
>> Thank you for that, oh, I may have to hold the microphone a little bit further away I tend to talk 
pretty loudly. My name is Jennifer Francisco and I am a training and consulting specialist with Devereault 
Center for Effective Schools and I'm here with Rachel Eisenberg who is a research and consulting 
psychologist also with us at CES as well. What we're going to be talking about today is check in check out 
as a tier two intervention. It is meant to be a broad overview and kind of an introductory overview of 
what check in, check out is, the different components, how you can put this together in your school. If 
you did attend a session last year, spoiler alert it's really not that different. So if you did attend this last 
year feel free to stay and continue to be amazed by our presence but if you would like to attend another 
session I won't get offended. With that in mind the handouts will be available on the Patton website in 
the near future. We also will be uploading them to our website as well in addition to a handout of some 
additional materials that may be helpful as you're putting together your check in, check out program in 
your schools or as you're implementing like a meeting agenda, an example progress report etcetera.  
 
So our website is listed up here, it's www.centreforeeffectiveschools.org and there are several different 
dropdown areas that you can choose from and our handouts will be located under the publications and 
presentations section of our website. So I'll give you a moment to write that down and as we're going 
through today if you do have questions please let us know and we're more than happy to answer 
questions as we go along. so our objectives for today is for everyone here to understand how tier two 
interventions fit within the context of PBIS not only as a broad intervention to be used, but where they 
fit in context and in relation to what you already have being implemented at tier one. We’re going to 
talk through the core features of check in, check out and what other tier two interventions might 
include. You’ll understand how a tier two team functions within the school and within a multi-tiered 
school support system. we’ll also take a look at different considerations you may need to take into 
account as you're implementing your program, developing your program, and rolling it out to your 
school and then you'll also learn how important it is to use data in your decision making as you are 
progressing through the program and as you're enrolling students and then making decisions about 
what to do with students once they are enrolled in the program.  
 
So check in, check out is the exact same thing as the behavior education program. It has been reframed 
and re-termed a bit but all of the information you can find through this book as well by Dan Crone, 
Hawkin and Horner. You'll be able to get all the same information from there as well. It is the same 
program, it's not anything really different. So for today we're gonna be focusing on tier two. Tier two 
tends to be kind of the forgotten tier in many schools. Many schools have a very broad, very well 
running tier one system and there's always students that need more individualized supports at the tier 
three level, but what tends to happen is tier two kind of tends to get lost. Students sometimes go 
straight from tier one to tier three. We go straight from a universal intervention to very individualized, 
very time-intensive interventions often skipping what we can do at the group level and at the level 
where we can intervene with a lot of students in a very quick and very efficient way. So that's what 
we're gonna be focusing on today.  
 
So check in, check out in the context of PBIS, it is part of a layered system. All of you are already aware 
that at the tier one level it's a universal system aimed at primary prevention, aimed at providing those 
practices across the school, across all of the classrooms. It's for every student in every setting, and it is 
for everyone. And what we tend to find is that about 80% of the students in any given building will 
respond positively to this level of intervention. Where we're gonna be focusing on today is the targeted 
layer, at the tier two level the secondary prevention. It is for targeted or group-based interventions for 
students that need just a little bit of support beyond what you already have in place at the tier one level. 
And this is layered on top of in addition to what you're already doing at tier one. And then finally we 



have the students that I'm sure many of you would be able to identify within your own buildings 
immediately that these students require a little bit more of an individualized intervention, something a 
little bit more than what would be provided at the tier two level and we tend to see that this is about 5% 
at the tier three level leaving us with about 15% of the students that fall in the targeted of the tier two 
level that may be needing supports at any given point in time. So that's why we ask you to keep those 
numbers in mind as we're talking about this today and how you can see that a tier two intervention 
when you're trying to apply it to a large portion of your school's population may seem much more 
daunting then it actually needs to be.  
 
So about 80%-90% of your building may respond to tier one. We tend to see that anywhere from 5%-
15% will need some kind of tier two intervention at any point throughout the school year. This doesn't 
mean that every single student in that 5%-15% will need tier two intervention at the same time, but you 
should be prepared in case that does happen. It's very unlikely, but it may happen. And then there's 
another addition 1-5% that would need to be supported by tier three. And what we expect to see at any 
of these three tiers, about 70% receiving any of those interventions should be responding to what 
they're receiving at that level and if they're not you can make some decisions using the data that you 
come in through there to make some decisions to move them throughout the tiers. So again, you can 
see here that we have layered these interventions one on top of the other because all the students that 
are in tier two interventions still participate in the tier one system. All the students that are in the tier 
three level have already hopefully gone through the tier two process and then tried to be successful 
there and just were not doing successful with the group-based intervention. But they're also all still 
participating in that tier one level.  
 
So a little bit more about targeted interventions, what they have the capacity and the ability to do. It 
helps increase the student's access to attention whether it's from adults, whether it's from peers, or it 
gives them access to more preferred activities that they would like to do. It also gives them some 
acceptable options for avoiding things that they don't like to do. These are the types of students that if 
they are continually acting out to get out of doing something, some targeted interventions actually build 
in a process for that to happen so that is the students are behaving in expected ways they can earn a 
way to get out of the things that they don't like doing, or they can avoid others if they would rather 
avoid specific social situations as well.  
 
It helps provide an increased structure and many more prompts for appropriate behavior beyond the 
tier one level that we see in many classrooms that are participating in PBIS. It also provides some very 
specific structured time for feedback, about five minutes per day. This may take up to five minutes, this 
may take less than five minutes and as you'll see as we talk through this intervention what it looks like, 
that it can be done very quickly and very efficiently, in a very short period of time and it can be very 
effective. It enhances the homeschool communication. Those of you who have your own children in 
schools, you want to know how things are going. I have a four year old in preschool and I always like 
hearing what he's doing throughout the day so I can reinforce that at home, use the same language that 
they are using at school to help make sure that he is continuing to learn the things that he needs to be 
doing socially with the other students--learning to share, learning to interact so we can reinforce those 
same things at home. And then it also helps that the students develop self-management skills, and then 
we'll talk about what that self-management in Check-In, Check-Out looks like a little bit later.  
 
