
>> Good morning, everyone. 
 
>> Good morning. 
 
>> How are you doing this morning? 
 
>> Good. 
 
>> Great, great. 
 
My name is Benedicta Ityokumbul. I work with ZERO TO THREE at the Bennett Family Center, and I have 
worked there for years. And we all know how it is very hard to get parents involved in children's 
programs that we work at. We've come up with ways, and I bet some people in here have ways that we 
can work together and network and get our parents more involved in what we do with their children on 
a daily basis. I'm going to give the microphone to Miss Kim. 
 
>> Hi, everyone. My name is Kim Brown. I taught at the Bennett Family Center for the past 16 years, and 
then in the last 3 years, I moved into the assistant director role. We've been doing PBIS in our building 
for, I think, it's 7 years, something like that, so it's been quite a while. It's been a process and an 
evolution for us. I think coming from the classroom ... I have been here many years ... to the forum, and 
the things that I always take back are those practical applications to our classrooms. And so we try to 
provide you with a walk through our journey and a walk through our story of how we've really 
disseminated that information to families and to the parents in our program, and we'll give you some of 
those specific ways. But we also hope that you will share some of the ways that you guys are currently 
communicating with the families in your programs as well because we know that you all are doing many 
wonderful things, and even the sessions that I've been at over this last day or so, I've been writing down 
lots of good information from some of you, so I hope that if you have some ideas, that you will be willing 
to share those as well. So we know that, you know, parent involvement, for sure, is part of school 
success and that the more they're involved with that, the more success that we find. When we talk 
about the kids in our program ... I often call them, you know, "my kids" and "my classroom," but I know 
that the parents actually have them for their entire lives, and I only have them for a couple of years and 
so part of our job, I think, as early childhood educators is to work with children, but it's also to be a 
parent educator. And so that's where a lot of this information is really important to get it transferred to 
those families. One of the things that I think ... I didn't realize the impact that I would have with families 
as much when I first started teaching. The first couple of years, I had a couple of families come up to me, 
and they said, "You know, Miss Kim, when you're not here, we think when there's a problem with one of 
the kids or there's a situation that we're trying to solve, we think, what would Miss Kim do?" At first, I 
was really embarrassed, and I was like, "Oh, okay." But then I realized that those 15 minutes or so that 
they drop off the kids, the 15 minutes that they pick up the kids, when they're in there for special 
events, they're really listening to the way that I'm communicating with the kids. The verbiage that I'm 
using, the tone in my voice, the conversations that I'm having in terms of problem solving. And so as 
much value, I think, in outputting information in a physical sense, in terms of, you know, newsletters 
and documentation and all those kinds of things, I also think it's really important that we model that 
information, and the parents see that in our classrooms as well. Sorry, I'm juggling multiple things here. 
You know, and I talked about this earlier with the Road to Successful Parent Involvement. You know, the 
belief that parents are the best and most important teachers. And I think we start to convey this. We do 
home visits, and we try and gather as much information as we can from families. We do developmental 
assessments on the kids. The parents give us ... They also do Ages and Stages as well as ourselves. They 



completed developmental history for us, and so we really value that information, and I think starting 
those conversations early, that parents are an important part of that, is really a strong foundation that 
will then have them be a little bit more open to some of the information that we give out to them. Also, 
I think in doing the home visiting, we also have the ability to really see a family's culture firsthand in 
going into the homes and understand what's important to them, but I think if you don't do home 
visiting, I think you can definitely do that in the conversations that you have either in the intake or 45-
day intake, whatever that looks like in your programs. I think the other thing that we'll talk about as we 
go through today is just keeping that communication open, you know, not just ... Sometimes, you know, 
we feel like, okay, we give all this information. They absolutely know all about PBIS. But sometimes, it's a 
lot of information, you know, initially, and we need to remember to keep that communication open and 
move forward. And the other thing that we're going to share with you are some of the resources that we 
use to be able to send home with parents about social-emotional development. And I know in some of 
the sessions that I've been in, some people have already eluded to some of those off of CSEFEL and 
TACSEI and ZERO TO THREE, so ... So the first part that we really just wanted to talk a little bit about is 
how we start that initial contact. So for us, in our program, our director does a tour of the center, and 
then there's an intake meeting, and in that intake meeting, she goes over the PBIS program, you know, 
the things that are important for parents to kind of know initially about that program, understanding 
what PBIS stands for. There's a lot of acronyms in early childhood education, and for people that are 
coming in, they don't always understand what all of things are. And then we go over them again at the 
home visit, and in our welcome packet, there is a blurb about PBIS in there. It talks about, you know, 
what that program is, how we utilize that in our classrooms and, you know, that we have continual 
meetings and those kinds of things. And then if for some reason, I don't ... Does anyone do home visiting 
right now? Okay. So you know that sometimes, in those home visits, it can get a little crazy? And so 
sometimes, if those home visits get a little busy, then maybe we wait until the 45-day intake when we're 
not kind of busy playing with the child, or, you know, helping a parent put out a fire here, not a literal 
fire, but ... And then, maybe, we go over it in the 45 day intake instead. 
 
I'm going to let Benedicta talk a little bit about parent-teacher conferences and those kinds of things. 
 
>> Parents are very busy, as we all know. Everybody is competing for the attention. So we use various 
methods to try to reach parents. As Kim said, the director does it. We do home visits. We take this little 
pamphlet with us. We have an electronic version of it as well. We go through it with the parents to know 
what's in there, what is expected of their child at school and at home. Whether they're in the grocery 
store shopping, if I say to you, "Be within an arm's reach," what does that mean to a toddler? I say, "If 
I'm able to reach my hand out and touch you, that means you are in my arm's length. If I can't touch 
you, that means you are going faster than I am." So talking to them about being safe and being 
respectful. What does that look for for a 2-year-old? Modeling that behavior. If I say, "You are safe going 
on the steps of the climber and coming down the slide." That's what safety means to them. So we go 
through the book and tell them where they can use that verbiage, when the child is eating at home, with 
that child. We also do home conferences. We do intake, 45-day intake. We do the Ages and Stages. So if 
we see that there's an issue or a behavioral issue, we address that at the 45-day conference with that 
parent by giving them the tools.Sometimes we have books, like this [INAUDIBLE]. We give it to the 
parent. We borrow it. We tell them, "This is what we are doing in the classroom and you can have this 
book to take home and read with your child." We also do Social Stories where we make a copy. We give 
one. I have a child, we go on walks every single day on campus, the weather permitting. And in some 
case, we'd be walking, and then we'd just sit in the middle of the road, and I'd refuse to move. So before 
we go outside, we read this story, the Social Story. I give it to the parents. The same thing, if you are out 
in the park, and that child runs or sits in the place that is not safe. We talk about things like that. Give 



them a copy at home. I keep a copy at school. If we have a child who is afraid of when we do the fire 
drill, the noise is too loud, we go to the website, get stories that can help this child in a practical way. 
When we do conferences, it's the same thing. I will go, like, if I know that the child is having behavior 
issue in a certain area, I'll go to the PBIS website, print an article because we work in a system where 
most parents want things to be backed up by research. So I'll go, "This is research-based." I print this 
article. I give you what I think I readed. I implement in the classroom, and you can use it at home with 
your child. "Read it. It's research-based." So we're getting them involved and giving them those tools. I 
say, "If you have any other issues that you want to look at you, you can go to this website on the PBIS 
website, and you'll have ... Whether it's biting, whether it's defiance or any kind of behavior that the 
child is going through." So at the conferences we discuss ... if it is before the conference we talk about it 
as well. We send them with information home, so that we know that we're saturating them with all 
kinds of information that because so many things are competing against ... I mean, the parents are 
having to deal with so much, this game, that game, or that. The child is involved in soccer, baseball, 
football. So just like teachers, I believe that we have to train the parents. We have to give them the 
resources to be able to work with us because we know that when we have ... We know what a good 
classroom looks like, when there are no behaviors that are affecting all the kids. We know that it works 
better, that if we as teachers set up the environment just at home, at school, we can't make anybody do 
what they don't want to do. But if we give them the tools and the resources, then they will be able to do 
that. If we provide the environment that is good for the child, the child will be able to behave in a way 
and give parents or use those tools. So at conferences, we give parents those things. We give them the 
literature that is involved. We go through it. We have issues. We go out and visit this book again, and 
talk about what they can do.  
 
