
>> Thanks, Susan. Good afternoon. We are very excited you are with us today, so enjoy your snacks, 
relax, and we are going to be sharing some really exciting techniques, strategies, and materials that our 
teachers are using regarding embedding social skills into the early intervention environment. So my 
name is Megan Venderance. I am the director of behavior support services at Easter Seals of 
Southeastern Pennsylvania, and I also have the pleasure of serving as our agency's PBIS facilitator with 
the state. So I'm going to let our lovely copresenters introduce themselves. 
 
>> Hello, everyone. My name is Kelly Broderick.  I've been teaching at Easter Seals for 4 years now. My 
first 2 years, I was in an autistic support classroom, and I now, currently, am in the developmental delay 
classroom. I've been on the PBIS coaching team for, now, 2 years. 
 
>> Hi, guys. I'm Lynn Guthrie. I teach in autistic support, currently. I've been with Easter Seals for almost 
7 years, which is crazy for me to think. I'm currently getting my masters, hopefully have it in the 
summer, which is awesome. I have my background in elementary and special ed, and I'm also on the 
coaching team and PBIS court leadership team. 
 
>> All right. So we have a fun agenda for you today.  We are, first, going to give you a little bit of 
background information about Easter Seals, and, in particular, the early intervention center where the 
materials that we're sharing today come from, and we're going to walk you through some specific 
socioemotional strategies. These should look familiar if you're implementing the Pyramid Model. They're 
pulled right from CSEFEL, the Inventory of Practices, these really critical social skills that preschoolers 
need. But we are, as you have already heard in the introduction, a facility and an agency that serves 
preschoolers with disabilities. So how many of you are preschool teachers of majority of students in 
your classroom are typical students who are not receiving special education services? It's about half the 
room. When we were putting together this presentation, and I look at the strategies that our teachers 
are using, they have taken some really nice social skills. And by nature of who our students are and the 
services they need, they've intensified. They've really put their own twist on them, and these are 
strategies that we hope you can then go back into your programs, your own classrooms, and use these 
same strategies for the students who need those targeted socioemotional supports. So our early 
intervention center, we are part of our Easter Seals of southeastern Pennsylvania agency, and we service 
preschoolers with disabilities. We have one full-day autism support classroom. Megan is the teacher in 
that room, and we have four morning early-intervention classrooms and five afternoon early-
intervention classrooms.  What makes our program unique is, kind of, we are an agency. Easter Seals, as 
an agency, is committed to providing disability services to preschoolers and early intervention students, 
and we have a very diverse staff, so we have a group of individuals who are committed to implementing 
positive behavior supports within our agency. We have special education and early childhood teachers, 
teacher assistants, speech therapists, occupational therapists. We actually have some speech therapists 
over here. I'm looking at our lovely occupational therapist over here, physical therapists. We have 
assistive technology team, a music therapist. I know he's in the back over there, movement therapist, 
behavior specialist. We have this really very talented, diverse staff who are all working together, and we 
really have a nice, strong commitment towards working on positive behavior supports. So that's a little 
background about our early intervention program, and I'm going to let Megan and Kelly describe their 
classroom so you can kind of have a sense of where they're coming from when they talk about the need 
for teaching targeted social skills. 
 
>> So my classroom's name is The Busy Bees. Ironically, they're very busy. It is a developmental delay 
classroom. I have two programs, a morning and an afternoon program, and in both of the programs, 
there are 11 kids, one assistant and myself. It's 2 1/2 hours long. In my morning and afternoon program, 



the morning is 5 days, while the afternoon is only 3 days, Monday, Wednesdays and Friday. Both of my 
programs have a wide range of disabilities, from autism to down syndrome to social and emotional 
delays, so I really have to engage my students and find out what's motivating to them. Some of my 
students are verbal, while others are nonverbal. So we use a lot of assistive technology for them to 
communicate. We use communication boards, which is right here, where they can push to the icon, and 
they're telling me what they need and what throughout the day. We also use iPads, PECS, and sign.  
 
>> I'm in the Little Hands. We're autistic support. We're an all-day program, 9-2 Monday through Friday.  
We have nine students, a various range of sensory needs, which Amanda, who's up front, helps me with 
my OT. We have a various range of verbal abilities, behavior support needs. Our staff is very large even 
though we are a small classroom. So in our classroom, it's myself. I have two TAs, four PCAs, I have an 
OT, a speech, a PT and a couple behavior support therapists on staff. So we are little, but we're pretty 
big. 
 
