
>> Welcome. My name is Carol Lopez, and I'm principal of Chambers Hill Elementary School in Central 
Dauphin School District. I'm also the online coordinator for our district for CAOLA, the online school, and 
our district allows for that approval for middle schools and high school students. But PBIS is very, very 
alive and well at Chambers Hill. I was assigned to this school about 4 years ago, and, when I came, the 
staff was very excited to share the PBIS system with me. They had started it 5 years ago, and so they 
were all sharing everything with me that I needed to know to learn PBIS. So it's interesting to come into 
a school and learn from the staff because you can see the evidence of the buy-in from the first moment 
that I walked into the school. At this point, I need to find out who our audience is, so please raise your 
hand if you already have Tier 1 Fidelity, Tier 1 Fidelity. Okay. Good. My reason to ask that is because a 
lot of the slides that we are presenting today, a lot of the information is based on Tier 1 Fidelity, a lot of 
use of data, and an understanding of how to set up programs for your students so that they are 
successful using data. So I would like to welcome you, and I hope that you get a lot of information to 
take back to your school districts from what we have to share. As the presenter has said, we have two 
people from the IU here presenting with me today, and it's Irene Reedy and Shonda Telene, so thank 
you. 
 
>> Okay. So you guys have access to a LiveBinder that will give you the materials when you go back to 
your buildings, and I just wanted to quickly show you some of the things in the LiveBinder before we get 
started. So, if you went to that URL, your LiveBinder should look like this, and so hopefully, everyone is 
able to access it with no problems. So, if you look at the tabs, the first tab is the actual presentation of 
the Google Slides today, so you can follow along if you'd like. You can actually click on that link if you 
want to open that up into another page. Under the Videos tabs, there are lots of videos that will give 
you some models of how to run a TIPS framework meeting. So, if you decide you want to take this back 
to your building, and you're not quite sure what it looks like, there's video representation for you to use. 
We also have some foundational resources that we're going to go through today during our 
presentation, but you'll be able to access them within the LiveBinder to utilize with your teams. We have 
resources for data analysts, so now that we have the data, what are we going to do with it? There's a tab 
for "How do we develop solutions based on what our data is telling us?" so they are solution 
development for academic problems and solution development for behavioral problems. In the yellow 
tab, we have examples of different meeting minutes forms that you can utilize with the TIPS framework. 
There's forms for Tier 1 meetings. There's forms for Advanced Tiers meetings, so lots of different 
iterations. And then, during the presentation, we're going to talk about a TIPS fidelity check that you can 
utilize with your team once you start to implement, and there are examples of the fidelity check in the 
LiveBinder as well as a website for additional resources. So I hope that you will find it of use to you. If, 
during the presentation, you have questions about where things might be in the LiveBinder, just, you 
know, stick your hand up, and we'll be happy to answer those for you. Okay? 
 
>> Just information to start this presentation: we looked at how data was so valuable and so important 
in everything that we do, and I just wanted to share with you the building-wide understanding has got to 
be with acceptance, and then the installation for the firm foundation that you're building in your school. 
You always have to evaluate that. Every year, there are so many changes in the school as well, so always 
keep a tab on the culture and your social and your cultural context and how everyone is understanding 
and accepting the PBIS program in your school. You also have to look at not only the installation, the 
initial installation, and every year, but sustainability. Once you move to Tier 2, maybe you move to Tier 3 
as well with the fidelity checks. You're going to have to always evaluate your Tier 1 and make sure that 
that is totally stable for sustainability, so constantly re-evaluate your organizational barriers. When I was 
looking up some research, I found Horner has a lot of research. In 2014, he and his staff had mentioned 
about modifications and adjustments for continuous growth is information that you can find there. 



There's also a bibliography at the end of our presentation. You can look up more information from 
Horner and what he offers. In our school, we use the TIPS-II Framework. It's brand new. It's very 
comprehensive, and we will be focused on that today. At the end of our presentation, we will learn a lot 
about that. But data is the key. It's the key for buy-in. It's the key for understanding. It's the key for 
moving forward. You look at patterns, and it always helps you question. What you think you know, you 
might not know. You have to check the data. So please always focus on the data, and that's why that is a 
main focus of our presentation today. We make adjustments based on evaluating the success with data. 
Thank you. And here is Irene. 
 
>> Thank you. So right here, you just have a little Padlet. You can go on. It's just a KWL. We really want 
to tailor this session so you get a lot out of it, and using data is really hard work. So what do you already 
know, but what can we help you with in this session so you get something out of this? Like, what do you 
want to know about data by the end of this? So I just have this little Padlet, and I'll pull it up right here. 
You can fill out. Put something on there. What do you already know about using data? What do you 
want to know by the end of today about using data? So then, if you need me to go back to it, it's 
tinyurl.com/PBISDataKWL. 
 
>> So we'll give you some time right now to post something. 
 
>> Yeah. You can do it from a phone, from your computer. And, if you don't have one of those, you can 
also raise your hand. I can add something for you. Is there anything that you want to know about data 
from here? So I'll give you just a brief understanding of how the presentation will go. We'll start by, you 
know, just giving some theory about using data with PBIS. Then Shonda will go into using the TIPS model 
for it, and then, together, we'll look at some real data from the school, from Chambers Hill, and how our 
team kind of worked through that. So thank you for whoever is updating. Let's see here. Great. Thank 
you. What systems do you ... Thanks. That's a great one. We'll go over that today, and we were hoping 
that someone would want to know about that. Yeah?  
 
>> [INAUDIBLE] 
 
>> Thanks. Oh. No problem. Thank you for saying that. 
 
>> How many different members can you have inputting data [INAUDIBLE]. 
 
>> Okay. 
 
>> [INAUDIBLE] or is there one person? 
 
>> That's a good question. I can answer that right now. At Chambers Hill, we had one team member 
inputting all the minor data and then one team member inputting all of the major data. Yeah. But I'll tell 
you what. I was the one inputting the major data, and that's a lot of work. It's really a lot of work to 
input that major data, and I'm in a unique position. I was with Chambers Hill until 2 weeks ago, and then 
I recently just moved to the IU into Shonda's old position, and so I just handed that off to a teacher, and 
it was a lot of work to go over all that data input with her, so that was a great question. So you want to 
know, "What systems do you use to collect data?" "Who's responsible for the input?" "What data do 
you trust when you have conflicting data?" That's a good question. Is there anything else? Great. Thank 
you for your questions, and we'll address all of those today. Okay. Let me put this up here. All right. I 
don't want to go too far and drop this or that somehow. All right. Okay. So I thought a good way to start 



