
>> All right. Thank you very much for coming during the dreaded 4-o'clock-to-5-o'clock hour. I'm glad 
you decided to show up. What I'd like to do is quickly introduce ourselves. My name is Kevin Vincent. I'm 
a music teacher at Main Street Elementary School. Stephanie Keebler is our principal, and then you'll 
also be hearing from Nancy Wright, who is a special ed. teacher at our school, and we're part of our core 
team. And what we're doing is presenting on just starting up School-wide Positive. So I figured, to be 
fair, since we have an hour, I would split the time equitably, and we'll talk for 59 minutes about 
ourselves and 1 minute to learn about you. So real simple, I'm going to do like I do in my classroom just 
so I can get to know you a little bit. If you are a teacher, please put up one finger. If you are an 
administrator, principal, superintendent, two fingers. If you're a school psychologist, guidance 
counselor, three. If you're something else, four. If you don't have your hand up, hope your supervisor 
doesn't find out you don't do anything at all in your school. Even the Hershey Kiss has four fingers up. He 
knows what he is. He's an other. Let's do this one. Right hand if this is your first time at the 
Implementers Forum. Left hand if you've been here before. Okay. Notice my right here is up. I don't 
know how that worked. This is my first time here, and I get to present. Luckily, I just, by luck, managed 
to get my tie to match along with my presenter banner, so that was nice. One more, my students love 
this. I know adults don't, but please stand if you have School-wide Positive at your school for 1 year or 
less, maybe haven't even implemented it yet. Go ahead and stand up, and you may stay seated. Okay. 
Great. So this is going to be perfect for you. Wonderful. You may sit down. Thank you. That just helps me 
to know kind of where we're at. So this is our school, Main Street. Our theme is, "We ROCK." You'll be 
hearing a lot about that today. You'll be hearing a lot about that today as we go. I put up there, "Let our 
team share how we developed our program from scratch." The more I looked at that, I thought, "That's 
not really true," and I hope you're going to see that, that we didn't develop it from scratch. We looked at 
what we already had, and if you're one of those people who just stood up, hopefully, that's good news 
for you. If it's a little bit overwhelming, you're here at the end of the day thinking, "How are we going to 
do all this?" I'm hoping, by the time you finish this session, you're going to realize you maybe are already 
doing a lot of this, or you can take some of the things you're doing and just improve them as you go. I 
did put the school up there because as all the presenters through the sessions have been, I think you'll 
find we are very proud of our school, very proud of our students, very proud of the faculty that we have 
there. I've been teaching now 20 years, and I still love going to work. I can say that very honestly. I love 
going to work. School-wide has helped that. I loved it before, but now the School-wide, in some cases, 
has made things better and, in some cases, has just helped us realize how good things are already. Okay. 
And then just a real quick overview what we look at for the session, so again, since so many of you are 
new, hopefully, these will be great topics for you. A dynamic core team. If you don't already have the 
core team, that's going to be your first step, how to put that together to get anything else done and how 
to make sure there is a dynamic core team, so a team that can manage to get things done and go 
somewhere. Developing the matrix so that you know what you expect the students to do and how you 
expect them to act and so they know that, and then the final topic there is celebrating high-frequency 
reinforcement. The last thing I'll put down there: What we're doing is sharing our experiences. I don't 
know your schools. You'll learn a little bit about our school. Some of what we do may work great. Some 
may not, and that's up to you to decide. You are welcome to steal as much as you see here and use it in 
your schools because, to be honest, we probably stole a lot of it from other places. But if it's not right for 
you, it's not right for you, and that's okay too.  
 
>> Okay. Thank you, Kevin. I'm go into a little bit about our school just so that you have a point of 
reference because a lot of times, we think, you know, "Oh, we can't do that. We have too many kids, or 
we have too few kids." Titusville is about an hour south of Lake Erie. We are a six-school system. We 
have about 2,200 students, K-4 to 12th grade. Within our system, we have an early childhood learning 
center, which is a K-4 and K-5 center. We have three elementary buildings. Main Street is one of them. 



High Town and Pleasantville, and they are configured a one-to-five configuration. We have one middle 
school and one high school. And our graduating class for our high school ranges anywhere from about 
210 to anywhere up as high as 240. Another couple things that I want you to know about our school is 
that our SPP score for last year was a 70.4. We are struggling with our math, and that is one of our 
academic focuses, but in addition to working on our academics, the School-wide has also helped bring 
that focus back for our students. We have a very, very high percentage of free and reduced students 
within our school. Right now, our food service and transportation director gave us a percentage as of 
today, and it was 64 percent. We are the highest free and reduced elementary school within our district, 
so again, we have challenges. We are not sitting here with, you know, 10 to 20. A lot of our kids struggle, 
so, again, a lot of the emphasis on education. It's not a priority at home. They're struggling to find out 
when they're going to get their next meal. We do a lot of backpack programs for our kids for over the 
weekends. So, again, we want to highlight that this is doable in any type of population that your school 
and community may bring to you. Within our staff ... At Main Street, we're configured a little bit 
different than the other two elementary schools. I have three first grades, three seconds, and then we 
go to two in third, fourth and fifth. The other two elementary schools have two in each grade level, so it 
does cause an issue. After second grade, we have to ship some of our second grade students to the 
outlying buildings, so it's kind of difficult as we get them started in first and second, and then it's like, 
"Sorry. Our classrooms are too full. We have to ship them out." And it's very, very sad, and it's hard for 
our parents within our school. So that's something that we are working on as to how to bridge that gap 
in some of those situations. Our average class size for the first and second is around 20 to 22, and then 
uppers because of that balloon where we go into third, fourth and fifth, we're averaging pretty much a 
25 to 27 in grades three, four, five. Lastly, our staff, we have 20 teachers, 12 classrooms, and then we 
have nine other itinerants, whether they're our music, art, P.E., school counselor, school psychologist, 
librarian that come to our building each week, and then we have about 20 support staff between our 
cafeteria, educational aides and those types of things. And then, lastly, new with our school this year, 
we host an IU classroom, which is a life-skills classroom, and they're an integral part of our School-wide 
program as well. So I'm going to turn it over to Mrs. Wright. 
 