Some of the major features of the targeted interventions is that it's continuously available. One of the 
most frustrating things that can happen is if you identify a student that needs some more help and if 
me, let's say I'm the school counselor I have a group for that but I’m not running it until February and it's 



November now. When you identify a student that needs support you want that support to be available 
for them to use within a pretty short period of time instead of telling the parent or the teacher oh, you 
do need help, you'll get help but you'll get it in a few months. So it's a little bit difficult to be able to sell 
that to teachers if you tell them you can't have this yet. Check-In, Check-Out is immediately available.  
 
Rapid access to the intervention is also important as well because again you don't want them to wait. 
Once you have Check-In, Check-Out up and running you can typically expect students to be able to be 
enrolled in it within three days and no more than a week depending on coordination and if you have to 
get the parents on board for the student to be able to participate as well.  
 
It's consistent with your schoolwide expectations. You don't want to come up with a whole brand new 
set of expectations for your Check-In, Check-Out program or any tier two intervention. If your school's 
expectations are be respectful, be responsible, be safe students that are in tier two interventions, those 
are the same expectations for them as well. So you keep the language consistent across what is 
expected because the goal is for them to do well enough with a targeted intervention so that they no 
longer need that intervention in the future.  
 
The capacity for the intervention to be implemented by everyone is also important as well which is why 
it's important to keep it as simple as you can while also being effective. And that's what--well, you'll see 
how this works and how it is put together in a way that makes it very easy for staff to do no matter what 
student is enrolled in it.  
 
There's a homeschool linkage and I just talked about that as well and how important it is for that 
communication to be open between the home setting and the buildings that you're working in with your 
individual students. It should be a flexible intervention that you can match to the function of the 
behavior. I touch on this a little bit how most of the functions of behavior are either to access something 
or to avoid something whether it's accessing attention or activities or if it's avoiding attention or 
activities. You can tailor this intervention to meet the needs of those students and the functions of what 
their behaviors are.  
 
Making sure you have enough adequate resources for this is also important as well. Layering an 
intervention into a building that is already stretched very thin can be very challenging and then can 
create more issues than you intended from the beginning without planning ahead of time for the 
appropriate amount of resources. We have here planning for a weekly meeting plus about 10 hours per 
week per coordination. That's a pretty accurate estimate, but that 10 hours per week doesn't have to be 
just based on one person. This is a combination of everyone collecting the data, and everyone providing 
the feedback to the students and everyone participating in this as well as the meeting that happens and 
takes place. You have to make sure the student wants to participate. How many of you have tried an 
intervention with a student where they said nope? Lots of you, did it work? 
 
>> Nope.  
 
>> Nope. If they don't want to do it, it's not gonna work for them. So making sure that they are on board 
with participating no matter what kind of an intervention you're putting in place is really, really 
important. Continuously monitoring them so you can make accurate decisions is also important as well 
and we're gonna talk about the data a little bit later and then how that can impact the types of decisions 
you might make for these students. It's also very low effort by teachers. This type of intervention you 
want to make sure that it's something teachers can do quickly and easily without adding hours of time 



onto their already completely packed day making sure that it's available for the teachers to use very 
easily is really, really important.  
 
So what does Check-In, Check-Out look like? It's not just throwing kids into a group. It's being thoughtful 
about how we're identifying students, thoughtful about what we're doing, thoughtful about providing 
feedback, and thoughtful about the way that we're thinking about cycling the students through the 
program. So Check-In, Check-Out is an evidence based intervention and for the sake of time I'm not 
gonna talk about each of these individual research studies but I promise it works and these studies say 
that it does. So these studies will be available on the handouts as well that you can peruse at your 
leisure at a later time, but they are interesting reads. So it's been proven to work in a variety of 
situations, a variety of environments, and with a variety of students as well, and a variety of ages.  
 
Some of the good candidates for Check-In, Check-Out are the kids who act out frequently. They are the 
little kind of nudges that get on the teachers nerves a little bit, the kids that the teachers are like oh this 
one is just really, they keep calling out, they keep getting up and out of their seat, they keep running 
around the room. They're running in and out of the room but they are not the ones that are in crisis. If 
you have the students that are destroying the classroom and throwing the chairs, and the desks and the 
papers across the room. This is not the student for Check-In, Check-Out because providing them verbal 
feedback isn't going to necessarily stop them in that moment from tearing apart the classroom.  
 
Some of these students that respond really well also engage in problem behavior throughout the school 
day because Check-In, Check-Out crosses the entire school day. It helps give them feedback throughout 
the school day as well. So if you have a student that's only having issues in one time in the day, if they're 
only having issues at transitioning onto the bus at home it might not work for them but you maybe have 
a more efficient intervention just targeting that one specific time.  
 
Other things to consider is that students that are highly motivated by adult attention really do well with 
this intervention because it is all centered around students getting attention from adults, getting 
positive attention from adults, and more specific feedback from those adults in order to improve their 
day.  
 
How many of you have this student in your classroom? You want me to raise my hand but as soon as I 
do you don't actually do it, you don't call on me. Then the kids get grumpy, they get annoyed, then they 
start calling out and they start doing things. This is the type of student that will respond really, really 
well to Check-In, Check-Out. Ines that want your attention, that are trying to get your attention. 
Catching those moments are also important as well. But these are the students that really, really 
respond well to this.  
 