was looking at the data as a School-wide Evaluation Tool because this SET is going to tell us specifically 
what our data needs are for our PBIS system in our school. Has everyone used the SET already? So, in 
the SET, the School-wide Evaluation Tool, I just looked at this monitoring and decision-making piece of 
it. There's lots of different pieces of it, but I only looked at these four things. So what's your discipline 
referral form like? You're going to need a discipline referral form, and on that form, it's going to need to 
have these things: The student and grade, date, time, staff, the problem behavior, vocation, persons 
involved, and this really important piece, the motivation. What's the function? Why are the students 
having that behavior? And the administrative decision, you're going to have to write a little note about 
what was decided for that problem. Then you're going to have a clearly defined system for collecting 
and summarizing referrals, so, at Chambers Hill, we use the SWIS database, and that was an amazing 
database to use because it makes sure you can't enter an office disciplinary referral without putting all 
those things in. So that monitors that for you, and then it collects it, gives you nice little printouts of 
graphs and everything like that. If you don't want to, you know, use SWIS, you can always set up your 
own system in Excel or something like that, but, you know, this is a nice way to summarize that. Then 
our team needs to provide discipline data summary to staff at least three times a year, so, if you want 
fidelity in PBIS, this is something that you need to do. So, three times a year, we do the academic 
benchmark assessments anyway, so we'll do the academic benchmark assessments, and then we have 
meet with grade-level teams, and during those meetings with the grade-level teams is when we also talk 
about this behavior data. And, besides that, more than three times a year, monthly at faculty meetings, 
we'll also share the Tier 1 data with staff. And then 90 percent of the team report that discipline data is 
used for making decisions, so for designing the interventions, for implementing the interventions and 
for revising the interventions. Now, on your PBIS team, you're going to use data for a lot more than just 
looking at student behavior data. You're also going to use it ... And we don't go into this too much on the 
presentation, but you're also going to be looking at data a lot to see how you're doing as a team, you 
know, because you rate yourself with the BoQ, and then the school-wide assessment survey, the 
teachers and the staff at the school rate the team, and so it's interesting to see if there's any 
discrepancy there between how the team is rating themselves and how the school is rating themselves. 
And so, at Tier 1, you're looking at all of that school-wide data. Okay. So just a little theory behind what 
best practices are when looking at data. Data collection and the decision-making are truly one of the 
hardest parts of PBIS, so I'm not going to go over this because Shonda's going to do it in her part of the 
presentation, but in the center there, when we're collecting and using data, we're identifying, setting 
goals, implementing a plan, you know, looking at the solution, checking to see if that plan has been done 
with fidelity. You know, maybe it's not working. What are we going to redo? We have to summarize, 
evaluate, so all of this has to be done with your Tier 1 team, and it's a lot of work looking at the data 
because, once you identify that problem, you know ... I'm sure you've sat through things yesterday ... 
you have to do something about it. So why do we use the data? Understand the needs of our students. 
Determine the root causes of what's going on at the school. This piece is really important: to measure 
the impact of how the initiatives initiatives are working. Are they working? Are they not working? And 
then really being preventative, getting to the root of the problem before it, you know, spirals out of 
control. With the TIPS model that you're going to be using, you're really going to start replacing hunches 
with the facts, and so long gone are the days where we can say, "I know that my third grade class is 
having a problem with defiance." Well, you need to quantify that. You need to say exactly, "What 
students are having a problem?" "What percentage of the class?" "What time of day is it happening?" 
"Is it because of a certain subject?" "What's happening during that timeframe?" You know, you're really 
getting down to the heart and the meat of what's going on. So then you're identifying the gaps between 
what your expectations are and what the reality is happening in the classroom and in the school and 
identifying the root causes. So what's the function of that behavior? And evaluate what's working and 
what's not working. Okay? So what can we do with this data? Reassess the behavior needs of the school 



and of the grade level, so at Tier 1, we're really looking at school and grade level needs. We're setting 
interventions for school and grade-level interventions at Tier 1, monitoring the fidelity. That's a tough 
piece, and I'm glad that Shonda's going to go into it a lot more about that part because something's not 
working, but what's the fidelity of your intervention? How have you been doing it? And then evaluate, 
has it been effective? So, right now, go back to the tinyurl, and I just want to know, what types of data 
are you using in your schools? So besides ODRs, right, the office disciplinary referrals, what other data 
are you using? So available sources of data. And I can ... Oops. Yep. Thanks. 
 
>> [INAUDIBLE] 
 
>> Great. And the purpose of me doing this is, I want you to leave here today, if you're not using some 
of this, take this back with you. Say, "Other schools are using attendance data. We're not using that yet." 
If I can spell. 
 
>> If I could add something about attendance data, we were able to get more social work referrals that 
addressed some of the issues for the attendance. 
 
>> OPDAS. 
 
>> And it was because of that data that we knew that was the next step that we needed to take to help 
those families. 
 
>> Okay. Do you know what that was meant to say? I can change that. Oh. It went away anyway. 
KCDTPSSA, what is MAP? I don't know what that ... Okay. Okay? Great. And then we have another list, 
and even I was looking at this list this morning, and there was other things I'd like to add to it, but I 
thought, "Oh, I'll just ..." Okay? So here at Chambers Hill, this is some of the data that we looked at: the 
in-school and out-of-school suspension rates, attendance, just the teacher reports with those minor 
referral forms, right? Because those minor referrals are still important to put in just to, you know, keep 
up with what's happening in the classroom. The academic data, so we use DIBELS and BAS, and then 
MCOMS and Scholastic Math Inventory for academic benchmarks. How many nurse visits is a student 
having, if we're really seeing a problem with that? That nurse visits maybe is more Tier 2, but that's 
some data that we look at. Counselor referrals, the Benchmarks of Quality, the School-Wide Evaluation 
Tool. Like we were saying before, also on the PBIS apps, the school safety survey, the school assessment 
survey, all of things are data that our team would look at. We recently took that school safety survey. 
That was really interesting how it comes up with risk factors and protection factors at your school, so it's 
nice to see what is perceived at your school from the staff. So what are some of the barriers to using 
data? Now, the data collection system, once you get that set up, you're not going to have to worry 
about that anymore. Then the knowledge, what resources are available to you? Asking the right 
questions, so later when we look at some data. I know that when I first started, I wasn't sure exactly 
how to drill down and what questions to ask, and then seeing the value in the data because I think a lot 
of us still want to say, "I just know there's a problem," right? But we can't do that anymore. And then 
the time, it does take a lot of time to enter it. It takes a lot of to look at it, and it takes a lot of time to 
come up with the solutions for it. 
 
>> I would like to add something about the resources. It's not just programs that are resources, but it's 
also people. The people at the IU had been very valuable to us, and our Tier 2 person was brand-new, 
and so she just called the IU, and then she was directed into the right direction, and she got a lot of 



different programs for us to use. So please use your resources, not just acknowledge that you have 
them. 
 