>> I just wanted to add a little something about the form that Benedicta is talking about. We called it a 
Parent Inquiry Form that we send out before out parent-teacher conferences. So it has the blocks that 
we would define as content areas for the PA Learning Standards. So there's a section for science, maybe 
math, literacy, those kinds of things, for parents to let us know what some of the developmental 
milestones are that they've seen at home or things that maybe they've been concerned about or 
questions that they might have. And I think that allows ... Because we have a very culturally diverse 
group, and so there's a lot of families that have a different home language than English. And so we know 
that maybe at school they're not speaking one to 10 or counting one to 10 in English, but they are in 
Japanese, let's say. And the parents can note that on the form. Also on the form are a list of topics that 
maybe parents want some more resources for. So at the bottom, we put things like, "We're having 
trouble getting our child to bed" or "Morning routines" or whatever it might be. And those get handed 
in a couple of weeks before the parent-teacher conference, so that the teacher has enough time to get 
those materials gathered from CSEFEL, which we have talked about, or Social Stories, or things like that 
that might happen so that ... And we realize that that time with the parent is very valuable. I mean, who 
struggles in getting the parents to really sign up for all their parent-teacher conferences, right? So we 
know that it's really important to kind of capitalize on those conversation times, and so using that form 
really helps us make the most for those time frames. And so I think it's just another way to really gather 
that information from a parent to be able to ... And it shows, you know, what they're doing at home is 
important, and we want to know about that as well. So I'm also going to show you a couple of 
newsletters here. While Benedicta will continue to talk, I'm going to pull them up, so ... 
 
>> So as I stated earlier, we use different formats to reach the parents. One of them is a newsletter. One 
of the other things we do is called "Weekly Reflections," where we write about what we've done for the 
week. So when we do the roll-up we used the verbiage that we are using with the kids in school to tell 
parents, "This is what we're doing. This is what you can do at home, as well." The preschool rooms uses 



daily reflection, whereas with infants and toddlers, we have weekly. We do a weekly summary, so we 
include that in the Weekly or the Daily Reflection. We also have the daily sheet that infants use, so we 
talk about their day, how their day went. And if they've done something, we highlight it in there for the 
parent to see. So it's constantly information in the parent's face. They cannot escape it because we 
know that there are other factors out there competing against that. So we do that. We write it up so 
that they are seeing it daily. They cannot escape it. And we also do one when we do the roll-up. We do 
the same thing. We write the same verbiage, which we'll be talking about later. We do the same 
verbiage so that the parents are constantly seeing that this is happening in the classroom, "How can we 
do this at home?" It's very important. Even in the classroom, when we have things all over the building 
that explains, like, the stop signs. You have to be with an adult, if you see a stop sign, you stop. Every 
stop sign you see, you have to stop. So we model these behaviors for kids. We don't just say, "Oh, go at 
it and do it." With my younger kids, we model with grabbing a book from a friend. I'll grab ... I'll tell the 
other teacher ahead of time, I'll say, "When we are sitting a second time, I'm going to pull that book 
from you." The other day, I did this with a teacher, and I think one of the kids went and told their 
parents I was hitting somebody else. But as we explained to them that this is what it looks like when you 
do this to a friend, "You can't do this, and say, 'Sorry.'" Teacher will say, "Oh, what should Benedicta 
do?" And then they will give suggestion as what they could do. Even at 2 years old, or if they see a peer 
running out of some place, they'll say, "Oh, see. He's not using walking feet in the classroom. He is 
running." So kids get it, even at a younger age, at 2, at 1, they get it. If you expose them to that 
information, they get it. So will their parents. And they use it with their parents at home as well, or with 
teachers. So if you raise your voice somewhere or something, sometimes we are pretending, and they 
say, "Oh, you are being loud. You're not using the cat voice. You are using a lion voice in the classroom."  
 
>> So what I have up on the screen is just a couple of examples of how we've disseminated this 
information through newsletters. And so this one was a couple of years ago, and this one, the focus of 
the entire newsletter was on social-emotional development. And so we went through all the ways that 
parents should see social-emotional development in our building and in our classrooms. We looked at ... 
We put quotes in. We put information about conflict resolution, about how teachers would theoretically 
solve some of those problems in the classroom. We put in information about PBIS so that they knew 
what that was because oftentimes our teachers say, "Well, you know, that's part of PBIS." But a lot of 
parents didn't understand what PBIS stood for, and so we put some of that information in there. We put 
websites that we know that parents could access and research some of that information. We send out 
this newsletter electronically, so it allows parents just to click right on those links and go to those 
websites. We implement the PATHS program as part of our social-emotional development concepts. 
And so we wanted to talk about that and highlight that with parents, and so that information was in 
there. And then we put in a section about our rollout. And we'll talk a little bit about that. It's actually an 
idea that came from attending the forum. There were some schools that were doing that, and I thought, 
"You know, what a great way to kind of synchronize how we're teaching our expectations to the kids 
and the families in our program." And so we put some information about that in there and what that 
would look like. And this was done as a fall newsletter which is when we kind of start that initial rollout. 
And then we put information. We use golden tickets which came from attending a forum 1 year, and 
how they would use that. But we also put the problem-solving wall, or the solution kit from CSEFEL. It's 
in each of our classrooms. It's definitely something that we refer to when we talk about problem solving 
and how to better help kids think about that. The example that I always give to new teachers coming in 
or parents when I first started, you know, a child would come up to me and say, "I want that toy." And I 
would say, "Well, did you ask them?" And I would send them over to ask the child. Inevitably, that child 
would say, "No, you can't have my toy." And I started thinking, I'm like, "Hmm, I really didn't set them up 
well to solve that problem." I gave them one thing to do, and that really wasn't thinking about if that 



