
>> Thanks, we're delighted to be here tonight to present for you at the last session of the day. I am sure 
everybody wants to get out of here. Make this really quick and hopefully pleasant. It is Positive Behavior 
Support Interventions supporting the van. And, basically, what we are going to be doing today is we are 
going to look, first of all, talk about the PBIS guidelines that we used to come up with this training. Then 
I'm going to talk a little bit about schmoozing. We have a lot of schmoozing to provide the PBIS support, 
for, you know, get the administration to buy in for the van. Sometimes you have to schmooze, and you 
also have to schmooze with the drivers to get them on board, all right? Then I'm going to be talking a 
little bit about identifying the target behaviors for identifying the ... I could have sworn I put the word 
survey up there before, but I guess I didn't. Anyway, there's going to be a survey we used for identifying 
the target behaviors that were most prevalent in the vans and buses that the drivers helped identify. 
And then after we did the survey and identified the replacement or alternate behaviors that were 
basically incompatible with the problem behaviors in the van, the problem became of, "How do we 
communicate the finds with the drivers?" and, "How do we schedule the training in the first place?" 
because bus drivers and van drivers are pretty busy people, I found out, and they are kind of scarce to 
get together. Then the next big challenge was obtaining buy-in from the, you know, with the drivers, 
during the training. That has a lot to do with what we call in business, reinforcer pairing. You know, you 
present yourself with coffee and doughnuts, and they kind of like it more. So, anyway, and then I am 
going to ask you to experience the original training that I presented to the drivers. So you are going to 
be my bus and van drivers for a couple minutes. And then we'll talk a little bit about the difference in 
reinforcement procedures in the van, which is a smaller environment, and the bus, which is a larger 
environment. The techniques are the same, but how you schedule them and present the reinforcing 
consequences and the correcting consequences are a little bit different in the larger bus than it is for a 
van. Okay? Sound good? All right. Let's go. So here is the guideline that I used to put the training 
together. This is right from the PaTTAN website. It's the five evidence-based practices for classroom 
management. And you can see there's five steps. The first one is make your physical structure efficient. 
Step two is teach and practice positively-stated expectations. I will come over here so I can read it 
better. Step three is engage students actively and successfully in instruction that is explicit. Step four 
would be acknowledging appropriate behavior. Your system, how do you want to do this, is really up to 
you, but it needs to be acknowledged to be strengthened. And then the fifth step is developing a 
continuous strategy to respond to inappropriate behavior. That was the guideline. You can see what the 
five evidenced-based practice is. The first four steps are prevention-based, and the fifth one is 
intervention. That's the correction procedures and things like that. So any math majors in here? The first 
four steps would represent 80 percent of the positive behavior support programming is basically 
prevention-based, and the other 20 percent is basically how you have to intervene to recorrect and 
reteach behaviors when there's behavioral errors being made. And that's the model that we used here. 
So the first thing we did, after we identified the model we are going to use, we used it when PBIS was 
already in place in the school. Doesn't make much sense to put a positive-behavior support plan in just 
buses and vans when there's no support system in the building that they are dropping the kids off to. It's 
not going to work. So it was already in place in the schools, two schools so far, and there's a third one on 
the way, by the way. We're going to be training through the IU. So the next thing I did is I presented the 
van driver or bus driver training concept to the principal. Got some buy-in from that. The next step was 
for us to attend the next school-wide team meeting, and we used the school's PBIS system. Then, from 
that meeting, we assigned some staff responsibilities in the school. And that included making signs to be 
made for the buses and the vans to hide in, publicly display the expectations, and then to have the staff, 
the school staff, the teachers, design lesson plans, how they are going to instruct and how they are 
going to have the acknowledgment system in place, linking it to the vans and the buses, and then 
progress monitoring, okay? So, after that, schmoozing still occured with helping me to identify the 
target behaviors in the van. And the challenge was, of course, to get the van and bus driver ownership. 



