
>> Thank you. Good afternoon, everybody. I know this is exactly where you want to be at 4 o'clock. So 
thank you for being with us. We will try and make this as lively as possible. Before we get started, I just 
want to take some time and introduce ourselves. I am Stephanie Hamman. I teach second grade at 
Saucon Valley Elementary School.  
 
>> My name is Allyssa Helm, and I teach special ed at the elementary school.  
 
>> I'm Emily Aragona-Young. I teach music at the elementary school.  
 
>> I'm Amanda Hicks. I'm the K-1 and 2 school counselor.  
 
>> My name is Courtney Best. I am also a learning support teacher.  
 
>> I'm Joanna Lemay. I'm the K through four elementary librarian.  
 
>> And last, but certainly not least, my name is Kelly Calabrese, and I'm the third and fourth-grade 
counselor.  
 
>> Okay. So today we're going to talk to you about developing capacity for reflection, a collaborative 
approach. Sounds super-duper fancy schmancy, but basically it's just about working together and 
making sure that your tiers are all working together and that all of us are working together. So just to 
kind of give you a little bit of background about us, we are an elementary school in the Lehigh Valley. 
Don't know if you've ever heard about the Lehigh Valley Allentown Bethlehem area. We have about 700, 
718, I believe, to be exact, children in our school, K through four. In about 2013, our special ed director 
and our elementary principal got together and decided that they were looking to start a positive 
behavior support system. Got a couple of people who were interested involved. For about a year, we did 
a whole lot of research, did a whole lot of looking at how other schools ran things, did a lot of 
collaboration with other people and kind of started to set up our system. That took about a year. In 
2014, fall 2014, was when we rolled out the program to our staff. And one of the things that we started 
with was this cute little video. This was our very first showing to the staff about what was coming to 
them. Oh.  
 
>> Sorry. Hold on. Hang tight.  
 
[VIDEO START] 
 
[VIDEO END]  
 
>> Perfect. Thank you. So as I said, it was our very first kind of looksie that the staff had. And then from 
there ...  
 
>> Sorry. Technical difficulty.  
 
>> There we go. Perfect. Then from there is kind of when we rolled out everything else to the staff. We 
developed a whole set of expectations in all the different locations, playground, classroom, cafeteria, all 
of that. And we also developed the lesson plans to go along with each one of those locations. And we 
also ... This is an example of posters we created, posters that went up all over the school that showed 
our three looksies are respectful, responsible and safe. So we see that all throughout the school. No 



matter what location you're in, you're going to see a poster that says what respectful looks like, what 
responsible looks like and what safe looks like. And with that, then in 2014, like I said, we rolled all of 
that out. In 2015, we were awarded with tier one recognition for the 2015, 2016 school year, and we 
actually found out this morning when we arrived we, again, for 2016, 2017 got tier one recognition and 
tier two recognition. So we were super-duper proud of ourselves for that. And now there's a little bit of 
background. Allyssa's going to tell you a little bit about how everything works.  
 
>> So throughout the last couple of years, the team has kind of changed a lot. But we found that the 
most important part of having this team is to have a team of people who are part of other things in the 
school. So a lot of the times, at least in our building, is that a lot of our team members are part of other 
teams. So I'm part of the SAC team and the special ed team. And Amanda is part of the truancy team. So 
you can see up here that our core team kind of encompasses all of that. We are all trying to bring 
together that same goal and drive home that same purpose for what we're doing. So being able to carry 
that across all of our different teams is something that we've found works really well, but we're 
continuing to try to improve upon so that everybody's working towards the same goal. Sorry.  
 