What makes this low effort? The intervention is the same for everyone. We don't individualize Check-In, 
Check-Out for every single student. It is the same check in and check out time. It's not like oh, you check 
in at 8:20, you check in at 8:45, you check in at 11:00, everyone checks in and checks out at the same 
time. The goals are the same for all students. This goes back to your tier one expectations. The be 
respectful, be responsible, be safe, those are the goals for all the students in Check-In, Check-Out as 
well. If you have three expectations you have three Check-In, Check-Out expectations. If you have five 
schoolwide expectations you have five Check-In, Check-Out expectations. The ratings are also the same 
for all students as well. We don't give third graders different ratings than we do 7th graders. We don't 
give this classroom different ratings than this classroom. They all get the same ratings across the board. 



And we use this same daily progress report or points sheet. Those are kind of interchangeable as we're 
going through this presentation today.  
 
So the daily progress report comes from your matrix. I'm sure all of you have a matrix that looks like this, 
and your daily progress report comes directly from this. You take the expectations that are on the left-
hand side of your matrix and you put them into something that looks like this. This is what a points 
sheet, or a daily progress report might look like where they have the expectations on the left you can 
see that the periods are broken down across the day. That needs to be the same as well, the number of 
class periods that you are doing and providing feedback for, the ratings are the same as well. It's either a 
2, a 1, or a 0. You can see on the top on the left-hand side you just put the students' name, whatever the 
date is. There's a place for the parent/guardian signature to facilitate that homeschool communication. 
In the middle it has an anchoring system for the rating scale. So 2 is that you met all the expectations, 
great job. 1, you met some of the expectations, great job let's try harder next time. Or 0, few or none of 
the expectations, and there's room for improvement. And then on the right-hand side there's a space to 
put the students Check-In, Check-Out Swiss goal, or what their expected percentage of points should be. 
This may vary from student to student. We tell most schools to start with the same percentage for 
everyone across the building to make it simpler but we'll get into this a little bit later and how to use 
that data to make decisions about goals. And then it says points earned and points possible. It's very 
easy to see if a student earned their points for the day. You can just photocopy this as many times as 
you need to handout to whoever is participating in Check-In, Check-Out at any given point in time. 
There's no more teachers having to fill out and create brand new points sheets for every single student 
that needs something like this. It's coming straight from your tier one system and then you plug it into a 
tier two intervention giving them a little bit more feedback and a little bit more time.  
 
So what actually happens in Check-In, Check-Out? How does this work? First a student has to be 
recommended, or identified for Check-In, Check-Out and there's a number of different ways that we can 
do that. Teachers can fill out a request for assistance form, maybe based on number of office referrals. 
Maybe the family has requested that the student participates in this, or maybe the student has said I 
know that I’m not doing well and I want to participate in this as well. So there's a number of different 
ways a student can get into Check-In, Check-Out.  
 
Once they are in, they have been assigned a mentor and we'll talk about what the mentors do in a 
moment. That mentor will meet with the student at the beginning of each day and at the end of each 
day. Then during the Check-In, Check-Out cycle what happens, they check in, in the morning, they get 
regular teacher feedback throughout the day, they check out with their mentor in the afternoon, that 
point sheet goes home with the student after you make a copy of it in case the student throws it out the 
bus window on the way home. Then the parent sends their feedback back in the morning and the 
process starts again. You continue through this and then the team and the Check-In, Check-Out 
coordinator summarizes that data to make decisions. They have bi-weekly meetings so they can assess 
how the students are doing using the point sheet data and then you make decisions about what 
happens. If the students are doing fairly well, continuing with the program you just continue the 
program. If they're not doing well you revise it and then make some decisions about how to revise it and 
what that might look like. Or if they're doing superbly well then they can exit the program and then you 
have space for more students to come into the program. So it's a very simple way of getting students 
into an intervention that is very simple.  
 
So what this might look like, the student will come to the Check-In, Check-Out mentor, they'll bring the 
signed home note from the previous day and the mentor will take a look at the home note. This is if you 



have this in place. There are some schools that choose not to use a home note, or require it because of 
the types of parents that may be in the home. If you know that this parents either A, won't read it and 
respond positively to the student it may not be appropriate to send this note home. Especially if a 
student doesn't make the goal, but it is very helpful to get the parents on board so in any situation 
where that is possible we recommend getting the parents involved. But again, using your best discretion 
about whether or not that's appropriate for the specific student situations.  
 
The mentor gives a new point card for the day. So the student is not responsible for getting a new point 
card. They review their expectations for the day and their goal. It sets a positive tone for the day and it 
provides their missing materials if needed. So if they don't have a pencil for the day the mentor might be 
oh I have one, you can have one of mine. It's a way for the student to check in and start their day off on 
a positive note. We typically recommend for mentors they can check in and out with up to 10-15 
students per day depending on how many students you have enrolled, what the time constraints of 
those mentors are, and how many those mentors are able to fit in the capacity given if there are extra 
duty assignments or things that are going on in the morning or the afternoon. So choosing the mentors 
should be thoughtful as well.  
 
So throughout the day there is a schedule for feedback as you saw on the points sheet. At the start of 
class the student will give the daily progress report to the teacher and in elementary schools where they 
do not move throughout the day the teacher keeps that and then assesses it at regular intervals 
throughout the day. They provide positive statements and encouragement or specific behavioral 
feedback about things they can improve for the next class period on their points sheet. At the end of the 
class they provide points on a 0-2 scale based on their expectations and very quick verbal feedback.  
 
At the end of the day the student goes to the mentor. The mentor reviews the point sheet for the day, 
they provide feedback and acknowledgements, especially if they made their goal for the day. They 
prepare their home report if that's applicable, they record the points for the day and say great job, go 
home and tell your parents how you met your goal today or if they didn’t meet their goal, you know 
what? You had a difficult time staying responsible today. What can we do for tomorrow to make 
tomorrow a better day? And then ending it still on a positive note is really important as well.  
 
At home the student brings home the note and gives it to the parent. The parent should praise and 
acknowledge that student, and encourage the student in case they did not meet that goal. Hopefully 
they refrain from negative feedback and then if it's applicable they sign the home and school 
communication so that you as teachers and educators know that the parent saw this, acknowledged the 
student brought it home, and that, that student earned that specific point percentage for the day. So 
you can see how this piece may depend on the student situation if you choose to do this part.  
 