That was up to me to meet and greet every driver to introduce the concept, basically. I was out there in 
the parking lot introducing myself, asking the bus drivers and van drivers for their names, introducing 
them to the concept of the Positive Behavior Support model, letting them know we are talking about 
maybe putting it in the vans and buses, you know, what do you say? I asked their names, learned their 
names and used their names really quickly, and I asked for their help in identifying problems. And me 
being a behavioral guy by training, I used my best, what's called my intraverbal communication skills, 
conversation skills, to give them a lot of what we call socially mediated positive reinforcement as they 
are talking to me. I smiled a lot. I nodded. I looked in their eyes, okay? I reflected back everything I heard 
of their perspective of what the truth was happening in their vans and buses. That was the first thing. 
And, of course, I again asked them for their help in possibly doing a survey in helping identify problems 
that they have in their van. All right? So the next step, still schmoozing a little bit, was helping to identify 
the target behaviors, and that was the van or bus driver survey that we came up with. And the reason 
for doing the survey was we needed buy-in from the drivers themselves. We needed the driver's 
perception of what was happening in the van. The worst thing that we could've done is just saying, "Hey, 
here's a PBIS model. They're using them in the building you are dropping off the kids to. They are doing 
this. We would like to put it in your van." It ain't going to work. The drivers have to take ownership. The 
drivers have to tell you, me, us, what the problems are. Let them help themselves identifying what's 
going on in their vans, first of all, and buses. Then, after the perception was in place, and they started to 
tell and open up about this, then it allowed us, when the survey came back, allowed us to rank the 
challenging behaviors that were important to the drivers, if we ranked them, by frequency. Then that 
allowed us to group the behaviors into certain classes that were similar in form or topographically 
similar. Then it allowed us, from that, to identify the alternate behaviors that were basically physically 
incompatible with the behaviors that were a challenge because you can't do two things at once. So if we 
strengthen this behavior, the challenging behavior will probably diminish in time because they don't 
have a chance to be demonstrated because the other ones are being demonstrated instead and 
reinforced. And the problem behaviors will start to melt away in time because they are not being 
reinforced any longer. And it also allowed us to match the alternate behaviors to the rules of the school. 
Now the one school we used, I am going to focus on a van driver and then bus later. But the vans were 
dropping off to a smaller school, and they had their, possibly their support system was basically based 
on the three B's: be safe, be responsible, and be respectful. And, of course, they had some rules posted 
throughout their building, in different areas of the building, what those expectations looked and 
sounded like. The other school we had, the buses that we trained used the acronym STAR and it stood 
for what, Carol? I can't remember what it is. Self-control.  
 
>> Take responsibility. 
 
>> Take responsibility. 
 
>> Have a positive attitude. 
 
>> Have a positive attitude. 
 
>> And respect. 
 
>> And respect. So that was the STAR acronym. That was for the buses. You'll see how they both work 
together later on, when I show you how we acclimated both to both systems. All right. So the van driver 
survey content was this: What problems do you see on your van? This is what the survey was. Please 
circle the best answer. And I listed basically the 10 common problem behaviors that were found on vans 



and buses, and I just did a Google search to see what was out there. I picked the most common ones 
and put them on the survey. So after I listed the top ten most common problem behaviors, I made sure 
that they were all operationally defined, which meant that they were behaviors. Sitting, talking a certain 
way, touching a certain thing, you know, pushing, shoving, things that were active verbs so I knew they 
were behaviors, which presented subjective thinking and responses by the van drivers. I kind of 
narrowed their thought process down a little bit to think behaviorally. And then next to the questions, 
you just put always, sometimes, never. And I ranked those phrases. Always was a two, sometimes was a 
one, and never was a zero. That's how we tracked it, all right? At the very bottom of the page, I had the 
question, "Please write down two things you would like to see or hear more of in your van or bus." That 
was a big key. That set the tone later on for the training because I got the drivers themselves to start 
thinking more behaviorally, "What do I want to see or hear more of in my van from my kids that I 
transport every day?" All right. So the operationally defined target behaviors started with the phrase on 
the top of the page, "My riders ... One, enter and exit in a disorderly manner: always, sometimes, never. 
Leave seats when the van is moving: always, sometimes, never. They change seats. They yell or scream, 
push or shove, hit or kick, touch or grab others' things. They curse, eat or drink on the bus or van. They 
do not buckle their seat belt," if they have seat belts in the buses. All right? So that's basically what the 
10 questions were, ranking them always, sometimes, never. And then, after that, it allowed us to 
organize the results. And, again, the target behaviors were ranking according to frequency. The target 
behaviors were weighted by social significance, always putting safety first. What is the most dangerous 
behavior on the buses and vans that we have to tackle right now? Standing up before the van is moving. 
Yeah, that's a good one. So, again, it allowed us then to ... the behaviors to be grouped by similar form 
or topography. And the behaviors were contrasted, the target behaviors or challenging behaviors that 
were identified in that survey were contrasted with the behavioral expectations that the drivers gave 
me in that last question. What do they really want? What's happening? How can we best deliver some 
rules that would help prevent the nonsense or the challenging behaviors and give them what they 
expect in their own vans and their vehicles? All right. So preferred alternate behaviors were selected 
that were incompatible with the target or challenging behaviors that they themselves cited in the 
survey. Ownership of it. All right. So the preferred behaviors that they put on the second question was 
they wanted to see their students enter and exit in a more orderly manner. Again, this is by frequency of 
response. They want them to sit in their assigned seats. They wanted them to remain in the seat until 
the bus or van stopped. They wanted the kids to speak kind words using an indoor voice, a lower voice, 
rather than yelling. They wanted the kids to keep their hands and feet to themselves, and then they 
wanted them to buckle their seat belt when they are required to. So here's where the analysis came in. 
Looking at all the data and what they were seeing and hearing versus what they expected, we are going 
to teach and reinforce preferred behaviors that would be incompatible with the target behaviors and 
combined preferred behaviors with similar topography or form to get ... This is what we came up with. 
Buckle up in your assigned seat until the bus or van stops. Keep hands and feet to yourself. And speak 
only kind words in your indoor voice. They were the three universal behaviors that, when strengthened, 
prevent a vast majority of the 10 most common errors that the kids were making. Okay. Sound good so 
far? All right. Now here's what it will look like for the school that had the be safe, be responsible, be 
respectful. The sign looked like something like this: buckle up seat belts, stay in assigned seat, keep 
hands and feet to yourself to be responsible, and to be respectful, use your quiet voice, and say kind 
words. All right? And it kind of looked like that. Karen, do you want to hold it up? We have it in paper 
form if you want it. The white thing, the white one. Yeah, there it is. I just basically just scanned it and 
put it up there. But that's what it looks like. All right. So, I want to speak a little bit on some prevention 
measures. To prevent the eating and drinking on the van or the bus, okay, a letter was sent to the 
parents, first of all, to inform them of the new rules and ask for their help, basically asking them to ask 
your kids or tell your kids that when you carry stuff in your backpack to eat or drink, that it needs to stay 