>> Yeah. So, when you're talking about resources, you're talking about interventions, correct? Okay. So 
sometimes, we can be our own biggest barrier. Something doesn't work, many times it's not going to 
work. You need to try again. So this happened to us recently when we were having a big problem with 
defiance. We developed this respect wall, and so, when the kids were caught being respectful, really 
targeting ... We used Cougar Cash, so when the kids were being respectful, making sure they get Cougar 
Cash for that, and then we also gave them a little star. They can write their name on the star, put it up 
on the respect wall. It went well for about a week, you know, as everything does. It kind of, like, fell off, 
and no one was really using it, and then, the next month, we go back and look at our data, and our 
defiance has not gone down. Our disrespect and defiance has not gone down at all. So automatically, 
everyone wants to say, "This didn't work," you know, "This didn't work. We got to try something new." 
So I said, "Well, that's fine if it didn't work, but then what new thing are you going to try? You know, we 
have to do something completely different or can we kind of revamp what we've already been doing? 
Get more teacher buy-in from it, more student buy-in from it, you know, make it more exciting." So 
what we decided to do was, we then put a reward with it. So, instead of just a little star, we made a 
whole form that the student could fill out or the teacher could fill out, made a big deal of bringing it 
down to the office. They can get their name on the announcements. They can get a little Popsicle treat 
at the end of the week because they were respectful, and then there was a lot more buy-in because the 
kids were a lot more excited about it. So then, the next month, we see our numbers go down a little bit, 
not as much as we want. So we had to be continually revamping what we were doing because it's not 
going to work. A lot of times, it doesn't work the first time, right? And that doesn't mean it's a bad idea. 
It just needs to be added to or changed somehow. So, in order to begin our data collection system, we'll 
need our school-based referral forms, and we want to go through our school-based referral forms a little 
bit just to see what ours look like at Chambers Hill to give you some ideas, and maybe we can hear from 
you some things that are working at your school too. Then you need consistent data entry. To be using 
data, data entry needs to be a priority, so you can't wait, you know, a whole week until those forms go 
in. They need to be entered daily. So choose somebody at your school that's able to enter them daily. 
And then the system for analysis, using that TIPS-II model and a system for sharing the results. One 
system that we had a lot of success with sharing the Tier 1 results is a monthly newsletter, so our little 
monthly newsletter, it's just in an e-mail blast to all the teachers, just says what our data was, what was 
good, what was bad, what we're focusing on the next month. And that was a nice way to get that out to 
the teachers. So you're going to see two forms before I hand it over to Mrs. Lopez. You're going to see 
this yellow form. That's our minor referrals. Those are the classroom teacher-managed behaviors. And 
then you're going to see the green form, which are these major ODRs, office disciplinary referrals. So 
sometimes, some of the language looks similar, but we have these definitions that are going to, you 
know, tell us what the differences between the teacher and an office-managed behavior. So here's ... 
Oh. 
 
>> I want to start with the definitions. This is one of the key pieces to this because you have to have the 
buy-in from the staff with everyone on the same page with what the behavior actually looks like, sounds 
like, smells like, tastes like. Everyone has to be on the same page with the definition of the behaviors. So 
that's the very first thing that the school had shared with me from their first year of implementation. 
Creating these forms was a very arduous task based on how hard it was to define what the behaviors 
look like to every staff member, and I'm talking about every staff member: the cafeteria workers, the 
playground staff, the bus drivers. Everyone had to understand what each of these behaviors look like. 
So, like, for example, disruption in a minor behavior level is a significant disruption in the classroom 



instruction, behaviors that interrupt instruction that may include but are not limited to: loud talk, 
yelling, screaming, noise with materials and/or out-of-seat behavior. This is minor. But then the major 
referral form, there's also disruption on there too with a different definition. So you understand it's a 
leveled kind of discipline, so the language has to have that definite difference in it. Okay? The other 
thing that I wanted to point your attention to is the different categories. The categories are so important 
to me. As a principal, I look at, "Okay. This is another thing in the gym," or "This is another thing in music 
class. This is another thing in the playground," so that's a focus for me. But then I have to be open-
minded about all of the other parts of it. You know, was it defiance again, or was it theft, or was it lying? 
And what was the motivation? The motivation is the function of the behavior. That's going to help you 
with interventions, so that is very, very important as well. Who else was involved, and then the required 
teacher action? In our school, this behavior form requires the teacher to take action and then report on 
the action that was taken. In a number of the cases, I'd say a majority of the cases, I look at these, and 
then I call the parent anyway and say, "How are you feeling about this? I know the teacher has shared 
this information with you. This happened in the classroom today. I just wanted to reach out and say that 
I saw this, and I wanted to support you in anything that you do at home," you know? So I take extra time 
to do that as well, not just the majors. So this is the major form, and the thing that we had a lot of 
discussion about this year was the bus. Okay. There is no adult on the bus, and so that's based on a 
camera seeing what's happening, so there's a whole lot of things that we wanted to put in place. We 
have our little incentive coupons, our little Cougar Cash, so that we want to make sure the bus driver 
has enough of those little coupons to give out. We also have to make sure that the bus driver's doing 
this consistently, and I have this little incentive program. At the end of each week, I give a gift card for 
Panera Bread for a special staff member whose little Cougar Cash coupons I pull out of the box. So it 
really works out well because staff get a little incentive as well. I'm excited to do something for staff 
because I know how hard it is to teach and give out the coupons at the same time. So, you know, it has 
to be part of the culture of the instruction, but teachers do a really good job, and I wanted to give them 
some incentive for the work that they do in the classroom and in the hallways and in the cafeteria and in 
the buses. So the bus is a location that I always focus in on on the green forms, and therefore, the 
administrative action for the bus is always consistent with more than just time in the office. There could 
be a conference with the student, plus a parent contact, plus a recess detention. So we have a 
combination of things, and that's administrator discretion. Also, another thing on this form is we look at 
the one ... I don't know if you can see it. It says, "Accumulation of four or more minors," so, if a student 
has four or more minor things happen during the day, and those are all the yellow forms, then that 
becomes a green form, and then, you know, I make more contact with the parent and then do a little 
more of a consequence with the student. But, you know, you have to weigh consequence and positive, 
you know? So there's a lot of different things that you have to work with the child. Even though there 
are these behaviors of concern, there's also a positive piece that you have to keep in check, okay? It's 
very, very important. And again, the behavior definitions, if I could go back to my disruptive behavior, a 
disruption on the green form, that does not allow classroom instruction to continue, so you can see that 
it is ramped up to a higher level. And we have data and now what? And so Shonda's going to take this 
part of the program in helping you with understanding the TIPS model. 
 
>> Okay. So Irene and Carol talked to you about the types of data that you might want to collect, and 
thinking, about once we've collected all this data, how are we going to analyze it in an efficient manner 
during our meetings? So Irene shared this graphic with you, and this is really looking at the meat of what 
you should be doing in your PBIS monthly meetings, is you should be spending some time thinking about 
those administrative tasks that go along with having a strong Tier 1, so planning for your monthly 
celebrations, etc. But the majority of your time should be looking at your data. So, with the TIPS 
framework, and TIPS stands for Team-Initiated Problem Solving, and it was revised maybe 2 years ago. 



So the first thing that you would be doing is identifying a problem with precision, and a precision 
problem statement is really going from a primary problem statement such as, "We have issues in the 
cafeteria." Who doesn't have issues in the cafeteria? Seriously, if you don't have issues in the cafeteria, 
tell us how because everyone does. So you might start with a primary problem statement of, "We have 
some issues in the cafeteria," but with a precision problem statement, you're trying to answer these five 
questions with your data. So who's having the problem? Where is it happening? When is it happening? 
What is specifically happening and why? Because we do precision problem statements because they're 
easier problems to solve. Okay? Once we have our precision problem statement ... And with that 
problem statement, we talk about the data that leads us to that. So what's our current level? Once we 
have a current level, we develop a goal. How many of you are developing goals at your monthly 
meetings for behavior? We have two, three hands. That should be the next step. Once you identify a 
behavior problem, your next step should be to identify a goal so that you will know, as a Tier I team, or 
as a building, how will we know this is no longer an issue for us? So that's why we develop a goal, and 
once you have a goal, then we get to the solution. A lot of teams like to skip the goal stage and go 
directly from, "We have a problem. Let's just throw out ideas for a solution." We are going to get to the 
solution, and we're going to create that with a action plan on how are we going to actually implement 
these ideas we have because I don't know about you, but sometimes I'll go to a meeting, and we'll come 
back a month later, and we'll say, "Hey, did anyone do X, Y and Z?" and none of those things happened 
because we didn't create action steps on how are we going to actually implement those solutions. So we 
create a plan. We create a solution, then we think about how are we going to implement the solution 
with fidelity. Sometimes adults don't like to talk about fidelity because we're talking about adult 
behavior, but it's important that we measure fidelity because, like Irene said earlier, if we have a 
solution that we don't think is giving us the results that we expect, we have to make sure that we're not 
getting those results because the adults didn't play their part. So if the adults didn't have buy-in, if the 
adults stopped handing out the star tickets, if the adults stopped providing the additional supervision, 
that's not the solution. The problem isn't the solution. The problem is with the adult implementation of 
that solution. So that's why we have to plan for how are we going to measure fidelity, and that's 
something new. You might get some pushback, but it's important. It's a important hill to stand on. We 
also have to think about, how are we going to progress monitor? So what data are we going to be 
collecting, as a team or as a teacher, as we're implementing this school-wide solution or the system-
level solution so that we know that we're working towards meeting our goal? Because, remember, at 
the center of everything is the collection and use of data. So we make a plan of, how are we going to 
monitor fidelity? We make a plan of how we're going to progress monitor the results of the solution, 
and then we come back the next month, at our PBIS Tier I meeting, and we look at that data, and we 
make a summative decision. So we decide, are we working towards our goal? Have we implemented 
with fidelity? If we have or if we have not, we make some decisions as a team. So who's already using 
this process? So we have a couple of hands. So if you're not using this process, do you feel like your 
meetings are efficient and you're getting what you want to out of them? 
 