>> I'll take this one. Okay. So I want to start with that first bullet point that I had, which was creating the 
dynamic core team. For us, it started with teacher-initiated conversations. I remember it was in June 
2015, track-and-field day. I was working with the phys. ed. teacher, and we had a fairly successful track-
and-field day except for a handful of students. And we noticed that. And, you know, we, of course, were 
feeling like, "Man, this day did not go well," until we started talking. We said, "You know what? Ninety-
five percent of the kids did great, probably more than that. It was just that handful of students. And the 
more we talked, the more we said, "We've got to recognize those kids for doing well because all we're 
doing is we're yelling at the kids who aren't doing things right, and most of them are doing it right." I 
went and talked to Stephanie about it. The phys. ed. teacher was retiring in a year or so. Wisely, he said, 
"You know what? I want no part of this. You take it." So I went to Stephanie and talked to her. As I did, it 
was really interesting because she said, "You know what? One of the fourth-grade teachers just came 
and said the same thing to me, so it really did start from a teacher level. A lot of times, we hear about 
initiatives being teacher-led, and this one truly was, so what Stephanie did then was that second point. 
She sent an open e-mail invitation over the summer to the faculty members. Twelve out of I would say 
maybe 20 faculty wanted to be part of it. So, again, it shows you the interest was there, I mean, just with 
how many people would like to be on this. In fact, it was too many to even justify training that many, 
you know, to pull out and have subs for that many people. We actually had to pare it down from there 
to get our core team, so we had the interest. Originally, what I thought was we were just going to come 
up with something on our own, just some little thing. Okay. We'll just do a nice little, you know, ice-
cream-sundae party, something like that. You know, I got the invitation, and it was, "We're going to 



have training days, and you're going to be on a core team." That wasn't what I wanted to do as a true 
confession. She doesn't know this, not at all. But you know how it is. When you're dumb enough to 
come up with an idea and say it, you have to be on the team then. Like, I couldn't be like, "Yeah, it was a 
great idea, and I hope somebody else does it." So I said, "Yeah, I'll sign up and do that." And I say that 
with our trainer, Joni Sharo, sitting in the back. You know, she now knows that too. But that's what we 
did is we opted in, as teachers, to do this. I put there, "The staff participation was encouraged but not 
forced. We still have a couple people in our building that it's not really their thing, to be honest. You 
know, we're hoping we'll bring them along the further we get into this, but, as a whole, it was something 
that we had that quote at the bottom. It's something we get to do, not have to do. I don't know if it ... I 
think it was Nancy that said that. When we were talking about putting the presentation together, we 
said, "There are so many things we have to do. This is something we actually get to do." 
 
>> Well, and one of the other things that, you know, I failed to mention about with our school dynamics 
and demographics is one of the things for me is that, part of my history, I was a high-school principal for 
7 years and then transitioned down to the elementary, so I had no experience with School-wide at the 
high-school level, and then when I transitioned to elementary, we had a matrix, but we didn't do 
anything with it. So there was this matrix. There was this odd thing, and through our IU6 supports that, 
you know, service our district, Joni came to me and said, "You know what? I really think this is a great 
thing. Would you consider doing School-wide in your building?" Because, within our district, our one 
elementary school, High Town, they had it established. They were doing the Principals 200 Club. They 
had it down. They have what's called SOAR in their building. They had it down. Hands down, they were 
rocking the School-wide Positive Behavior in their school. Our early childhood learning center had the 
S.T.A.R. program. Again, they already had it established, but as our school, you know, started this 
process, we didn't have a set thing. And so Joni came to me and said, "You know what? Through the 
state and through PaTTAN, we are offering support to help your school with a commitment." And I said 
to myself, "Well, if I don't sign this as an administrator, there's too many other things that cloud our, you 
know, brain every day." I figured, "If I don't sign this commitment, then we're not going to do it." So she 
came to me, brought the form, and I was like, "We're signing it." And through that signature on that 
commitment level, we have had Joni's support from day one through our training, through supports of 
our monthly meetings where she comes. She's there to help our teachers, you know, when they're 
struggling. So, you know, if you're thinking, "How do I get this started?" that's an awesome resource 
that's available to you through your local IU. 
 
>> And then the final thing I would point out just there where it said, "Parents were kept in the loop," in 
your handouts ... If you didn't get a handout, just throw your hand up. I know Joni has some extras. She 
can bring those around. Keep your hand up until she gets to you, but we kept parents in the loop. I think 
the first thing that you see there is our letter that we sent home. Now, we don't include parents on our 
core team. I know some schools do, but we also didn't want the parents to just kind of be hearing about 
this as just, you know, the kids are mentioning something. We wanted to let them know what was going 
on. So for us, it was for our Title I night, I believe we handed this out. We had a School-wide Title I night, 
and we showed them, "Hey, here's this new initiative that we're trying."  
 
>> Okay. So they saved the best for last, and I am the best here, so I'll just throw that out at you. We 
really need to come to common ground and figure out what we were doing with the whole thing. So we 
started with a 2-day training. We were excused from our classroom duties, and we sat down in the 
library, and we sat down in another room, and we really hashed out, "What is it we're going to do? 
What are our goals? What's our priorities? Where are we going, and what are we doing with this?" 
Those 2 days were very beneficial to us, and then we did a third day in December. And, basically, we 