>> So once we had the system up and running, like several of you probably have gone through the same 
kind of growing pains in your first few years of implementation, we had to think about the most 
effective ways to kind of disseminate the information we were learning out to staff members in a way 
that was also two-way, not just one-way communication, two-way communication, where we get 
feedback, learn what was working, what wasn't working. So that's kind of the focus of our presentation 
today is providing some strategies that we use that were really helpful to us in gathering feedback from 
our staff community. And one of those ways was a ... This was probably one of our really, really strong 
ones that we had. It was a modified world cafe format. So those little red boxes represent PBIS core 
team member. And the whole faculty met in four separate rooms in our school, and the PBIS team 
members stayed in the room, and their purpose was to record what was said at the meeting and also to 
help facilitate the discussion because they knew the most about the program. So I can't really see this. 
My choice of colors here were not very good. So each ... The whole faculty rotated within 15-minute 
increments. In room one, they talked ... Everybody had to provide, in their team, they had 15 minutes to 
provide one strength of the program, two weaknesses and three suggestions for improvement. And it 
was really interesting, and the way our team kind of thought about it was we put two facilitators in 
there who were really good at redirection conversations from the downward spiral conversation to the 
upward, you know, kind of conversations to kind of accentuate the positive and provide strategies for 
improvement. In the second room, teachers talked about new school-wide initiatives. And any kind of 
fixing techniques that we needed to get out to faculty were taught, retaught. Questions could be 
answered there. Then we had an opportunity for teachers to kind of sign up for committees that they 
wanted to be in and get involved with PBIS and ask any questions they had. And then we used another 
room to kind of share some data that we had and brainstorm ideas for, you know, what was causing 
certain patterns to occur. So out of this kind of world cafe, the blue group gave us really great strategies 
for improvement of the program as well as what was really working well. The green room gave us 
questions regarding new initiatives. You know, what were staff members still struggling with? What 
could we be better promoting? We learned what colleagues in our building were interested in working 
on communication aspects of our program or incentive programs or going on the morning 
announcements and kind of talking up our program. So we kind of found where our allies were in the 
PBIS initiatives that we were trying to get rolling. And finally, we learned strategies to address findings 
from school-wide data on a building-wide level. And that kind of leads right into strategy two, data to 
guide reflection. So one thing we've been struggling with is kind of coming up with ways to help children 
reduce their physical, hands-on kind of behaviors. And we've been through this. We've used a multitude 



of different strategies. And this pattern keeps occurring. So one of the new things we tried this year 
through the collaboration that we've had amongst all our different programming was to try something 
new. So Allyssa's going to tell you about something we took part in this year called The Great Kindness 
Challenge.  
 
>> So our team tries to meet twice a month. Our meetings are Monday mornings at 8 o'clock, well, 8:05, 
to give everyone a couple minutes to come in. And at that meeting, we were talking about, you know, 
this really large increase with physical aggression and kids having a really difficult time being positive 
towards each other but also creating those positive relationships. Within our district, not in our building, 
but we were, as a district as a whole, we were kind of facing this struggle with these positive 
relationships being respectful and kind towards others who may be different than you. So in our 
reflection in those meetings, one of our PBIS team members found The Great Kindness Challenge. So we 
decided to participate. We had to kind of tweak it to how we ... it would work best for our school. So a 
couple of the things that we did was we created a kindness pledge that was presented to the students in 
an assembly. It was presented to them through a challenge that you're going to try not to be kind but to 
find others being kind. So it's not about how great I am, it's about how great all of these other people 
who are around me. Through that, we presented this pledge. The students took the pledge. You can see 
the bulletin board down on the bottom, that pink. All of the classes signed up for a time to come down. 
And they actually signed the bulletin board with the pledge on it as their way of symbolizing, "I am going 
to do my best to be kind, but I'm going to do my best to help others be kind as well." Surprisingly, very 
positively, we saw a 13 percent decrease in referrals in terms of, you know, these negative behaviors 
towards each other in our school. So we found that this was a great way to reflect on what we saw and 
then implement something that was different. It didn't necessarily change all of the other things that we 
were doing. Oh, so this is our tree. This is our kindness tree. We apologize. It's kind of falling off the wall 
at this point. You know, it's May 16. But you can see on the right side is a heart. This is what a student 
would fill out if they saw someone else being kind. So we weren't talking about names. We weren't 
saying, "Please go find your best friend and fill out as many hearts as you can about them, but find 
someone who's doing something positive, doing something kind to someone else, and give them 
recognition in a way that was not sharing, you know, how great this person is all the time." So this 
student wrote, "When someone pushed me, my besties helped me up." And the goal was to fill the tree 
with these kindness hearts. Each grade level had a different color. You can kind of see pink and yellow 
were some of the, I think, fourth grade was pink. I don't remember who was yellow. But ... Second grade 
was yellow. Fantastic. But it was really cool to walk by and see this. This tree is on our cafeteria doors, 
which are right when you enter the elementary school lobby. So it was that reminder every day of this 
tree is here. Oh, I took that pledge. I need to make sure that I'm being kind. But among that, we were 
still doing all of the other parts of our menu. They didn't go away. At our school, we hand out paws. Our 
school are panthers. So we had positive panthers. So any time a student is being respectful, responsible 
and safe, they'd receive a paw pass. They can then use those paw passes to redeem items on the menu. 
Some of those things are the pledge on the announcements, a dance party with our counselors, being a 
dismissal caller at the end of the day. And in the top right-hand ... Oh, and taking a picture with the 
positive panther sign, and those pictures get hung up on a display in the hallway. Up in the left-hand 
corner, the classroom campout, that was part of our monthly celebration. So those were still going on as 
well. But we, through our reflection, found that we needed more. It wasn't just enough to say, "Okay, 
well, we're doing these. And you know, maybe we'll just continue to write referrals and hand out paw 
passes, and those behaviors are going to go away." We figured out that we needed something else to 
implement to teach, again, but to also reward in a way that students were going to accept the fact that 
they needed to have positive relationships and be kind. Back to Emily.  
 