>> So I have a question. 
 
>> Yes? 
 
>> So how do you determine ... So you have students X, Y, Z that are attending this behavior regimen. 
How do you decide that it's going to be a whole systems change versus just doing preventative work 
with the couple of students that might be having those issues? 
 



>> So she asked, "If you just have students X, Y and Z with issues," that's what your data's showing you, 
"How do you make that determination if you're going to put in place a system-wide intervention or if 
you're just going to do some prevention for those kiddos?" And your answer to that is X, Y and Z. As a 
Tier I team, you're concerned with large group of students or systems. If you have an Advanced Tiers 
team, so Tier II, Tier III, those folks are concerned with small groups of students at Tier II with similar 
behaviors. If I was a data analyst, and I'm looking at my data, and I'm seeing we're having some issues, 
but it's only three kids or four kids, I might either recommend those kids to our Advanced Tiers team. If 
we don't have an Advanced Tiers team, it might be representatives meeting with that classroom teacher 
to see, what can we do to support those individual students? But it wouldn't necessarily be something 
that the PBIS team would be creating system-wide interventions for because it's not a system-wide 
issue. Okay? So meeting foundations, in your live binder, I believe the red tab talks about meeting 
foundations. So this is showing you the process that you're going to be using at your meeting, but we 
have to talk about what's going to support your use of this process in the TIPS model. So if we just kind 
of flip that chart up, like a pizza, and we're looking at what's holding that up. So it has to be a predictable 
meeting. So you should know what's going to happen every time you're coming to your monthly 
meetings. You should have participation from everyone on your team. It shouldn't be one or two 
people's voices that we're always hearing, or it's always your administrator's voice that we're hearing at 
the meeting because if those persons are gone, then we say, "Oh, he's not here. We don't have to 
meet." That's why we want everyone to participate in the process. Communication is important. We're 
going to look at our meeting minutes form that will support you with communicating what's happening 
at your Tier I and Tier II meetings. And then accountability, how are we going to hold ourselves 
accountable for doing the things we said we would do? Because fidelity is important for the team as well 
as for looking at our interventions. So there's several roles that are part of a TIPS meeting. You have 
your facilitator, and that is basically the person who makes sure we're going through all of the steps in 
the process. They're keeping the meeting moving forward. Your facilitator does not have to be your 
coach. These roles rotate. You have a minute taker, and they are taking minutes on our minutes form, 
which I'm going to share with you. You have a data analyst, and this is a trained position. We offer full-
day trainings on the TIPS framework in our IU, and typically persons who attend, our full-day trainees, 
would be recognized as the data analysts because we're really going through how to create precision 
problem statements, etc. And then you have a timekeeper. For every agenda item that you have with 
your TIPS framework, we have a time frame associated with it, and we do that to make meetings 
efficient because teams don't have a lot of time to meet. Some teams have 30 minutes. Some teams 
have 45 minutes. Some teams have an hour. I have one team that's blessed to be able to meet for half a 
day, but that is ... He's like, "What? What school is that?" They do, but we have to make sure the 
meetings are efficient. So that's why we have timekeepers, and these roles rotate throughout the team. 
So it's not the same person being the facilitator every month. It's not the same person being the minute 
taker, and the reason we suggest rotating roles is for participation, and if someone's not there, we don't 
want that to be an excuse not to meet. Okay? In your live binder, there are explicit descriptions of the 
different roles and the functions. So what do you do before the meeting? What do you do during the 
meeting, and what do you do after the meeting? So you have access to that. So we talked about that. 
You would assign your roles at the end of the previous meeting. You assign your roles, and you just keep 
going through that process of rotating. I'm sorry, but the clicker's not working that great. So when you're 
building your TIPS team, or if you're determining that you want to implement the TIPS framework, some 
of the things that you will need, and I'm sure you already have this, is you determine when and where 
you're going to meet every month. There is a team roster page where you can list the members on your 
team, their roles that they might function in, if you have trained data analysts. We do group norms at 
the beginning of the year. So we talk about procedural norms. How are we going to work? Are we going 
to meet on time? Just being respectful with one another, so we do group norms. We make sure that we 



have a laptop or a projector because we project the meeting minutes during the meeting so that 
everyone is on the same page, and you would need Internet access in case you wanted to access some 
of your data during the meeting. So with the general flow of the meeting ... I'm going to go through this 
slide pretty quickly because I want to show you the form. Remember, on the TIPS live binder, the yellow 
tab are meeting minutes forms. This is what the form looks like. So at the top of the form, you have the 
day's agenda, who's there. So you start with who's going to be in specific roles for that meeting, and 
then you talk about who's going to be in those roles for the next meeting. So there's nothing left up to 
chance, and then you have who's present. One of the reasons we like to monitor who's present is 
because we want to make sure that the needed individuals are there, i.e. your administrator, because it 
is part of your expectation that you have an administrator at every meeting. From that, you go to your 
agenda items. So this is where you would be placing your agenda items for the current meeting, and 
then you have a place for agenda items for the upcoming meeting because what will happen is someone 
will want to go off script, and they'll want to talk about what they want to talk about. And, as the 
facilitator, what you say is, "That's not part of our agenda, but I'm happy to place it on the agenda for 
next month's meeting." So you can keep your meeting moving forward because we're trying to be 
efficient. Okay? After your agenda, if you've been using TIPS, if you have a previously defined problem, 
you're going to go right here to monitor results. This is when you're making those summative decisions. 
So you're pretending we had a meeting probably the previously month. We developed a solution. We're 
going to come back to that, and we are going to rate ourselves on, how did we implement with fidelity? 
How have we worked towards meeting our goal? And this is just a reminder of the team that we need to 
keep going back to what we said we were going to do. This is the place where you talk about those 
agenda items that aren't related to data. So if we were concerned with staff buy-in, or if we needed to 
plan a celebration, if we wanted to go over our survey results, things like that, if we wanted to talk 
about community participation in PBIS, we would discuss those topics in that section. And there's also 
room to talk about, what are any decisions that we made as a team or tasks we decided that we needed 
to implement within the next month? And then we action plan. Who's going to do that task, and when 
do we expect them to do that task by? Because, when you have your next meeting, you're going to say, 
"Okay, Irene, did you do X, Y and Z by X date?" And it's just keeping us honest. The bottom section is 
where you are looking at your data. You're looking at your precision problem statement. You're going 
through those steps in that cycle, identifying the goal for change, developing a solution, planning for 
monitoring, planning for fidelity. That's where you record all of that, and then, underneath that, you also 
have your current levels. So where are we starting from? With your precision problem statements, those 
should be crafted before your meetings happen. So whoever's your data analyst would be looking at 
your data prior to the meeting so you're not spending valuable meeting time combing through data 
because that can be a time waster, and you don't get to the position where you can solve problems 
because you're busy getting bogged down with data. On the back of the TIPS minutes form, there are 
two forms of evaluation. There's a short four-question evaluation at the top that should be completed at 
the end of every meeting.  I don't know how many of you are currently evaluating your meetings. Yes, 
because you use TIPS, but most of us aren't. We're just leaving because we're happy it's over. But this is 
encouraging you to say, "Was this a good use of our time? Are we getting the results we expect?" There 
is a longer fidelity checklist that I'm going to go over a little bit later that is really going to help you 
measure your level of fidelity with implementation of the whole framework. Okay? And, please, if you 
have questions, ask them. You will not bother me. So the first thing we talk about is identifying a 
problem with precision, and that is really bringing us from these broad statements that we sometimes 
make on certain pieces of data to these more precise precision problem statements. So the first one 
says, "Office discipline referrals for third-graders are above the national median for schools our size." So 
if we were going to start trying to problem-solve around that, that would be very difficult because we 
don't know, really, what they're doing. We know it's the third grade, but it's very broad. If we really 