>> All right. So, to give you some framework for the rest of our presentation, we are going to take those 
targeted social skills that are pulled from the CSEFEL module, training that you might be familiar with, 
and we're going to show you how we've modified and intensified those targeted social skills to meet 
some of the unique individual needs that our students come to us with. So we're going to show you 
where all these skills fall within that Pyramid Model, and then, we're also going to align that with early 
Pre-K learning standards because we want to have that alignment.  If you're focusing on good preschool 
curriculum, we want to have that alignment with the Pyramid Model and the early childhood standard. 
So we're going to have this nice framework for showing you where these strategies come from, and 
then, you're going to get to see our students and our classrooms, and we're going to share some really 
nice video clips that highlight how these targeted social skills are embedded throughout the entire day. 
So Kelly's going to start us off. 
 
>> So, in the beginning of the school year, I had a lot of new students that were new to the program and 
have never been in a school setting. So, on a daily basis, I had children coming in spitting, throwing 
chairs at me, throwing objects, eloping, you name it. I saw these behaviors on a daily basis. So I realized I 
needed to help them to control their anger and impulses on a daily basis. So the packets that you have 
in front of you, we'll be practicing. You'll see some strategies from the inventory number 14, and I'll be 
showing you some strategies that I use in my classroom to help self-regulate and self-monitor these 
behaviors throughout the day. So you'll see, as I talk throughout this presentation, that I will be showing 
you how we engage in reciprocal communication with adults and peers, and you'll see that we give 
opportunities to allow the kids to wait to respond. You'll also see that Megan and I will be giving lots of 
visual reminders to our students to allow that wait time and help them with turn taking. So many of you 
may be familiar with Tucker the Turtle. It's a great story. It's about recognizing your feelings, stopping 
and calming and tucking into your turtle shell and coming out with a solution. Although this is a great 
story, I realized I needed to modify it for my students. I first needed to show my students and teach 
them how to stop and wait. So what did I do? I started thinking, "What do you my children really, really 
like?" They love music, and they love the story "Polar Bear, Polar Bear, What Do You See?" So I created a 
social story, like "Polar Bear, Polar Bear, What Do You See?", and I incorporated my students within the 
story. The story talks about how you need to stop and wait and take those deep breaths. So this has 
been a great tool to help my students understand and teach them how to stop and calm down. So I 
wanted to translate this skill throughout the school day, and I created this visual right here, so it's 
showing them the stop, the wait and the deep breaths. So I bring it around everywhere I go, especially 
those hard transitions periods like getting on the bus or taking turns with a toy so the student sees the 
visual. They know to stop, wait, take the deep breaths, and then they may go to whatever activity it may 



be. We also use a BIGMack ear, which you can put any icon picture on to here, yeah, and then, you 
record your voice, and the student has to push the button, and it gives the output of whatever the icon 
is on there. It's great for our kiddos that are nonverbal to hear that repetition. So here I'm going to show 
you a little clip of my students at music circle using the stop-and-wait visual.  
 
[VIDEO START]  
 
[Lyrics] 
 
 >> I have one little finger 
 
One little finger  
 
One little finger 
 
>> Good. 
 
>> Use your fingers. 
 
[Lyrics] 
 
>> Tap tap tap 
 
>> Okay. 
 
[Lyrics] 
 
>> Point your finger up 
 
Point your finger down 
 
Put it on your head 
 
Good job! 
 
>> Yay! 
 
>> What do we do? 
 
We ... 
 
>> Stop. 
 
>> Stop and wait. 
 
>> Wait. 
 
>> Here we go! 



 
[ Chatter ]  
 
>> Stop. 
 
Stop.  
 
Stop. 
 
>> And then we go! 
 
Good job! 
 
Here we go! 
 
[Lyrics] 
 
 >> One little finger 
 
One little finger  
 
One little finger 
 
Tap tap tap 
 
Put your finger up 
 
Put your finger down 
 
Put it on your nose 
 
>> On your nose. 
 
Where's your nose? 
 
Nose. 
 
[Lyrics] 
 
>> One little ... 
 
[VIDEO END] 
 
>> So as you can see, by providing that visual of the stop and the wait and the deep breaths, we were 
able to control those anger and impulse behaviors that I used to have in my classroom. Here is another 
video. We're in the gross motor room, and this one student is waiting her turn to go down the slide, 
which is always a hard one. 
 



[VIDEO START]  
 
>> Button. 
 
>> All right. 
 
Help me. 
 
What do we do? 
 
We ... 
 
>> One, two ... 
 
>> And we ... 
 
>> Three! 
 
>> And we whoa! 
 
[Lyrics] 
 
A, B, C, D, E, F, G, H, I, J, K, L, M ... 
 
>> Go! 
 
>> Five. 
 