>> So in addition to the teaming structures we have in our school, we also recognize that there are 
individual reflections that need to be done as well. We were lucky enough to be chosen as one of the 
schools to participate in the CR-PBIS action research project this year. And as one of the participants of 
that project, I kind of designed my action research study to kind of focus on the individual element of 
reflection and how I can use tools to guide my own personal reflection to improve my own classroom 
climate and use neutralizing routines to make sure that I am not ... my biases or my impulse reactions 
are impacting student relationships. So here's ... What I did personally was I was looking at three things. 
If I can implement these three things on a daily basis, would it help improve classroom climate? The 
neutralizing routines I utilized were taking deep breaths, providing students extra opportunities for 
active learning, to ensure that they were engaged at all times and utilize a meet-me-after-class strategy 
to put some distance, if there was an issue in the classroom. Meet me after class. We'll talk about it, and 
we'll process. So that's kind of what I did in class. But then out of class, I was also using other strategies 
on my own time to kind of improve my own ... Almost like an independent study using outside 
resources, journals, social media, following people on social media, taking implicit association tests to 
look for evidence of implicit bias. Did I speak to a student? Did I speak to a family? That gave me some 
insights about how I could better meet the needs of the child. And then after every reflection, I would 
keep notes about it. I would write a little journal article. Not a journal article. No. Definitely not that. A 
reflection. It's a journal, but not a journal article. No. So here's just a little snapshot of something that 
some of the data that came through with this. So these items, where it says strategies number one, I 
recorded all that data using a Google form. So it was almost like taking a personal survey every day. So it 
was really easy to just click on those things, and I got in the habit of doing it. And Google was able to 
really easily kick out, you know, my usage of my strategies. So here's some notes I wrote. In addition to 
keeping track of how many times I was doing it, I also kept track of why I was doing it, what I felt about 
what I was doing it. I realized, and this seems so obvious, but one of the things that I ... When I first 
started this project, if I didn't see a visual aid reminding myself to do it, I didn't do it. So just like we see 
the positive behavior posters in the hallway, I needed that for my own classroom. And I recognize that I 
needed that. I realize that the deep breaths were just helping my students. They were helping me to be 
calm, level headed in my teaching. I like that second-to-last bullet point. Classes were very chatty today. 
Rainy day. Kid threw up. Breaths helped me stay calm. And believe me, that day I really took a lot of 
deep breaths. So it was kind of this just time I would do this at my prep time, kind of just ... It was a time 
to reflect on the day, what happened. This is just a little snapshot. And here's a little snapshot of kind of 
the journaling that would go along with it. So I said, we need to develop our teacher toolkits to look 
through multiple lenses when assessing a problem. For example, when I used a calming strategy, calm 
music, low lights, et cetera, one kid fell asleep. While I initially used it to curb chatty behavior, one 
student, probably one who did not get enough sleep last night, was a bit too relaxed. Therefore, I had to 
alter my approach and individualize the instruction just for her to ensure that she remained alert. Kind 
of reminds me of what Dr. Simonson said this morning about individualizing for student need. I feel like 
teaching is a constant game of adjusting and readjusting in the moment. I feel like the tools I've 
accumulated through the reading and professional development I've done in different areas provides 
me with a robust toolkit. However, just when I think I figured everything out, another situation will occur 
in the classroom that completely stumps me. Teaching learners requires responsiveness, not only to 
cultures, which is important, but also to the individuals that sit before us. Takes a life time and probably 
then some to develop the abilities to do this wisely. So this kind of daily reflection really helped me on 
an individual level think about my practice more cohesively. And here, we're moving from an individual 
example to more of a collaborative reflection example.  
 