were looking at the terminology. What were we going to say that we're doing? How are we building this 
matrix? What are we going to do? What are our expectations? But what is our current state of our 
behavior in our classrooms right now? Where are we, and where are we trying to go? So we're trying to 
look at inconsistencies as well. Some teachers look at a classroom disruption, and you know it as well. 
They're going to take care of it in their own room. Others are going to send that kid to the office. So 
think about the inconsistencies in your own building and how you're going to handle that. We were 
looking at fights, disruptions, inappropriate language. Basically, what is an office referral, and what is 
handled in your own classroom? And we spent a great deal of time on that, and then we're going to see 
how that leads to our next steps. We're going to develop our vision and our goals, and we were going to 
celebrate our successes. So as a staff and as a team, how do we sell this to everybody else? And those 
days were critical for us. We were basically trying to create positive behavior supports to create a safe 
and positive learning environment for all of our students. We are targeting them all, and then we're 
trying to make a positive effort to improve that school climate and then have other staff members 
collaborate with us and the community and parents as well. So we called it our flexible path. It was not 
set in stone. We had control, and as you can see, we goof around a little bit. Our building isn't perfect, 
but we like coming to work. I'd say I love coming to work. There's nothing that holds me back going to 
school each day. I don't dread it. I enjoy it, and I feel like there's support not only from the 
administrative office and our principal but from each other. Our staff members are very supportive, so 
that helps tremendously. We're looking at, once we have these things in place, what are we going to do? 
So we created our own time line. We were not set in stone. We did everything that we wanted. We 
continued. We weren't afraid of failure. We did it our way and what we hashed out in our team 
meetings. So that's the really cool thing for those of you who are sitting there today saying, "Oh, my god. 
You have a learning-support teacher doing stuff." No. It can be anybody on your team and anybody that 
wants to do it, and that's the really cool part of it. And there's your buy-in. We also tried to make 
improvements and take suggestions. We did trial and error. We were empowering others. We could 
informally interview the staff, the students and parents. We didn't overwhelm ourselves, and we were 
basically touching base with our coworkers. The last thing is we reviewed the process at the faculty 
meetings, and then we did booster sessions as we moved along to keep the faculty informed, the 
students and parents and everybody else.  
 
>> One of the other things, going back to the IU support, when I signed that commitment letter to bring 
this into our school, one of the things that Joni had said to me was, "We're going to do this on your 
time." When your staff is ready, we'll go to the next step, so it gave me a lot of comfort knowing that I 
didn't have to have everything 100 percent in place by the start of the school year. We actually, going 
back, when you talk about our flexible plan, we had talked about this in September, and we said, "You 
know what? February is going to be our time." And that's when we initially rolled it out to the kids was 
mid-year. We didn't start it. We weren't ready by August. When we felt we were ready to at least give 
some things a try, that was our opportunity to roll it out to the school, and that was just ... Again, it was 
just comforting to know that you can do this on your time. It's not a thing that you have to roll it out in 
August and complete it by June. It's basically what your staff can take care of. 
 
>> This is kind of my personal thing, but if you have a team, make it worthwhile. Make it worthwhile. 
You know, if you are the leader of that team, they have to be accomplishing something. I am one of 
those people, and I'll tell on Nancy. She's one of those people. If we can't figure out what the purpose is 
for being there in about 2 or 3 minutes, we're checking out. 
 
>> Don't waste my time. I'm sorry. 
 



>> We're done with it. 
 
>> I have IEPs.  
 
>> Yep. That first training at the end of the training, Joni said, "All right. So, you know, this is about a 3-
year implementation plan," and I still remember it because I was thinking it, and Nancy beat me to it. 
And I was so glad. She was like, "Okay. But what are we doing tomorrow?" I mean, she was just like, 
"Let's go," and we actually had to be slowed down a little bit to implement in February, so, you know, 
we say a 1-year implementation. We're actually at about a year and a half because we couldn't wait, you 
know, a whole year of training. We're like, "Let's try a few of these things first," but, for me, that's why 
I'm excited. That's why I like being on the team because if you look at that first thing, what we've 
implemented in that 1 year, I mean, I'm amazed when I look at that. And it's one of the most productive 
committees I've ever been on as a teacher, you know, where I can look, and I can say, "Okay. All these 
things are in place. We're using them. We may still be changing them, but they're all things that we're 
able to do now." We do have a full-time behavior-support aide. Again, it depends on your district. That 
helped us tremendously to be able to get the rollout happening faster. Our team is integrated with 
ESAP. In fact, I was on the ESAP team. Now I'm kind of transitioning off to be able to do some other 
things, but our ESAP team benefited from this because, to be honest, we just weren't making a lot of 
progress on our ESAP team. We'd meet every 2 weeks. We'd sit, and we'd talk about the kids, and then 
when we were all done, we're like, "Yep. They're still not doing well. Okay. See you in 2 weeks." You 
know, sounds familiar. Some of you are like, "Okay. Yeah. I'm there." So this year has been great 
because now what we've done is we've said, "Okay. Let's look at these tier-three kids. Let's look at the 
data that we have now because of our School-wide program, and we can really target those kids, and we 
have been able to help the kids so much more because of that. So, again, I see the results. We do have 
the SWIS data. You've heard a lot about that probably in different sessions. My feeling is, if you're going 
to do this, you really need to have some kind of data collection, and that is a phenomenal program to be 
able to do it. And then we just started now about a month ago. We began our training for the TIPS 
initiative, the Team-Initiated Problem Solving, to try and make sure that our meetings continue to be 
productive, that we continue to move forward. That was one of our things at dinner last night that 
Nancy and I, we're already grilling Stephanie, "So what's next year? What do we do next?" you know, 
because we don't want to lose that momentum. 
 
>> Okay. So you're already out there googling the word matrix, but, basically, your matrix is going to be 
your positive behavior expectation. So, as a building, you need to decide, you know, what are you going 
to do? What are the positive things that you're going to expect from the student across the building? 
How do they act in the hallway? How are they on the playground? How do they behave in the cafeteria 
and all those oddball places outside of the classroom? So we really were trying to develop that, and we 
came up with Rocks, Main Street Rocks, and that's why you're here today. So everyone promotes our 
positive behavior supports to build that climate and help increase achievement. We ... 
 
>> That is in the handouts. 
 
>> Yes. 
 
>> Yeah. 
 