[VIDEO END] 
 
>> So, as you could see, I provided that visual, and she was able to respond and calm herself, and then 
she knew her turn was coming. So, as you can see, a lot of these strategies have really helped my kiddos, 
and I've actually seen a big, big decrease of behaviors throughout my classroom, so it's been really cool. 
Megan is now going to talk a little bit more about some calming strategies that she uses within her 
classroom. 
 
>> Okay. So you just heard Kelly talk about waiting in relation to Tucker Turtle and a little bit of a twist 
on that social story.  We're now going to talk about calming strategies.  So these are some strategies 
you're going to teach for self-regulation and self-monitoring in order for children to begin problem 
solving. And, in relation to the PA standards, we're going to be talking about distinguishing between 
emotions and identifying socially acceptable ways to express them.  We want our learners, our little 
kids, to be able to control those negative responses by expressing them appropriately, so talking with a 
peer or getting a teacher for help. We want our adults in our classroom to be able to model and explain 
an appropriate cooldown strategy, so we talked about taking deep breaths, counting slowly to five and 
giving a big bear hug.  So you've also, we talked about this earlier, Tucker Turtle. What Kelly was talking 
about was he was taking a deep breath and coming out with a solution, so our kids can't think of those 
solutions.  We want our students who present with sensory needs and intense behaviors in our 
classroom to have options.  So these are some of the options that I was giving my students. Thanks, Kell. 



So you'll see. It's kind of a twist on it. It's stop, hands to self, and these are where the deep breaths 
come in, but some of our strategies that we did we practiced every week.  So I didn't provide them. I 
said here's all these 10 strategies. We didn't do that all in 1 week.  Each week, we practiced one skill. So 
one week, we did, in our circle, we practiced bear hugging, how to give yourself a hug, how to give a 
peer a hug, counting to 10, what that looks like, listening to music, We would play music as just, like, a 
coping strategy choosing a fidget, so we'd pass around a fidget bin and have them play with it for a 
minute, taking a deep breath blowing bubbles. Our kids love bubbles. That's such an easy calming 
strategy just as, like, a classroom-wide management. Singing ABCs, we love singing ABCs as a way to 
kind of, like, get them geared back to you and then also bouncing a ball.  So in circle, I would just have a 
huge ball. We would take turns bouncing on a ball as a way to regulate. So this board, I'll show it to you. 
You're like Vanna. 
 
>> Uh-huh. 
 
>> So this board and my OT and my speech helped me to create it. So you'll see there's two to three 
options on each color. This is used as a preventative measure. It's not used when your child is bouncing 
off the walls or is already at a frustrated level. This is kind of like when you look at the model like this, 
you're down here. So, "Oh, hey, it looks like you really need to calm down. Looks like you need to relax, 
slow your body down. Why don't you choose an activity from this red zone? Do you want to listen to 
calm music? Do you want to push something heavy? Would you like to go for a ride in the wagon?" 
That's when you'd choose these. Or you can say, "Hey, it looks like you have a lot of energy, so let's try 
to get that out. Do you want to jump? We have Zumba." I don't know if you guys know what Zumba is, 
but my kids love it. Or just classroom wide, if you want your children to help get regulated, you can bring 
out bubbles. Our kids, like, immediately zoned out. They're like, "Yes. Give me the bubbles." Or joint 
compression seems to help just to help your kids get regulated. So, as a kind of, like, summing up, we 
kind of just highlighted a couple ways to teach calm-down strategies in the classroom, and we're hoping 
that these are easy enough that you can kind of take it back to your own classroom to recreate. So Super 
Friends, friendships, skills, are an important part of the Pre-K environment. In my classroom, our 
children need a ton of support to try and teach them appropriate social skills through role-playing 
opportunities and activities. And, in relation to the PA state standards, we want to interact with peers 
and adults in a socially acceptable manner. We want our kiddos to use friendship words like, "Do you 
want to play with me?" or play cooperative with a few peers for a sustained period of time. I know you 
guys all have free play. It might be 10 minutes. You're expecting they're at least are doing something 
with another peer for, like, a minute, right? We're all hoping for, like, "I hope you're doing something for 
1 minute out of the 10 minutes." And we want our adults, or we expect our adults in the classroom to 
engage in active instruction and model those social interactions, so how to take turns. Kelly and I are 
showing you, like, different visuals to appropriately take turns, and you're expecting that your child will 
pick up on it and try to take turns. Okay. I know you guys have heard of Super Friend, or I'm hoping 
you've heard of Super Friend because it's kind of awesome. But, for our students, we did need to modify 
Super Friend. The one that I took it from was an adapted version of CSEFEL, and it was by Kelly Linhart. 
You can just Google it. So I need the thing again. Okay. So these rules, again, were revealed not all at 
once, guys. I know this is overwhelming because we teach our kids two to three expectations at a time, 
right? So we practice these 1 month at a time, 1 month. So we have keep hands and feet to self, and 
keep your mouth quiet. So these are just a part of our circle rules. We review them every day during 
circle. We already know this. Use listening ears and looking eyes, and wait for my turn. We practice 
these when we're waiting for an iPad. Stay in my hula-hoop space. Yes, I actually brought a hula hoop to 
my circle time and put them all in hula hoops. They loved it. Stay and see and look at me. Again, these 
are rules that we practice in circle. Ask for help or play with a friend. Ask for a hug. Give a high five, 