would be the best solution. And so that solution kit that's on CSEFEL I think is really important to utilize 
in the program. We have sent countless solution walls home to families. We keep them on the small 
form on our backpacks when we're outside, or we're walking around campus. We have a small set in 
each classroom. And even in the infant toddler classrooms, they have certain ones. They don't have all 
of them because there are quite a few, but they definitely have certain ones that they use. And so there 
are, you know, young toddlers in Benedicta's room saying, "Well, can I set the timer? I want that toy. 
Can I set the timer?" You know, and so they're working at problem solving. We have sent a lot of timers 
home, or have had a lot of parents buy timers. I think it's one of the things that, for whatever reason, 
you know, when kids see that timer and the parent ... For us, we would have some parents, maybe, 
sometimes, that would stay a little bit too long in the morning and have some challenges separating 
from the child, or they'd want to play a little bit longer at the end of the day than the parent was really 
willing to let them do. So setting that timer was a very visual image for the parent. "Okay, the timer is 
over. I need to go to work." Or for the child to say, "Okay, it's time for mom and dad to go to work, or it's 
time for me to go home." And so those were some of the things that really came through with that 
solution wall that we use in the classroom. And then, you know, obviously our golden tickets, and I'm 
going to show you a little video clip here in a little bit of our PBIS song that was created in our program, 
which gets stuck in everybody's head. So, I'm sorry, you may be singing it all day. And then we talked a 
little bit just about social-emotional growth, and what does that look like, you know, over the course of 
time? And making friends, and how infant toddlers, what skill sets and what development progression 
they go through to achieve that social-emotional success. We talked about bucket fillers because bucket 
fillers are part of our program as well, and actually, we were doing bucket fillers before we started doing 
golden tickets and we kind of combined the golden tickets and bucket fillers kind of all into one big 
happy program, but in utilizing the bucket fillers, it helped parents understand what that was. We had a 
book to go along with it, and so that was part of what they understood. And we made little stickers, said 
"I was a bucket filler today." And they would put little blurbs up on the wall about what they did. And so 
it translated nicely when we started using the golden tickets. I think that's it for that one. Yup. 
 
>> I just wanted to add a little bit about the golden ticket. I think for younger kids, I know the kids in my 
classroom really like the idea of getting a golden ticket. Once they got it, other kids are like, "I want to 
get a golden ticket!" We say, "You have to make good choices to get a golden ticket." And that was a 
motivation. And the exposure to it as soon as the families came in to see, "Oh, Mom, I got a golden 
ticket today. I got a golden ticket today." So it was an incentive for them to expose parents, once again, 
to the idea of PBIS. This is what's happening. Some parents will ask to take golden tickets home. We 
freely give it to them. They go ahead. [INAUDIBLE] is for the benefit of the child and the teacher and the 
parent. So I think that the idea and this evolves with everything, they happen all at once. We did one 
thing 1 year, and then as you say, people pick up ideas. People brought in ideas. So don't be 
overwhelmed. That is something that ... Golden tickets didn't come right away when he started. It 
evolved over time. It evolved over time. So give yourself time and space to let it evolve. You don't have 
to do everything at once. It took us time to get here, but I think the golden ticket brings out a different 
conversation. Every day I see a child gets a golden ticket and is very happy. They tell the parents. The 
parents want to know more, so ... 
 
>> So we'd like to hear a little bit from you. We know you guys are all doing wonderful things in terms of 
communicating that PBIS information to your families. Would anybody be willing to share some of the 
unique ways that you guys are sharing that information with your families? I know it's early, but ... Oh, 
yeah. Go ahead. 
 



>> I'm with Early Intervention, so I work actually with Birth to Three population doing home visits and 
things. And we focus a big part of that during our evaluation process when we're modeling some things 
back and forth with families and showing them. That's an especially good opportunity when, usually, 
there's other siblings involved and some interactions going on when we have out a test kit of different 
toys and things. So it allows some good opportunities to have kind of explaining that and giving them 
initial introduction into that and talking about whether therapists are coming out with them and 
providing kind of what that will look like. So that's kind of where we first started with it, usually during 
that initial home evaluation process with the families.  
 
>> Great. Thank you.  
 
>> And we have some handouts that we give that to and everything along that time. 
 
>> I know other people are doing great things. Somebody's got to have something they want to ... All 
right. Well, if you decide that you want to share later on, please raise your hand. Let us know. We're 
happy to give the microphone to somebody else, trust me. We are more likely to have a circle full of 3-
year-olds and 2-year-olds than we are adults, so ... So we'll talk a little bit about our PBIS core leadership 
team and what that looks like. How many of you guys have parents that sit on your PBIS? Okay. So there 
are some. It's been a struggle for us, too. I mean, we are not perfect at this. And it was one of the things 
that when we started talking about presenting this topic, I thought, you know, I mean, I think we do 
some things really well but I also think we're still on the journey of really getting that parent buy-in. And 
so when we initially started our leadership team, there was a parent representative on there, and they 
gave tremendous feedback about where we should be with what our expectations were. Including ... So 
one of the examples was that it was the parent that sat on the committee was a mom of two children, 
and on Fridays, we sent home all the nap things, and initially, one of the expectations or the rules that 
we would have for in the hallway would be that you hold an adult's hand in walking through the hallway. 
And she said, "But I'm going to have two napbags, artwork and two children walking down the hallway. I 
don't know if I can hold their hands as I'm walking down the hallway." And so we started thinking about 
that. Is that okay for us? And how would we do that as teachers if we had more than two kids and we 
were walking down the hallway? What would that look like? And so we really started thinking about the 
wording that we used in our matrix and the wording that we use to teach the kids what those 
expectations would be. And so what we decided on and kind of finalized was to stay within an arm's 
reach. And so it might not be that we had to hold on to the child, or that the parent had to hold on to 
the child, but that they could reach them quickly as needed. And so that was a way that the 
communication, I think, kind of evolved, and the importance of really having a parent on that leadership 
committee. And so one of the things that we've talked about in trying to kind of each year think about, 
"Okay, is there a parent that, you know, would be willing to commit to this?" Because we meet once a 
month. It's usually during the school day, because for our leadership committee, we have one teacher 
from each of our classrooms. 
 
We have 9 classrooms in the center. So it would be really hard for us to do it any other time than nap 
time. And so we've talked about maybe having a parent call in or a parent come in once every couple of 
months, making it as flexible as possible for that parent. We have had a number of teachers who are 
also parents, which has helped. And so they've kind of had that dual role between being a teacher on 
the leadership committee and being a parent on the committee. But that's one of the ways. Any 
suggestions out there as to how to kind of get some parents on our leadership committees? Do we have 
any? How you guys have managed to get and keep one? I think that's part of the challenge for us in early 



childhood, is that after so long, they end up in public school, and they're only in our buildings for a little 
bit. Go ahead. 
 
>> The important part for us was letting them feel as though they really were a valued member through 
some of those little jobs that needed to be done or projects or things that we needed. The assume the 
role in that, and they had a vested interest in team which kept them really motivated to stay on. 
 
>> Yeah. So what she said was, you know, making them feel as though they're a valued member of the 
team, giving them jobs or places to feel that they could contribute to the center and PBIS team and the 
PBIS program itself. So, yes, I agree with you, that that is tremendously important. 
 
>> I guess, recently, somebody suggested maybe having the parents call in instead of having to be there 
physically. They can call in while you're having the meeting because the team meets, they usually 
discuss ... I have behavior problem in my classroom, I bring it to the team when they meet to see what 
they can brainstorm come up with. So we thought, "Okay, maybe have the parents call in half of the 
time. Speak about whatever needs to spoke and then dismiss that parent while we discuss the 
challenging behaviors that we are facing in our classroom." And I was one of the trainees yesterday and 
one of the presenters suggesting not having it monthly but having it quarterly. Have the parents 
involved with quarterly. Maybe that will help the situation instead of having to do it every month. We 
know that that's difficult.  
 
>> One way that we've kind of gotten around that at times is I attend the PTO meetings. Oh, yeah. Go 
ahead. 
 
>> We're just very lucky to have ... We have three parents. One of the parents is actually a 
teacher/parent, so we get to see all sides of the coin with her being the teacher and the parent and 
giving us input both ways as well. 
 
>> Yeah, so ... 
 
>> As long as she can attend the meetings all the time. 
 