>> So the third strategy that we have used is finding tools and time to reflect collaboratively as a group. 
So we were fortunate to receive that grant from PaTTAN for CR-PBIS work because it allowed us the 



luxury of some really good, dedicated time for this small group of people to come together and bring 
our individual reflections that we were doing ourselves in our classrooms and our areas to one common 
place. And so we would get to come together probably seven or eight times a year, easily. And we would 
also sometimes steal those 8 to 8:40 meeting times that we talked about, the PBIS team meeting. We 
would do that on another day. And so we would bring our individual reflections together and be able to 
bounce ideas off of each other, get perspective from one another. And in the beginning, we developed 
some kind of rudimentary agreements. You know, we value everyone's opinion. We will be honest and 
authentic. Our disagreement is not reflective of our value of one another, right? And that's where we 
started. And through our individual reflection, as we were doing things to grow as practitioners 
ourselves, we would bring tools that we would find to the group. And that expanded these agreements. 
So we found that it is really helpful to look outside of just teaching tools. And we found one really 
helpful resource was Brene Brown's work around "Daring Greatly." And this list of agreements is just 
awesome, and it's so universal, and it allowed us to develop a kind of common language with one 
another. Another work that I found is by Peter Block. It's called "The Answer to How is Yes." He's a 
consultant for organizations. He's not an educator. But this is great around group process and 
developing common language and overcoming barriers because we're always overcoming barriers in 
education. The biggest barrier we had was just the time to meet. And having that grant time to meet 
removed one barrier. And what that allowed us to do was this small group of people here developed 
common language and trust so that we could take that common language out into other areas of our 
school. So we came together for collaborative group reflection. And we were able to ... Oh, which 
button do I push? There we go. There we go. We were able to seek out opportunities for professional 
development for our group, in terms of the types of resources that we would read and frameworks that 
we developed for running our groups. But we also, in that common language that we developed, we 
realized that we had to look at the underlying reasons as to why our students were behaving the way 
they were and how were teachers, how were we viewing our students? So we did a lot of professional 
development around looking at equity in education and looking at what the barriers are that our 
students and families are facing and how is our lens affecting how we see our students and interact with 
our families. Having this small group where we had built trust allowed us to have some really 
courageous, honest conversations about what we were thinking about the choices our families were 
making, the choices we were making as teachers and how our children were experiencing our school. 
You can see we ... So in having this small collaborative group to reflect together, we then took that 
learning into other areas because she said in the beginning, Allyssa said, that we were all team members 
of other committees. So we could bring our questions out to those other areas. Going back to Brene 
Brown, one of the things that we learned from her was we really responded to her question of, what is 
the story that you're telling yourself about what is happening, right? And in individual reflection, that's 
how we found that question. But to really reveal that story, you have to be able to have a group of 
people to share perspective with that you trust. And so strategy number three of collaborative reflection 
is vital. It's the flip side of the reflection coin. And you can't have the individual reflection be as effective 
as it can be without also having opportunity for group reflection. So if you ... From all of this reflection ... 
Thank you. I keep forgetting. I have my own laptop here. From all of this reflection, we realize that we 
needed some things in our school, and we needed to implement some teacher trainings. We needed to 
streamline our systems for data analysis and make sure that we were really nimble and adept in looking 
at that data. We did focus on some of our disparity data. And we were able to realize that we needed 
some really strong action planning and some community mapping. All of this came because we had this 
dedicated time for collaborative group reflection. And so we were able ... We've been able to improve 
some of our school family partnerships and reduce some of our bias through this, and it's resulted in an 
overall reduction in our student referrals and an improved school climate, which was the point of all of 
this.  