wave, shake hands. You do this in the morning. You shake hands. You greet them in the morning as they 
come in the door. "Hi. How are you? It's nice to see you. Can I give you a high five?" or tapping on a 
shoulder when or if you want to ask to play. So we're always teaching them these skills, but maybe you 
don't realize that you are doing it. I think it's helpful to just, like, specifically teach one of these things in 
circle just as kind of, like, a group. Okay. So we taught our rules and expectations. I worked with my 
music therapist, who is amazing. I told her that I wanted a song to Avril Lavigne. Does anyone know Avril 
Lavigne, "Sk8er Boi"? I don't know if you know that, but she was awesome, figured it out, a song. So we 
did our expectations and rules to Avril Lavigne's "Sk8er Boi," and here it is.  
 
All right. 
 
[Lyrics] 
 
 >> I am a super friend 
 
You are a super friend 
 
I keep my hands and my feet to myself 
 
I have a quiet voice 
 
I listen with my ears 
 
I look with my eyes and wait for my turn 
 
I am a super friend  
 
You are a super friend 
 
I stay in my hula-hoop space 
 
I stay in my seat and look at the teacher 
 
I ask her to help and we play like a friend 
 
I am a super friend  
 
You are a super friend 
 
Give a high five or wave or shake hands 
 
Tap someone on the shoulder when I need something 
 
Being a super friend is fun 
 
When I'm a super friend I get to wear a cape 
 
I am a really super friend 



 
You are a super friend 
 
I am a super friend 
 
That makes me so happy and safe 
 
>> Isn't that fantastic? 
 
>> So there's just another way to review rules in, like, a fun way. Another thing that we did is we have 
these kind of, like, rewards. All of our kids love knowing that they did a good job at something or 
knowing that they did display a super-friend quality, so I had a really artistic TA last year, and she made 
me this super cape. So we have a super cape. We had options, too. We love options in our classroom. I 
found this, I think, at the dollar store, the super guy. Again, my TA last year made this, like, super fun, 
like, just, like, wooden, painted it with an S. And then, also, we have a stamp pad with an S on it. So 
giving options for a reward saying, "Yes, you displayed a super friend quality. You gave a high five to a 
friend. Good job. You're a super friend. Or you have listening ears. Good job. Or you had hands to 
yourself. I'm so proud of you. You get an S." And here is a video, and you'll see all of your plans don't 
always go well. 
 
[VIDEO START]  
 
>> Whoa. 
 
>> A super cape! 
 
When I'm a super friend, I get to wear a super cape. You know who loves a super friend? I think Jackson 
loves a super friend. Jackson is happy and safe when I'm a super friend. Jackson. Yeah, you are a super 
friend. Jackson, you gave me a high five and a handshake. You get to be a super friend.  
 
>> No! 
 
>> Look at the red cape. 
 
>> You can say, "No, thank you." Do you want to wear it? 
 
>> No. 
 
>> Okay. Can Esa use it with them? 
 
>> No. 
 
>> Oh, nice job. 
 
>> Okay. Thanks for telling me. 
 
>> No, thanks. No, thanks. 
 



>> No cape? Okay, thanks for telling me. Esa, you want a high five? Thanks for giving me a high five. Do 
you want to be a super friend? 
 
>> No!  
 
>> No? 
 
[LAUGHTER]  
 
>> Let's see if Dion wants to be a super friend. Dion, do you want to be a super friend? 
 
>> Yeah! 
 
>> You gave me a hug. Want to be a super friend? 
 
>> Yeah.  
 
>> Wait. 
 
>> Whoa, Dion, super friend.  He's a super friend. 
 
>> How do you like it? Wow. Good job. 
 
>> Good job. 
 
[VIDEO END]  
 
>> Sometimes, you have to try a couple times, but this is before we had options, and I was like, "Yes. We 
need options." So this is just another way to kind of, like, wrap it up to just to show you that it's another 
way to take something that you see on CSEFEL, and you can adapt it, individualize it, for your classroom 
needs. You don't always have to use the exact model. 
 