in your backpack until you get into the building. That was the first thing. The second thing kind of 
surprised us because we discovered that, at the end of the school day, some education staff of this 
School-Wide Positive Behavior Support plan were actually providing edibles outside the program to 
some students as they are getting on the van, okay? And we had to put a stop to that. So see how you 
kind of like notice things just by doing a little bit of surveying and doing a little analysis? But that 
stopped, so the eating and drinking was probably corrected ahead of time, just by those two little 
procedures, and it was no longer an issue. Now, what I would like you to do, I know it's late in the day, 
but I would like you to turn and talk to your neighbor. I'll give you about 30 seconds, and I would like you 
to just discuss amongst yourselves what one thing kind of stood out to you that I've talked about so far, 
all right? And then be ready to share out with the group. Would you do that for me please? Thirty 
seconds, go.  
 
[ Chatter ]  
 
>> And 1 second left. Come back to me, people. Oh, you guys are really good, thanks. That was great. 
Everybody came back on the button. Would anybody care to share out, anything that kind of stood out, 
any questions or comments so far? And yes, it is going to be downloaded on the PaTTAN website. It's on 
there now as a matter of fact, so you can download this for yourself. Yes? 
 
>> I just like how you operationally defined and asked the bus drivers to give their feedback on what the 
behaviors that they see as important. For me as a principal, right, we are in the planning year right now 
for PBIS, so I am trying to wrap my brain around it. As a trainer [INAUDIBLE] that, whenever possible, 
[INAUDIBLE] outsourcing our bus drivers is kind of an obstacle, financially train them as a whole, whole 
thing of ... I like how you defined it [INAUDIBLE]. 
 
>> Thank you. The comment was he appreciates the operation and definition of the problem behaviors 
and having us have the bus drivers identify and take ownership of their problem behaviors. Anybody 
else? Thank you for that. I appreciate that. Anybody else? Yes. Two people here, yeah. 
 
>> Just to go off of what he was saying, by asking them to write what they think is the biggest problem, 
again, to give them ownership, they're helping create the program without being told what to do ... 
 
>> Right. It's theirs. 
 
>> [INAUDIBLE] 
 
>> We provide the model, but it's their program. The same thing we do on a school-wide basis in the 
building with Positive Behaviors. But this is the framework. This is your model. How do you want to 
make it work for you? That's what we did. Yes, yeah? 
 
>> I just [INAUDIBLE] trying to be proactive and then [INAUDIBLE]. 
 
>> Exactly, yeah. 
 
>> [INAUDIBLE] disciplinarian and [INAUDIBLE]. 
 
>> Right, well, you are using that word, discipline, in an interesting way because, and when I do some 
positive behaviors training for either classroom teachers or building principals and things like that, the 



word, discipline, happens to mean to teach or follow. Basically, you know, the disciples of Jesus were 
taught to follow Him and they started spreading the Word. We are all disciples of education in here, and 
we all teach our kids to follow things. Sometimes, when we hear the word discipline, the connotation is 
with punishing consequences, or I go into a classroom and said, "John, this student in my classroom is 
really misbehaving. There's no consequences for this kid." Well, I know what they mean, but there's 
other consequences too, and there's reinforcing consequences to teach and strengthen the other 
behaviors that are incompatible with the problem stuff. Thanks for that comment. I appreciate it. Yes. 
 
>> [INAUDIBLE]  
 
>> Every word but the bus, the signs ... 
 
>> Yes, [INAUDIBLE].  
 
>> Okay, well that's how they are going to do it. It's coming up in a couple slides. You'll see how that 
happens. 
 
>> [INAUDIBLE]. 
 
>> Yes, thank you. 
 
>> I was going to say [INAUDIBLE] our drivers [INAUDIBLE] the program [INAUDIBLE] supporting safe 
action [INAUDIBLE] and then sharing with parents how [INAUDIBLE]. 
 
>> Exactly. 
 
>> [INAUDIBLE] 
 
>> The comment, in case you didn't hear it, what she said was about a lot of the drivers don't feel 
included in the program themselves. Let me tell you something, when I presented the training to the van 
drivers and bus drivers, almost at a man, they were thanking me, "Thanks, John, for the tools you've 
given us to do things." And it actually makes their approaches a lot ... It made it systematic for them and 
easier because they have focus. Yes? 
 