 
>> So I mean, let's be honest. We don't have a lot of time during the day to reflect. We've been very 
fortunate that we've had these funds to grant the time to be able to sit down and talk about it. But not 
everybody does. A lot of the time, if we're not planning a meeting for a couple of weeks, it's a simple, 
oh, by the way, or it's an e-mail shout-out. There's not a whole lot of time to sit and really discuss and 
talk about these things. But we found that working through our issues and our barriers, we can continue 
to find ways to problem solve. But then again, we need a new hurdle. So we wanted to throw a couple 
of questions out to you. What barriers have you faced? Have you overcome these barriers in your 
school? How have you used reflection to improve your practice? So if you want to take a couple of 
minutes to talk to the people in your row or around you or at your table, and then we'll pick on a couple 
of people to share. So we just maybe one or two people want to share to respond to any of the 
questions on the board? Anybody? Bueller? No? Okay, perfect. We'll move on.  
 
>> All right. All right. So you've heard a lot about our reflection on many of our tier one interventions 
and what we did as a team and how we started. Not that that's not interesting, but this is the part 
where I get really excited.  So moving from tier one to tier two. Kelly and I are the elementary 
counselors. We've very lucky to have two of us in our building. And we do a lot in ... I guess our role in 
PBIS is we help facilitate a lot of the rewards that student get. So when I say facilitate, I mean, like, we're 
actually facilitating. We don't have a room. We don't have a store. We don't have something where 
they're getting tokens. They get paper paw passes, and they cash them in for experiential things. You 
can have stinky feet where you take your shoes off during a lesson. You can sit in the teacher's chair. 
You have a dance party with the counselors. We do a lot of other things, going on the morning 
announcements, that really get kids engaged in our school community. But thinking about moving to the 
tier two, how do we reach the rest of our students? How do we meet all of those more demanding 
needs? So moving from tier one to tier two, how do we know it's working? We're going to talk a little bit 
about how we reflected on some of our tier two interventions, how we know they're working and where 
we're going to go from there. So as school counselors, our primary job is to figure out what our school's 
needs are and to address those needs. The first way that we do that is through minute meetings, and 
then we're going to get into a couple other things and go from there. So Kelly's going to talk to you a 
little bit about those. Oh, sorry. Before that, I'm going to explain. We took a step back, and we looked at, 
what are all of our in-school supports? So we broke them up into four categories. Some of the universal 
supports that we do are school wide. Our grant team, which gave us the opportunity to have those 
meetings, and then our special ed department, which gives some of their own social skills, groups and 
different interventions. So then we also look that we have family and home supports. We have 
homework club, our student assistance program, SAP, and backpack pals. If you're not familiar with 
backpack pals, we send home a backpack to preselected families. In some school districts, they send 
home food on long weekends. In our school, we do more of supplies that help families. We might do one 
month toiletries. The next month, we do cleaning products. We do different things like that to help the 
family and home and help support them outside of the school as well. We have our academic support. 
So we have our child study team, our reading department and our attendance team. And then what 
Kelly and I focus most on are the social, emotional and behavioral needs. So we are very lucky to have 
the Karen Foundation and Valley Youth House who are outside agencies that work with us. They come 
in. Valley Youth House does individual counseling with our students. They also do small focus groups. So 
they might do self esteem groups, changing families group, anger group, social skills. And then similarly, 
the Karen Foundation, they also do some of the small focus groups as well as large classroom social skills 
lessons. This year, we were able to have them do all of our K to three classrooms. Other supports we 
have are check in, check out and then different groups and individual counseling services that Kelly and I 
provide.  



