
>> You're going to see a lot of us handing back and forth here, this presentation involves two of us, and 
we only have one microphone.  So please be patient with that.  I'm Nan Casciola.  I work at Penn State 
University in their childcare center at Hort Woods.  And my co-presenter is Stacey Probst. 
 
>> I'm Stacey Probst, and I'm also a preschool teacher at Hort Woods at Penn State.  And our 
presentation is about how to implement PBIS in a preschool classroom, using literacy. 
 
>> How many of you were preschool teachers or in a preschool classroom?  Okay.  What -- okay, thanks.  
What prompted this presentation was our -- implementing PBIS can be very daunting.  So we just -- 
preschoolers love to read, so we just decided maybe we would try and fit not just those PBIS books, but 
the books that we all read every day to our kids into the PBIS model.  So we're doing to work through 
some practical ways to do that with you today. 
 
A little introduction here.  Just trying to support you all in your basic knowledge and to give you some 
ground work for really simple ways to carry the PBIS, your core values, through our literacy. 
 
So why do we read to kids?  What's the value in it?  Any heavy -- 
 
>> Exposure? 
 
>> Exposure.  Help me out here, people.  Language.  Vocabulary, great.  So whatever we read, especially 
when we're reading to a group of children, we want to reinforce all those positive behaviors that we're 
looking at with our three core goals. 
 
>> It's about some of these. 
 
>> Yeah, we got ahead of presentation, here.  Reading to children builds our relationships with our kids.  
That's really important to us at Hort Woods.  We have a mixed age group, so building those relationships 
from the time they're three to the time they're ready for kindergarten. 
 
Helping them imagine the world as it could be.  Problem-solving skills; using our literature, whether it's 
PBIS-specific books or just general books that we have in our everyday libraries.  Repetitive sounds, the 
language that somebody mentioned.  Pre-reading skills, vocabulary somebody mentioned.  I flip it... 
 
All right, the keynote speakers spoke about center-wide goals.  Our center-wide goals at Hort Woods 
are; be safe, be helpful and be respectful.  We are safe.  We are Penn State.  We are safe, we are helpful, 
we are respectful.  What are your center-wide goals?  Do you have -- I know some of you are new, so do 
you all have center-wide goals?  What are some of your goals? 
 
>> We are safe, we are friends, we work together. 
 
>> Safe, friends, working together. 
 
>> Team players. 
 
>> Team players. 
 
>> We are kind. 



 
>> Kind. 
 
>> Responsible. 
 
>> Responsible. 
 
>> Be engaged. 
 
>> Engaged. 
 
>> Patient. 
 
>> Patient.  Well, we're going to show you how we implement our safe, helpful and respectful with 
some of the literature that we read for our kiddos. 
 
So these are the language that you use; socioemotional words that you use in your classroom.  
Anybody?  Empathy. [LAUGHTER] Okay, we'll give you a little bit of help here.  Empathy.  Caring -- caring 
about the other friends in the classroom.  Sharing things.  Fairness.  How many of you have that -- 
"That's not fair!  That's not fair!"  Safety, of course, that's probably number one for us.  Respect -- 
respect for each other, respect for the items in the classroom, respect for rules.  And the responsibility 
that each child has to contribute to the classroom, and to help other friends. 
 
So we all have, in our classrooms, specific books that are geared specifically toward PBIS goals; problem-
solving books.  Lots of feelings, books about listening.  Little Dinos Don't Push.  Hands are Not for Hitting.  
So when you're dealing with three to five-year-olds, all of these are very, very powerful messages that 
we want to help -- I always tell parents in one of the first meetings we have with them, if I can send you 
a kid that can sit next to -- since kindergarten, a kid that can sit next to somebody, they can walk in a 
line, they can share a toy or wait a turn -- anybody can teach your kiddo to read.  Sometimes parents get 
really tied up in, do they know the alphabet?  Can they read by the time they get to kindergarten?  I 
think that's why this is so important for especially preschool teachers and those kindergarten teachers 
to understand that the positive language that we give children, the coping skills, the toolbox that we fill 
before they go to kindergarten is very, very important.  The rest of that -- that'll come.  I'll let Stacey 
have a go with this. 
 