>> So it's there for you. The matrix is a yellow sheet. So we adapted what we already had to create our 
matrix. Again, Kevin and I are not the gifted teachers, so were helping out ... No offense, Kevin. But we 



were trying to make this matrix work for us in our elementary building. If you're middle school and high 
school, yours is probably going to look very different. But use our example, and like Kevin said, steal it. 
We used what we had. We had a theme, and our theme was the Main Street Rocks, and we had the logo 
there. You can see it, and we have a cheer, "Clap, clap, clap, clap, clap. Main Street rocks." And we 
scream it and yell at our homecoming and our assemblies and everything. The kids put their brown-and-
gold pom-poms out there. We already had this, so we weren't creating it. We were using what we had 
to create our matrix and build our strengths and weaknesses, so you can look at the identified problem 
spots that we had, and I don't know about your buildings, but sometimes gym class is a little overly 
competitive, and those students get into some arguments or disagreements on who wins the game. So 
we had to sit down, figure out, what are we going to do, and then work with the home and the school 
together on the expectations. We use an all hands on deck. Everybody is involved, the parents, the 
community members and everyone else. It's exciting. It's successful for us, and we're trying to build that 
climate with our matrix. Yep. 
 
>> I'm going to go right back to the matrix for just a second. As I mentioned earlier, we had a matrix. We 
had something existing. When I came from the high school down to Main Street, it was there, but 
unfortunately, the way the matrix was written, it was written negatively, "Don't run. Don't do this. Don't 
do that." And so one of our focuses as we worked as a team was to really change that into a positive, 
"Do this. Do that," and reworking the wording of that. The other thing that as I mentioned, High Town 
and ECLC already had those established programs, and initially, our superintendent came to us and said, 
"Well, you know what? Everybody's got to be the same. You guys got to do the SOAR program, and you 
got to have it SOAR, and you got to figure out how you're going to make it work with SOAR in your 
building." And we pushed back a little bit to say, "We already have something established in our school. 
Why can't we use that? And really, that helped our buy-in because with our Main Street Rocks, we were 
already doing it. As Nancy said, we already had our cheer. Everything around our school is related to 
Main Street Rocks, and so we were able to personalize it. So that was one of my biggest 
recommendations for you. If you already have a mascot or something that you have established within 
your school or district, use that. Don't change your identity to match something that somebody's giving 
you. Make it your own. 
 
>> Okay. So again, simple, clear, make sure it's positive. Our expectations are taught at the beginning of 
the year. We did a January refresher because we felt some of the faculty maybe weren't as involved as 
Kevin and I were, so we did that at a faculty meeting, sat down, went over those expectations again as a 
reminder. But think about, if you're a high school, sometimes you suspend the curriculum in the first 2 
weeks of school, and you're teaching all about those behaviors, same thing with the middle school. How 
do you go to the restroom? How do you ask to get out of this person's class? Are you signing out to go 
in? Are you using the iPads to get out of class? You know, how are you doing things? How do you go to 
lunch? It's mashed-potato bowl day, and you're all running down the hallway? Nuh-uh. We know how 
that happens. So you got to figure out what works in your building and do that. Our big thing too was 
you're teaching the appropriate behaviors. Don't assume that the students know what you're talking 
about. Teach it. Model it. Have students be role models. Act it out. Do whatever it takes so the kids 
know when there's a substitute in the building and you have this class or that or an assemble, whatever 
it is, if there's a fire drill, this is how you behave in this teacher's room, in every teacher's room, in every 
place in our building.  
 
>> So like it or not, we can want to say that we're only going to be positive all the time, but it doesn't 
work that way. You are going to have those tier-two, tier-three kids that are going to have trouble, and 
that was part of what we had to look at is, what if they're not following the matrix? The first thing we 



did is in your packet. It's this flowchart, and this was to help our teachers out, and as a result, it helped 
out Stephanie as well in the office because one thing we noticed is we were having way too many kids 
losing instruction time. They were going down to the office. She may have been at an admin team 
meeting, not even in the building, and they were on vacation. They'd go down there, and they'd sit for 2 
hours until she came back. She'd say, "What are you here for?" They'd say, "I don't know," and you'd 
have to sort through it. Some cases, that wasn't something they needed to leave the room for. When it 
was finally investigated, it was, "Oh, because I couldn't find my pencil," so they just went down to the 
office and, "I'll sit down here until somebody gives me a pencil. I won't ask for one. I'll just stay down 
here." We decided to get at the root of that. We needed to help the teachers, and that's what this 
flowchart was. We said, "There are minor behaviors and major behaviors, and we need to be consistent 
as a building as to which is which." And what we did then is treated those behaviors differently, so if you 
take a look, we went to this blue form in your packet, which is the office discipline referral. This is for 
our minors, so when we had something, we said, "You know what? This isn't an emergency. This isn't 
severe. This is not worth the child losing instructional time over," they're going to stay in the room. The 
teacher is going to fill this out and, before the end of the day, is going to put it in Stephanie's mailbox. 
Stephanie signs off on it that she saw it, going to give it back to the teacher. The teacher then holds on 
to it. If the student's behavior improves, great. It gets forgotten. It's just not an issue anymore. If the 
student's behavior continues and they get three of these blue forms within a week, then we say, "Okay. 
Now we need to deal with that." So we're not ignoring the minor behaviors, but what we're doing is 
saying, "We're not going to treat them the same. We're not going to take the fire hose to put out the 
sprinkler or the sparkler. It's just not going to be an emergency every time we deal with that." So it helps 
to track those repeat offenders that always like to walk on the edge because they know what the line is 
but figure, "Well, you can never catch me because I'm not going to step over it." Now we say, "Well, you 
walked too long on that edge. We're still going to catch you, and we're going to make sure that we get 
the appropriate behavior." The other form in your packet is the pink one, and this is our major office 
discipline referral. They look very similar, but this is for the ones that are emergencies or are severe. We 
say, "You know what? This is disrupting the learning environment. That student is no longer learning. In 
many cases, the other children in the room are no longer learning at this point. They do need to be 
removed." But it's up to the teacher to make sure that this form goes with them. An important part of it 
on both of these is the back of the form where the student has to reflect. That was a piece that they 
weren't doing before that. Before that, they were putting all the pressure on the adults, "Well, how are 
you going to deal with this?" Now the student had the pressure, "Okay. You tell us what you did, why 
you did it and how it's going to be different." So the pressure came on them to deal with that. The other 
thing is it gave us consistency. What happened is kids know. They get a pink. They know right away, 
"Hey, my parents are going to be called." It's not, "I go down, and I plead my case, and maybe I can get 
out of it." They know immediately, and their reaction is totally different than it was a year ago. Before 
we started this when it's go to the office, "Yeah, fine. I'll go down, and I'll take my chances and see what 
happens." Now it's, "Oh, wait. Wait. I'm sorry. No. Can I back out of this?" Because they know 
immediately here are the consequences. The teacher knows that kid is coming back into the room, but 
they also know the situation will be dealt with and that Stephanie is going to talk to the parents, talk to 
the kid and talk to the teacher to deal with it all around. 
 