>> All right. So we're going to take a little twist from those friendship skills and talk about turn taking. So 
turn taking is such a key social skill that I know you're working on in your preschool environments, and 
it's an important targeted social skill. Megan and Kelly do such a fantastic job of structuring activities 
that encourage turn taking and that they structure activities where kids actively want to request items 
and need to share items. So, within the Pre-K standards, this really aligns. There's a whole standard on 
engaging children in reciprocal communication with adults and peers, and it couldn't get more clear 
than we want children to engage in turn taking. And, as adults, we want to provide time to practice 
those turn-taking skills, and you see that word come up again, visual. So provide visual reminders to wait 
and listen during turn-taking activities. I have such an easy job as this facilitator. Like, I'm just going to 
pass it off to Megan and Kelly, and they're going to share some great strategies they're using.  
 
>> Okay. So this picture over here, this little picture says, "Wait and take turns." This is taken from the 
Solution tool kit. I'm sure you might have seen this before. We just, again, modified, individualized it for 
our classroom. We have pictures of our kids over here. This is the actual picture. We took pictures of our 
kids, and then, you kind of, like, clip down every time it's their turn. So they might be a minute, 3 
minutes. You can use a sand timer. And the, over here, you'll see wait, listening ears, looking eyes, hands 



to self and staying calm. It's just kind of a visual for them to see in order to remain calm. And, before I 
show you this video, this little boy worked very hard with turn taking. We didn't just immediately go to 
"Here's iPad. I know it's going to be a really hard time. I'm sorry." We practiced with him and his PCA, 
and then, we practiced him and a peer, and then, we moved to practicing turn taking between him and 
a small group, and he is doing great. You'll see that he's able to kind refer back to this, and we'll show 
the video. 
 
[VIDEO START] 
 
>> Do you need some help? 
 
>> Hi. 
 
>> Whose turn is it?  
 
>> Hayden. 
 
>> Hayden's turn. 
 
>> You don't have any. 
 
>> All done. 
 
>> Three, two, one. What do we have to do? 
 
>> Wait. Wait. 
 
>> Wait. 
 
>> Listen. 
 
>> Listen. 
 
>> Look.  
 
>> Look. 
 
>> Count to self. 
 
>> Count to self and say ...  
 
[INAUDIBLE] 
 
>> Nice staying calm, Hay. Here you go. Want iPad? It's Hayden's turn. You need to ... 
 
>> I don't have any bamboo, panda. I'm sorry. It's not an option, but I'm [INAUDIBLE]. 
 
>> Hayden. 



 
[VIDEO END] 
 
>> Okay. So you can clearly see he wants that iPad, right? He's like, "I'm looking. I got it. I can only look, 
and I'm keeping my hands to myself," but you can clearly see he wants that iPad, but he, again, we were 
able to talk about the steps to staying calm, what our rules and expectations were for iPad times, and 
because we had practiced it beforehand, this was not the first time it was introduced to him. He 
understood that, "I know what I need to do. I know I need to wait. I know I need to listen. I can only 
look, keep my hands to myself. And, in order to remain calm, I can use this fidget bin." So I'm glad that 
these tools worked for him.  
 
Yeah. 
 
>> So, in my classroom, I found that my students always tended to want that same toy, which developed 
in tantrum behaviors. So I realized I needed to teach them what turn taking looked like. So, again, I 
created a social story. Those are my speech and OT therapists and myself within the social story, and it 
talks about how to request by either using your words, or we use a little communication board here, and 
it has all their friends' pictures with on the board. So the story talks about requesting, and then, it talks 
about verbal reminders for when their turn is coming to an end. And then, there's also a visual showing 
them that their turn is all done and that they have to pick their friend, either using their words or their 
communication board, to tell who they would like to go next. I also created a video with my therapist 
and I modeling how to take turns, and then, we practiced the skill as a class. So here's a video with my 
children practicing this skill. 
 
[VIDEO START] 
 
>> Good. It's Kamari's dance. One, two, three, four, five, six, seven, eight, nine, ten. Your turn is all ... 
 
>> Done.  
 
>> Good job. Who would you like to pick? You want your turn? I hear you. We're waiting. Who would 
you like? 
 
>> [INAUDIBLE] 
 
>> Oh, that was really nice of you to your friend. Wow, you get the yellow car, nice taking turns. One, 
two, three, four, five, six, seven, eight, nine, ten. Your turn is all done. Who would you like to pick? 
 
>> You had a turn. You're all done. Oh, you want a bell? Okay. 
 
[VIDEO END]  
 
>> So as you can see, by providing that structured time to take turns and giving those visuals really 
helped that communication of peer models and taking turns.  
 