>> All right.  So we all -- here we go.  So we talked about the PBIS books that are geared towards 
problem-solving, and then the socioemotional language and vocabulary, and that there's that single 
intent that it's talking just about hitting, just about pushing, sharing.  Within your classroom library, you 
also have the classic literature books, the books that you read over and over because they tell a story.  
There's the characters and the setting and the plots -- they're fun to read.  The kids bring them to you 
over and over; "Read this again," they really enjoy these stories.  There's a lot of rhyme and fun literacy 
concepts.  But they don't necessarily have a PBIS intent to them.  So our goal today is to find PBIS in 
these classic literature books, but also to use the PBIS stories that only have that singular intent, and use 
them in other ways.  Use them in other learning domains, whether it's Math or Science, or Social 
Studies. 
 
So here's our goal.  We want to be able today to embed the PBIS language into books like Cinderella, 
The Three Bears, The Three Little Pigs -- things that are in your classroom.  And then to teach across the 



learning domains of Math and Science and Social Studies, while using the vocabulary that we just talked 
about.  And then to also take that specific PBIS book -- maybe Hands are Not for Hitting, and create 
curriculum threads across the domain, so you're not just picking up Hands are Not for Hitting and 
reading it just because somebody in your classroom's hitting, but because you're going to do something 
else with that book, and embed it in your classroom. 
 
All right.  So when we originally presented this topic, we had two hours.  So we had a lot of time to do 
very cooperative activities.  And because of the time today, we're just going to show you how we would 
do this.  And then if we have a little bit of time, let you get a feel for what we're going to do.  So the first 
part is, how do we take a PBIS book and teach across the learning domains?  What kind of theme or 
curriculum thread would you use the book for?  And what learning domain does the book fit in?  So Nan 
and I each have an example of a book, and then if time remains, we'll let you help us out with some 
other ones.  Again, we're going to look at activities you can build from the book. 
 
So one of my favorite books in the classroom is Chrysanthemum, a very important PBIS topic.  If you're 
not familiar with this book, it's about a little mouse, her name's Chrysanthemum.  A little girl in her class 
teases her because it is so long.  Then she starts to dislike her name because nobody else likes it.  I use 
this when we talked about an "All About Me" curriculum thread, and some of the emotional vocabulary 
that I added in was respectful, being the same, being different, and kindness. 
 
So in my classroom, I tied it to creative thinking and expression.  We did some singing with this book.  I 
taught the children in sign language a song called, "Everybody Has a Name," that we talked about being 
the same, being different.  They learned some sign language along with that. 
 
>> You may want to mention the quality standards, too. 
 
>> Oh, yes. 
 
>> I don't know how many of you are familiar with the PA Early Learning standards.  So we use these as 
well to guide the curriculum.  So where you're seeing the numbers, that's where these are from. 
 
>> All right.  Yes, so under Math, thinking and expression, the kids in my classroom made little 
clothespin people, and every morning when they came in, I would have a question for them to graph.  
So one day we said, "How many letters are in your name?"  Then we graphed how many letters, and we 
got to talk about the children that had maybe three letters, and a child who had nine, and how cool it 
was that you had a friend that had the same amount, or bigger numbers and smaller numbers.  So we 
tied Math into that PBIS book. 
 
Language and literacy, we did syllable clapping with everybody's name.  And then, of course, being a 
PBIS-based book, we tied in socioemotional.  And we had a lot of discussions about how maybe a child 
got their name, or a family connection.  Maybe a story or a tradition.  And that tied in to the All About 
Me curriculum, with families bringing in information for us to share amongst the children. 
 
We also tied in Science and Technology, because this book has a lot of different flower names, there's 
Chrysanthemum and Del Lilly and Delphinium.  We did a plant labeling activity, where the children made 
a plant and they labeled the parts and talked about different plant types and names. 
 



And then in our center, one of the things to have that parent classroom connection is, we send 
reflections home a few times a week.  So this is an example of a reflection I would send home to the 
families.  I sent them a copy of the song that the children were learning, so as they were singing it and 
learning the signs at home, they could interact and share with each other.  We talked about the Math 
content and the graphing we were working on.  Then I used the Pennsylvania Learning Standards in any 
reflection that we do; I tie those in just so the parents kind of see the different things that we're doing.  
While we're singing a song and learning about names, we've got Math going on and Science, and sign 
language. 
 
