
 
>> Good passing.  
 
[Lyrics] 
 
Little darling 
 
I feel that ice is slowly melting 
 
Little darling  
 
[VIDEO END] 
 
>> It's not getting any less weird to hear myself sing on there too, so sorry about that.  
 
[LAUGHTER] 
 
>> I think that's such a great example, that video. You got to see our students requesting potato chips in 
the middle of music therapy, which happens.  
 
>> That's real life.  
 
>> We work on social communication throughout all our routines. You heard lots of positive praise. So 
the professionals, those were our speech therapist, our occupational therapist, our teacher assistants all 
coordinating during one group to really kind of highlight helping our students take turns in a group 
setting.  
 
>> So communication domain. This is closely related to social domain as you can imagine with the 
greeting, saying goodbye, saying hello. But also a lot of our kids are nonverbal. So this is something that 
you need to take into account when using music to facilitate communication because it's not always 
words. Sometimes, we use the PECS system for any speech therapist that are familiar with that. 
Sometimes, we use that for requesting, and sometimes it's just using the music itself to communicate. 
Communicate "I'm angry," kids shaking something really fast or banging on a drum really hard. There's 
different ways that you can communicate using music. So music therapy has been showed to aid in the 
development of speech in children between the ages of 3 and 5 with autism spectrum disorder. This is 
done with the addition of melody-to-speech activities.  
 
>> So this is crucial for the art students. As Dan said, "Some of them are nonverbal," and I think one of 
the things that stands out for whenever I bring up a situation where we might be having an issue with a 
child and their behavior is, "How are they communicating?" is the first question. So we have children 
with varying needs of assistance. So you might see different ways in which we're trying to communicate 
or have our children communicate with us, and here's an example of one student. 
 
[VIDEO START] 
 



[Lyrics] 
 
Bye, bye Odium 
 
Odium 
 
Odium 
 
Bye, bye    
 
Bye, bye 
 
We'll say "bye" to Arianna 
 
Arianna? 
 
Bye, bye.  
 
[INAUDIBLE] feelings, friend  
 
Bye, bye   
 
Bye 
 
Bye, bye  
 
Use words 
 
Bye, bye  
 
We'll say "bye" to Franco 
 
Bye, Franco. 
 
[VIDEO END] 
 
>> And then our next example is a nice way of seeing our students and how they use communication 
books to communicate. We always start with something that they really are motivated by, and then you 
can work up from there. But this is an example of a student using his communication book.  
 
[VIDEO START] 
 
>> Look, friend. Leo. Leo. Leo.  
 
>> There we go.  
 
>> I want [INAUDIBLE] book.  
 



[Lyrics] 
 
Twinkle, twinkle, little star  
 
How I wonder what you are 
 
Up above the world so high 
 
[VIDEO END] 
 
>> Hopefully this doesn't put anyone to sleep. I know it's after lunch, so ... 
 
[LAUGHTER] 
 
>> So emotional domain. Emotional regulation, as you can imagine, with 2 and 3-year-olds. Raise your 
hand if you've ever seen a 2 or 3-year-old throw a tantrum. Yeah. Okay. So obviously, emotional 
regulation is something that we want to work on, and music can be great for that, for not only 
emotionally regulating, but also teaching about emotions and emotional regulation. So neuroimaging 
has shown that music has the ability to alter the activity in the brain structures that are directly related 
to human emotions such as, but not limited to, the amygdala, the hypothalamus and the hippocampus.  
 
>> And we targeted, in the pyramid model, of the social and emotional supports, so this video that you 
see, you might not notice, but it's actually one of the biggest victories we have for the one student. He 
has very hard time even just labeling emotions when he first started at our school. You couldn't even say 
the word "sad," and he would break into tears. And then even the introduction of the song, I think gave 
Dan a little anxiety when he would perform it because it would cause a very big reaction, and working 
with things like the 5-Point Scale and just exposure to what it looks like for emotions, it really helped this 
student. And you can see he does start to get upset, but actually works through it in the video. So that 
helped with emotional regulation for this student.  
 