>> Right. So what she was saying is, having a parent that is also a staff on your leadership team, which I 
do think is really important, and they can give that perspective back and forth, and they're there in the 
middle of the day, so it makes it a little bit easier, for sure. One of the things that I tried to do as well 
was make sure that I represented PBIS at the PTO meetings, so, even though maybe we couldn't get the 
parents to the PBIS meeting, I started taking some of that information to the PTO meeting about 
questions that maybe came up in the PBIS meeting about, "Do we think this might work? What are some 
of your suggestions?" I got feedback from them. I think we also work really hard as a PBIS team to 
gather that information back from the teachers that are going out and doing the home visits with the 
families and with our director, who's doing the intake with them, to see if there are questions that those 
parents have so that we can make sure that we address those as part of our team and what our program 
needs to continue to evolve into being.  
 
>> So this has been an evolution for us in terms of hallway displays. The way that I look at hallway 
displays are, we have sections in our building that are definitely used for the teachers to be able to 
display work that the children are working on, but I also feel that it should represent the culture of our 
center, so, when I go into your home, I should see things that you value in our home, right? I should 



probably see pictures of trips or pictures of your children. I might see a favorite piece of artwork that 
you got on your travel or a statue or something like that. It tells me a little bit about who you are and 
the culture of what your family is. It's the same way in a center, and I think that that's part of what 
becomes important in a display, but I also think it has to change and evolve because, after awhile, the 
parents just walk right past it, and they're like, "I didn't know there was anything up about PBIS." "It's 
been there for 2 years! I know you've seen it!" So that became part of it, that we had these displays up 
for awhile, and we thought, "Okay, we did it!" And it stayed up for 2 years, and we changed a couple 
things here and there, but not a whole lot about it, and I think parents just started to kind of walk past 
it, and so did teachers, to be honest. And the PBIS team kind of just let it exist, and so part of what we 
started talking about as a PBIS team is how to rotate those displays a little bit. What would be some of 
the important components in the displays? And so part of that was using the pictures of their children, 
because that's what we learned in our daily reflections, was that, if we did this newsletter, or if we 
wrote up this nice little blurb about documentation about what happened in the classroom, they might 
read it, or they might not, but, if we put their kid's picture in there, they were certainly going to look at 
the pictures! They may not read all the words, but they were certainly going to look at the pictures, and 
so I think that that was part of how we moved forward with those displays, was really incorporating 
pictures of the children doing those things in the classroom. I also think an important part is to explain 
what PBIS is, you know, making sure that that information is on there and what the expectations are, 
and so what we did was, we kind of changed things over time, and this was one of them that we used 
during the rollout. We kind of put up a few more just to make it a little bit more evident in a couple 
different places around the center. This one here that has the wooden boards, those are what we call 
our documentation panels, and that's usually where the teachers would put documentation of the 
classroom projects or things that might be happening, but, in this case, what we did was, because we 
realized that pictures were a really valuable resource for parents, so we put up a little blurb. Our 
expectations are to be safe and to be respectful, and, of course, as part of Penn State, you know the 
chant, "We are!" so we changed it to "We are respectful!" and "We are safe!" and we put up pictures of 
the kids being respectful and being safe, and we added to it over time, so it was kind of like a living 
board, a living board of documentation, so we started out with just a couple, and then, as teachers 
found them, as I would go around and take pictures, sometimes, they would send them to me. We 
would print them off, but somehow, they got up there, and I think that became a fun thing where the 
classes would walk past, and they would be like, "Oh, look! That's our picture!" Or, you know, "That's 
Johnny, and he's up there!" Parents would walk past and see those, and I think that part was really 
interesting. Then we put up the newsletter that I showed you that had all of that information in it as 
well. Another thing that we did each fall was the book that Benedicta just showed you, the "Home-
School Connection" book. We would have the parents read that and commit to the pledge of following 
these expectations when they were in our school, and so we would have the parents sign the pledge, 
and so the first year that we did this, that's the picture here on the end, was that they signed that they 
had read the book and that they agreed and were committed to really reinforcing these expectations in 
the center. This is our newest display of PBIS, so we put up the "Be safe and be respectful" as our 
expectations. Down here, we have the pyramid model, and then the little pieces of paper there have the 
vision statement and the mission statement on it, and that will change over time. It gives us the 
flexibility as a magnet board to add pictures, to be able to change things as needed. The basket that's 
down here holds information that might be important if we find a good article. There might be 
information from CSEFEL. There's our PBIS pamphlet in there, the "Home-School Connection" book, so 
it's just a resource for parents or staff that might need to pull something out as needed, and then I 
replace it. Inside the boxes there, they're a little hard to see, but there's two little golden tickets that I 
just put on a piece of wood to use as kind of a decorative way for kids because the golden tickets are 
really what catch the kids' attention, and so, for them, coming down the hallway and saying, "Look, 



Mommy! There's the golden ticket!" it potentially can draw those parents over a little bit more, and so 
that's why they're there. There's a little bucket on the top that is to represent the bucket fillers that we 
still do and that idea of that. There's a turtle down here in the boxes, kind of representing the PAS 
program that we use, and then there are some golden tickets and pens that are in there for parents to 
be able to utilize and take home, teachers as they're walking past, whoever it might be to kind of take 
one and fill it out and send it in or give it to the child. So now we'll talk a little bit about the rollout that 
we do and what that ... Yup. Oh, sorry. 
 
>> On that, when you did that, I'm writing down ideas because you helped me brainstorm, and I was 
thinking another thing to help parents, like you said, like, it would help if we do workshops and things 
for parents to do at home. 
 
>> Yes. 
 
>> If you put it on your display, I was thinking about just having some blank note cards, and they can 
also write notes back to the teachers or ... You know what I mean?  
 
>> Yeah.  
 
>> Yeah, it's reciprocal.  
 
>> An interactive thing, yeah. Yeah, what she was saying was that she was kind of brainstorming some 
ideas of maybe what they might put in theirs, and one of the suggestions would be to just have blank 
cards so that the parents or the people walking by might be able to write up their own thoughts about 
PBIS or things that might be important to kind of share with the teacher or things that they saw a 
teacher do and then maybe stick on that metal board there, so I think that's a great idea to make it a 
little bit more interactive. Thank you for sharing. So the rollout that we do really came from attending 
training here. What happened for us for awhile was that different people were teaching different 
expectations at different times, so, sometimes, people were talking about staying within an arm's reach, 
and sometimes, people talking about the expectations that you would find in the bathroom, and so it 
became a little disjointed, not really sure who was teaching what and when, and then we realized we 
had kids in multiple classrooms throughout the center, and, while one classroom was talking about 
mealtime expectations, then another one was talking about outdoor expectations, and it became a little 
too inconsistent for us to make sure that parents were getting the information that they needed, so 
what we decided to do was to break it down by weeks, so we started in the first week, and we waited 
through September because we're an all-year-round program, and we have mixed age groupings, so we 
have our kids for a long time, but we still felt like there was a good time to have an emphasis on the 
expectations, and so we decided that, in the fall, we would kind of roll out this process, and so we 
waited for the first couple weeks till the teachers got to know everybody and the families felt 
acclimated, and then, at the beginning of October, what we did is, once a week, we met for maybe 10, 
at most 15 minutes in our kindergarten classroom. We did a little assembly-style. We ask each of our 
preschool teachers to take a week, and they acted out the expectations. They did them the wrong way 
first, and the kids were like, "What are they doing? They're rocking in their chair! They're not doing what 
they're supposed to be doing! They're running in the classroom!" and then they did it in the right way, 
and we talked about what was being a bucket filler? What was a golden ticket kind of behavior? And 
then we gave the teachers ... They left. At the end of the assembly, they would leave with a packet of 
golden tickets for the teachers to be able to give out when the teachers saw them doing those things 
that week, so the first section of time that we talked about were using our safe walking feet, staying 