>> Okay, so one of the books that I did -- and what I want you to take away from this is, the PBIS theme 
that you're running through.  So while you're doing your Math activity, or while you're doing your 
literacy activity, you're using these words, you know, you're using the vocabulary.  The socioemotional 
vocabulary the whole time you're doing all the other domains.  So it's just not a book, one and done, it's 
a book that you can stretch out through the domains.  So one of the books that I did was called the 
Family Book.  The curriculum thread, again, it was the beginning of the year, talking about your family, 
how you're the same, how you're different, how you're respectful.  Our center is multi-cultural, to say 
the least.  There was a point in my classroom last year, we have students that are now professors in and 
out, that we had nine different languages spoken by the parents in our classroom.  So it was very 
diverse.  So we always start out with that. 
 
Again, we pull out the socioemotional aspects of the book, tie it to our curriculum.  The activity we did 
here were Little Faces.  We talked how our skin color is the same, how it's different, what our hair was 
like, what our eyes were like.  And that's okay.  You are who you are, I am who I am.  We respect each 
other.  We help each other.  We keep each other safe. 
 
We tied it to Social Studies with an All About Me activity -- I don't know why I didn't realize that, we 
both did the All About Me activity -- we're at two different classrooms.  She's at one end of the all and 
I'm at the other.  But just display awareness about being a member of a group - how we're all tied 
together, through Social Studies, and again embedding those.  We did a graph, how many people were 
in our families, how many boys, how many girls.  Is there a mother?  Was there a grandmother or 
grandfather?  Because again, like I said, our center is so culturally diverse.  There are grandparents 
involved in that. 
 
Learning physical wellness -- we had a woman who came in, her daughter was in the classroom, and did 
African dancing with us.  So all the while, with those embedded social and emotional words that we use 
every day, bringing it into the classroom in a different way. 
 
We did a thread on -- we have a map on the wall, where all of our families are from.  We did a block 
area.  I had each of the families -- one piece of architecture from your country.  We had pieces from 
Colombia.  We had pieces from Brazil.  We had pieces of architecture from India.  And then put it in the 
block area with pictures of those buildings.  What were some of the things that were the same about 
those buildings?  What were some of the things that were different?  How do we help each other build 
those things?  Again, it's those PBIS words, social and emotional words, that are tied into all of your 
activities. 
 
And then the reflection sent home to parents; this is what we've been working on.  This is what we've 
been talking about, so that they can carry that on.  It helps with fidelity throughout the center, with your 
center-wide goals as well, the nice reflections that we sent. 



 
>> Do you want me to go back to the activities screen, and we can just -- 
 
>> Want to do a quick one? 
 
>> Yeah. 
 
>> Okay.  So I think we might have a time to do a quick activity.  This is a book I think a lot of us are 
familiar with.  So with this book in mind, think about what your center-wide goals are, how they would 
tie into the Rainbow Fish.  Any thoughts? 
 
>> Respectful of the differences between the many fish. 
 
>> Okay, she said, "respectful of the differences between the many fish."  Does that strike a chord with 
anybody?  Differences in the kiddos you have in your classroom? 
 
>> If you want to just go down, like, which -- 
 
>> So there's the theme, curriculum thread we used for that book, so we could tie it to differences. 
 
>> What else could we tie this to? 
 
>> Sharing. 
 
>> Sharing. 
 
>> Friendship. 
 
>> Friendship. 
 
>> Anything other than socioemotional? 
 
>> Under the sea. 
 
>> Under the sea. 
 
>> Patterns. 
 
>> Patterns. 
 
>> Colors. 
 
>> Colors, the different fish.  So while you're doing different fish, how many different fish are there?  
How many colors are there?  You know, you're using the PBIS words, your social and emotional words to 
explain how many fish are in your family.  Why family is important to you.  Why it's important to the 
other fish.  The concept of sharing. 
 
>> We're going to go on to -- 



 
>> We'll go on to the next one. 
 
>> Okay, I'm going to skip through. 
 
>> What we did in our original presentation was, we gave everybody 10 or 15 minutes to read the book, 
break down in groups, read the book, come up with your socioemotional words, how that would pertain 
to your center-wide goals, and then stretch it further.  We gave everybody copies of the PA Early 
Learning Standards, and then they developed curriculum threads in those domains that match the book, 
and use those words.  Yes? 
 
>> I have a question.  Do you have a specific curriculum that you're using at your center, or do you just 
create lessons? 
 