>> [INAUDIBLE] 
 
>> Right, oh, yeah. Incentives for the bus drivers, same thing we do for the teachers in the buildings too, 
yeah. That's part of the programming also. And think about this: The moment a child leaves their house, 
the door closes behind them, they climb up on the bus, technically, they are at school, right? So we have 
to include drivers and get them trained, right? 
 
>> [INAUDIBLE] 
 
>> That's coming up with the scheduling, yeah. Getting the scheduling together was tough. I mean, I had 
to allot about 2 weeks of doing piecemeal trainings with groups of maybe two and three at a time 
because of their scheduling things. So I had to free myself up. It was fun though. And I had to get 
permission from some of the van drivers, owners of the van companies, call them up and tell them what 
we are doing and make sure it's okay. And they gave me a letter back that said, "Yes, do it. It's a great 



program." Okay, so anyway, thanks for sharing out. Let's continue, okay? So the communication 
challenges we had. I gave you the five steps of the evidence-based classroom management, but we 
know that common language means common vision. When people are talking the same thing, they're 
kind of seeing the same thing too. Common language, however, needs to be common. So what would be 
common language for bus drivers and van drivers that would not be too technical because some of them 
don't have the training that we have as professionals in the education business. So the challenge was, 
how do I basically use language that is going to reflect the five steps in more common language? 
Because, think about it, behavioral terms are really technical. And they are technical. Punishment to me 
means two things: positive or negative. Reinforcement means two things to me: positive or negative. 
That's all it means. It increases behavior, or it weakens behavior. That's all it means to me. There's no 
value judgments. But that's a technical term. But if I say something, "Well, that's reinforcement versus 
inadvertent reinforcement," to a bus driver, he or she is not going to know what I am talking about. 
Wow, we are going to use an extinction procedure, but not punishment to weaken behavior, which is 
really what's in the program, they wouldn't know this stuff. It's there, but they wouldn't really know it. 
But they need to know this stuff. Successful approximations, what is that? Well, how about positively 
stated expectations? And what is a behavioral expectation in the first place? I was kind of training their 
brains to think about this for the survey language, the operationally-defined terms, but what does it 
mean? What is a behavioral expectation? What is a behavior, really? It's something, and this is brought 
up in their training, it's something you can hear or see your kids doing, period. Easy. All right. But that 
was the challenge with the common language. So the other problem I had also, a challenge, was 
scheduling a training. Van and bus drivers are busy, all right? They're really busy. Some of them have 
other real jobs besides just driving vans and buses. After I drop my van off, I go to my regular job, John. 
Okay, outside contractors or drivers that contract outside require the permission of the company owner 
or manager. There was some driver skepticism to the behavioral principles. That was my schmoozing, to 
let them know that I have some tools that will help you make things easier in your van and bus. And 
then of course, there's driver turnover. I had a couple drivers tell me, "Well, John, I would love to come 
to your training, but I am quitting in 2 weeks." So, you know, then that means I have to retrain another 
driver coming in, but that's okay. So that was the challenge that we found, setting up the training in the 
first place. All right. So obtaining buy-in was a challenge. However, I know, in the business, it's all about 
reinforcement, all right? So during the initial interview in the parking lot, greeting the driver by the 
name, knowing the names, saying their names. Before the training even began, I used the old reinforcer 
pairing. That means I had fresh coffee brewing and fresh doughnuts on the table when they entered that 
little training room. They associate coffee with me and doughnuts with me. It's a good thing, right? Hey, 
Wall Street does it all the time in their marketing biz now. What do you think so much beer is sold, just 
because it tastes good? Which it does. But there's another reason beer is sold a lot in this country. It's 
because they always pair it with sex. Think about this, okay? They do, all right? At least from my 
perspective, being a guy, all these beautiful women selling this beer on TV. So, anyway, then during the 
training itself, it's still about reinforcement. I gave a lot of eye contact and smiles and behavior-specific 
praise when they asked a great question, like I hope I did for you tonight when you were making these 
good comments. And, basically, saying please and thank you, and thanking them, especially for being 
here, with me on this morning or even for the training for the positive behavior support. It goes a long 
way. So that was the strategy for obtaining buy-in from the drivers. All right, let's see. So there's the five 
evidence-based things, and I am going to just skip that turn and talk one more time. And I want you, 
now, to put on your van driver or bus driver hat and experience a training with me. All right. So now it's 
maybe a Thursday morning, and you got about 20 minutes to spare with me because the training's 
about 20 minutes long, by the way. I had to make it real short because of scheduling issues. So how 
would you like to be trained as bus drivers and van drivers with me, right now, on positive behavior 
support? Can you do it? All right, let's try it. Okay, you're my driver. Now, welcome to the Bushwood ... 