>> One thing I'd like to add, when you look at the SWIS data, give me a thumbs up if you use SWIS now. 
Honestly, I was nervous at first because I had never used it before this year. If you have an opportunity 
to work through your local IU or just get on pbis.org, you could actually see and maybe demo it. I was 
nervous because we do PowerSchool in the sense of all of our logging, and I thought, "Oh, my gosh. This 
is just going to be one more thing. I'm going to have to log it in SWIS and then log it in PowerSchool, call 
the parent." SWIS is very, very easy, and what we did as a team is we modeled our minor and major 



form out of exactly what is needed in SWIS. SWIS takes probably 30 seconds to log a student. I wish 
PowerSchool was that fast. But again, it's a way that we can use it, and the data that comes out of SWIS 
is fantastic. When we started, Joni had actually presented to our district as a faculty as a whole to our 
whole K4-to-12 system, and we looked at what we thought maybe our triangle of behavior was, and we 
thought, "You know what? We have good kids, but, you know, we thought maybe we were at, like, 85 
are following the rules. Then we got our tier two that's maybe, like, 10 to 15, and then we have our five 
that are that tier-three percentage. SWIS does a nice job of pulling that all together, and you can share 
that as success with your families and your teachers, so it tells you what ... You know, it takes the 
guesswork out of where things are happening, so if you don't have SWIS, you might want to look into 
that. 
 
>> The last thing I'd point out with these ODRs then is it gives us the documentation. It's not about 
punishing the kids. It's not about trying to catch them. What it is is I have two specific cases I can think of 
this year where we got the children, the services and the placement they needed, and I don't think we 
would've been able to do that in previous years because we didn't have the documentation. Here, it was 
very easy. We could look in SWIS. We could pull up those forms and say, "Okay. Here's how often this 
happened. Here's what happened. Here's where it happened," and we had all that information, and we 
could lay out the case. This is the best placement. This is the best service for this child, and we're helping 
students because of that. 
 
>> Okay. So I'm going to try to pick up the pace here a little bit. We're dragging, and we want to give you 
time for questions. This young lady was brave enough to sit up here by herself, so I'm going to reward 
her with our high-frequency ticket. Congratulations. Good job sitting there, listening and paying 
attention to us because we're all about reinforcing you today. And I'm sorry. I stood in front of the 
screen. I did the no-no. Sorry, Nicole, I might as well just really mess up right now. But, basically, what 
we wanted to do is show you that these are the tickets that we're using. You have one that's attached to 
your packet, that R, O, C, K. We're going to talk about the respect, owning your own behavior, the caring 
words and deeds and then absolutely keeping yourself safe. So we are a building-wide token economy 
system. It is intermittent reinforcement. Okay. Our principal could walk right over there and give this 
young lady another ticket right now because that's the way it is. Life isn't always fair. This young lady 
was brave enough to sit up front by yourself. She just got a second ticket, which we are going to have a 
drawing, so while you're sitting there ... You're bored with Mrs. Wright. Go ahead and write your name 
on there. We're going to do a drawing, and we'll explain that here in a little bit. 
 
>> The birthday one? 
 
>> Yeah, we're going to draw on the birthday one. Don't pull the yellow one off from your stapled 
packet. Do the one on the birthday. That's basically showing you two different cards that we use. So our 
token economy system is high frequency. We use tickets of custodial staff, our secretaries, our building 
aids, everybody. The substitute teachers have access to these gold "you ROCK" tickets, and they use 
them, and you can see what's up here. It is not an aquarium on a cart. This is our pride and joy of our 
building. There's a giant ROCK in there painted with gold letters. And we wheel this down to our 
cafeteria, and when our students get a ticket, they put their name on there, and the teachers praise 
them, "Good job, Billy. You really owned your own behavior today in gym class. It's the first day this 
week you didn't have a fight." So when he goes to lunch, now Billy if he wants, he can leave that ticket 
on his desk and brag to all of his friends or keep it in his pocket or whatever, but he's going to go down 
to the cafeteria at lunchtime, and he's going to stick it in that what you think is an aquarium. But this 
entire container of reinforcement is what's going to be drawn just like your ticket is going to be drawn. 



So we're walking the walk today to show you how we do this, and we truly do have two aquariums 
broken up for our kids, but it works for us. You want to tag in? 
 