within an arm's reach, the arrival and departure, stopping at all stop signs and waiting for an adult and 
being responsible for your own belongings, and so we kind of grouped those all together, and that's 
really what's in that "Home-School Connection" book. That's really what we need as much help with the 
parents as possible, when we're getting them in and out of the building and those kinds of things. Then 
the next week, we looked at playground expectations and the indoor gross motor spaces that we have, 
which, for us, are usually our hallways. And then, in the next week, we looked at bathroom and 
mealtime expectations. The following, we looked at how to let a teacher know that there was a safety 
problem, respecting other people's feelings and property, using materials properly and putting them 
away, listening to each other's words and ideas and modeling the use of please and thank you. And 
then, in the final week, we just kind of did a little summary of everything, and then we kind of talked 
about our big party that we were going to have, our center-wide celebration once we had kind of filled 
our buckets, and we'll talk about that a little bit as we go. Any questions about that in terms of the 
rollout or ... Does anybody else do a rollout or something similar to that?  
 
>> So you had a different teacher take each week and teach that expectation to the children?  
 
>> Yeah, so we have four preschool classrooms, so ... Sorry, so to repeat, the question was, do we have 
different teachers do each week? And so what would happen is, we have four preschool classrooms, so 
the teachers from each of those preschool classrooms, they would take 1 week each, and so they would 
be in charge of implementing it however they wanted to teach those expectations. So this is the book. 
I'm going to let Benedicta talk while I pull it up, and we're going to show you the pages.  
 
>> Also in the infant and toddler room, the older classroom would send the older kids to the assembly, 
and then, when they come back, we'd send them with a teacher. When they come back, then we have 
circle time and ask them to share what they heard from the assembly. Most of them, they were very 
verbal, would really tell us that, when this person was using their feet to flush the toilet, that's not the 
way to do it. You should use your hand. Or somebody was going on the climber the wrong way. they 
would say, they were going up the slide instead of going up the steps, so it was very helpful for the little 
ones to kind of share with the younger ones that couldn't sit for the long assembly. And one of the other 
things we missed, we also have ... When we give the golden ticket in our classroom, we have a chat. 
Every time a child gets a golden ticket, we stamp it here. We have squares. So, once those small squares 
are filled, then we go to the front desk and dump all. We get ready to have a party, and we make it big. 
We have wacky way they dress so that the parents I involve once again. We call it wacky day, and we do 
all kinds of things with that, so it's getting the parents, giving them more information, give them the 
opportunity to engage.  
 
>> Just so that you guys know, too, the example of how we do the rollout was also part of the packet 
that was uploaded, so you have a copy of that. Another thing that was important to note, too, was that, 
what we decided to do was that, for each of those weeks, we wrote out the verbiage about what we did 
that week to teach what those expectations were, and then, like Benedicta was saying, we have daily 
and weekly reflections, and we attach that into the daily and weekly reflections so that parents got that 
information about, "This week, these are the activities that we're going to be looking at. These are the 
expectations that we're going to be talking about," so that it was universally celebrated in the school 
that we would be talking about these particular expectations on these days. So what is up here right 
now is the electronic version of that "Home-School Connection" book that we've referenced, so, in the 
45-day or the home visit, we give them a hard copy of that book. It is in our lobby. It is in the classrooms. 
They can find it in many different places, but each family is given one upon entering. This one is 
laminated and spiral-bound. The ones that we give to the families are usually just kind of paper-copied 



and stapled. If we have extra time, then we do that, but most of the time, it's just paper-copied and 
stapled, but then, when we do the rollout, then we send it also electronically because, if we have a 
family that starts in January, they may have seen that, but they're like, "Wait, what are you talking 
about?" because we're asking them to sign the pledge in the fall, and they're like, "Oh, I don't know. Do I 
have that book? Have I ever seen that book?" and so we send it out electronically, which I think has 
been helpful to a lot of families, and then they look at it in their iPads or phones or whatever as well and 
pull it up with their children to look at it that way, too. So the first pages, it just says, "I'm respectful 
when I ..." and we have supervision cards, and so that's how we transfer the supervision from the parent 
to our teachers, and so they're responsible for giving us the card, and then the teachers hold the cards 
while the child is at school. The next one, "I am safe when I ..." sorry ... "... stay within arm's reach of an 
adult." And the pictures that we use in the book are the same pictures that we use to teach in the 
classroom with and that are posted in the classroom, so there's consistency in those pictures, so not 
only do we have these pictures in the book, but we also made teaching cards similar to ... I don't know if 
you're familiar with the Headstart Health and Safety curriculum, where there's a big picture on the front, 
and on the back are all the words about what you want teachers to say or what you want them to cover. 
We did that with our expectations so that there's a picture, you know, this picture of the teacher 
walking down the hallway, and then, on the back, it has the words that we want the teachers to kind of 
cover, and so they can do that in circle time as well. This stop sign really came about because we had the 
staff assistant on our committee. She sat at the front desk and would see a lot of kids just run up the 
hallway, and parents let them because they felt so safe in our building that they thought, "Oh, well, 
they're inside the school. It's okay. They can just run around. It's all right." And the front doors obviously 
lead out into the parking lot, and it was very worrisome to her to miss maybe one day a child running 
out the front door, so how do we accomplish that? What does that look like for teaching that 
expectation to kids and families? And so we put these stop signs on our doors to make sure that kids 
didn't leave the building without an adult or didn't leave the classroom without an adult, and so that 
was one of the things that's important for us to teach the parents that because, like I said, they feel very 
safe and very comfortable in our building, and they'll be talking to the teacher, and turn around. They're 
like, "Oh, where's Susan? Where's Susie!" Teachers are freaking out, but the parents are like, "Oh, it's 
fine." So we really want to make sure that the parents understood how important that was to us as 
teachers. "I am safe when I use my walking feet traveling to and from destinations. I am safe when I'm 
responsible for my own belongings." And then this is the front cover, and then these were just a couple 
that we put kind of all together. Inform teachers of safety problems. Listen to each other's words. Model 
the use of please and thank you. And, like I said, these are all pictures that we have on the front of our 
teaching cards, so those kids have seen those pictures. Those parents have seen those pics. And then 
just a little blurb about the book and PBIS. Any questions about that? Yup. Go ahead.  
 
>> Do you ever send the book home and have it blank so there's no pictures in there, so that you can 
make that home-school connection that, in the community, maybe they take pictures with their family?  
 
>> No, but that's a great idea. So what she said was that, do we ever send home a blank book without 
the pictures so that they could put pictures in to do in the community to make that home-school 
connection? And I think that's a great idea. No, we haven't done that, but we might now. Thank you. So 
these are just some pictures of our teachers doing that coordinated teaching of those expectations, so, 
obviously, there's one teacher here that's doing it the wrong way, and then there's one teacher here 
that's doing it the right way of how we go up the stairs and down the slide. We do make those 
connections, I think, with parents, like you were saying about how they can utilize these expectations at 
home. We talk with them about, maybe when you're in the grocery store, it's a good time to say, "Please 
stay within arm's reach" at the grocery store. We talk about, if you go to the park, you could reinforce 



those types of expectations of going up the stairs and down the slide and that the parents really hear 
that. They use it. Parents have told us that they do that, and I do think it helps kind of solidify that 
home-school connection a bit more, but there's always improvement, for sure. Do you want to talk 
about this?  
 