So what might this actually look this? This is what we were testing earlier so hopefully we don't shock 
anyone with the volume.  
 
>> Check-In, Check-Out is a positive prevention program, for students who are starting to have difficult 
at school. The goal of Check-In, Check-Out is to provide students with more frequent feedback and re-
teaching on their behavior in order to prevent future problems. Check-In, Check-Out consists of a 
morning check in and afternoon checkout with the Check-In, Check-Out coordinator, multiple check-ins 
with the student's teacher throughout the day, and a check-in with the student's parents at home each 
day.  
 



>> Good morning.  
 
>> Good morning, Jason, how are you today? 
 
>> Good.  
 
>> I'm glad to see you. Do you have your card from yesterday? 
 
>> Yes.  
 
>> Great.  
 
>> Here you go.  
 
>> Thanks for bringing it back to me. What are you gonna work on for today? 
 
>> Being respectful, responsible, and safe.  
 
>> Great, all right. You did a really nice job being safe, respectful, and responsible yesterday all right, 
let's do your morning check-in for today. So you walked in here really nicely and quietly, you were being 
safe and you earned a 2 for being safe this morning. You were respectful; you waited your turn until I 
called you and said hi so you earned a 2 for being respectful. And you brought your card back to me 
form yesterday so you earned 2 for being responsible. All right, your goal for the day is 45 points, 80% all 
right? Remember to raise your hand in class, okay? And have a fantastic day I'll see you at the end of the 
day. 
 
>> Thank you. 
 
>> Jason, you did a great job keeping your hands and feet to yourself during class so you earned a 2 for 
safe okay? 
 
>> Mm-hmm. 
 
>> And you and your partner worked perfectly, you got all your work turned in so you earned a 2 for 
responsible. I did have to ask you a few times to raise your hand before you speak so you earned a 1 for 
respectful. What could you do differently during Math to maybe earn a 2? 
 
>> Raise my hand? 
 
>> That's right, you raise your hand before you speak during Math and you can earn points, okay? 
 
>> Okay. 
 
>> All righty, well let's get out our Math book.  
 
>> Hi, Jason, how was your day? 
 
>> Good.  



 
>> Let's take a look. Right, looks like you did a great job being safe, and responsible today, but had a 
little bit of a hard time being respectful. Can you tell me what happened? 
 
>> I [INAUDIBLE] in class and I didn’t raise my hand.  
 
>> Oh, okay well what can you do differently tomorrow? 
 
>> Raise my hand.  
 
>> That's right.  
 
>> [INAUDIBLE] 
 
>> That'd be great, let's work on raising your hand for tomorrow okay? Let’s do your checkout for today. 
You safely walked in here, you earned a 2 for being safe. You were respectful in talking with me and 
waiting your turn. You earned a 2 for being respectful. And you're responsible by coming and checking 
out today, so you earned a 2 for being responsible. All right, let's see if you made your goal. Let's tally up 
your points. All right, you made your goal. Here's your eagle eye. What pencil do you want to earn for 
today? 
 
>> I'll take the pink one.  
 
>> All right, and remember to show your mom and dad your card and bring it back to me tomorrow. 
Have a great afternoon.  
 
>> You, too.  
 
>> Bye, Jason.  
 
>> Bye. 
 
>> I'm home, dad.  
 
>> Hey, how's it going, bud?  
 
>> Good.  
 
>> How's school today? 
 
>> It was okay, won my goal.  
 
>> Okay, well that's nice to hear. Let's see your card. Oh, yeah, look at all those 2s. You were safe, and 
responsible, and respectful. You did a really nice job today. Way to go, all right I'm gonna sign this for 
you. Keep up the good work, buddy, make sure you put this in your backpack so you can return it to 
your teacher tomorrow, all right? 
 
>> Okay. I'm home, dad.  



 
>> Hey, bud, how was school today? 
 
>> It was okay. I didn’t make my goal.  
 
>> Oh, I'm sorry to hear that. Let's take a look at your card.  
 
>> It's here.  
 
>> Well, it looks like you were real safe today, and it looks like you did a great job on being responsible, 
but it looks like you missed a couple of your points on respectful. What happened with that? 
 
>> I was blurting out and just being disrespectful to the teachers. So I didn’t get Two for that. 
 
>> Yeah, you got any ideas on what you could do different tomorrow? 
 
>> Not blurt out and be respectful to the teachers? 
 
>> Good, all right. Okay, bud, I'm gonna sign this for you and make sure to put it back in your bag so that 
you can give it to your teacher tomorrow all right? 
 
>> Okay. 
 
>> Okay, here you go.  
 
>> So you can see how quick and easy providing that feedback might look like, and I've actually seen 
teachers provide feedback even faster than that teacher did and that was only maybe a minute. When 
you think about how much time that we spend correcting problematic behavior when we can just try 
and prevent it in the first place by providing some of that quick feedback the time that we spend 
providing that feedback tends to be a lot less than the time that we spend trying to get that behavior to 
stop once it's already started.  
 
That also is a very, very idealistic version of what might happen at home. You might not always find a 
father waiting at home for their child reading Twilight of all things, or using very appropriate behavior 
specific language unless they are an educator or behavior analyst themselves. So this is where that 
homeschool communication can really come in handy giving the parents some of the tools and some of 
the language to be able to use with their own children at home so that language again becomes 
consistent between the home and the school.  
 