>> [INAUDIBLE] 
 
>> Mm-hmm. It's a visual reminder. It builds that desire and the positive climate that we're looking for. 
The kids anticipate that ticket, and if you give that ticket out like this young lady sitting here, I'm 
surprised no one at this table got up and sat by her so they could get a ticket because that's what our 
students do. "Jimmy, you walked down the hall nicely," and you look. They march like tin soldiers 
sometimes. It's hilarious, and we love it. It's like we actually do something throughout the day. They 
brag to their family members. They brag to their friends, and that's a really cool thing. All right. It's 
random. It's intermittent. We use a ticket system. Use what you want. We have regular drawings. Here, 
you can see the students. When their name has been picked, they also get to take their picture. This 
picture is posted on a wall. Thank you, sir. They're called down on the loudspeaker in the morning, and 
we post this. So you can see months' worth of our students that are being positive for whatever it is, and 
you can see, a lot of times, we'll put those names right there with it. The families, anybody coming in for 
a basketball game, they see this. They're all bragging about their own kids. The parents love it. The kids 
love it. The teachers love it. The substitute teachers love it, the custodian, the librarian. You name it. It 
works for all of us, so that's the cool thing. I think we're all a little surprised at the power that this has for 
us. Definitely bragging rights on that. Next, please. Now once the students have their name picked, they 
get their ticket drawn. Ah, here's the coolest part. We had a bin that we put all kinds of Chuck E. Cheese 
stimulation in there, but then we decided, "There's an empty trophy case by the office, so let's pretend 
we're vo-teach marketing students, and we displayed our stuffed animals, our school supplies. You 
name it. There's all kinds of stuff, and we'll get into some of the coupons and things but art supplies, 
craft supplies. Anybody can donate to that. Teachers want to do things, and our principal is going to talk 
about some of the things that are highly chosen, things that they really want, things that are very 
motivating for those students, and we have people that donate. We never refuse something. Somebody 
is going to give us something free. We're going to take it. Remember, we're poor teachers, so we're 
going to do that. But our case is there. It's in a prominent location in the front of the building. The 
parents see it. The grandparents see it when they come in. It's awesome. Lots of coupons, Flarp!, 
whoopie cushions, you name it, and they will just wait for it. The kids sit there and drool over this case. 
And the funny thing is it's not locked. They could open it up and steal from it at any time, but they don't 
know that. They've never even thought about it, which is actually really cool too, says a lot about our 
building once you went through the demographics, and you think the students would rather do it in a 
positive way.  
 
>> One of the things she said, I mean, when we first started this, we started in February, and we had just 
gone out and got one of those totes that you put under your bed, one of the flat things, and we had it 
partitioned with cardboard, and we had it organized, and every lunch, we'd cart it down and put it on 
the stage, and then we're like, "You know what? We got to up our game." So the display cases is 
fantastic. If you have one of those, the kids love it. One of the things there that I wanted to say: It has to 
be experiential. It doesn't have to cost you a lot as, you know, different sessions that you probably 
attended throughout today talking about giving the kids experiences, working with them and making 
those connections. These four here are having a brain break with me. I actually support different things 
with whether it's in a classroom behavioral management system or a school-wide. They can come down 
and choose a brain break with me, lunch with me. We get to go to Subway with me, different things 
that, you know, are available to the kids, and that is more meaningful. I had two fourth-graders that I 
ate lunch with the other day before we came, and they had told their teacher that was one of the things 



they had chosen. And they said, "It's just going to be great. I can't wait to have lunch with her." I'm 
thinking, "It just is 30 minutes of my time to make someone's day, and that's all it takes." So please don't 
walk out of here thinking that you have to spend the world on different tokens and things like that. I 
actually have stock in the Dollar Tree. As Mrs. Wright mentioned, our kids love Flarp! If you have never 
heard of Flarp!, you can google Flarp! after our presentation. It's a hit. We added Silly String and things 
like that, but again, I have found that the kids, it's more beneficial to do those experiences with them.  
 
>> Okay. So moving on, you can see these slides are some of our favorites up here, and we love our 
positive reinforcement. These are our fourth-grade students on the right-hand side. They went to our 
local bakery. We were a rural elementary school, but we have a bakery right beside us. My daughter 
actually works there, so it's kind of awesome. And this bakery has our students walk over, and they 
donate cookies to our entire building, so each teacher walks their kid in there. And if you notice the 
cookies on the tray on the right-hand side, and I forgot my clicker and laser pointer here, but those are 
the smiley cookies, so if you know who Jim Broadhurst is, the CEO of the rural Northwestern 
Pennsylvania Eat'n Park, this is where he got the idea of the smiley cookies from the Warners Bakery in 
Titusville, PA. So your door prizes today are smiley cookies. You're going to each ... We have four dozen 
cookies we're giving out in groups of six to promote our local bakery. Not only does my daughter work 
there, but I want to support the Lichts. The lady in the bottom left is Mrs. Licht. She and her husband 
have refurnished this wonderful bakery that the Warners had owned for years, and Jim Broadhurst used 
to go in there as a child, and he loved this bakery, and so he decided, "When I'm at Eat'n Park, and I'm 
CEO, we're going to sell cookies." And so he went back to Mr. Warner. They made a deal. This is the only 
bakery that you can go and get smiley cookies from. The rest you have to buy at Eat'n Park. So the Lichts 
are wonderful people. They're both retired US Air Force, and they're awesome people in our 
community. Kathy actually was on our school board at one time, but they're awesome community 
partners that collaborate with us to support our students, and they ... Oh, she eats it up. She goes in 
there. "Oh, Billy, what did you do? You have a ticket? How did you do?" And we have coupons for them 
to go over there, and it's just really cool. So our reward system ... We have weekly rewards. We have 
quarterly every 9 weeks. We do drawings that are school-wide. We do school-wide awards and prizes. 
We walk over to our bakery. We have great community collaboration with other things, and then we 
also have some flexed groups. For example, our secretary might count out how many tickets we have in 
that aquarium, and if we get to 1,000 or 2,000, whatever it is, we might have to flex that number right 
before the holiday and do a school-wide movie where they get popcorn. Third, fourth and fifth gets that 
popcorn and a movie in the gym all by themselves, and then, in the afternoon, first and second gets 
that. So we are playing with the numbers a little bit, but I never said that to you, so we are flexing those 
numbers if you catch my drift, wink, wink, because it works for us. And we knew that, before Christmas, 
they needed that break, so we pumped up, and we really gave out a lot of tickets at that time, end of 
year, Christmas. 
 