>> I earlier stated that we try to bombard the parents with information in the weekly reflection. The 
week of the rollout, we include it in the weekly reflection or the daily reflection so that parents are 
reading what we are doing so they can do the same thing at home, so it's just getting the information, 
making sure that we catch them whatever way we can with the information. And we add pictures of the 
things at assembly in the weekly reflection so the parents can see what's happening and can do the 
same thing at home if they want to.  
 
>> And I think this is another place where you can put those examples of home-school connects, where 
you can write in there and say, "This is what we're doing at school to reinforce that. These are some 
things that you can do at home." So we, this year, in the fall, or I guess it was early winter, we sent out a 
parent survey just to see if what we thought was true about PBIS and what we thought maybe parents 
knew or didn't know, and so this was one of the quotes that we got back when we ask at the end if there 
were any comments or suggestions, and that was one of the things that they said. They said that they 
talked about being safe and respectful at home all the time. I don't know, but I appreciated the 
comment anyway. So this is a parent in our center. We interviewed her to ask her a couple questions, 
and so she was gracious enough to know that you all were going to be watching it, so ... 
 
[VIDEO START]  
 
>> I use them at school when we pick up the children and at home. Probably the first thing that pops in 
my mind is just using the words safe and respectful with the boys. The teachers here at school know 
that my children are lively, energetic little boys. They don't like to sit still, so I remember even the other 
day, pulling Felix ... I pulled myself down to his eye level and asked him whether what he did was a safe 
and respectful thing to be doing, and, of course, hitting his brother with a broom on the head wasn't 
safe and respectful, so the point was made pretty clearly.  
 
[VIDEO END] 
 
>> So I got to say, I love these two kids, but they are corkers, I tell you! Every day, Felix runs into my 
office trying to figure out what toy he can possibly take from my office and sneak it into his classroom, 
and every day, about lunch time, he and his teacher walk back up saying, "Miss Kim, I think this came 
from your office." So she's one of those parents that I think really understands that that consistency of 
conversation is important in what we do. So this is the song that gets stuck in emash-upverybody's head. 
I think Mr. Matt actually is in the back row. He is the creator of this song. So what we did was, we 
thought that it would be a great way to kind of start and end each of our assemblies, and so what we did 
is, it's our way to kind of gather all the kids together before the teachers act out the expectations, and 
then, right before we leave at the end, we sing the song again, and so, if you have somebody who's 
musically gifted in your program, I think it would be great to kind of find some catchy way to talk about 
PBIS because this is actually what I hear the most. I hear kids at the end of the day walking up the 
hallway singing it with their families. When I've gone into kind of do a little mock preset with them, and I 
ask them what the classroom expectations are, they sing the song until they get to the point where they 
say what the expectations are. We've had parents send us video clips of their kids at home singing the 
song, and I really tried to upload it, but it was upside-down, and I couldn't figure out how to get it, but 



there's this great video that a parent just sent us of her son jumping up and down, playing a little ukulele 
on his bed with a mash-up of the PBIS song and "Baa, Baa, Black Sheep." And it was so great, and I was 
like, "Why won't this work?" And so I couldn't figure out how to get it on here, but I think it's those kinds 
of things that have really resonated, and then parents would come in and be like, "What is PBIS?" I'm 
like, "Really? Really? I'm pretty sure we've put it in the newsletter, the daily reflections. You have seen it 
all over the building," but it's not until their child starting singing the song that the parent was like, 
"What is this?" So we have a clip. Let's hope it works here. So this is Mr. Matt and Miss Evy. This is at 
one of our assemblies this fall.  
 
[VIDEO START]  
 
[Lyrics] 
 
Expectations every day 
 
How we work and how we play 
 
PBIS in our school  
 
So we're safe and respectful  
 
>> We are ... 
 
>> Safe! 
 
>> We are ... 
 
>> Respectful! 
 
>> We are ... 
 
>> [INAUDIBLE]  
 
[VIDEO END]  
 
>> So it's not long, but it works, and it definitely gets caught in their heads and the teacher's heads 
during that whole rollout when we're singing it over and over and over again. I hear teachers walking up 
and down the hallway humming it. I'm like, "Ugh. It's that time of the year again." But it works, and I 
think we definitely revisit. Our teachers have bought into it. They teach the song in the classroom. It's 
some of the kids' favorite songs. You know, they'll say, "That's my favorite song." And so I think it's really 
great, too, in that assembly, that they all kind of come together because, in preschool classrooms and 
infant-toddler classrooms, we're all kind of separated unless we're on the playground, and so this 
assembly is kind of a really unique thing for them to all be kind of in one classroom with everybody. Any 
questions about that? Okay. So this was another parent quote. "My kids sing the song, and it gets stuck 
in all of our heads," which it does. "We use the same language and apply the lessons to the areas 
outside of school. It's very helpful to give our children the same message that they are receiving at 
school." So in one of those first couple slides, there was some information there about the pledge that 
we were doing, and we did it that way for a couple of years, maybe different places that they wrote it, 



but the same idea that they were kind of signing on a piece of paper. And so this fall, our director had an 
idea because I brought in all these pumpkins. And she's like, "There's a lot of pumpkins out there and 
gourds!" She's like, "Why don't you just have them write on the pumpkin?" So we called it the PBIS 
Parent Pumpkin Pledge, and so the parents and the kids, after they read the "Home-School Connection" 
book, and we had one there in case they hadn't had a chance to read it yet, even though we send it out 
electronically, and they had a hard copy. We had it there if they wanted to read it again, and then the 
kids and the parents signed it again to make that commitment that they would enforce those 
expectations. And believe it or not, the kids were pretty good with the permanent markers. It really only 
did end up on the pumpkin, not on the table and everything else, so we were a little concerned at first. 
But also, on that table, I had put some social emotional resources, too, to kind of get parents ... Can't 
see it as much there, but there's just some books and some resources that we would use so that ... Just 
kind of re-emphasizing that idea about social emotional development to the parents. So these are the 
golden tickets that we use in the Center. The way that we chose to utilize them ... Because what we 
realized that was happening was that when we were doing the rollout, the teachers were giving out so 
many to really positively reinforce behavior, right? And because we know that's what really changes 
behavior, is the positive reinforcement, not the consequences. And so in order to make it as efficient as 
possible for the parents to give out as many golden tickets as possible during those rollout weeks, we 
used the little one on the end, where it was just a check-off. You put the kid's name, and you put it in 
their cubby, or some of them carried them around or put them in their pocket, whatever it might be. So 
it was a little bit more efficient for the teachers to be able to write out a little bit more of them. And 
then this one, the longer one, has a little bit more information that you have the opportunity to write on 
for the parent. Let's say, maybe come November when the rollout is kind of finished, and it's in full-
swing, there's a little bit more of an opportunity to be able to identify exactly why you're getting that 
golden ticket. So the teachers use these interchangeably. It's really up to them how they want to use 
them, but we created both of them to just give them options as to what that looks like. But they are 
printed on gold paper. On here, I know they're white, but they are printed on gold paper, and I just keep 
a basket on my door so teachers can grab them whenever they need them to be able to use them in 
their classroom. I don't know if you want to talk at all, Benedict, about how you utilize those? 
 