>> Another targeted social skill is emotional literacy. The Pyramid Model does support using actual 
photos portraying people in different emotional states. For our students, we really just focused on 
teaching the basic emotions. And this can be related to the PA standards, distinguish between emotions 



and identify socially acceptable ways to express them. We want our little guys to label basic feelings and 
to express them appropriately verbally through play, to be able to name a range of feelings, excited, 
scared, sad, angry, surprised and also to control those negative responses by expressing them in 
appropriate ways, so that would be telling a peer or getting a teacher for help. We expect our adults in 
the classrooms to engage children in discussions about how they feel, whether that be positive or 
negative. Okay. So these are feelings faces adapted from CSEFEL. You might have seen these faces 
before. Can I have, yeah, these and these? Okay. So these are the ones that we use in our classroom. We 
have happy, sad, tired, and mad, but then, we also, last year, took pictures of our kids displaying 
different emotions to make our feelings wall. They weren't exactly, like, tired. I think one kid was 
actually sleeping, sick. We just, like, put a Snoopy thing on him. So it's just in order for them to 
understand emotions in themselves and to start to understand emotions in their peers in their 
classroom. Okay. So I just showed you this picture, and I'll show you a video of me teaching emotions in 
circle.  
 
[VIDEO START] 
 
[INAUDIBLE] 
 
>> Dion has a happy face. Kamari has a happy face. Can you show me a sad face? Oh, Dion's crying. Oh, 
no. I'm so [INAUDIBLE].  
 
>> Can you show me tired? Oh, you're so tired.  
 
>> Nice job, Esa. You look tired. 
 
>> Okay. Kasey's tired. Jackson's tired. Oh, Dion, are you showing me mad?  
 
>> Yeah. 
 
>> Grr.  
 
>> Jackson's mad!  
 
>> Jackson's mad? Nice job, Cindy. 
 
>> We don't want to be happy. Do you want to be? 
 
>> Happy buddies?  I love the smile, too. 
 
[VIDEO END]  
 
>> Okay. So, in order for my students to learn and to be able to identify emotions in themselves and 
others, we did have to make it a part of our everyday routine, so this is not a one-time thing. We do this 
every day during circle for a good couple months. While we had our feelings wall, we would refer back 
to the feelings wall during other times of the day. If a kid looked like he was sad, we would bring him 
over and be like, "Oh, he's sad," or we would talk about our other friends on the feelings wall, so it's not 
a one-time thing. 
 



>> All right. So the strategies that we've been sharing so far really have been focusing on those targeted 
socioemotional supports and really how our classroom teachers have really improved our 
implementation of PBIS by focusing on those classroom supports by embedding those social skills within 
their daily environment. But we wanted to share a little bit about how we teach our behavior 
expectations in general and provide some examples of how we approached high-quality environments. 
So we're really looking at the inventory practice really spells out that we need to be teaching rules in 
developmentally appropriate ways and providing opportunities for children to practice those classroom 
rules. Our Pre-K standards tells us that we need to help children recognize that there are socially 
acceptable ways to behave in different places. So, throughout their preschool day, that encompass the 
classroom, but, also, walking in the hallway, going to the gross motor room, going to the playground, 
and that we want to help children follow rules and routines in classrooms and other settings with 
reminders. As adults, and again, that word visual, we use a lot of visual supports in our Easter Seals 
programs, that we're providing visual reminders of classroom rules and the expectations. So I'm going to 
highlight a few of kind of our program-wide teaching tools for working on our behavior expectations. All 
our classrooms individualize their teaching supports for how they want their children to transition. This 
particular one comes from Megan's classroom. So, if I were to follow Megan's classroom to the gross 
motor room, I would see children pushing chairs with their two hands. I would see children stopping at 
the stop sign. I'm going to see children sit at the blue line once they enter our gross motor room, and 
then, that key word embedding comes up. I'm going to see Megan's children practice their stopping and 
waiting and their taking five deep breaths before they get to go and play in our kind of indoor play 
space. So we use a lot of these teaching rules for the different expectations. It helps us with transitions. 
As a program, we were experiencing difficulty with hallways. So how many of you love watching children 
leave your classroom when they're 3, 4, and 5? So the hallways can be a place where we really have to 
teach and reinforce good behavior. So, as a program and a core leadership team, we decided we really 
need to focus a little more on how are we teaching the expected behavior in the hallway. So we've really 
narrowed it down and focused on three specific rules. So, in our hallways, we hold hands, we have 
walking feet and we keep our eyes front. We created visual supports that are Velcro. How many of you 
Velcro your visual teaching expectations to the walls? So this is a really nice strategy that the majority of 
our Easter Seals programs are using with their teaching of expectations because once something is on 
the wall and there's a Velcro picture to it, I can take that picture, and it becomes a teaching tool I can 
bring with me. And I actually love this picture that the walking feet velcroed picture is missing because 
I'm hoping, that tells me as their facilitator, that someone is using that visual reminder. Someone used 
that to help a child transition to remind them, "Let's have walking feet in the hallway." So you're going 
to see these visuals up in our program. And then, we decided to get really creative and create and use 
video modeling. So our teachers shot some films, with Megan and some kiddos, and our parent on the 
core leadership team had this lovely expertise that she said, "Let me edit that for you. Let me put it 
together," which is another shout-out for having families involved with your core leadership teams 
because you never know the talent that they may bring to your table. It's something that none of our 
members of our core leadership team would have been able to put together as nicely as the parent on 
our core leadership team. So I'm going to show this hallway video. I'm going to talk about how we use 
this video to teach hallway behavior.  
 