looked at some more data sources, we could come up with a precision problem statement, and the 
example states, "Referrals for physical aggression among third-grade students between 11:30 and 12:30 
in the cafeteria are increasing over time. It is believed that this is happening due to a lack of consistent 
teaching of cafeteria procedures." Which one is the easier problem to solve, the first one or the second 
one? The second one. So that's why we talk about utilizing all of this data that we have to come up with 
these more precise problem statements so that you're solving the problems that need to be solved in an 
efficient manner. So these are just the five questions that you ask. When we do our training session, we 
also talk about making precision problem statements for academics because you can use this TIPS 
framework for any meeting, not just behavior, for any meeting that you're having. So this is just another 
example of a precision problem statement, but I just want to point out that they're including the current 
level, and that is important because we want to know where we're starting so that we can make a goal 
and track where we want to go. And they were just getting this current levels directly from their ODRs. 
Okay? So we have our precision problem statement. We know our current levels. So we want to write a 
goal for our students based on what the data's telling us. And when we write a goal, we simply want to 
state, what do we want the students to do by what date? So we might say, "We want referral rates for 
aggression on the playground will reduce," that's what we want to happen, "to one or fewer a week." So 
they have their data 0.20 per day among fifth-grade students and will stay at this level for the rest of the 
school year. So they're saying exactly what they want the students to do by when, and they're talking 
about maintenance. They want them to maintain it for the rest of the year, and maintenance is 
important because just because you reach your goal, that doesn't mean you're going to stay there, 
especially if you remove supports from students or large groups of students. So it's important that even 
if you reach a goal, we have to think about, how are we going to maintain that? Yes? 
 
>> So you're saying to make sure that the goals are sustaining. How do you monitor that? If on each TIPS 
form, you're coming up with a goal, do you flip back through? 
 
>> So she's saying, "If you're going to monitor maintenance, how do you continue to do that on the TIPS 
form?" Because it's an electronic form, you can create another box. So you don't always have to have a 
new problem every month, first of all. We don't have to create problems where there are none. Okay? 
Sometimes, if you have two or three problems, you might have to think about, "what's the priority here? 
What's going to give us the most bang for our buck?" Or you might think, "Where are we closest at 
getting to where we need to be with expectations?" So you might not have multiple problems. But if you 
do have a solution that you put in place, students have met the goal, you would just continue to 
progress monitor, maybe not as frequently, but you want to take the temperature of that group or that 
area or that behavior to make sure that we're still maintaining that level because if there's a slip, we 
might need to think about, "Do we need to put certain parts of that solution back in place for that 
group?" Okay? Good question, thank you for asking it. So this is just showing us that when we create a 
goal, it goes into this part of our TIPS meeting minutes form, which is electronic, which is nice. So once 
we have developed our goal, we know our precision problem statement, we start to brainstorm 
solutions. And when we're trying to think of solutions, we're thinking of all of these different areas that 
we could address. So the first one is prevention. So how can we avoid the problem in the first place? 
That's always great, just avoid it. The second one is, what skills might we need to teach or reteach our 
students in order for them to meet our expectations? Prompting, so how can we set up opportunities 
for the desired behavior? So that might be precorrections. What are we going to do to reinforce 
students meeting our expectations? So thinking about our acknowledgment system. How can we modify 
our acknowledgment system to support the behaviors that we want to see? How can we extinguish the 
behaviors? So that means, how can we remove reinforcement that we might be accidentally giving to 
students when they're engaging in the behavior? And then the last one is correction. So what are we 



going to do when the behavior happens again? Because we know it's going to happen again before we 
solve the issue, but we want students to have a common experience. So what is going to be our plan for 
responding to that behavior? And then there's another category that's not up there, but we might also 
have to consider safety. So for certain behaviors, we might also have to have a safety plan in place. So 
one of the things I have seen as a facilitator is, when we do this, teams like to live here in correction. 
They love it. My favorite is teaching and acknowledging behavior, personally, but you might have to, as a 
facilitator, when you're brainstorming, make sure they're hitting all these areas and not just living in 
one. When you are creating a solution, the first thing you do is you just brainstorm. You just have some 
time for brainstorming, calling out ideas. We're going to think about all of these. That doesn't mean 
we're implementing all of these. So after your brainstorming, you think about, what's the most feasible 
thing that we can implement with buy-in from our staff, and what's going to have the strongest 
potential impact? So we might take some of these solutions away and maybe only implement one or 
two ideas. Okay? Once we decide what we want to do, we're going to action plan on how we're going to 
make it happen. How are we going to actually implement this in our building? And you have spaces for 
that on your form. You type up the solutions you're going to actually utilize, and then you say, "Okay. If 
we say we're going to reteach lessons, what do we actually have to do to make that happen? We have 
to develop a schedule. We have to communicate with the teachers. We have to make sure they have the 
lessons. So who's going to do those things?" And you're really working it out so that we actually do what 
we say we're going to do. The next thing we think about is fidelity. So how are we going to measure 
fidelity, based on the type of solution we determined we were going to utilize? A lot of times, with 
fidelity, some of the ways that you can measure for fidelity is you might have to have someone do a 
visual check to see if people are there. So if, for example, the solution is to increase supervision, and the 
administrator changes maybe the duty schedule, someone might have to do the walk-through and make 
sure people are where they are supposed to be at the correct time. That's a measure of fidelity. So as a 
team, you might say, "The administrator and AP will check at least twice per week that people are at 
their duty at the correct time during first lunch," if that's where the solution is. Another way that you 
can monitor for fidelity are self-checks. So one building, they were going to do greetings. They were 
going to do high-five greetings every morning before students entered, and the way they measured that 
is that they just did a little SurveyMonkey, and they had all the teachers rate how many days of the 
week did you do high-five greetings. Okay? The goal is always 80 percent. You want 80 percent 
implementation fidelity. Okay? That's how you can show that you're implementing with fidelity. If it's 
less than 80 percent, you have an adult problem. Okay? And they have a note. If safety is an issue, if 
your solution is around increasing safety, you want a higher level of fidelity because the stakes are 
higher if it's a safety issue. Another way that people are doing fidelity is they're looking at permanent 
products. I had a building that was concerned with fidelity of teachers teaching their lessons in their 
booster sessions. So they rewrote their lessons that included some type of a permanent product from 
students that they could monitor fidelity that way, and this is just an example of the self-report that you 
can use with teachers. The next thing we think about is how we're going to progress monitor, and your 
method of progress monitoring should be connected with your current level. So if you used ODRs to 
establish your current level, that would be also how you progress monitored because that's what you're 
utilizing to set your goal with. Does that make sense? Okay. Sometimes, we might decide maybe ODRs 
aren't sensitive enough. I had a building. They wanted to put in a solution for their cafeteria. So they 
created a survey with cafeteria satisfaction by the adults working in the cafeteria and the lunchroom 
staff, and, as baseline, they had them complete a survey, and the way they progress monitored is they 
would have them repeat that survey, but their goal was based on the survey instead of ODRs. Okay. So 
you can do that as long as you're making that connection between your baseline data, your goal and 
then your progress monitoring tool. So once we come back, it's been a month. We've implemented for a 
month. We want to see if we are having the impact that we're expecting. So the first thing that you 