[VIDEO START] 
 
[Lyrics] 
 
I feel really angry 
 
When I cry 
 
I feel really sad 
 
When I shake and shimmer 
 
I'm scared now 
 
But when I smile, see the smile 
 
When I smile I feel really glad  
 



Because I have feelings  
 
Oh, feelings  
 
I have lots of feelings in me 
 
You see 
 
Feelings 
 
Oh, feelings 
 
I have lots of feelings in me 
 
When I stomp  
 
I feel really angry  
 
When I cry 
 
I feel really sad 
 
>> Come on. I'm not really crying, AJ. I'm not really crying.  
 
[Lyrics] 
 
When I shake and shimmer  
 
I'm scared  
 
But when I smile it's a real smile  
 
It's a real smile too 
 
When I smile I feel really glad 
 
[VIDEO END] 
 
>> As you can tell, I really love what I do. I really get into character. So motor domain, as you can 
imagine, at a school for children with disabilities, we have a lot of kids with cerebral palsy, tight muscle 
tone, ataxia, a lot of different things. So music is a great motivator with rhythms that help with that. I 
work closely with some OTs and some physical therapists on working on some of their physical needs.  
So using rhythmic movement and music-making such as clapping, marching, singing and playing 
instruments are shown to engage children with and without developmental diagnoses to improve fine 
and gross motor coordination.  
 
>> And then so using the pyramid model, we focused on deciding a supportive environments. We might 
use a song during a group to incorporate gross motor movement. We might walk in the hallway as well, 



singing a song to show appropriate walking through the hallways, and this is a good example of during a 
group using gross motor movement to refocus.  
 
[VIDEO START] 
 
[Lyrics] 
 
Let's shake it up 
 
Up high 
 
We're going to shake real high  
 
And shake real high to sing a song now 
 
Up high in the sky 
 
Shake it real high  
 
Shake it real high in the sky  
 
Everybody shake  
 
Do it real high  
 
We got to shake, shake 
 
Do it real high in the sky 
 
We shook it high 
 
Now, we need to shake it low 
 
Shake it real low 
 
Shake it real low 
 
Real low, now 
 
Shake it real low 
 
Getting real low 
 
Real low now 
 
Shake it low 
 
You got to make it low  



 
You got to shake it low 
 
You got shake, shake  
 
Shake it low  
 
And then stop  
 
Ready, set, go 
 
Shake, shake, shake 
 
Shake, shake, shake an instrument  
 
Shake, shake, shake 
 
Shake, shake, shake 
 
And then, stop 
 
Ready?  
 
[VIDEO END] 
 
>> We'll save that ready, set, go.  
 
>> So how many of you play instruments with your kids, if you are a classroom teacher, in your leading 
circle? So this is a great way to incorporate those type of motor movements and also work on promoting 
engagement because when Dan gets instruments out, or I know our own teachers get their bags of 
instruments out, they work on choice-making with the instruments. They are working on following 
directions, which is going to go into the next domain. But it's a really great way to add that active 
engagement during your ongoing routines.  
 
>> So just to kind of piggyback off of what Meghan said, cognitive domain is also something that we 
work on, and as you saw in that last video, some of the "stop, go," those are directions. They are 
following directions. It's also awareness. We're working on awareness. We're working on memory. I'd 
say, this is the most educational of the domains that we work on. So music is shown to approve on task 
and memory behaviors as well as skills and arithmetic in and outside the classroom. Music has the ability 
to increase and decrease focus.  
 
>> So using this in the classroom, we first pinpointed ... Oh. I'm out of order. I know. Sorry. We first 
pinpointed our ability to have our students listen to directions and respond with what we're expecting 
them to do, and that kind of falls under our ability to give effective directions. So when we tell a student 
is it clear? Do they know what we're expecting? And the first video shows how we work with students to 
set up, like, a system where they know their turn is over and they can pass something back without any 
incident.  
 



[VIDEO START] 
 
>> All right. Three, two, one. All done. Can you get an instrument? 
 
>> Get a tambourine. 
 