Ring a bell, anybody? Bushwood? "Caddy Shack?" Okay. All right. Bushwood Van ... It's close to the other 
building name but it's not quite. But it's Bushwood Van Driver training, and we are going to be ... Thank 
you for coming this morning. I really appreciate you are here with me today to talk about positive 
behavior support. What I am going to ask you to do is basically just be part of the behavior support team 
and kind of learn some of the procedures, real easy procedures, that they're actually using in the 
building, the school building that you drop your kids off to every morning. That's why you are here 
today. So first of all, what is positive behavior support? Well, it's basically telling our kids what to do and 
noticing them doing it as opposed to telling them what not to do and then disciplining them, okay, when 
they screw up. So we are going to tell them what to do and teach them how to do it and notice them 
when they do it. That's basically what positive behavior support is in a nutshell. However, there's five 
steps that basically the teachers and the principal in your school building are following, and it looks like 
this. Simply, we provide a clean and well-organized area for our students to learn in. That's the first step 
in the PBIS model. Second, we have a few specific, positively stated rules that are displayed publicly so 
the kids can see them posted, all right. And they are taught to the kids so they know exactly how to do 
them. Then, the third step is we simply watch for the students to follow those rules. Then we give 
positive feedback to those students who follow the rules, and then we have specific ways to correct 
students who make an error, who don't follow the rules quite correctly. And there's a really easy way to 
do that. That's basically what we are doing in our positive behavior support model in the school right 
now with kids to their teachers. What I would like you guys and gals here today as drivers, to help us run 
the program in your van simply by watching for the kids to follow some rules and give some positive 
feedback when you see the kids or hear the kids doing the rules. There are going to be three simple 
ones. And then perhaps use a couple of specific ways to teach the kids when they make an error. Easy 
stuff. And I know you guys have to pay attention on the road, but you all have those big rearview mirrors 
in, and it doesn't take much to kind of look up and see what your kids are doing and to use your ears 
once in a while to hear what they are saying. That's how easy this is going to be. All right. So that's our 
five rules. So here's what your sign is going to look like, okay? And what we did, we laminated these 
signs for you. And, by the way, these three rules are the result of your survey that you did with me a 
couple weeks back, and, with your help, we identified these three cardinal rules that, if really 
strengthened in your vans, will prevent like 99 percent of the bad behaviors you are seeing and hearing 
now. And they are this: I buckle up in my seat until the van's stopped. I kept my hands and my feet to 
myself. And I spoke only kind words using my indoor voice. This is what the teachers have taught your 
riders now, and they are ready to go with demonstrating these behaviors in a positive way in your van. 
With the laminated sign, we are going to put, if you don't mind, we are going to give you all ... On the 
back, we are going to put a little Velcro strip, and we are going to ask you to put a little Velcro strip on 
your dash. And you can put this in your glove box in your van, and just before the kids get there in the 
morning, just go like this, and pop it there, so they can see it because these rules basically mirror the 
three expectations in the school already: being safe, being responsible and being respectful. All we're 
asking you, as drivers, is just to look for the kids to do these three things when you are riding in your van 
and knowing how to acknowledge their behavior, okay? And that's basically the whole program. Now, 
what you want to do to help us out is just review the rules often with the students so the rules are fresh 
in the students' mind. Well, how do you do that? Well, you look at this and you say something like, 
"Remember, guys and girls, I am looking for you to buckle up your seat and stay there until the van 
stops, and I am going to be looking for you to keep your hands and feet to yourself this morning. And I 
am going to be listening for you to use kind words using your indoor voice, which I know your teachers 
have taught you."  All right? That's it. That's how you basically review the rules with your kids as they are 
stepping on the van. Step two is just providing some positive feedback when you see or hear students 
who do the rules or do the specific behaviors, which we call it in our business. And then you are going to 
provide immediate correction for students who make an error, and then you are going to provide the 