would do is you would update your levels. So for this one, they were measuring fidelity, and, remember, 
what we want is 80 percent. So they rated their staff, and I think there are 10 dots up here, and eight of 
them are at agree to strongly agree that they did this solution. So we would say that they were at 80 
percent. So that is telling us that they implemented with fidelity. So when we're making our evaluative 
decision and we're thinking about fidelity, the choices that you can mark are either we haven't started, 
we've implemented partially, we implemented with fidelity or we just stopped the intervention. So for 
this team, they would mark that they implemented with fidelity because they were at 80 percent. Yes? 
 
>> When you're having teachers do self-grading, do you find that there may not ... 
 
>> What do you guys think? What do you guys think? 
 
>> [INAUDIBLE] 
 
>> I agree that that is my least favorite because people are people, and people can lie, and that's a 
bigger issue if you have staff that are being dishonest on self-rating scales. I would always prefer not to 
use that as much as possible, thinking about the type of solutions that you're putting in place. That's my 
least favorite, but it's a reality that you might utilize that. Good question. 
 
>> We wanted to add something. 
 
>> Oh, can you .... 
 
>> Go ahead. 
 
>> Oh, I just wanted to add to the answer that teachers lie, but maybe they would think they'd be 
generous and say, "Yes, I do provide," whatever was the benchmark goal, "I do do that in order to make 
sure that we are making progress with my class or the school." But in my school, the teachers were very, 
very critical, and so I guess their rating was lower than they actually should have been. And so it was 
interesting because we had to then look at the exact percentage, and if it's 80 percent that we were 
looking at, we actually could define what they were thinking about and try to talk to them about it 
before they made the judgment on the survey. Did you want to add something to that? 
 
>> No. I'm just laughing at your statement that teachers lie. 
 
>> Oh, you're saying they're harder on themselves. That is true too. That is true too. That can be true 
too is that they can be harder on themselves, but that's not what she said. Thank you. From an 
administrator, thank you, because you have that overall picture of your building. I appreciate that. So we 
talked about fidelity. When we come back, the first thing we want to know is did we implement with 
fidelity because if we didn't implement with fidelity, our next score kind of, honestly, isn't as important, 
but how we respond to the progress monitoring will be different, if we did or did not implement with 
fidelity. So effectiveness of solution, that's where we're going to put our updated progress monitoring 
data, in that section. So some of the questions that you're going to be able to answer based on the data 
is, "Is the problem worse?" "Was there no change? It's the same," "There was improvement, but we 
haven't met our goal," "We've improved, and our goal has been met." So those are the summative 
decisions that you would be making when you came back. Now, for this team, they're showing you that 
their goal was 0.20 instances per school day or less, and their data is telling us that they had 0.17 
instances per day. So they would say, as a team, that they met their goal. That's great. A lot of times, 



you don't get that in the first month, and, like Irene said, that doesn't mean we abandon our 
intervention. That means we make some decisions as a team, but, for this team, they met their goal, 
they got a thumbs up from the baby. Kudos to them. 
 
>> And it's all about progress. You know, you have to be realistic about the goal, and you're actually 
making progress, you have to celebrate the progress. So that's why data is so important. 
 
>> That's right. You do have to celebrate. So if you're, you know, working towards the goal, but you 
haven't met it, that's okay. So once you've looked at your data, we have to make a decision about, how 
are we going to respond? So what will we do next? If, for example, we look at our fidelity data, and we 
haven't implemented with fidelity, we're either at partial implementation, or we've just stopped the 
intervention in the middle of the month, we have to think about that adult behavior. So we have to 
think about what might have been some barriers to our adults implementing with fidelity. Do we need 
to provide some professional learning in order for them to be able to implement the solution? Do they 
need a change in schedule in order for them to implement the solution? Do they need more fidelity 
checks in order for them to implement the solution? So we have to think about all of those things that 
might be keeping adults from doing their part of implementing the solution. I had one school where they 
were sharing a kit. They wanted to implement Second Step throughout their grade level, but there was 
just one kit. So that was an issue on, how are we going to share this kit more efficiently because we 
don't have money to buy another one? And I think they did a schedule, and they reached out to other 
buildings to actually get a second kit that they could utilize. So just really brainstorming on, if it's a 
fidelity issue, how can we improve fidelity? If you have implemented with fidelity, and our data is 
showing us that we're not working towards meeting our goal, we might want to look at the solutions 
that we put in place. So we might determine that maybe one of those ideas that we threw out of our 
brainstorming session, maybe we want to layer that into what we're doing. Or, maybe, when we 
thought about the why of the behavior, we got that wrong, so we have the wrong function for the 
behavior. So we might need to change our solution to address a different function of that behavior. So 
what I want us to know is that we don't just abandon solutions because what research shows us is that, 
for every year a student or a group of students are engaged in a skills deficit, in order for us to really see 
sustained change, it takes a month of intervention. So it's very realistic that, after a month, we're not 
going to be at our goal, but that doesn't mean the solution doesn't work. That means we need to 
continue to be consistent with kids. 
 
>> And it's all about support, and it's all about continuing the brainstorming. When people say, "Oh, this 
just doesn't work. We don't know what to do," keep on focusing on ideas. And keep on researching 
them, and keep that idea floating because there always can be someone mentioning something that can 
work and to put it in place and to ask administrators as well for how they can support you. There are 
many different ways you didn't think of, and it can be possible. Like the sharing idea of the kit. That is a 
small thing, but it really is a valuable thing to keep in mind. So always keep an open mind with making 
plans and setting goals. 
 