 
>> Hello.  
 
>> Nope.  
 
>> Okay. There. Let me just take care of a thing. All right. Oh. So Amanda just mentioned before about 
minute meetings. Does anyone ... Has anyone ever heard of minute meetings before? Just raise your 
hand if you have. Okay. I see a couple hands out there. What we use for minute meetings is ... Well, 
actually, so Amanda and I just started in our district. Amanda started 4 years ago. I started 3 years ago. 
And initially in our district, this was written in our curriculum. So you know, the first year when you are 
getting your feet wet, we didn't do it. We didn't do it. We just stuck to our monthly school counseling 
lessons. So my second year that I was there, I was like, "All right, I'm going to give this thing a go." 
However, here you switched ... That's okay. Initially, I think how this was initially done was it was just 
done paper pencil, where the counselor would just be checking in with the student and just writing 
down their responses. And you know, we have a few summer hours, and I was like, "This is silly. Why are 
we having it where it's paper pencil? Let's use it so it's a little bit more effective." So I saw online. I didn't 
create it. I took it from another counselor. Sharing is caring, right? And they used Google forms. And 
Emily mentions that she uses Google forms for her individual reflection. But this was something that we 
... that I started to use third and fourth grade. So I did this last year. So I met with all the students in 
September. Did I do anything with the data that I collected? No. I didn't because then it got busy. 
However, this next year, I told Amanda about it. And I was like, "This is something that, you know, I think 
we really should capitalize on because this will be a great way to do" ... You know, with high school 
students, it's a lot easier to do a needs assessment. However, with elementary students, you know, they 
don't even know what some of these words mean in these questions. So how can you get an accurate 
description of what students need? So we did it from first grade to fourth grade. And that was about 565 
students. So if you could see on the board, I know that some of you are far away. But some of the 
questions that we asked was, in September, do you know how to reach the school counselor if you need 
help? How do you feel about school? How do you feel about yourself? What do you do if you have a 
problem with yourself or someone else? Now, the other ones that I asked were yes, no or, you know, 
maybe or, you know, maybe there was something other. But for the last question that I just said, what 
do you do when you have a problem with yourself or someone else? It's a Likert scale. So whatever the 
students responded with was we rated their answers. So one would be on the far left-hand side was, I 
don't know. Two is to tell on them, tell a teacher. Three is to use strategy, but it was a strategy that 
wasn't solving the problem, so ignoring, walking away. And four was trying to solve the problem, and if 
they needed help, then they would get an adult's attention. So actually, Amanda did this for 
kindergarten, first and second grade. I did it for third and fourth grade in September. My questions also 
included for fourth grade was, in our curriculum or my school counseling curriculum, we talk about 
bullying. But I've noticed that, you know, students in elementary school, they keep saying, "Hey, this 
student's bullying me." And then when you find out what it is, it's like teasing, or the student, they didn't 
want to be friends with you or something like that, which really wasn't what bullying was. So in my 
fourth grade minute meetings, I also asked the question, do you know what bullying means? And then 
the next question is, well, what is it? And then I used the same Likert scale. So we use this information 
when we were creating our small groups for our Karen and Valley Youth House and for our personal 
small groups. This also helped us put students on our radar for our child study teams as well. And then I 
actually utilized this information within our classroom lesson. So let's go back to those fourth grade 
students. So in September, 93.7 of the fourth grade students, that's about 150 students, said that they 
knew what bullying meant. But only 11 percent, that's 16 students, actually knew what it meant. They 
said that it was teasing or hitting. But they weren't adding that whole repeated, unwanted, negative 