So one minute to talk about teaming before we get into kind of the nuts and the bolts of the different 
pieces and things to consider. The role of the tier 2 team is to manage Check-In, Check-Out. They screen 
students, they take all the referrals that come in, they determine who enters Check-In, Check-Out, they 
monitor the student's progress across time, across the class periods and they make decisions based on 
how that student is doing. They share the data with the teams of the students that are involved and also 
with the school as well to show how this intervention is impacting the rest of the building. They provide 
training to the staff at the beginning of the year on how this works, how to fill out the points sheet, how 
to provide feedback. They provide training to the students so the students understand what is going on 
and so that they know what to expect and what will be happening, and then making sure that 



everything is in place. So making sure oddly enough that if you run out of points sheets someone needs 
to photocopy more. So figuring out how to make that happen in a way that is efficient, and effective, 
and making sure that someone is collecting all those points sheets and etcetera and making sure that 
information is getting out to the people that it needs to get out to.  
 
So the conversations that the teams have look a little different at the tier 2 level. We're talking about 
how effective Check-In, Check-Out is as a whole. We're reviewing the data to make decisions for the 
students generally speaking versus at tier 3 where it's developing a plan for one student at a time. If you 
have up to 15% of your population in Check-In, Check-Out at any given point in time, if you have 500 
students in your building--the math isn't working for me but that's a lot of kids at once. 75? Roughly, 
that's a lot of kids to talk about in one meeting. Especially if you only have an hour. You can't spend only 
one minute talking about 75 individualized behavior plans for every student. Which is why at the tier 2 
level we look at things broadly and then we make some decisions based on the data once the kids are 
already enrolled.  
 
And then at the tier 3 level the teachers and family are typically invited which makes the meetings even 
longer. Providing more information, providing situational information and etcetera. 
 
So who's on the tier 2 team? People with behavioral expertise are typically the usual suspects that we 
see on the team, people who understand how positive reinforcement is helpful versus using punishment 
to change behavior. They know the students in the building and they know how the school operates. We 
tend to see a lot of school counselors, school psychologists, sometimes deans or assistant principals 
being part of this team but bringing in a teacher or two doesn't hurt either. One of the more successful 
teams that I've been working with, the head of the team is the special education liaison in the building. 
So they have a very good understanding of the students in the building and then how things are 
working. Sometimes we have great group leaders, other teacher leaders in the building depending on 
what this team looks like, or something it's who is available? Who has the time to be able to dedicate to 
something like this? 
 
Talking about a Check-In, Check-Out coordinator versus mentor. The coordinator is essentially that, they 
coordinate the program. They oversee the program making sure the whole program happens. They 
sometimes generate the graphs for the meeting, are gathering additional information, sometimes some 
of these responsibilities are part of the other team as well. Versus the Check-In, Check-Out mentor, the 
Check-In, Check-Out mentors don't have to attend every single meeting. You're gonna need a team of 
mentors in your building that are available to check in and checkout with students to provide that 
feedback to them in the morning and the afternoon. They don't have to come to the meetings all the 
time but they should be generally positive people and people that you want to be involved and working 
with the students, providing them with a positive feedback and giving them a positive start to the day 
and a positive end to their day especially if it's been a difficult day. 
 
So with the teaming in mind we're gonna start talking about some of the planning pieces, some of the 
things that you need to consider, some things that might be helpful about some of the more specific 
pieces as you're beginning to plan your Check-In, Check-Out program. And for that I'm going to turn it 
over to Rachel.  
 
>> Want to do a do-see-doe? 
 
>> Around the projector.  



 
>> Okay, so as Jenn said in the very beginning Check-In, Check-Out is a tier 2 intervention and we layer it 
onto our universal practices, right? So we need to think carefully about which students we're going to 
select for Check-In, Check-Out. So this is not the best way to identify students for Check-In, Check-Out. 
We don't want every student to have a behavior plan. That's not efficient for you. So how do we identify 
students? Well, we need to think about some things as a tier 2 team. We need to sit down and think 
how are the students going to be identified? Are we going to identify students because of behavior 
referrals? Is it gonna be minor behavior referrals or major behavior referrals? Is it about absences, or 
nurse visits. You have to know your context and think about your students to be able to figure out which 
students would benefit from this intervention plan.  
 
What are those decision roles? And once you identify how they're going to be identified what are the 
rules that you're going to follow? How many behavior referrals? How many absences is your team going 
to take into account before entering a student into this intervention? And then also consider that 
students should be able to access supports in multiple ways. We don't want to just rely on one indicator 
to enter students into Check-In, Check-Out. Perhaps we think about behavior referrals, but we also think 
about nurse visits because we know in our school these students go to the nurse to escape tasks that 
they don't want to be a apart of, right? I don't feel good today. How many nurses experience that every 
day? But really they're just trying to escape the lesson.  
 
So here are some examples of entry criteria that schools may use for entering students into Check-In, 
Check-Out. So you see office referrals, suspensions, GPA drops, family referrals, teacher or staff 
referrals. One thing to consider here as you're thinking about what the criteria are for entry into Check-
In, Check-Out is your timeframe. So if you enter students into Check-In, Check-Out once a year and you 
say that you have two office referrals for the students to enter them in, maybe that works for your 
school but if your school doesn't have a universal system that's firmly in place, and it takes time to get 
the universal system firmly in place. So say it's not fully implemented and you're doing Check-In, Check-
Out two office referrals may not be realistic. Maybe it's four office referrals for the year. Maybe it's four 
office referrals for the quarter. So you have to think about your context and your timeframe and also if 
you set your review periods on a quarterly basis or a half yearly basis think about what happens to a 
student who gets two office referrals in the first quarter and then the second quarter comes around 
they don't have any office referrals. Are you going to put that student into Check-In, Check-Out? Does it 
restart at each quarter? So think about that too. Just think about your timeframes and your criteria for 
entry.  
 
So here's an example of a quarter-long warning system that a school used to enter students into Check-
In, Check-Out. We can see that they took into account some considerations for attendance, academics, 
and behavior and we can see that at the at risk level they set specific criteria. It's just a sample and then 
in the handouts I'm sorry it's small in here but in the handouts online hopefully you'll be able to see that 
better. When you do set your criteria as the tier 2 team you set the criteria for entry into Check-In, 
Check-Out make sure you're sharing that entry criteria with the entire staff of the building. Everybody in 
the building needs to know what's going to get a student into Check-In, Check-Out because that way you 
increase communication, you increase consistency, everyone’s on the same page and no one's sitting 
there wondering why is this student still in my classroom not getting any support because they had a 
couple office discipline referrals. I don't understand the process. We want to make sure that there is 
consistent communication and that it is clear for everybody.  
 