>> Okay. The last thing I just want to share with you. Regarding solutions, remember there is that tab in 
the LiveBinder that has lots of supports for teams coming up with solutions. So there's supports for 
academic solutions, for behavioral solutions. If you want more information about understanding 
functions of behavior, there's lots of supports in that tab for your teams. The last thing I wanted to share 
with you is the TIPS fidelity check, and the LiveBinder has an electronic version of this and a version on 
an Excel spreadsheet so you can chart your own progress, which is nice. So it's rating teams on meeting 
foundations. Remember, the meeting foundations are things like having roles, attendance, utilizing the 



agenda, etc., and then it's also rating yourselves on how are you utilizing the problem-solving process. 
So are we having precision problem statements, coming up with goals, solutions, measures of fidelity, 
etc. The goal for the TIPS fidelity checklist is 90 percent. It's very high. And the reason that the measure 
of fidelity is so high on this checklist is because we know that you can't skip anything. You can't skip any 
of these steps, so that's why the measure is so high. So 90 percent is what you're aiming for if you're 
utilizing the TIPS fidelity checklist. So that is a very, very quick overview of the TIPS framework. If you are 
interested in implementing, I know RIU IU 15 offers full-day sessions on this. We have two dates for next 
year, and you can find them on our website for CAIU. You can also do some self-study with the 
LiveBinder. There's lots of videos in there that will give you overviews of different aspects of a TIPS 
framework meeting, and you can reach out to myself as well through CAIU. So I hope you guys think 
about utilizing the framework. 
 
>> All right. So now I put some practice in there. So I got some real data from Chambers Hill, and I 
figured it'd just be fun to practice with it a little bit knowing what we know now. So this is from, you 
know, the SWIS database, the PBIS apps, and the very first thing that we wanted to look at is, how does 
our data compare? So Shonda was talking about this a little bit before, the median, and that's for 
schools are similar size with similar demographics. How do we compare to them? So that's the median, 
50 percent. Then that's the 75 percentile. So you can see, in a lot of months, we were above that, and 
what we were realizing is one of our problems is teacher versus office-managed behavior. A lot of things 
that could have been teacher-managed behavior were coming to the office with office disciplinary 
referrals. So, at the beginning of this year, we did a whole day when we were looking at those forms and 
really discussing that and going into depth with teacher versus office-managed referrals. And that was 
on our BoQ last year as well. So, from this data, we added to our BoQ, and that was one of our goals, to 
change that. 
 
>> I was even able to go into some classrooms where I saw maybe a few teachers were sending down a 
lot of ODRs, and so I would go into the classroom and help the teacher manage it in order to create a 
different baseline for the teacher so that they would understand. So there was a lot of support that I put 
in place as well. 
 
>> Okay. So I know that, when I firsted started with data, it was really hard to know what questions to 
ask. So I just put up these as a general, what are some best practice to ask around data? So what is the 
behavior concern when you're looking at the data? What predicts their occurrence? So what time is it 
happening? What location is it happening in? What's the context? Maybe is there something happening 
before or after? What rules, routines and arrangements might prevent those predictable outcomes? So 
how can we be proactive? How can those changes be implemented and consistent in school-wide 
manner? That's for your team to discuss. And what information can be collected to assess and evaluate 
the effects of the intervention? So I just put those up there so you can reference them. So this is 
important to remember with Tier 1 data, and this is, by far, the hardest part when you're sitting at a Tier 
1 data team meeting: school-wide and grade level only at Tier 1. You want to save the individual student 
data for the advanced tiers, and it's really difficult for the facilitator to keep that discussion focused 
because, if you're anything like me, you want to kind of know the gossip, right? Like, "What little kid was 
that?" You know, "Who did that? Why did they do that?" So what should we do about those kids? That 
part is really ... At least at Chambers Hill, we always wanted to get into that conversation, and we always 
had to say, "No. This is school-wide. This is grade level at Tier 1." Because those other conversations 
sometimes are fun to have. So here is just ... I pulled this like 2 months ago off of PBIS apps, and this just 
gives you, here, the referrals by time, location, days of the week, problem behavior and grade. And I 



crossed out the student data because that's not something we're looking at at Tier 1. So, from this data, 
what questions can you start to develop? So, if you're just looking at this, what things stick out to you? 
 
>> The last ... 
 
>> This one? Location? Yeah. Location. Yeah. It's coming in the class, right? So we're noticing, in the 
classroom, we're having big issues. That's something. Anything else that you're noticing? 
 
>> [INAUDIBLE] 
 
>> Yes. Good. He's noticing here the grade levels, right? So here we have kindergarten. There's not so 
many first grade, but, every grade, it's going up and up and up until fifth grade. We're having 160 
referrals this year so far. That's something we should probably address.  
 
>> I'm just thinking on top of my head. Is that because, in kindergarten, you let more things slide or is 
that there are more teachable moments? And, when you get into the higher grades where it should be 
used as ... been trained or taught or exposed to the expectations, and you don't give [INAUDIBLE] 
anymore, should ... 
 
>> Yeah. So what he's saying is is it because there are more teachable moments in kindergarten, and, by 
fifth grade, you expect them to know what they should be doing and they get a consequence 
automatically? That's a great question to ask and maybe something that, at a grade-level meeting, we 
should show this to the fifth-grade teachers and say, "What can we do about this?" You know? Sure. 
 
>> I can actually answer that question really well. The kindergarten teacher's very, very structured, and 
they have a lot of routines in place so that everything is managed and active engagement versus the 
fifth grade, you know? So it's a very different way of teaching. 
 
>> And I show this data because I think it's fun to ask these questions, and you're not picking on, you 
know, the fifth grade teachers opposed to the kindergarten teachers, you know? But this gives us 
something real to look at and some real questions to ask. Yes? 
 
>> Do you start ... And like one issue that we're having is, like, where to start or, like, what chart 
necessarily do we look at because we found if you ... like, who, what, where, when, like ... If you're 
starting with the behavior disruption, but it can lead you down a ... 
 
>> Yes. Okay. 
 
>> ... path like this may be not necessarily, but depending what you drill down starting with ... 
 
>> Yes. 
 
>> ... it can give you different ... 
 
>> Okay. So the question is about where do you start because the road you go down can be drastically 
different once you start drilling down. And I would say this is the main thing on the PBIS apps, and so I 
think this is a perfect place to start. And, as the data analyst, you should kind of just pick out what are 
the biggest issues and then start there, focus there. And then, every month, you can get more in depth 



with it. Does that help at all? You know, so I think, here, our biggest problems, looking at this just 
generally, just minor defiance has a problem and in the classroom has a problem. So those ... Another 
thing that I did look at is why, at 3 o'clock, are there so many, and I had an assumption about why there 
are so many at 3 o'clock. But was that assumption correct? I have more data on that later. And then why 
are they so high in fifth grade as well? So some great questions. 
 
>> You also have to know some things about the schedule. You can see, if you look at the referrals by 
time, those spikes at certain times are lunch and recess, so they're unstructured times. So you probably 
thought that when you looked at the data.  
 