[Lyrics] 
 
Three, two, one 
 
Paws up  
 
Thank you  
 
Three, two, one 
 
All done 
 
All right, Leo 
 
Time to give cabasa friend 
 
Three, two, one 
 
All done 
 
Thank you  
 
All right, Javon 
 
Three, two, one 
 
All done  
 
All done 
 
[ Chatter ]  
 
[VIDEO END]  
 
>> He does it.  
 
>> So you can see to tell someone ... You can tell them three times to give something, but if they are not 
clearly understanding what you're trying to get across, then it's not going to be effective. But we worked 
really hard with the "Three, two, one, all-done system," and obviously our students all are responding 
very well. Some of these are very new students too that you're seeing. So it works wonderfully in our 
room. The next video shows us and how we teach directions and skills while using movement and music 
in the classroom.    



 
[VIDEO START] 
 
>> And then stop. As I was saying, "Stop." 
 
>> Stop 
 
>> We're going to ready, set, go 
 
[Lyrics] 
 
Shake, shake, shake 
 
Shake, shake, shake around 
 
Shake, shake, shake 
 
Shake, shake, shake your instruments  
 
Now we're going to shake 
 
Shake, shake, shake 
 
You've got shake  
 
You've got to shake, shake, shake that  
 
And stop  
 
[VIDEO END] 
 
>> So how many of you play stop-and-go within your preschool environments? It's a skill that we really 
found the more we practiced that stop-and-go, our teachers presented on it at a different presentation 
yesterday, and the importance of stop and waiting and actually using that as a discreet skill that our 
students need to learn. It's part of following directions.  
 
>> I can't multitask very well. And then just teaching expectations and rules in ways that approach other 
students that we work with. And then this is just another example of hearing and seeing it at our school. 
We embedded the expectations to teach our group rules, and again we found that music always works 
best. So by teaching the rules, we are using a song, and we might pull it out in the middle of the day if a 
student is having trouble following directions. You can refer to the song and they almost kind of regroup 
and partake with you with the expected behavior.  
 
[VIDEO START] 
 
Hi, friends 
 
Ready? 



 
[Lyrics] 
 
Now, it's quiet 
 
Now, it's quiet 
 
Quiet hands 
 
Quiet hands 
 
Ears are listening 
 
Eyes are looking  
 
Feet on floor 
 
Arms on chair 
 
>> You sure do, AJ 
 
>> It's time for another song.  
 
>> It's time for another song? What instrument would AJ like?  
 
>> The cabasa.  
 
>> The cabasa! 
 
>> It's time to share, Leo. 
 
>> What a wonderful sentence.  
 
>> Now, it's time to share.  
 
>> Cabasa! 
 
>> You sure did, AJ.  
 
[VIDEO END] 
 
>> Just so everyone knows, it's called a cabasa. It's not a kielbasa. I know everyone just had lunch. So if 
you got food on the brain, then I don't know. Get yourself some Hershey bars before you leave.  
 
>> So we're going to think those just highlight how ... So Dan, as our music therapist, is able to embrace 
positive behavior support, and you would not know that he's not in that classroom every single day 
following the same procedures that Laura is as the classroom teacher. But when we work as a team and 
embed it and make sure everyone knows and is practicing those same positive behavior support 



policies, you get a really nice group. So within that music group, it ran very well. There were a few 
challenging behaviors, and there were new, as Laura said, new students that are new to our program 
within that group that you saw. So it ran very well, We had great videos to share, but it was because of 
the hard work of that integration between our music therapist and the classroom-based team.  
 
>> All right. Who's ready to have some fun? 
 
>> Woo-hoo.  
 
>> Yeah. All right. So for those of you that came in late, there are some instruments. You actually get a 
choice. Everyone in the front, I kind of just gave an instrument. If you don't have an instrument, and you 
would like one, don't be shy. Come up here and get one. I said, "Don't be shy, come up here and get 
one." I said, "Don't be shy, come up here and get one." Yeah. Whatever's left in there. Well, there's 
some shakers and bells and stuff in there.  
 
>> Will you give me a bunch? 
 
>> Here you've got to ... This isn't part of it.  
 