Oh, no. 
 
[VIDEO START] 
 
>> Hold hands. Walking feet. Eyes forward. 
 



[VIDEO END] 
 
>> So that teaching tool was one that we helped classroom teachers get on their classroom computers 
and their classroom iPads, and the core leadership team said, "Hey, it would be really great if we did a 
little pre-assessment. So let's do a little survey with all our teachers." And I'm going to give a shout to 
why we have a diverse core leadership teams. The occupational therapist is on our core leadership 
team, and she's really big into data, and she's like, "Let's look at how teachers thought about this video 
before, what they felt like their classroom behavior was in the hallway, and let's have them watch it 
every day at circle for 2 weeks and then, have them repeat that same survey after they've used that 
video to teach, and that's what I love, when I hear, "Okay, we're going to teach that specific skill." So the 
survey results came back that the majority of teachers said, "Yes, this was a really easy way for me to 
teach behavior expectations." They felt that kids' hallway behavior improved. And now that it's been 
taught kind of routinely in the classroom, teachers can then pull it out as a transition tool. So I was just 
in Kelly's classroom filming some of these videos, and, before Kelly's classroom transitioned to gross 
motor room, they watched the hallway video. So it's a really nice way to repeat and give some 
precorrections for those behavior expectations. So those are kind of some of the highlights of the ways 
that we focused on teaching behavioral expectations in common areas, and Megan and Kelly are each 
going to give you their little twist on how they're teaching their specific circle-time classroom rules.  
 
>> So each day, we typically have our circle. And before the circle begins, we go over our rules at circle. 
When I first started, I was just using a visual and a model, and I realized I had some of my students 
engaged, but not all of them. So I decided, once again, to create a social story, and this time, I'm in the 
social story modeling each role, and it is sung to the tunes to "The Wheels on the Bus." It's a great tool 
to use because it's a lot of repetition, too. And, actually, it's been really cool to see my students are now 
filling in the blanks to the words when I sing it. And actually, my one student said his first word when we 
were saying the rues, so, as a teacher, I cried. So that was pretty cool to see. Here's a video of my kids at 
circle. 
 
[VIDEO START] 
 
[Lyrics] 
 
>> Quiet voice 
 
Quiet voice 
 
The rules at circle are quiet voice 
 
All through the school 
 
Good, Jabari. What's next? Rules at circle are what?  
 
[Lyrics] 
 
Hands are down 
 
Hands are down Hands are down  
 



The rules at circle are hands are down all through the ... 
 
>> School. 
 
>> [Lyrics] 
 
School  
 
Good job. What's the next one? You're doing it!  
 
[Lyrics] 
 
The rules at circle are  
 
[VIDEO END]  
 
>> So, as you could see, I was able to redirect my students back to following the rules. I have another 
video here. Megan is actually asking her what the rules at circle are. 
 
[VIDEO START]  
 
>> What are the rules? Can you tell me? 
 
>> [INAUDIBLE] 
 
[VIDEO END]  
 
>> So, as a teacher, it's great to see that my kids are really engaged and enjoying to learn the rules at 
circle and are able to follow them.  
 
>> Okay. So we're going to talk about just another way to modify and individualize your rules to meet 
kids' needs. We have our regular rules that we review every day at circle: quiet voice, stay in seat, hands 
to self, look at me. Penguin rules: You're going to ask me why we have penguin rules, right? I currently 
have a little child who loves animals. I'm sure you might have a little child who loves dinosaur. We have 
a child who loves a penguin. It's, like, a beanie baby penguin, and we found him in our center. He would 
grab the circle rules, and he would give the circle rules to the penguin. He would tell penguin 
[WHISPERS] "quiet voice," and he would put the penguin in a rocking chair, and then you would see him 
take the little penguin flippers and put them down, and then you would, like, see him staring intently at 
the penguin's eyes, and you're like, "Oh, my goodness. I think he's reading the rules to the penguin." So 
we wanted him to be a little bit more engaged in circle. We wanted him to be receptive to our rules and 
follow the rules, so we made penguin rules. One of my TAs helped me, and she told the penguin to be 
quiet, so he's sitting up here. He's sitting on the chair quiet. Penguin's sitting in the rocking chair. 
Penguin's hands are down, and you can see penguin's eyes. You'll see the video, but I think he responds 
pretty well to penguin rules.  
 