>> One last thing with that of how we were able to reward the teachers. I took the students to the 
movie, and the teachers had 90 minutes in their classroom to work, so it can be both a benefit to the 
students but also a way that you can help reward the teachers for their buy-in for the program. 
 
>> So Nancy mentioned we do have the quarterly awards. All we did was took our matrix, and we do a 
school-wide assembly four times a year, and first quarter, we honor those that show great respect. The 
teachers nominate two students from each class. Those students get to stand up in front and get 
applauded for. They get a certificate, and then they get to go over to the bakery. You're going to think all 
of our students are obese. But we walk ... You know, we're talking. We're going to walk to track-and-
field day to burn off cookies or something. But there are those rewards, and we do other awards then, 



too. It's not replacing everything we do. We still do our B.U.G.s awards through the Kiwanis, Bringing Up 
Grades, so students can be recognized for that. We still do perfect attendance awards, so the neat thing 
is it's not just for the kids about academics. They know, "Hey, I can succeed. I can be recognized at this 
assembly even if I struggle academically." We have some students that are trying their hardest, and 
they're not going to be academic all-stars. If we only announce the kids who got all As, they're not going 
to get their name called, but they can be respectful. They can be very caring students, and they know, 
"Hey, I've got a shot at this one." They can make sure that they're coming every day, and they get that 
perfect attendance, so it's a neat way to recognize kids beyond just the academic part of it. 
 
>> Thank you, Kevin. That's a really important part when you think about this. Every student is not going 
to win academically, so this is a way to really target some of those kids that you're not going to meet. 
Our next slide is called "The Golden Dustpan," and this is not just a golden dustpan. This is pride and 
community spirit and competition among the classrooms, and here's the point. Our custodian was kind 
of tired of the first-grade teachers' classrooms. They were really messy at the end of the day. Not only 
she'd vacuum up glitter and chunks of paper. You know how that goes. She got tired of it, so she created 
this and initiated it on her own. There's a golden dustpan. Doesn't look golden to you, but it did when 
we made the slide. But basically, it's a trophy. They take pride in keeping the room clean, so at the end 
of the day, whichever first-grade classroom is the cleanest, she hangs this outside the door. The kids 
can't wait to see it. They compete with each other to keep their desk clean, the floor clean, and they 
literally crawl down on their hands and knees to help that custodian clean the room. Now our custodian 
also went a step further. Again, this is in addition to the School-wide Positive Behavior Support, so let 
me throw this in there. You can do whatever you want. This is in addition. She decided to put up 
stickers, and every day, the winner gets a sticker. After 2 weeks, she counts up whoever has the most. 
She gives a prize on her own to the classroom that has the most stickers. Every 2 weeks, she's doing this. 
So our point in showing you this slide is this is in in addition to what teachers are already doing in their 
own rooms, and we really wanted to hammer that home to all of you out there today. If this is new to 
you, it's worth doing. It really is. Here's a custodian coming up with her own golden dustpan. Your 
teachers still get to do what they're already doing in the rooms, their own behavior system, their money, 
their buck system or whatever they're doing, their warm fuzzies or tokens. It's all good. You're not 
changing everything. You're just doing it building-wide if that makes sense.  
 
>> All right. Nancy hit on a few of these, which is great. It is building-wide. She mentioned the custodian, 
our cafeteria staff, our behavioral aids. Everybody is trained in this. Anybody can hand out a "you ROCK" 
ticket, and the kids know that, you know, so they know that, "Hey, even if my teacher, my classroom 
teacher, isn't here, I'm just walking down the hallway to the bathroom, if an adult sees me, if I'm doing 
the right thing, I might get a ticket for this." So it is building-wide. She mentioned it allows the individual 
teacher discretion. I told you I was impatient. I started my own classroom reward system because I 
couldn't wait for the school one to start. If you're in a building that isn't like ours because I'll just be 
realistic. I think we have a very, very wonderful situation, a great principal, great support, great faculty. 
We said, "Everybody wanted to buy in." You might be sitting there right now saying, "I'm the only one 
from school district. The other teachers are saying, 'I don't want any of that. You know, that's too hard.'" 
Do it in your classroom. I do almost like the tickets. I do a coin system in my classroom. I'll be honest. I 
don't do the tickets in my classroom, and the kids know that. I do the coins in my classroom. I do the 
tickets for hallway behavior. That's a decision I've made, so, you know, I bought into the School-wide, 
but the classroom was working for me. We didn't replace that at all. I still can hand out those coins. They 
get to fill up a jar. We get to do rewards that way. It's my system, and it's worked great, and a lot of our 
teachers have those own unique systems, so I just point that out. For you, if you're in a situation where 
you think, "My building is not going to go for this," then do it in your classroom. Just do it on your own. 



Come up with your own system because for me, what I've found is it shifted my thinking. When I have a 
class that's not going well, you can just see them getting restless and wound up. It used to be my 
tendency was to start getting negative, "Hey, come on. Pay attention," start getting on them. Now I do 
just the opposite. I try to go the opposite way, and I force myself. I see them get all antsy. I walk over, 
make a big production, reach into my desk drawer, pull out coins, pour them in my pocket. Instantly, 
they're all sitting up like angels again. I haven't even handed anything out yet, but they're just like, "Oh, 
yeah." You know, and I can wait 5 minutes to hand them out, but they know, "Okay. Now he's got the 
coins. He may do this." Okay. Because it's shifted my thinking, "Hey, I want good behavior, so I'm going 
to reward that. I'll start looking for the good behavior instead of me getting negative with them." We 
mentioned it has to be just kind of reviews. It has to be convenient and manageable. Find your unique 
situation. If you don't have a bakery next door, sorry. We're lucky. Okay. Find what you have that works 
for you so that it's something that you can do. This should not be something that breaks your school 
budget. We mention most of the rewards that kids really crave are the free rewards anyway. Okay. And 
then the last thing I just want to remind you of is academically independent. We are not looking for our 
all-star students academically. They might be. We're looking for the kids that are doing the R.O.C.K., 
looking for those four things. Okay. 
 