>> Oh, I'm sorry.  
 
>> This back part.  
 
>> Thank you.  
 
>> Yeah.  
 
>> All right.  
 
>> There you go.  
 
>> All right.  
 
>> A couple different bells.  
 
>> All right.  
 
>> One. There's one.  
 
>> Yeah. Sorry. Yeah. Sorry. We're all out. I think there is some ... there might be some up front.  
 
>> I've already got it.  
 
>> Okay. All right. All right. So let's see. Let's all have quiet hands. Let's all have watching eyes and 
listening ears, and we'll see how this goes. You can tell that you're all PBIS people. So, actually, I'm not 
even going to tell you. You'll see. You'll see what's going to happen, but follow directions though, please. 
I don't know. I think we're just going to be really loud. I don't have the microphone figured out. Too 
many watching eyes, A little nerve-wracking.  



 
[Lyrics] 
 
Shake, shake, shake it  
 
Oh, baby, now 
 
Shake it  
 
Oh, baby    
 
Shake your hips  
 
Shake, shake it, shake it 
 
Oh, baby, now 
 
Shake it 
 
Oh, baby 
 
Because you know you've got to stop 
 
Shake it, shake it real slow, not 
 
Shake it real slow 
 
Shake real slow  
 
Shake real slow  
 
We're going to shake it a little faster now 
 
Shake a little faster 
 
But you know you've got to stop 
 
Shake it, shake it, shake it 
 
Oh, baby, now  
 
Shake it 
 
Oh, baby 
 
Now just the men 
 
Just the men 



 
>> We've only got one guy in here with instrument in here, where is he? 
 
[LAUGHTER] 
 
[Lyrics] 
 
And now all the women shake 
 
All the women are going to shake  
 
>> We're going to be loud for the too loud part.  
 
>> I guess we're going to shake really quiet.  
 
[Lyrics] 
 
We're going to shake it real quiet now,  
 
>> We didn't plan this into ... Thank you.  
 
[Lyrics] 
 
Everyone blame her 
 
We're going to shake it real high now 
 
Shake it real high 
 
Shake up high 
 
Shake up high 
 
And stop.  
 
We're going to shake it low now 
 
Shake it real low 
 
Shake real low  
 
Shake real low 
 
Then you know you got to stop 
 
>> Who can raise a quiet hand and tell me which music therapy domains we worked on in this activity so 
far? Hmm. Who was listening to our presentation today? I see a hand over here. Wait. Wait. Wait. Wait. 
Let's get you a microphone.  



 
>> No.  
 
>> You got it.  
 
>> What music therapy domain did we work on today? 
 
>> Cognitive.  
 
>> How so? 
 
>> Following directions.  
 
>> Okay. Who can raise a quiet hand and tell me what other music therapy domain we worked on 
today?I see one right here.  
 
>> Motor.  
 
>> How so? 
 
>> High, low with the arm.  
 
>> Okay. Who can raise their hand and tell me another domain of music therapy we worked on? I see a 
hand right here.  
 
>> Social, taking turns.  
 
>> Okay. All right. Who can raise your hand and tell me another music therapy domain that we worked 
on? 
 
>> I was going to say communication.  
 
>> How so? 
 
>> Your directions with eye contact and following the directions.  
 
>> And they communicated that we needed to be quiet too, so that too. Oh. I see everyone is laughing. 
So what's the other domain that we worked on today? 
 
>> Emotional.  
 
>> Emotional. Did we miss any? 
 
>> No.  
 
>> Social with taking turns, communication with eye contact and being told to "Shh" and actually 
listening, emotional. I see some laughs. I see some frowns, so that's also emotional too. Sorry. Motor, 



going up on high, and following directions, cognitive. With one activity we've hit all five of our domains 
that we are trying to work with for our goals in music therapy and PBIS.  
 
>> And that song, how many of you would be able to replicate ... You might not have a guitar, but could 
you see yourselves trying a similar activity with the preschoolers within your program? And that was our 
goal today. You may not have Dan the Music Man, but we're hoping that you get a couple of ideas that 
you can take back into your own classrooms, your own centers, and try some of these strategies with 
your own students.  
 