The other thing is sometimes as a tier 2 team in a very large building you don't know how many times 
the students go to the nurse. You may not know about a GPA drop as the tier 2 team maybe, right? So 
what you can do is have the teachers who understand the criteria complete a request for assistance 
form for students that they know are meeting your criteria. Another nice thing about a request for 
assistance form is that the teachers can say I know that they're not quite meeting the criteria but I have 
a concern about this student. So maybe as a tier 2 team nobody's perfect, right? Systems evolve as we 
implement them. SO maybe there was a criteria that you just didn't think about as a tier 2 team but that 
teacher says this student needs support and then that teacher can then fill out a request for assistance 
form and bring that to the team. So it's a nice way not just to increase communication but well, increase 
consistency but also increase communication and teachers feeling heard and supported.  
 
So here's a sample request for assistance form that the teachers can have. This is again small, I'm sorry. 
It will be on the handouts portion of what we will be putting on the website. So another consideration 
as you plan your tier 2 system is to think about this daily progress report. This as we talked about, this is 
a feedback tool for students but it's also a teaching tool. The really nice thing about Check-In, Check-Out 
is that we're continuing throughout the day for students who are at risk to teach them exactly the 
behaviors that we want to see them doing, and we do that regularly throughout the day. But we have to 
be consistent as teachers throughout the day. If students are rotating from one class to another 'cause 
this is done in middle and high schools as well, even in elementary schools when you're switching to 
specials or different teachers. We want to make sure that those ratings on the daily progress report and 
the feedback, and the teaching that is provided to students is consistent. So any tea or coffee lovers, 
Starbucks lovers out there? Scenario here, all right, so say you got to Starbucks and you order your 
favorite non-fat vanilla chai latte okay? You go in, you order your favorite latte, the barista makes it 
perfectly, it's the perfect ratio of milk, and chai, and I don't know what eels goes into chai tea lattes but 
it's the perfect ratio okay? You love it. And the next day you go in, you drive a different way to work, you 
go to a different Starbucks and you order from a different barista. You order the same thing. You say I 
want my non-fat vanilla chai latte, but there's something about it that's not right. There's too much chai, 
not enough vanilla and you kind of feel like oh, this isn't what I wanted. This is not my favorite drink 
from yesterday. And then you kind of start your day off on the wrong foot and it's not a pretty day.  
 
So that's the same kind of thing as what happens to Little Johnny who goes from Ms. Wall's classroom to 
Mr. Gregory's classroom. And in Ms. Wall's classroom he does a certain behavior, he engages in the 
same exact behavior in one classroom to the next but he gets different feedback form the different 
teachers. Just like you at Starbucks, you engage in the same behavior, you ask for the same drink but 
you got a different drink and that's frustrating for students when they get feedback that's different from 
different teachers for the same behavior. So we want to make sure that the teachers know exactly what 
earns them a different score on that daily progress report rating.  
 
So here we see an example for a school how they laid this out for their teachers to identify exactly what 
constitutes a 2, a 1, or a 0 on the point card. So just as an example here I’ll talk about the 1 point. So the 
definition for earning a 1 is that the student showed a brief incident of inappropriate behavior, was 
warned individually and then repeated the behavior. So that's very specific. And then we have an 
example for every criteria. So for that one point it would be an example is that a student causes a minor 
disruption after you have already warned the student to stay on task. Here we see another example 
from another school. Their criteria for a 1 is to demonstrate the expectation with one redirection or one 
warning. A 0 would be more than one redirection or more than one warning, or just not demonstrating 
the expectation at all.  
 



Another thing to consider with your point card readings that schools sometimes struggle with is that 
teachers don't have to give bad ratings across all of the points just because a student doesn't engage in 
the apocopate behavior for one of the areas of the expectations for the class. So this is a zoomed in 
component for one of these schools matrix and you can see the classroom area, we see the different 
rules across their expectations. They have four expectations, ROAR. So for example say you have a 
student who comes into the classroom 15 minutes late in middle school, mosies in 15 minutes late on 
his own time but he has pencils, and his books, and he had his homework. He put his homework in the 
homework bin, he’s listening, he raises his hand to participate and he’s generally engaging in the lesson 
but he came in really late. Some teachers might be extremely offended by that and at the end of the 
period say you came in really late, you weren't respectful because of that. You weren't getting enough 
work done because of that and you get 0s across the board. But we have to be careful and really think 
about what these expectations are asking the student to do, and in this case the student would get 2 
points for being respectful because they kept their hands and their feet to themselves, they were 
appropriately engaging in the lesson, using appropriate language so they get a 2 for respect, a 2 for 
ownership, a 2 for attention 'cause they were listening, and ready? Well they had their materials ready 
but they really were not on time. So what do we do there? Well teacher would give a 1 there because 
they met part of that expectation, but what are you gonna do? You're gonna use it as a teaching tool 
and you're gonna let that student know what do you need to do to earn a 2 to be ready for the next 
period? So you need to make sure that teachers aren't giving blanket 0s and it becomes a punishment 
for the students.  
 
All right, so another thing to consider is student motivation. Yes, this is a teaching tool, it's a feedback 
tool but we also want students to be motivated to be earning their points throughout the day because if 
they're earning their points it means they're demonstrating the appropriate behavior. So we're gonna 
talk a little bit about rewards and when I say rewards I'm not talking about stickers necessarily, I'm not 
talking about things that are expensive, I'm not talking about food. I just mean things that are going to 
be rewarding for the student. It could be as simple as a high five, a pat on the back, or an encouraging 
word.  
 