appropriate consequence when students do the rules perfectly or not-so-perfectly, or they don't do the 
rule at all. So when they do do the rules, here's how we strengthen them to do it over and over again. 
We are going to ask you to just provide some positive feedback for students who follow the rules or 
show the correct behavior in your vans, those three little rules that we're looking at. So during the ride, 
using your mirror, if you happen to see or even hear a student following the rules by, you know, keeping 
their seat buckled, you might want to say something that we call behavior-specific praise. And it simply 
is this: "Steven, I like the way you are buckled up in your seat, buddy. Great job." "Sara, thanks for using 
kind words. I hear you. Excellent." "Mariah, thanks for using your indoor voice. I can barely hear you. It's 
really comfortable." Or to the group in general, "Guys, you are doing a great job with keeping your 
hands and your feet to yourself today. I thank you for that." That's basically it. Pretty easy so far, 
drivers? What do you think? Do you think you could do this with us? Okay. Hey, here's how you are also 
going to strengthen the rules. We are going to ask you to provide points and additional feedback to the 
students who follow the rules. And here's basically what it looks like. We've taken the liberty of making 
these little booklets that all you have to do is take off the sheet, make three little circles, and give it to 
the student. There's already a point system in place in their school building. They take this sheet with 
their points on it that they've earned for demonstrating good behavior, following the rules, and they 
give it to their teacher. And these points are added to their basic daily point total every day. These 
things are valuable to these kids. They are going to want these sheets to hand up to their teachers 
because, with these points, they get to buy some really good stuff all through the week in their school 
building. All right? So, for each perfect behavior, the student will earn two points, and I'll show you this 
up close here in a second, drivers, with a slide here. But, again, you are just going to basically say, "I like 
the way you stay buckled up in your seat," or, "Thanks for using kind words," or, "Thanks for using your 
indoor voice," or, "You did a great job of keeping your hands and your feet to yourself." And if they do it 
perfectly, they get two points for each behavioral thing. And there's four there, but there's three on 
your card. I split up the indoor voice and kind words. But you get the idea, all right? Now, strengthen the 
rules for correcting errors ... Let me go up to the point sheet here first. I kind of have that slide out of 
place here. These are what the little point slips are going to look like for you in your booklet. You can see 
the student's name is up there. If you want to put their initials there, that's fine. If you want to put your 
initials there, that's fine too. It's not a requirement, but if you want to really put your name there, it's 
fine. You see the first rule is here, I buckle up in my seat until the van stopped. Two, I was perfect. I need 
a reminding, one point. I didn't do it, zero points. Second, I kept my hands and feet to myself. I was 
perfect, two. I need a reminding, one. I did not, zero. And the third one, I spoke only kind words using 
my indoor voice, two, one, zero. All you need to do is notice when the kids are doing it or not and award 
the points for them with some feedback as they are leaving the van, why they earned a two or the zero 
or perhaps the one. So, if they are not perfect, what do you do? Well, it's pretty easy. You want to 
provide immediate correction for a student who is making an error in your van. And that student will 
earn one point automatically when they have to be corrected because they're not perfect anymore. See 
how easy this is? 
 
You are going to simply restate the rule of the student when you find them making the variable error, 
such as, "Steven, let's buckle up in our seat, please." "Sara, let's use only kind words, please, in the van." 
Or, "Mariah, let's use our indoor voice, please." Or, "Let's keep our hands and feet to ourselves, please." 
And the procedure is going to be like this. We state the rule once, providing no more than two 
corrections for any student, all right? After twice, forget about it. It's not your problem anymore. That's 
a zero, if they don't respond after two corrections, by just repeating the rule to them. Okay? When you 
say the first correction, wait about 10 seconds before you read the correction to them? They might be a 
little agitated, they might not be hearing you at the time. Count to 10, then repeat the rule exactly like 
you did the first time. Wait 10 seconds. They may respond. If they do, they get one point still because 



they're still following the rules, okay? Don't nag a student. After those two strikes and you do 10 
seconds, and he's out, don't nag. If the student doesn't follow a certain rule, after two corrections, just 
simply withhold your attention, again, focus on your driving or focus on the kids that are following the 
rules. Not following the rules at all means only fewer points earned, either one or zero on that point 
sheet. Easy-peasy. Makes sense so far, drivers? What do you think? Can you help us out and do this? 
Pretty easy. Yes, question back there? 
 
>> Am I doing this for every kid on my van every day? 
 
>> That's an excellent question. I am going to answer that question. The question was, "Do I do this for 
all my kids on my van, or do it every day?" And let me get to that in about two slides from now. You are 
anticipating the next slide, okay? I love it. Okay, so that's basically the program. So how do we weaken 
challenging behavior, the problem behaviors? We simply provide appropriate consequences, okay, 
correcting consequences, to the student who doesn't follow the rule perfectly or not at all. The 
consequence is simply fewer points earned on their sheet. In the business, we call this basically 
withholding reinforcement. That's what it basically is, extinction. But you don't have to know that. 
However, it will weaken the behavior in time. For example, a correction will take the form of, "Steven, I 
needed to remind you twice to keep your seat buckled, but you finally did it. Thank you. You earned one 
point for buckling your seat today." Or, "Steven, after I reminded you twice, I did not see you keep your 
hands and feet to yourself for the rest of the trip. You've earned a zero for that behavior, buddy. I'm 
sorry. Let's try to do better tomorrow." Okay? That's it. That's the entire correction procedure and the 
reinforcement procedure that we're asking you drivers to help us out with that would be the same thing 
in the building. What do you say? Do you think you could give this a try? Is it pretty common sense 
stuff?Yeah? Okay. All right, you guys are acting like great drivers, by the way. I can see you're in 
character, okay? Okay, but the thing is, never argue with a student. You don't have to argue with a kid 
because you have the tools right here. You have how to reinforce. You have how to correct. It's easy. 
Two, one and zero. Correct twice, and then stop. All right. The other thing I am going to ask you to do, 
drivers, is when you're on the van and interacting with the kids, I want you to be where you are 
managing your own behavior because we all are role models for our kids. They are watching and hearing 
us, what we are doing, okay, every minute. So always respect a student's personal space. That includes 
not touching their personal belongings unless you have permission to do so because that might agitate a 
kid. You don't want to do that, so be careful. You know, respect their personal space. Always use kind 
and supportive tone in your voice. With this procedure in place, you never have to yell again. All you 
have to do is recite the rule in a nice, calm way. You have to do it, get a little emotional about it, 
reinforce them, and give some good feedback. But that's all we are asking you to do. You don't have to 
yell anymore. Always use a helpful facial expression. Be careful using any humor with kids. Be brief and 
business-like and neutral when restating the rules during your correctional procedure. Kind of flat, just 
kind of say it as a matter of fact. If they happen to do it, be a little emotional with your voice, a little 
excited, and let them know they are doing it correctly. And then be sincere when delivering praise and 
points to the kids. That's basically matching your non-verbal behavior, your facial expression, and your 
voice with what you're telling them. And trust me, they are going to be more attuned to what you look 
and sound like during this procedure than what you are telling them. They want that feedback. They're 
going to see it in your body language. All right, so, last but not least, to help you drivers out, and, again, 
thank you for agreeing to help us out, running the program in your vans today. I even put a checklist 
together for you so you can kind of monitor your own success each day. So your checklist is going to 
look like this, and you can keep this in your glove box, look at it as often as you think you need to. Did I 
review the rules out loud to my students today when they got in my van? Did I look for students who 
followed the rules so I can give positive feedback? Did I immediately correct a student's error? Did I 