action. So in my December or in my November lesson, I shared this with them. I'm like, "Hey, listen. 
Remember when I asked you all these questions back in September? We'll let's talk about it." And we 
reflected upon it, which I was really surprised at how invested the students were in learning about this 
because, you know, let's be honest, it's all about them. In January, I revisited it. When we were 
preparing for our career day, I asked them a couple of career questions. But I also asked, hey, what does 
bullying mean, and can you define it? And it grew from 93.7 percent to 98.4 percent of students that 
knew what bullying meant. And then when it was initially the 11 percent, now, it was up to 60 percent 
of the students that knew what it meant. So this was also communicated with parents. We e-mail the 
parents monthly. And I just took screen shots. And that was also really helpful, even going back with 
communicating with parents, why is my child being recommended for a group? This is the reason why. 
And it was nice because if you go onto the right, where it goes into the responses, you can get individual 
responses.  
 
>> So again, reflecting on our minute meetings, we were able to determine what tier two interventions 
we needed. Which students needed self esteem groups that didn't feel good about themselves? Who 
might have needed some friendship groups, and who needed other social skills groups? I thought I was 
louder. All right. So I'll move on a little bit. It's really loud. One of the other tier two interventions that 
we have is check in, check out. Now, we do a lot of reflection with this. So we created a Google doc. And 
in it, it has several tabs. One of the first tabs is a schedule of teachers. So who's supposed to be in check 
in, check out, and are you going to be there in the morning or the afternoon? If you're not going to be 
there, we put an X in there. That way we're able to know who's going to be there and who's not. You get 
very busy with a different staff that are helping and participating. Some of them might have meetings. 
You might be out that day. So we want to make sure that we are always consistently staffed. The next 
tab is a list of students. So it'll tell us what student ... The student's name, what teacher they have. It 
says what date they started check in, check out, if they exited check in, check out, and then, what are 
their goals? So we tied their goals into our three primary PBIS thoughts, the respectful, responsible and 
safe. And then on each individual student's tab, so on that list with their names, we had it hyperlinked to 
go to their specific page. And that's that big figure on the left, where it has respectful, responsible and 
safe. So in that, every day students in check in, check out use a point sheet. They come to us at the end 
of the day. We tally up their points, and we put it in here. So we have an instant feedback on what your 
percentage was today. We're always looking for 80 percent or better or, for certain students who need a 
different goal, we might be looking for 70 percent. And we can tell them right away, "You've earned it," 
or, "You haven't." This gives them another access to our paw passes, which we give them. And every 2 
weeks, the data is e-mailed homes to parents. So parents see it. Teachers see it. And we are constantly 
reviewing it. We keep notes in the right column, so the day they start we had, you know, fire prevention 
day, or we might put spirit day or, you know, the Halloween parade. So we know that there's ... They 
might have gotten 100 percent that day, but it was a special circumstance. Or ... So ...  
 
>> In the notes section, we also ... That's where we also, on the right-hand side, we e-mail the parents. 
But we also list on when that e-mail is sent, too. So that's helpful if we don't have to constantly be 
checking our inbox. We're able to just go here and look at the exact dates that the parents were e-
mailed.  
 
>> And on the right, that pink highlight is a sample of the e-mail we sent home. Dear parents or 
guardian, here's your weekly percent for check in, check out for your child on these dates. And you can 
see he went from 65 down to a 59. This helps us constantly to reflect on the weeks. Did they have a 
really great week? Are they staying consistent? What else is going on? And just for an example, we have 
a student who is new to our district this year, first grade. We saw a lot of behavior problems right from 



the get go. So for September and October, we had about 17 office discipline referrals. We him into 
check in, check out in October. And we started to see him really building that relationship with teachers, 
really building the rapport and improving his behavior. So as a child study team, we said, "Hey, he's 
doing really well. Let's start to wean him off because we're hoping not to use this again next year. We 
want him to, you know, really build himself up and be able to do this on his own. So we had him 
checking it in with us just in the morning. And then instead of coming in the afternoon, he would bring 
us his point sheet the next day. So as we started to wean him off, we noticed, again, we hadn't seen any 
office discipline referrals from the middle of November until March when we started to dismiss him, and 
we noticed one in April and just one in May. So though we're not going to put him back in full-time, it 
helps us see that weaning off was probably the right idea and not just cutting him out. Oh, he's doing 
great. He's been earning 90 percent every week. See you later. Have a great day. It wasn't like that. So it 
really helps us guide us in what we're doing to support these students in these tier two interventions.  
 