So generally rewards do help with teaching expected behavior and they help with student buy-in. How 
do rewards help with teaching expected behavior? Well, when we think about behavior, students 
engage in any behavior because it gets them something. They get something out of engaging in a 
behavior. So the student that crumples up a piece of paper, throws it against the wall, gets in trouble 
and gets to leave the classroom, if that student was engaging in that behavior to get out of the work he 
got exactly what he wanted. The student who's the class clown and is disrupting the class but is getting 
the peer attention also gets exactly what he wants, or she wants. So you have to think about how to 
help the student engage, or how to motivate the student to engage in the appropriate behavior and 
reward them for doing that to make the appropriate behavior a more efficient way to get what they 
want.  
 
The other thing for student buy-in is making sure that the students are motivated and want to 
participate. So if the student's getting some kind of encouragement or support from the teacher, getting 
to check in with a preferred mentor then they're gonna be more bought into the program. General 
remember that rewards are meant to assist in building the skill. These are students again that are tier 2 
or students who are in the tier 2 program and need tier 2 supports. This is not intended to continue 
forever. So we do want to fade to self-monitoring and graduation and I'm gonna talk about the steps for 
that in a little bit.  
 



Parts of the Check-In, Check-Out system that may require some additional motivation that you want to 
think about as a tier 2 team is some daily components and some periodic options. So the daily you want 
to think about how to motivate the students to actually go in and check in with their mentor in the 
morning. For checking in on time, for bringing back their signed daily progress report from the parent. 
And then also at afternoon checkout getting the student to go to checkout and meet their daily goal for 
the day. We want to encourage them to do that. Every so often schools often select a weekly option 
after they meet their goal for a certain number of days we can provide them a reward and 
encouragement for doing well for the week. And then mystery reward days, and mystery reward days 
are great because the student never knows what day they're gonna earn the reward. So every day 
they're gonna be more motivated to do a nice job because they might get a reward on Tuesday, they 
don't know when the next one's coming but guess what? It comes Wednesday. but then the next one 
doesn't come until the next Monday and because it's variable like that and they don't know when to 
expect it at the end of every day they think "oh, I might get something" and so they're gonna be more 
motivated to do well that day. 
 
Some other considerations, we talked about this mystery motivator but what's really nice about the 
mystery motivator too is that it can motivate students who are motivated by any function. So a student 
who wants attention, or a student who wants a material object, or escape from a task they don't know 
what they're getting. So they can be extra motivated by that mystery motivator whereas a student who 
wants to escape a task and really not condoning homework passes but it's a simple example of an 
escape from a task, right? So a student who wants to escape a task and wants that homework pass isn't 
gonna be as motivated if they know all they're gonna get is, like, extra time in the gym with peers. But if 
that doesn't motivate them then they're not gonna work for it. So that's also what's nice about a 
mystery motivator is that they don't really know what they're expecting and it could be a variety of 
things.  
 
Another consideration is that each day the student meets their goal for the mystery motivator they can 
earn a raffle ticket to be able to earn a mystery motivator later. So you earn something every day in 
order to get a mystery motivator down the road based on a certain number of tickets. You can think 
about that, too. Other things, you can use a schoolwide acknowledgement, like a schoolwide ticket from 
your universal system to give the student a reward at the end of the day if they met their point goal, or 
if they come in on time to check in. So it ties it to your universal system, but you could also do a Check-
In, Check-Out specific acknowledgement. So you could give a pencil at the end of the day for meeting 
their day or whatever you would choose to do.  
 
Another thing is a reward menu. So here's an example of one school's motivation system. I'll explain the 
reward menu in a moment, but you see that there are different rewards or reinforces for when the 
student will be rewarded. So for AM check-in we see that the students will be rewarded with a caught 
being good ticket which is a schoolwide reward. They'll get praise from their mentor if they check-in on 
time and who's gonna do it? The Check-In, Check-Out mentor. So this table lays out exactly when the 
students will be rewarded, how, what they need to do to get the reward, and who's in charge of giving 
it.  
 
The reward menu sample is here. We see that the student each Friday in this situation would get to 
choose one item from the reward menu if they meet four out of their five days if they met their goal 
four out of five days of the week. Then the student would get to pick a reward from the menu. Say the 
student picks 15 extra minutes of computer time, great. So they were able to choose what they wanted. 
And I'm sure reward menus are not far into you, but careful when you create your reward menus 



because you can actually very systematically create rewards within that menu that would be motivating 
for students to address different functions of the behavior. So here we see that there are multiple 
options here for a student motivated by adult attention: going to visit the library, motivated by peer 
attention: getting to sit at a special table at lunch, escape so: computer time, and then tangible: so extra 
time in general, or tangibles or activities.  
 
All right, so moving away a little bit form rewards, getting into data and I will make this quick not only 
because we're running out of time but because I feel like maybe I'm more motivated by data or excited 
about data than others. So we want to make sure that we use data to monitor student progress. So if 
we're not using the data how are we gonna know whether the student's actually succeeding? And 
getting a sense of how the student is doing is nice but when we look at the data of their points sheets 
that's the clearest picture that we can get to see whether the student is succeeding. So I’m not sure how 
the colors are showing up here but you can see that we expect this student to be meeting their 80% goal 
every day. And the blue lines are where the average of the percentage of points that the student 
received for the day. So I'm not gonna make you talk 'cause I know it's a time crunch but if you look at 
the blue lines, take a moment, answer the question how many days did the student meet his goal? Most 
days. I counted it, it's 20. How many days did the student not meet his goal? 
 
>> One. 
 
>> One, exactly, so he dips below that one day. Is the student responding to Check-In, Check-Out? 
 
>> Yeah. 
 
>> Yeah, generally right? We don't expect chronic perfection, we expect general expectations to be met 
and that's what this student is doing. So we can see their succeeding.  
 
How about this student? How many days did this student meet his goal? You can shout it out.  
 
>> Two. 
 
>> Two, how many days did he not meet his goal, or she? 
 