>> And I also recommend ... I saw a lot of people put their hand down when I said, "Do you have a music 
therapist in your facility?" We're pretty cool people. I mean, like, you should totally have a music 
therapist in your facility. I don't know if it's going to be too loud. Yeah. Should we just do ... 
 
>> Can we do it quietly? 
 
>> I guess. I don't know how to be quiet, but I'll try. All right. This is a song that I'm going to teach to you. 
Raise your hand if you know this song, "My Bonnie Lies Over the Ocean." Okay. So a lot of you know that 
song. We know the tune of the song. So one of the videos that you saw was an emotion song, and I 
encourage  you all to take this song back to your classroom and you use it. But we got to be quiet 
though. Also, don't limit yourself on the amount of ... This way or this way? This way? Sorry. Don't limit 
yourself on the emotions that you can use in this song. I only use four for the purpose of this activity 
with you guys right now. Feel free. You can do surprised. You can do anything. Don't limit yourself on 
the amount of emotions. So you'll know the tune. You can hum along to it or if you remember it from 
the video, you can sing it, but it goes like this.  
 
[Lyrics] 
 
 When I stomp  
 
>> Go ahead and stomp with me.  
 
[Lyrics] 
 
I feel really angry  
 
When I cry because someone yelled at me 
 
I feel really sad 
 
When I shake and shiver  
 
I'm scared now 
 
I might get kicked out of this conference 
 
But when I smile  
 
I feel really glad.  



 
But what do I do, how do i feel when I stomp 
 
Angry 
 
When I stomp  
 
I feel really angry 
 
But when, oh, my guitar broke 
 
When I cry  
 
I feel really sad 
 
When I shake and shiver  
 
I'm scared now 
 
Like the beginning of this presentation 
 
But when I smile 
 
I feel really glad 
 
Because I have feelings  
 
Oh, feelings 
 
I have lots of feelings in me  
 
You see 
 
Feelings  
 
Oh, feelings  
 
I have lots of feelings in me 
 
>> Who can raise a quiet hand and tell me another emotion? Don't be shy. Interact. You have your 
phone out. If you have your phone out, you can think of an emotion. You, right there.  
 
>> Embarrassed 
 
>> What do you do when your embarrassed? 
 
[Lyrics] 
 



When I'm embarrassed 
 
I know I have to hide now  
 
>> Give me another one. 
 
>> Excited.  
 
[Lyrics] 
 
When I'm excited  
 
I do this and this and this and this 
 
Sorry  
 
I almost knocked over your drink 
 
Because I have feelings  
 
Oh feelings 
 
I have lots of feelings in me  
 
You see  
 
Feelings 
 
Oh feelings  
 
I have lots of feelings in me 
 
>> All right. This time just you guys are going to sing it. My voice is getting a little hoarse, so ... 
 
[Lyrics] 
 
When I stomp 
 
I'm feel really angry  
 
When I cry  
 
I feel really sad 
 
When I shake and shiver  
 
I'm scared now 
 



When I smile  
 
I feel really glad 
 
Because I have feelings 
 
Oh, feelings 
 
I have lots of feelings in me 
 
You see 
 
Feelings 
 
Oh, feelings 
 
I have lots of feelings in me  
 
>> And right now, I am really happy that everyone participated, so ...   
 
[APPLAUSE] 
 
>> Thank you for your wonderful participation, and to Dan for being such a good sport.  
 
[APPLAUSE] 
 
>> I know. Give him a hand. We have a few moments left, are there any thoughts, comments, or 
questions from you as an audience?  
 
>> Is your music therapy in addition to music education, or are you just doing, like, a supplemental? 
 
Or ... 
 
>> That's a great question. I'm going to repeat it so that you can provide an answer to it. So, her 
question was, "Is music therapy an addition to any music education we have in our program?" 
 
>> The answer is no. Right now, I am the sole music therapist, but given that it's a preschool we use 
music in everything. Music is used, you know, whether you are a therapist or a teacher or a one-to-one 
staff. Everyone is using music to educate, but there's not a specific music education program. It's a 
music therapy program. Mm-hmm.  
 