[VIDEO START]  
 
>> Is everybody with us? Hi, Michelle. Hi, Jess. Hi, Amanda.  



 
>> Hi. 
 
>> Hi. 
 
>> Hi. 
 
>> Hi. 
 
>> Yes, I'll move. 
 
>> Quiet voice. Shh. 
 
>> Hello is all done. 
 
>> Woo! 
 
>> Now it's ...  
 
>> Frog. 
 
>> ... frog, leapfrog.  
 
>> Leapfrog. 
 
>> Leapfrog. 
 
>> We're going to do ... Oh, you have to sit on your ball, please.  Please sit on the ball. It's time for 
leapfrog. 
 
>> Leapfrog. 
 
>> Can you do O? 
 
>> Oh. 
 
>> Oh. 
 
>> Oh. 
 
>> Oh. 
 
>> Oh. 
 
>> Oh. 
 
>> So you ready?  
 



>> Oh. 
 
>> Good O, Zoey. O says oh. Every letter makes a sound. O says oh and ah. I've heard everyone. I heard 
Jack, and Casey and Zoey. 
 
>> Oh, oh, oh, oh. 
 
>> Our leap frog is all done. We're going to read our book. 
 
[VIDEO END] 
 
>> Okay. So you saw my little guy there. He's walking off with the penguin rules. He loves leapfrog, and 
he really wanted it, but we showed him his penguin rules. He pointed to stay in seat, and, as he was 
trying to sit on me, I just redirected him to his ball that he sits on. He also doesn't sit in a chair. He sits on 
a BOSU ball, but really easy. He was carrying around the rules. He loved it. It's just another way to kind 
of individualize rules, get him engaged and receptive to just that redirection that you're going to provide 
anyway. 
 
>> All right. So we ended a little early because we knew that you may have questions. We presented a 
lot of information on how ... That key word is embedding. So you think about social skills. It's one of 
those things I think that can be, when I talk to teachers and meet with them, overwhelming to look at 
the amount of socials skills that our preschoolers come to us needing and how to fit it within the day. 
Our classrooms that focus on embedding social skills and not thinking it is something separate tend to 
have more success. And what you saw in these videos were strategies that these classrooms have been 
using all year long or were something that they said, "We really need this," our data, our behavior 
referrals, what we're seeing with new kids coming into our classrooms. And you got to see the videos of 
them working, and they work because they've been explicitly taught, and I love that Megan and Kelly 
were able to emphasize that. You didn't get to see the first time they did it, but you got to see their 
efforts paying off. And when they say have diverse student needs in a classroom full of very busy 
children, it is very true, but they really have embraced positive behavior supports at our early 
intervention program and have had much success with being able to move forward and really focusing 
on those classroom systems. So when I was listening to the keynote speaker, I loved how she talked 
about the importance of classrooms. I think, in the pyramid model in early childhood, we do have a 
really nice emphasis, if we're following the pyramid model, on focusing on good classroom quality 
engagement. What does it look like for those routines? So if you have any questions or if you want to 
look at any of the materials that Megan and Kelly brought, we would love to be able to answer your 
questions or if you have comments or feedback for us. Yes. 
 
>> The things that you have in front of you, do you guys use that as the same as their boards for 
communication and use the same symbols, or do you use different? 
 
>> I, typically, I use ... 
 
>> Yeah, let me repeat the question. So your question was for our communication systems that the 
students are using, do they match the pictures that we're seeing in the majority of the materials 
presented? 
 



>> Yes, I typically do use the same symbols within their communication board. Sometimes they do vary, 
but yes, I do. It's very helpful so they can correlate when they are using the board to say the social story 
we're talking about. 
 
>> Mm-hmm. Anyone else? Yeah? 
 
>> Is there a curriculum you like? I like using slide shows, as well, so I was just in a student show, and I'm 
in public ed, so I'd love to know if there's anything. Our district asks me all the time, so I'm looking for 
new things. So if anything curriculum-wise you use kind of gives you a range of students, so do you use 
anything like that?  
 
>> We use the Creative Curriculum at our school, and the STAR Program, I know Megan uses within her 
classroom, which is a really cool program to use. Yes. 
 
>> Thank you. 
 
>> Sure. Anyone else? All right. Well, thank you, guys.  
 
>> Thank you. 
 
[APPLAUSE] 
 
 
 