>> Okay. So I was going to drill down on this question first. What grades are having the most problems 
with the minor defiance? And I want to go back. We can see here minor defiance, but then it gets into 
major defiance here is still a lot, you know? So defiance is a big problem for us, but we can't just say, 
"Kids are being defiant." So then I pulled it up by grade, and we can see here, third, fourth and fifth 
grade are really having, you know, the biggest issues. So then, as a grade-level team, we would kind of 
look at third grade, and this is third grade in the classroom. We see here minor defiance, major 
disruptions and major defiance are our biggest issues there in third grade. So there is a drill-down menu 
in the PBIS apps you can keep refining. So now you can see that I had third-grade-classroom referrals by 
problem behavior keep getting smaller and smaller. Then I went back out again to look at defiance as a 
whole in third grade. So this is only third grade defiance. You can see third grade defiance. What's the 
motivation behind it? So the why. Why are they doing this? I've noticed eight students were because of 
peer attention and seven students were to just avoid the task. Okay. And what time of day is this 
happening? Mostly in the afternoon. So what's happening here in the afternoon after 3 o'clock that 
they're being so defiant? You know? It might be because it's just after 3 o'clock. So what's our primary 
versus our precision statement here? So third-grade students are defiant is what we would say before, 
right? But we want to be really precise. Forty-four percent of third-grade classroom referrals in the 
afternoon during January and February for defiant behavior in order to obtain peer attention or avoid 
tasks. So then we put that into the TIPS model, and, as a Tier 1 team, we started to come up with some 
solutions. So we looked at the prevent, teach, reward, correct and safety. So prevent it. Our team came 
up with giving students a facing out and avoiding arguments with students proactively to interrupt anger 
early. Teaching a booster session of respect. Explicitly defining what the classroom expectations are, so 
explicit teaching there. Rewarding by targeting respectful behavior with Cougar Cash and adding the 
name to the respect wall of fame. Correcting: Allow for a cooldown break, allow students reflect on their 
behavior. And then safety. Project calmness when approaching an escalated student. And the third-
grade teachers were going to do this, and it was going to be effective immediately but given time to 
discuss and make arrangements. And then our goal was to decrease the number of defiant referrals by 
25 percent in the next 2 months. So we wanted to go from 19 referrals to 14 referrals for defiance. So 
this was just using that TIPS model to be very specific. So I just wanted to show you how we put that all 
in there, and then I had another drill-down question. Why were there so many referrals at 3 o'clock? So 
my assumption was because K, one and two have recess at this time, and most of the problems are 
probably happening at recess. That's just what I would assume, but then I started looking at it. And 
that's not the case. I mean, there are some in second grade and one in kindergarten. You know, those 
are the kids that are out at recess at the time, but look at third, fourth and fifth grade. So what's 
happening? Those kids aren't at recess. They should be in class. So why are there so many referrals 
then? And what is the problem behavior? We see the physical aggression problem behavior, more 
defiance, misusing property. What's going on at that time? So that's, as a school, as a Tier 1 team, what 
we really have to look at. So we did look at the physical aggression. I wanted to look at that, right? So 
the physical aggression kind of confirmed my suspicion a little bit. Maybe it was happening with the 



second graders at recess, but also at third and fourth grade. Are they having physical aggression issues 
in the classroom? What's going on? So, just looking at this data, we come up with all of these questions, 
and, really, the motivation here to get peer attention. So what could we be putting in place where these 
students are getting the peer attention that they need at this time of day, right? Maybe they want to be 
more social at 3 o'clock, you know? They're getting tired. They want to, you know, have some active 
engagement with their friends. So what can we be putting in place there? So our problem statement 
here is between 2:25 and 3:15. Sixty-nine percent of students referred for defiance and physical 
aggression in the classroom were motivated by seeking peer attention. So we have some preferential 
seating, peer-active engagement within lessons, encouraging cooperative work at this time. So we 
thought that maybe of encouraging more cooperative work at this time that would feed that need to 
interact with their peers at this time instead of negative, you know, in a positive way. Then teaching 
expectations for working with peers so that they're not physically aggressive with each other at this 
time, and then targeting appropriate behavior with Cougar Cash, doing a reinforcer survey with the class 
to offer increased grade-level rewards. So what exactly is it that the third graders want that they can be 
working for? And descriptive praise for the peers working together appropriately, and then carefully 
monitoring peer interactions. So all of these solutions are focused around peer interactions and giving 
them those peer interactions in a positive manner. And, effective immediately, by the classroom 
teachers and the recess staff out at second grade, but then our goal was to decrease the number of 
referrals for defiance and physical aggression by 20 percent within the next month. And then how does 
the data lead to solutions? I just wanted to put this up here quick. These are some things that our Tier 1 
team does school-wide in each of those categories because I know, for me, sometimes it's hard to 
develop what to do. So, in prevention, we came up with a recess handbook last year that a lot of 
teachers came together to help develop. More teachers than are just on the Tier 1 team, so that was 
nice from staff buy-in. And then we planned increased supervision, extra staff out at recess, teaching.. 
At the beginning of the year, we have a set of approved lessons, and then we also have a set of 
approved lessons for the booster sessions throughout the year. We have the monthly grade-level and 
school-wide rewards. We have the respect wall of fame, and we also use the zones of regulation so 
students can self-monitor. And then we have behavior matrices around the school everywhere, and 
then how we communicate.  
 
>> I just wanted to mention from the last slide, one of the interventions that we had to put in place was, 
we saw so much occurrence of behavior in the classrooms, we asked for the teachers to do the booster 
sessions in January, and then we had to do them again at the end of February just to remind teachers to 
remind students how the behaviors need to look in the classroom for the students to be showing 
evidence of understanding the rules for the classroom. So the whole puzzle piece has to fit together, and 
that's why the data analysis is so important. As you saw, all the pieces of the TIPS model ... You saw how 
much time and effort was put into this process, but the rewards are so high. You get a lot of bang for 
your buck. And you get a lot of progress. You make a lot of progress with behavior in your school if you 
put some time and a lot of effort into it and do it in a thorough, comprehensive way. And we have all of 
these different ways in our school: grade-level meetings and action plans. We make action plans. Each 
grade level gets together to make action plans for behavior and for academics. Faculty meetings: Once a 
month, in my faculty meeting agenda, I ask for the PBIS team to give an update to staff. It's actually 
maybe 10 minutes out of the whole faculty meeting, but it's vital because then everybody's updated on 
knowing what's happening in the school, not just the team. Then there are also e-mail monthly 
newsletters. There's a committee input for Tier 1. We also invite teachers to Tier 1 committee meetings 
so that they can share their concerns, and we also share our support. We have PTO meetings. I also have 
a time before the PTO meeting. It's the principal share time, I call it. Our PTO meetings, once a month, 
begin at 6:30, and I start at 6 o'clock. And I just present something that they need to know, that parents 



need to know. We're a Title I school, and so it's kind of a requirement to share information school-wide 
with community, so I do it at that time before the PTO meeting. And then there's survey data. We 
created survey datas for the past 2 years. Just things that people were interested in, and then, when I 
take it to my Title I meeting, the parents actually added some questions to that survey. Our conferences 
are two times a year, and so our surveys were given out at the conference time. So it was high degree, 
high amount of parents participated with the surveys because it was strategically planned for the 
conference days. And so, you know, you have to always consider data analysis as part of the way that 
you solve problems, and I hope that we have helped you to consider some ways that you can solve 
problems in your schools using this. And here are some resources for you. As I said, Scott is one of the 
resources. Another one was Horner. That article was very, very valuable. It was called "Scaling Up 
Positive Behavioral Interventions and Supports: Experiences in Seven States and Documented Success." 
There was a lot of ideas in that research article, so please do access that. You also have three other 
places that are resources for you. I hope that you have a very successful time looking at your teams, 
looking at your approach, using your TIPS model, and we thank you very much for coming. One of the 
things that I had done was give little squish balls to four different groups of people who came in, and I 
wanted them to actually share what their school is doing. But you don't have to. You can have the squish 
balls, and good luck with your schools and your implementation processes. Thank you. 