>> I think that just it continues, that it ... We use them, and kids really get excited. The ones that don't 
say, "Why can't I get a golden ticket?" "Maybe you didn't make a wise choice, that's why you didn't get a 
ticket. But if you do, we give you the golden ticket." And the younger ones, having the physical thing in 
their hand is a good way to promote them to make better choices. And the parents, as I said, parents 
have asked us for golden tickets to take home. It's like, "Oh. Here you go. Let's do it." And I think it's a 
very effective way of getting the parents connected.  
 
>> And it actually came from an idea from here. Somebody else was doing golden tickets, and I stole 
that idea from the forum a couple of years ago. And I actually even give them to parents. You know, 
when parents are reinforcing those expectations coming up the hallway, I hear it all the time. Now, it 
used to be different when I was in the classroom, but now that I'm in more of an office job and ... well, 
sometimes. Hmm. I'm in the classroom a lot still, but ... that I'll hear the parents say, "Remember, you 
need to stay within an arm's reach." And so because I have quick access to those in my office, I'll run out 
and give the mom, you know, a golden ticket, or the dad a golden ticket, and then the child is like, 
"Whoa. My mom got a golden ticket?" So it's a pretty big reinforcer, so then sometimes, I also give the 
child the golden ticket for listening to their mom and those kinds of things. So I think it's just a really cool 
way for kids to be recognized. And do you guys use similar things? I mean, might not call them golden 
tickets? Anybody have a name, bucket-fillers, golden tickets? Yeah? 
 



>> We have Tagger Tickets.  
 
>> Tagger Tickets? Okay. Yup. 
 
>> I just had a question.  
 
>> Sure. 
 
>> Are the golden tickets a reward unto themselves, or are they exchangeable for something? 
 
Or do they lead to something? 
 
>> I mean, for the most part, they're a reward unto themselves because the kids just really like getting 
them, but we also use it as part of a bucket filler. And we'll talk about that here, where they can add 
then a little bit of water. Like, different teachers have different buckets for their classrooms. And I'll kind 
of show you a couple of those, and then it leads to a big center-wide celebration at a certain point. Yup. 
 
>> Do your teachers try to, like, give each child a golden ticket, like, a certain number of times a day or 
week? Or it's just when they catch them ... 
 
>> No, when we catch them. We don't just give it to them, and we've extended that to include teachers 
as well, so teachers are getting the golden ticket as well from other teachers. So if I see Ms. Kim doing 
something, I give her a golden ticket or vice versa. For the teachers, we usually have a little gift for them 
once a month, and then there's a grand finale where they can get a gift card to maybe ... What was it, 
last one we got? 
 
>> Sheetz. 
 
>> Sheetz. Uh-huh. So Sheetz. But we are doing that to colleagues as well, which is very useful, that we 
often recognize ourselves. We're always doing for others, but giving that to teachers, people that walk 
side-by-side with you, showing that you appreciate that, that's another topic of conversation for the 
parents, or for the children telling parents, "Oh. Ms. Ditka got golden ticket today." It's another way to 
get it in there.  
 
>> Yeah. And I think to answer ... The question was, do we give to all the kids each time something 
happens, or do we make sure that each kid gets a certain amount of golden tickets? We don't. 
Sometimes, teachers give to a classroom. Like, let's say there's something happening in the classroom 
that everybody collectively worked together on. So sometimes, maybe there's one that's given to the 
whole classroom from the teacher, and sometimes, they are given individually. I think teachers try to do 
a pretty good job. I will say that we've tried different systems of having, like, gold coins in our pocket 
and switching them to make sure everybody got that positive reinforcement that was possible. What we 
do try and do in some of the classrooms ... I know when I taught, one of the things we tried to do in the 
afternoon, we went over who got a golden ticket and why they got that golden ticket before we would 
put it kind of up on our bucket. So there wasn't awareness for teachers then, like, "Oh. Johnny, Susie 
and Ralphie got one yesterday." But I think in some ways, we try to make it as equal as possible, but as 
you all know, there are some kids who need a little bit more positive reinforcement than others, but it's 
not to say we shouldn't neglect everybody. So I think there's a ... Yup? 
 



>> I just wanted to mention, we use bee stickers. And we actually handwrite ... The bee is our mascot. 
But what I suggested to the teachers ... They come to roll, and I suggested to them at the beginning of 
the week ... 
 
>> Hmm. 
 
>> ... put the child's initials up in the corner of each one because we all know we have children that 
sometimes get more of our attention than others, or that, you know, the one that's withdrawn or that's 
always quiet and not really grabbing our attention, so that ... Not necessarily daily, but you know, if it's 
weekly, that they can be sure that they have given that child one sticker at least, you know, whether you 
want to do it daily or weekly. So that's kind of how we try to make sure every child is recognized.  
 
>> Yeah. I think that's a great idea. So what she said is they have bee stickers, and so what she does is at 
the beginning of the week, she takes and puts the initials on each sticker. So let's say you have 20 kids. 
There should be 20 stickers with those initials on. And at some point throughout the week, that each kid 
if given at least one of those, which is think is a nice way to kind of create that balance. Yeah. That's a 
great idea. Yeah. Go ahead.  
 
>> Do you or anyone else in here encounter parents who call and say, "Why hasn't my child gotten a 
golden ticket?" Like, what do you do about that? 
 
>> I have not experienced that. I guess, I assume that that could happen. It has not happened to us. Has 
anyone had that happen? Yeah? 
 
>> I have a beehive in my classroom. Be safe, be respectful, be helpful. And originally, they were small 
beehives, and every child had their own beehive to put their bees on, and one child was not getting as 
many as the other children, and so we went to a communal beehive. 
 
>> Okay. 
 
>> So there's no ... It's a classroom ownership, now, as opposed to individual.  
 
>> Yeah. And I think that ... What she said was that initially, she had individual beehives, and it was 
maybe a little bit more evident who was getting them and who wasn't getting them, so then she 
switched to more of that communal. We've only ever had communal. We've not had individuals, but if 
you look on Pinterest and some of those other fun places, there are definitely individual ones. But that 
was something that we talked about, was that it would be a great reminder of who, maybe, wasn't 
getting as much positive reinforcement, but how would that look or feel to the child themselves or to 
the parents? And so we ended up just going more with the communal, but I do like the idea of kind of 
initializing some of the tickets, for sure. 
 
>> Yeah. I had the opposite reaction. Coming from a different culture, I give the daughter a golden 
ticket, and we're talking about what she had done, and she's like, "Oh, I don't want to say that too 
much. I don't want to get it into her head." Yeah. So it was the opposite.  
 
>> Yeah. Go ahead.  
 
>> So I have this phenomenal teacher who ... They have individual buckets, and we give pom-poms. 



 
>> Okay.  
 
>> So for the staff ... And they all have them in our cubbies. So I asked the staff to use that as a visual 
reminder, just check every 15, 10 minutes, [INAUDIBLE]. Look at the buckets, it's a good visual. Did 
everybody have a strong day today? And then when the kids fill their buckets, they go turn off the lights, 
and they say, "I'm a bucket filler." And the whole class says, "We have a bucket filler!" And they get 
rounds and stickers, and so they support each other. So not [INAUDIBLE] and just ... It is just a wonderful 
thing.  
 
>> Yeah. 
 
>> So that way, the parents aren't definitely seeing it, but typically, a child is a bucket-filler at least once 
a day ... 
 
>> Right. 
 
>> ... or once every other day. So when the parent comes in, and you're wearing the crown or having 
that sticker, it's just making classroom ... 
 