restate the rule? Did I give positive feedback if that rule was finally adhered to? Did I give feedback 
when giving points for perfect behavior? "Man, you kept your seat buckled every minute from the 
moment you are on my van until the van stopped. Excellent job, buddy. You earned two points. I love 
it." Okay. Did I give feedback when giving fewer points for errors? "I'm sorry. I had to remind you twice, 
and you finally did it, so two is off the table, but you've earned a one. Let's try a little harder next time. I 
think you could do it tomorrow, okay?" And was I a good role model for my kids? From the moment 
they walked on that van, did I welcome them with my body language, my voice, my smile, along with 
looking for the good behavior? All right. Now, van drivers, you can come out of character now. I would 
like you to turn and talk to each other now as teachers and educators here for about 30 seconds. Turn 
and talk to each other. And let me know what you think. Anything that stood out to you so far? And I'll 
give you 30 seconds. Be ready to share it out again with the group, if you don't mind. Thirty seconds, go.  
 
[ Chatter ]  
 
>> Come back to me, people. Excellent job. Thank you so much for coming back on time. You guys are 
really good. Any other comments or something that stood out to you? Any questions? Somebody had a 
question about doing this every day. When I get to comparing the reinforcement procedures in buses 
and vans, that might answer your question, but I didn't forget about you, okay? Yes, anybody else? 
Good. Let's keep going. All right. Let's see. Here's where I am going to talk about the differences with 
reinforcement in vans and buses. In vans and small buses, you have smaller groups. So the 
reinforcement schedule, you noticing and giving feedback, drivers, for your students, is both a random 
and structured or frequent reinforcement because you can see the kids because they are right next to 
you. They are really close to you, and there's a small number. So it's easier for your to track your 
behaviors individually and give a lot of feedback or corrections. All right. And the feedback is almost 
always individualized on the smaller vans because the kids are close to you, almost one-on-one, actually. 
But in large buses with the large group of kids, that reinforcement procedure or schedule that you are 
using is going to be both random and structured, but it would not be continuous because the group is 
too large. So you have to randomize your reinforcement, just basically looking for the good students in 
your bus, and maybe spouting out to a student that you know following the rules, randomly, "Hey, I love 
the way you are keeping your hands and feet to yourself, pal. Thanks a lot. I appreciate that." Just look 
to the good student. That's basically all you have to do in a large group with a bus. The feedback can be 
individualized, but it usually isn't because there's just too many kids. However, correction procedures 
can be both individual or group, no matter what size the group is. It's really up to you and how much 
time you have and how well you work with the kids. Now, for larger groups and buses, you would 
strengthen the rules like this. The one school district that we trained used the STAR system, and gives 
specific feedback to the kids who follow the rules. When delivering the stars, again, you you give 
behavior-specific praise based on the rules. For perfect behavior, the students are eligible to earn that 
star, which is just a token that they turn in to their principal or teacher when they get in the building. 
Same thing. Their acknowledgment system is different than the point system from the other building, 
but the STAR system is still token reinforcement system, and they turn it in for good stuff later on. Okay. 
The positive praise and feedback is still the same, basically. So the bus rules for the STAR system in the 
bus might look like this. They are self-controlled, take responsibility, have a positive attitude and 
respect. There is, again, for self control, there's hands and feet and objects to yourself, stay seated. This 
didn't really scan too clearly, here. Stay seated with back against the seat and backpacks on your lap. 
Look, listen and walk to and from the bus. Take responsibility. Make sure to have all of your belongings 
and your stick. It's not a stick to beat each other. The blue bus goes with the blue stick, and red bus, you 
know, things like that. That's what it's for. They are small kids. So food and drinks stay in your backpack. 
That's responsible. The attitude piece is follow directions from adults and use your quiet voice. And the 