>> Her question was, do we have a specific curriculum that we use?  And we don't have a specific 
curriculum other than to say that it's emergent curriculum.  We sort of let the kids decide where they 
want to go.  If they, for instance, pick up the Rainbow Fish book, we automatically start thinking, oh, well 
maybe we could do this with it.  Maybe we could tie it to -- this with Math, maybe we could tie it to an 
outside activity.  So it's really difficult, having come from a background where I was in a classroom, and 
we had to go to the emergent curriculum -- I should probably let Stacey speak to this, because she has 
been doing it for so long. 
 
>> And I don't know everything, really, other than the emergent piece, because I've never really 
followed a boxed curriculum.  And because we have these children in our classroom from the time they 
turn three until kindergarten, oftentimes September rolls around, and we have part of the same group 
we had last year, so we're not going to present them with the same information or the same activities, 
or even if we do, maybe last year they came over and it was a counting activity and they counted to five.  
And this year, they can count to 20.  So it's really a challenge, because you're with the same children and 
the same families.  And you're really looking at their interests, depending on the group.  You know, I 
might teach about dinosaurs this year, I might not talk about dinosaurs for the next three years, 
depending on that group that is with me.  So like Nan said, they might pick up the Rainbow Fish and be 
very excited.  So we're excited, and we're coming up with all of these ideas.  But maybe after three days, 
they're not interested in that anymore, and we move on without completing all of the activities we do.  
Or, it may go on for three weeks, and we're scrambling at the end of three weeks to engage them more.  
So I don't think I ever present the same activity or idea the same way, ever. 
 
>> I think the kids come up with a lot of it, too.  This is really crazy -- sometimes they just spur you on.  
You know?  And think of something a different way than we would be thinking about it. 
 
>> I just wanted to share that [INAUDIBLE], that often, I'll bring support to [INAUDIBLE].  The children 
are talking about the excitement in skin tones, and fairness and social justice issues and things like that.  
I'll bring in some books, and we [INAUDIBLE]. 
 
>> So because in the beginning, we talked about how important these classic literature books are, and 
that the children want to hear the elephant and piggy books over and over, and The Three Bears, and 
the different variations.  But our challenge is how to then tie in those PBIS -- the language and the 
socioemotional.  So that's the part we're going to talk about how, as you have these classic literature 



books.  And I just pulled a few of them; a variation of The Three Bears, The Three Pigs, A Cinderella 
Story.  And then how to teach PBIS through these books. 
 
So our idea is to look at a socioemotional topic that you might use for the book.  What is the PBIS tie-in?  
What's the vocabulary you're going to teach?  Because when you pull up a copy of Cinderella, it's not in 
the book to talk about fairness or kindness.  But that's the vocabulary you want to then tie into these 
books, so that it's all inclusive of everything that you do in your classroom.  And again, what kind of 
learning domains can you fit in?  You're definitely looking at socioemotional, but you can take this one 
book and tie it into Math and Science and Social Studies, so that's what we're going to look at next.  And 
again, a variety of activities. 
 
>> Okay, so Corduroy, you probably never thought about Corduroy being a book that would support 
social and emotional development.  Well, so when we read this book, what did we talk about?  We 
talked about Corduroy being lonely.  We talked about him being scared.  We talked about the little girl 
being helpful.  Those are all words that are not necessarily used in that book, but being the good soldiers 
that we are, we pull out those socioemotional vocabulary and soldier on with it; again, tying it to our 
Early Learning Standards, creating thinking and expression.  Corduroy lost his button, so we pulled 
buttons into the curriculum.  We use them to create art projects.  We talked about -- and this is where 
the emergent curriculum came into this particular pieces.  I have a button box that was my mother-in-
law's, and in this button box there are buttons from my father-in-law's World War II uniform.  There are 
buttons from my husband's band uniform.  There are wild buttons from these 1940s clothes, right?  So 
we talked about, where did all these buttons come from?  What do you do with them?  So we brought it 
in the topic of ecology and environment in.  Recycling, reusing.  Again, language and literacy 
development.  We drew the buttons.  We traced the buttons.  We copied the buttons.  Told stories 
about buttons, [INAUDIBLE].  "I made buttons, I made a rainbow with buttons."  "They play together, 
and fight bad guys."  So -- buttons are fighting bad guys.  Social and emotional.  So he brought that right 
into the conversation. 
 