>> Two. 
 
>> Two, okay, is this student responding? 
 
>> No.  
 
>> I know, I hear noes, I hear eh I don't know. Right? Why don't we know? Because we don't have a lot 
of data here. Okay, so this is another reason why data's really exciting, 'cause it can tell us when we are 
actually implementing our program well. So here are two considerations form that graph.  
 
So the first thing is, is the student responding to the intervention? If the student's responding like that 
first student, that graph we looked at then we fade them to self-monitoring. If they're not, or after they 
do well with self-monitoring we graduate them. Then we think, is the student not responding to the 
intervention? Well the first thing not respond like that second graph, the first thing we have to ask is, is 
it being implemented with fidelity? Is that student having the Check-In, Check-Out throughout the day 



with the teacher? Is the mentor checking out the right way? Is the student checking in? What’s 
happening? So we have to think about that, and the Check-In, Check-Out coordinator role is gonna look 
at these data and you're gonna say ooh, let's look into this 'cause I don't know that this is being 
implemented right. Then if it is being implemented with fidelity then you'll modify it if it's not working 
for the student, and then you'll refer to individualized tier 3 supports if they still are not succeeding.  
 
So here's a quick consideration for fading to using self-monitoring. So for self-monitoring the teacher 
rates the student as they would typically rate them, but the teacher does it on their own. The student 
does it on his own or her own during the period and then at the end of the period during that typical 
time when the teacher would check in with the student the teacher and the student would compare 
their ratings and then discuss any discrepancies and perhaps include a reward for any match that the 
teacher and the student have because we want to get the student to accurately self-assess how they're 
doing.  
 
So initially we do this match every day. We expect 80-85% agreement. Once the student's doing a nice 
job in self-evaluating then we fade it to four of five days per week, then three of five days per week, and 
if the student is still doing well self-monitoring then we graduate them. We don't want them to be in 
Check-In, Check-Out forever. It's not efficient for the school, it's not good for the student. But when we 
do graduate them we want to make sure that it's a celebration. And you can see here some ideas to 
make this really exciting for the student, give them a diploma, certification, make a party, but we also 
want to make sure that we support these students going forward. We don't want to totally let them go. 
So you can create a Check-In, Check-Out alumna group. I've seen that very successfully done in a school 
where the students can kind of mentor each other. You can do weekly checkouts with no DPR. So on a 
Friday at the end of the day they can just go to the mentor just to say like "hey, I'm doing really great in 
everything in school. I'm having a great day." But it gives them a chance to talk to an adult.  
 
All right, these are some considerations, three questions I'm gonna go into each really quickly. Thinking 
about how we can modify if the student really isn't responding to Check-In, Check-Out. So the first is 
maybe we need to change the goal. Typically if the student doesn't meet their goal within the first two 
weeks that goal is set too high. We like to see where the students are, meet them where they are and 
then say all right, let's bump it up to maybe 10% above the average points where you are now and then 
hope that you meet that goal. Let's work on getting you there so if you're at 40% average let's get you to 
50% and then let’s bump you up to 60% to get you to the 80% that we want to see.  
 
The other thing is are we adequately addressing the function of the behavior? I am not suggesting that 
for everybody in tier 2 you do an FBA and understand the full function of that behavior, but you 
generally know your students. So think, are they motivated by attention? Do they want to escape? And 
so think about what kind of rewards you can put in place to meet the different functions to tailor the 
intervention the right way for each student. And again, these will be posted.  
 
And then does the intervention need to be more individualized? So perhaps we need to think about a 
daily progress report that has specific expectations. So here you can see that this student for be safe, we 
don't expect them to do everything for be safe, we just expect two rules for be safe okay? So we want to 
individualize it a little bit. If the student is still not succeeding we can layer on some other groups or 
academic interventions. If the academic is too difficult as we all know, then they may engage in problem 
behavior to escape, right? So we can layer on some other supports and then refer to tier 3 if they're still 
not succeeding.  
 



When we think about responding to intervention the Check-In, Check-Out creators generally say that we 
want to wait four weeks and if they're succeeding after four weeks then they're doing a nice job, or 
meeting their goal at least four days per week for six weeks and whenever we set these rules we make 
sure that we set goals with specifically defined what we're gonna look for and how long we're gonna 
look for it to set that rule.  
 
We had talked really quickly about fidelity and so I just really want to go through briefly how you would 
monitor fidelity as a team. So think about doing what you can with the least effort to get the most 
information to know whether your program is being implemented with fidelity. So one of the really 
quick things you can do is just a quick survey either online or a written survey of whether or not the 
teachers are doing the check-in or the ratings with the student at the end of each period. And that can 
look something like this, that you post this little slip of paper in the staff lounge and anonymously the 
staff can just go up and check off however many days of the last week they did do their feedback, or at 
what level of eyes or no kind of where do you fall in between? And we see that it's not being 
consistently implemented among all teachers and that's information for the team to take back and say 
okay, let's implement a little more with fidelity. What do we need to do? Train the teachers differently? 
What do we need to think about? 
 
And then we can get as complicated as going in and observing, and here's a sample observation form 
that someone can use when monitoring a mentor checkout. But again that's more intensive and we 
want to try and keep it as simple as we can.  
 
So who needs to be trained? Everybody. All the mentors, the teachers, the parents, the students need to 
know what's happening for this program too and we want to make sure we clearly communicate 
everything. As we clearly communicate what many schools will do is they'll come up with specific 
questions and troubleshooting items that may come up. So what if the student loses his Check-In, 
Check-Out sheet? Or doesn't exactly lose, but rips it up in the middle of the day, what are we gonna do 
with that? So schools can pre-emptively address these and share this information with their staff and of 
course always be available for questions.  
 
So I didn’t leave much time for questions for you and I'm sorry. I talked so quickly at the end but we will 
be up here if you have any questions about Check-In, Check-Out and thank you for coming.  
 
 
 