respect piece is, keep hands and property to myself. All right. Very similar to the other building, wouldn't 
you say? They are all thinking the same things. So that's the STAR system for doing this. So we want to 
deliver a star to a larger group, there's three ways you bus drivers now can do this. The first is what we 
call the independent group contingency, which is simply this: Each kid in the group gets reinforced or 
recognized for his individual behavior in the group. That's the random approach. You see a kid doing the 
right thing, you tell them. He earns a star. Easy, right? The second way is we are a team, or sometimes 
called a good behavior game. This is the interdependent group contingency. I forgot to put it up there, 
but it's the interdependent group contingency approach for large groups. You can assign students to two 
teams, one on the left side of the bus, one on the right side of the bus. Give the team a name. You're 
Jim. You're Thorpe. Okay, whatever. You're Wyoming. You're Area. Okay. So when students are assigned 
a team on the side of the bus, you will give just quick specific praise for the team, anybody on the team, 
either side, that you see observing any behavior rule on your bus. Make it a game, Make it a 
competition. At the end of that bus ride, the winning team, who earns the most praise from you, 
randomly of course, you are still driving, everybody on that team gets a star. That's another way to do it. 
The third way for the big group approach is called the dependent group contingency, and this is basically 
what I like to call, "You're It." So you would assign a student who's having some behavior issues, or 
maybe not, but even a good student, to carry the load for the rest of the bus, and you just focus on only 
one behavior the student has to be doing. He's carrying the load. Be careful with this approach because 
the kid may sabotage it purposely and tick a lot of kids off. But once you get to know your kids, you can 
pretty much figure out ones who are going to toe the line the correct way. But then you can even allow 
his buddies to encourage him to follow the rules because it's for them. Now, if he happens to follow the 
rules correctly, everybody on the bus gets a star, gets a token. So there's three ways you can reinforce 
for larger groups. Does that answer your question back there, about the methods? Okay. You have your 
independent, interdependent and dependent formats for reinforcement for large groups. All right. What 
time do we have? 
 
>> 4:40. 
 
>> 12 minutes? Oh, good. We're ahead of schedule. I know you guys are tired. Let me tell you 
something. Let me show you how this group contingency works, the interdependent, the good behavior 
game. I was in a training I was asked to do on June 10th last year, the last day of school. I was told I was 
going to have 40 teachers to give a training to. I think we did it on de-escalation or something like that. 
But when I arrived there, they put me in the auditorium in this building, and the name of the school had 
three words to it, by the way. Three words. I am not going to tell you who the school was. But, anyway, I 
found myself in the auditorium that I was going to be the second speaker or trainer that day. The 
auditorium had no air conditioning. It was 85 degrees outside. It was 90 in that auditorium. This was the 
last day of school. I have not 40 teachers. I have 120. I counted them because I had an hour to spare 
because the guy in front of me was a psychiatrist talking for 1 hour with a black and white PowerPoint, 
without even any blue on it, like I have, except it's blue on mine. But he was talking about psychotropic 
medication and the results and all the statistics that we have. And I had to get up after this guy, you 
know, it was bad enough. I am not going to tell you who he was either. He was a nice fellow, personally, 
though. Anyway, so I got up there and, because I was going to use some positive reinforcement 
techniques, I threw some Starburst to the teachers, like 40, you know, for giving good responses. There 
was 120 of them. I had a small bag on the stage that had enough for like 40 teachers at the most. I got 
120, what do I do? Well, I said, "You guys are A. You guys are B. You guys are C over here. We are going 
to have a little team competition," because I only have goodies enough for like one group. Let's see who 
was going to earn the best points here, and basically I kept score for each good response for each of the 
groups. Talk about saving my butt, okay, because I got their interest up a little bit. I know it was still hot, 



and it was the last day of school, but I got through that training using this technique. Now if I can do that 
in a hot auditorium the last day of school, doing a training that no one really gives a care about at that 
time of day and time of the year, and I got through that training with, I'd say, pretty decent participation 
from the group, you can do this too, in your buses. That's the story I wanted to share with you. Really 
happened to me too. I'm not making this up. Would I lie to you? No. Okay, that is the end of my 
presentation here today. Is there any questions you want to throw at me, anything I failed to cover? Yes. 
 
>> Is this online? 
 
>> It's online now. 
 
We just downloaded it about ... 
 
>> I downloaded it onto the desktop of this computer, and at the end of the day, our tech guys will come 
and put all these documents on the PaTTAN site. If you can just be a little patient ... 
 
>> Before you do that, I actually tweaked this before I came in here, and the one I am showing you is the 
old version. There's a couple of different changes in language, so I would like to put the other one up. 
I'm looking at it, that's not the one I wanted to put up there. 
 
>> Whichever one you want me to keep is okay.  But they will be up there very soon. 
 
>> I just clarified some of the language on the newer version that I have here. Okay. All right, any other 
questions? Fantastic. Thanks for your attention. I appreciate it. Go out and have a wonderful dinner. 
Thank you. 