>> I'm just going to go back one real quick second where it says, you know, under number three, "As an 
administrator." Again, it was, like, I don't want something else on my plate, and nor did I want to pass 
something very difficult for my teachers to do, so our core team really came together and said, "How do 
we make this manageable? We need to make it manageable, or it won't work." If it's too difficult for 
teachers to use on a daily basis, it's not going to work, and it's going to fail, so we tried to make it very, 
very easy. Our minors and major forms are just checks, and there's very little writing that they have to 
do. So again, you have to make it manageable, or you will not be successful. You'll be frustrated. Last 
two things that I want to mention, the two final stories, and again, it just shows you how you can get 
buy-in from your community, whether it's your faculty, staff, different things. We have Gerald, the lunch 
guy. He is the district lunch deliverer for all of the elementary schools. We do not cook our food on-site. 
We warm it, but he will bring it in the morning, and he came to me the one day. He must go down to 
either the Legion or the VFW, and they have a claw machine, and part of his evening routine is earning 
stuffed animals for our kids at school. It's just awesome. When he comes in, he'll bring two completely 
stuffed-full bags of animals that he's earned for our kids, and honestly, I have to say that's probably one 
of the first things that our kids want is the stuffed animals. And I just had a kid ... We still have a few 
things residual from Valentine's Day and from Christmas, and it's May, and we have kids taking the 
stuffed-animal Santas out of there. So it doesn't matter what it is, and it's hard to think what kids truly 
are wanting, but, you know, we're thankful for Gerald and his involvement in our program, and he 
delights in helping our kids at the school. The second of our story is this is Jason. We love Jason. Jason is 
a special-needs kiddo in our school, and he is in fourth grade. He has never had his name drawn at 
lunch, and this was his first time. He jumped up. He was screaming. He was clapping. He could not 
contain himself to get down to the display case, got down to the display case, and of course there's 
everything in there, Silly String, whoopie cushions, Flarp!, Flarp! again, scented stuffed animals, all kinds 
of neat things, and one of the things that he chose, he chose to have lunch with me. And it makes me 
tear up to think that a lunch, again, one 30 minutes, made that student's day and made them coming to 
Main Street, you know, have a better day. So we talk about, how do we make somebody's day better? 
Simple as having lunch with them, you know, and recognizing them. I had another third grader. His 
name is Ethan. Same thing, when we called his name, again, jumped up out of his seat, first time ever 
that he had been recognized and just happy as a clam. So we hope that you enjoyed a little bit about 
Main Street and our journey. We're not done. We've talked, you know, about where we're going next 
and what we're doing, and one of the things through Joni is we have started the TIPS training, but I'm 



challenging our core team to now put in place the SET, which is the evaluative tool so that we can be 
recognized for Fidelity, so that's our next goal is to go through that process and hopefully get that 
recognition for our staff and our students. So ... 
 
>> So we tried to leave a little bit of time just in case. Are there any questions for the whole group, 
things that you have that you say, "Hey, I'm wondering. I think it may be good"? We'll certainly be here 
afterwards too if you have questions, maybe your individual situation. Joni? 
 
>> I just want to make sure, did I get everybody's birthday card?  
 
>> Thank you, Joni. 
 
>> The important stuff, yeah. 
 
>> Yeah. Okay. 
 
>> So you understand we have the normal "you ROCK" tickets, the birthday ones and the special ones. 
So before we do, if you have any other questions, you want to come up, we're going to be here a little 
while. We also just have your names. We want to draw and just let you know that we do really truly 
walk the walk, and this is what it's all about. So like many times, you have to fudge something, so I'm 
going to pretend that this ticket was in the bag, and I'm going to pull it out. Yay. Joni Sharo, thank you 
for helping us from the IU so much. Let me give it. Joni is our first winner today, and she was picked 
handsomely out of my pocket. Thank you, Joni. Again, we appreciate all that you do for us and do that. 
Would you want to help pull? And then do you want to ... 
 
>> [INAUDIBLE]  
 
>> Sure. 
 
>> Make me mispronounce names. 
 
>> That's up to you. Thank you, Sharon. 
 
>> Thanks. 
 
>> Okay. All right. Thank you. 
 
>> Katie Faust. Katie Faust, come on up. 
 
>> Woo-hoo, Katie! 
 
>> Is there a Teresa Lore-Winter? 
 
>> Thank you. 
 
>> Oh! Teresa rocks! 
 



>> If you want to e-mail the Lichts, go ahead and send thank you to them, they'd love that. They knew 
we were coming today. 
 
>> This must be somebody like Prince or Madonna. Is there a Sybil? She just goes by one name. Angela 
Branz?  
 
>> Yay! 
 
>> There you go. Thank you.  
 
>> Katie Atkinson? She just said, "The opportunity to win." Everybody, cross your fingers. It worked for 
Katie. Jennifer France?  
 
>> This is the last one. 
 
>> No! 
 
[ Chatter ]  
 
>> Sorry. Almost ... 
 
>> Did Joni get hers? 
 
>> She gave it back. 
 
>> Oh, Joni regifted. 
 
>> She refused. She's regifting. 
 
>> Okay. Got an extra one. Two more, we got two more. Johanna Lattimer? 
 
[ Chatter ] 
 
>> And our last ... Before I say the last name, we truly thank you for staying. I know it's hard, 4 to 5 
o'clock. We were nervous thinking we'd have nobody here, so we do appreciate you. Our last one is Ann 
Shingle. 
 
[ Chatter ]  
 
>> Okay. On to our code. 
 
[ Chatter ]  
 
>> Thank you. 
 
>> You're welcome. 
 



>> Oh, my goodness. Could we give a big thank you to our team from Titusville? Wow. I think you should 
just capture that enthusiasm and take it right on back with you. Thank you so much. 