>> Do you have a question up here, as well? 
 
>> It was really about the songs sang, the quiet one.  
 
>> Mm-hmm.  
 
>> I'd like to know the words again, and is it the tune "Frere Jacques" or ... 



 
>> Which song? 
 
>> Now, it's quiet ... 
 
>> Oh. The I'm not going to sing the rules, the theme.  
 
>> Meghan, can you sing it for us? 
 
>> No. I cannot.  
 
>> Just a little.  
 
>> I usually mouth the words in music therapy.  
 
>> And now, I'm on to your tricks.  
 
>> I know. I have a horrible voice.  
 
>> I'm terrible too, but I loved the mimic but I don't remember what was said.  
 
>> Oh. Yeah. Yeah. It's "Frere Jacques." That actually was not my idea. That's a ... 
 
>> It wasn't mine either.  
 
>> It wasn't her idea either.  
 
>> It was probably an assistant. 
 
>> It was an assistant's idea. But that's one thing we're trying to pass on to you is you can take common 
songs and put your PBIS expectations into them. Everyone knows ... You guys know, like, 10 million kids 
songs. You could probably name 10 million off the top of your head. And you should all know what your 
PBIS matrix says. It's just as simple as putting the words into it.  
 
>> And there is a listening ... If you google "The Listening Song," there is a cute little printout that comes 
off. It's similar to our classroom rules, maybe the rules are a little different, but it's sung to the tune of 
"Frere Jacques." 
 
>> I just wanted to comment that I thought that was awesome.  
 
>> Yeah.  
 
>> A kind of nice calm down, even at whatever time of the day you can bring them back together and 
silent.  
 
>> Thank you. Nice comment. Thank you. 
 
>> Any other questions? Sorry.  



 
>> Go for it, Dan.  
 
>> Any other questions? Yes.     
 
>> Just a quick question. Did you ever do music therapy before starting the rules, and then did you view 
the rules singing the song and found that it made a change in your therapy groups? 
 
>> So the question was, "Did we do the songs before the rules were implemented?" Was that the 
question? 
 
>> As part of therapy groups, and then you produced a song singing the rules and went over it, did you 
find it made a change in running your therapy groups? 
 
>> So "Did we find that there was a change in the music therapy groups once the rules were 
implemented?" was the question. So, yes. Music therapy groups were run before the behavioral 
expectations were implemented in-song, but we were finding that the kids were getting so engaged in 
the music that why not use music as a simpler, more engaging way to present the rules and learn the 
rules and implement the rules. Any other questions? In the back.  
 
>> What musical instruments do you get for kids during your sessions? 
 
>> So the question was, "What musical instruments do we give the kids?" It varies. It depends on the 
needs of the kids because as we were saying, the motor domain is something that we keep in mind. So if 
someone has cerebral palsy or low muscle tone or ataxia or something, there are certain instruments 
that they cannot have. So are we working on their fine motor skills? Are we working on their gross 
motor skills? It depends. Usually smaller instruments. Sometimes, I'll bring in some bigger drums. 
Sometimes, I'll let them strum on the guitar. It depends on what the needs are. And then obviously with 
some kids with more behaviors, you don't want to give them anything to heavy or you'll end up with a 
black eye. Any other questions? 
 
>> Not important, but what are the tattoos on your legs? 
 
>> Great question. The tattoos on my legs, on my left leg I have tattoos from a Shel Silverstein poem. 
Any Shel Silverstein fans in here? And it's called "Ourchestra," and it's about ... the poem is about when 
you don't have as much as everyone else, but you still make-do with what you have. The tattoo on this 
other leg is from the movie "Nightmare Before Christmas." Any Tim Burton fans in here? And then I have 
two tattoos on my knee, and they say "rock and roll," so ... Any other music therapy related questions? 
So raise your hand if you don't have a music therapist in your facility, but you want one now.  
 
>> Yes.  
 
>> I hope to see those hands raised next year. Thank you.  
 
>> Thank you. 
 