>> Yeah. I think what ... If I'm summarizing it correctly, that they have individual buckets in their cubbies, 
and then the kids help give those pom-poms and put in there. And I do think that that's a vital part of 
helping kids recognize that there was kindness done to them and that they want to recognize that and 
verbalize that. And so in our program, anyone can give a golden ticket to anyone: kid-to-kid, parent-to-
kid, kid-to-parent and any way that might be. So this is kind of the culmination of our bucket-filler / 
golden tickets. We do have classroom parties and program-wide parties. So basically, what happens is ... 
There's an example up here of one of the buckets that a classroom was filling up, and then once that 
bucket is filled up, then that classroom has their own little party because they happen at different times 
throughout the year. It was too hard to kind of say, "Well, we're getting close. Are you getting close? 
What are we going to coordinate?" So each classroom has their own individual party whenever they've 
filled up their buckets and what that looks like, but then when they fill up their bucket, they come up 
and ... This is the sand bucket, over here, is the one that we keep in our lobby. So as they fill up their 
classroom buckets, somebody comes up and puts in a little bit of something. In the winter, they're 
pinecones. We've used lemons in the summer. We've used sand. So we try and change it up a little bit, 
but each time they fill up their classroom bucket, then they come up and they put some in the center-
wide bucket, and then when that's full, then we have a big center-wide celebration. We've done dance 
parties on the playground. We've had ice cream socials that the parents have come for. We've done a 
universal wacky day. We've done hat days. So sometimes, there's food associated. Sometimes, there's 
parties associated. Sometimes, it's just something that happens in the classrooms, and then we kind of 
do little parades or take pictures and kind of put those up in the lobby and celebrate that in some way. 
 
>> How often do your center-wide celebrations happen? 
 
>> I would say that we probably end up with about four a year. They really are conditional to that. 
Sometimes, we have to say, "Hey. Did you remember to put something in the center-wide bucket? 
Because it's been ... I feel like you had a party not so long ago." So we do have to remind people, 
sometimes, to do that, but ... So here's another segment from ... Have you ever heard or seen your 
children using PBIS or referring to the expectations? 



 
[VIDEO START] 
 
>> Yes. I have seen them referring to them at school. I know that my children do not like to stay within 
arm's distance of teachers in the hallway. So I have seen them interacting with teachers and being 
pulled up a little bit and understanding that they're not doing the right thing, and they're not being safe 
in the hallway environment at school. 
 
[VIDEO END] 
 
>> So I think it's powerful when the parents can really reinforce that at home with their child, when they 
understand that that's one of the expectations. We all know how uncomfortable that is, to hold kids to 
an expectation in front of a parent and say, "Well, it doesn't seem like you're staying within an arm's 
reach in front of Mommy," or "Where's Mommy?" Those can be awkward types of things, but it's 
important that parents are held accountable to those things as well. So part of what we think is really 
important in parents buying into PBIS and the program is really understanding the resources that are out 
there, and that we can provide those resources to them. And so there's a lot of things from CSEFEL. How 
many people are familiar with CSEFEL? Great. Okay. It is a wonderful resource, and so is TACSEI, to use 
for your families and for your classrooms. There are book nooks on there. Part of those book books are 
that you take a book, like "The Chocolate-Covered Cookie Tantrum," which is a good one, or "Sometimes 
I'm Bombaloo," and it will print out some resources that you can do activities that you can do with your 
child, things to point out in the book that parents can do, and so sometimes, I let them borrow that 
book and then tuck that book nook in there with them because they may not always understand how to 
talk with their child about what happens when they get mad, and so being able to send those things 
home. We talked about timers and how much we utilize those at school and the ability to send those 
some. I talked about the solution kit, which is down here on the bottom, the problem-solving law, the 
solution kit that we, like I said, we've sent home. They see it used in the classroom. They hear us talking 
about it, so much so that the kids will say, "Ms. Kim, there seems to be a conflict over there. I think they 
need to go to the solution wall." I'm like, "Okay." It doesn't start out that way, though. It is a process, 
and it is a lot of a teacher saying the same, exact words. "It sounds like maybe we're having a problem. 
Let's go over and see if we can solve that problem." We make a lot of icon strips. We use Boardmaker. 
We use pictures from Google Images. If we're making one for the classroom about a mealtime routine at 
school, we often make one for a mealtime at home so that there's some consistency. The parents 
understand how we're utilizing that, and then they can also check in with us about how it's working and 
maybe what they might need. And like I said, that stop sign that we've used in the past, I've sent those 
home because there was a little guy in my classroom who kept waking his sister up at, like, 5 a.m. in the 
morning, and the parents came in, and they're like, "Could you make Nate one of those stop signs, so he 
stops waking up his sister every morning?" So they put it on the outside of her bedroom door and said, 
"Stop. Are you with an adult?" And it worked. He stopped. He did not go in and wake her up. So I 
thought that was kind of funny. This is the CSEFEL stuff, the Backpack Series, the book nooks. Please, 
utilize in the reference section, the link to this is in there, right here. So these are some of the web sites 
that I think are really important that we give to parents. The other thing that we did this year was really 
try to get that input back from parents about whether our program was successful or not. So we sent 
out a survey to parents using SurveyMonkey. "What did PBIS stand for?" And we gave them a couple 
options, and successfully, they all knew what it ... Not all. Maybe, like, four parents didn't know, but for 
the most part, they knew what it stood for. We asked them to identify what our expectations were. We 
asked them if they received information about the PBIS program and if it was clear and that they 
understood that because like I said, we do have a lot of dual-language learners in our program. We 



asked them about the "Home-School Connection" book and whether they wanted it as a hard copy or 
wanted it as an electronic copy, and they said, "Both." We asked them if they read where they got the 
information from, from the Daily Reflections, from the newsletters, from the hallways. The most 
overwhelming response from them were the Daily Reflections and the weekly reflections because they 
were attached to the pictures of their kids. So all the other stuff, they acknowledged that it was there, 
but they really liked the weekly and daily reflections. For the most part, most of them signed the pledge, 
they said. Some of them didn't know exactly where to find some of the PBIS information, which was one 
of the reasons that we took a stronger focus in looking at the hallway displays and making sure that that 
information was in our newsletters and was really posted throughout the center so that parents could 
get either online and find it or get the actual physical resources for that. Anybody else have ways that 
you guys collect parent information in the survey? The other thing that we used the information from 
the survey for was to really consider our benchmarks of quality. So what were the things that we 
wanted to do to improve our PBIS program? How would we look at that and address that in the 
upcoming year? So this was just another quote. "We talk about being safe and respectful a lot. It's very 
helpful to use as a frame for why we can or can't do something or say something."  
 
[VIDEO START] 
 
>> I was thinking about this, this morning, actually, when I was coming in. I think one of the things I like 
about PBIS, as with some of the other similar parenting strategies and techniques, is it just gives you a 
very clear, simple way of trying to help children understand their behaviors and the consequences. So 
just using the words "safe" and "respectful" and repeating those over and over, perhaps in different 
contexts or with different prompts, like, you know, giving the teacher the card in the morning, they 
understand. They have to be safe, and they have to be respectful and with others. So just that 
consistency and repeating those words over and over, I think, is very useful. 
 
[VIDEO END]  
 
>> So that is the end of our slide show presentation. I don't know if you guys have any questions or for 
us. We're happy to answer any questions that you might have, or if there's something you want to share 
that your program does amazingly well. There are resources and things up here. If you want to come 
and take a look, feel free, but otherwise, thank you, and enjoy the rest of your day. 