>> Are you ready? 
 
>> Yeah.  
 
>> So going back to the small group counseling services that Kelly and I do, and we also have through 
Karen and Valley Youth House, what we do for us, they create an end-of-the-year PowerPoint, which 
tells us how many students they serviced. They do, for the classroom lessons, pre and post tests, so that 
gives us more data, and then we created this for our small group services parent feedback.  
 
>> So we do this, like Amanda just said, with Karen and with Valley Youth House. But since Valley Youth 
House also has that individual SAP counselor that comes to us once a week, we also meet with her, I'd 
say, like, what, once every month and a half or so, to review her case load. We keep in constant 
communication, and we collaborate with her to see, hey, is it something that we're able to dismiss a 
student? Are we able to add more students onto your case load? Are you feeling okay? Where do we 
stand? But then with the Valley Youth House small groups, it's called the youth education programs, we 
meet with them as well. And we discuss, okay, so the referral source, you know, did it come from a 
parent, teacher, counselor? Other could potentially be child study or minute meetings, when the date of 
the group started. The student participated in blank out of blank group sessions. Now, participation, this 
means, were they actively engaged? Were they, you know, answering questions? Were they 
participating in the activities, engaged with minimal participation? I would say that would be that they 
were present but not really present and then undesired participation, which is, you know, obviously, 
saying that they didn't want to be participating at all. We include the summary of the session topics and 
activities and any additional comments. So if we feel that they need to be going recommendation for 
other additional counseling supports, potentially something outside of school, that would be included 
there.  
 
>> So that's a lot of our tier two interventions for the behavior, the social, emotional aspects. Like we 
showed one of the earlier slides that we talked about, all those different teams we have, you know, a lot 
of them are working cohesively, and they're working together. They're all have the same staff on board. 
But one thing that we are working on for our growth edges is kind of streamlining all of that so it's more 
of a single process as opposed to all of these different teams working independently. So we did have 
some discussion questions we want you to consider. What resources do you have that service your 
social, emotional, behavioral needs, family, home or academic needs? What data do you use to identify 
your school and your student needs beyond tier one? We'll let you think about that on your own. We 
did a lot of talking. So we're just going to move right through that to the next slide.  



 
>> So through individual and group collaboration, these are some of the gems of knowledge we've 
acquired along the way. In order to increase collaboration and enhance our reflection, we need time. 
You need trust. You need the support of your administration. Opportunities for collaboration, you need 
to work with your community. Two-way feedback, you need to think about equity. Frequent feedback 
for us has ... One of the greatest tools we've been using has been the Google form so that everyone 
knows everything when they need to know in the end in a timely manner. Being self aware of your own 
practices. Being willing to hear constructive feedback, willing to share it, looking at data with a critical 
consciousness and being aware of all the resources we have in our community. Doing reflection in this 
way has enabled us to select PBIS incentives that are motivating for learners. We're able to be problem 
solving in a very responsive way to individual students, classroom and school wide. It helps us to 
improve data interpretation and strengthen our communication to better engage community, family, 
students and staff.  
 
>> All right. So to close us out today, our goals for our future and our school district include continuing 
our important work that we've started here and strengthening our reflection together, deepening our 
connections with our families and our community members. This is a big piece for us and one of our 
biggest goals moving forward, refining our school policies to promote equity, providing continued 
teacher trainings and professional development and continuing to have those authentic conversations 
with each other, not just on this team but expanding out to everyone else and all of our colleagues and 
to enhance collective reflection about ways to make our school a more positive place to learn and to 
grow. We thank you for spending time with us today. Almost 5 o'clock somewhere, right? So we'll be up 
for any questions if you'd like to come up. Thank you.  
 