Mathematical thinking and expression, counting the buttons.  I have this calendar -- I don't whether you 
all follow, like, International Pancake Day, it's Pizza Day.  Well, it just so happened that it was 
International Count your Buttons Day.  So we brought Math into the classroom.  And again, the social 
and emotional.  We had buttons, then I ended up putting them on eggs, because the buttons were 
getting, as they fingered them, the pictures on them got sort of worn away.  So we ended up putting 
them in eggs.  But they buttons, they would turn over the button and there was an expression on there.  
And they had to mimic the expression.  And the other kids had to guess, well, what's he look like?  Is he 
surprised?  Is he sad?  So bringing those social and emotional words into your classroom, through 
Corduroy.  A little bear that lost a button. 
 
And again, there's the reflection.  Talked about the activities that we did for the parents, tied it into 
Learning Standards for the parents, not forgetting the socioemotional ties, those socioemotional 
vocabulary words. 
 
>> All right.  One of the family events that we do at our center is a Soup Night.  So in preparation for 
Soup Night, we often talk about cooking and sharing.  A lot of the children are concerned that if they do 
not bring a soup that they're not going to be able to eat soup, so a story that I often pull out is Stone 
Soup.  And there's many, many variations.  So if you're not aware of this particular story, I've heard it 
told with soldiers and monks.  It's just one of those classic fables that some strangers come into a village, 
and the villagers are fearful of the new people, so they lock themselves away in their homes.  Not 



interested at all in meeting anybody new.  So the strangers put rocks in a big pot of soup, or just a pot of 
water.  And they become curious.  And the strangers encourage them, "Well, if I only had one onion, this 
soup would be better."  "If I only had one tomato..."  "If I only had one piece of celery."  So within this 
books, I talk about working together.  And we bring in the vocabulary of sharing and teamwork, being 
helpful, empathy.  Again, it's not the topic that the story's really meant to have.  But it's something that 
we're talking about.  So as we're getting ready for Soup Night, we talk about one family may bring bread.  
One family may bring a soup.  We make a soup for the classroom, so we're all sharing.  We're all working 
as a team, we're helping each other.  And at the end, we're going to have a really nice time because 
everybody came together to do -- 
 
>> And the vegetables. 
 
>> Yes.  So I often do -- at group time, I'll have a big, empty pot.  And I'll give each child a piece of a 
vegetable, or something from dramatic play.  And we work together to pretend that we are making the 
stone soup, and talk about how important it is -- how would the soup taste if you only had your one 
onion?  But how does the soup look because everybody contributed?  So then there's some other -- and 
this usually goes on for a week or so in preparation. 
 
Socioemotional, along the line in our classroom -- our classroom as a warm, fuzzy jar that we praise the 
child's efforts for helping each other.  And this, and my classroom in particular, really ties in with those -- 
what's the word I'm looking for -- with our center-wide goals.  So the children are hearing us saying, 
"We're going to add a warm, fuzzy to our classroom jar, because you were helpful doing this.  That you 
were safe when you did this.  You were respectful when you did this."  And we all work together, and at 
the end when that warm, fuzzy jar is full, then we do a classroom celebration.  So again, as in the book, 
we're identifying and describing people's feelings.  We're working together for one goal at the end. 
 
Language and literacy -- again, with this book we acted out with props.  At group time, we're reading the 
book, we're acting it out.  Then often I put these materials in dramatic place, so that they can begin 
retelling this story together, and again, giving them that language so you're hearing the PBIS language 
that the children are using when they're retelling this story. 
 
Scientific thinking -- we're making the soup.  The children will bring ingredients from home.  They're 
working on peeling and cutting, and watching how soup is made.  Oftentimes when they make the soup 
themselves, they're more willing to taste it. 
 
Then the all-out activity at the end is a Soup Night with families.  It's a great time to build those 
connections and those relationships, that any family is welcome to come in, and there's some 
networking.  They meet other families, and it just builds that classroom connection. 
 
And the whole time we're talking about this with health-wellness, physical development, sorting fruits 
and vegetables, could be sorting the vegetables by shapes, by colors.  Whether it's a root plant, a leafy 
plant -- there's a lot of different ways of sorting that can go on.  Then again, a reflection home to the 
families, talking about all the different things that we've done using this book.  Do you want to do that? 
 
>> Okay, we have a little bit of time.  So we're going to do a quick book about penguins, a penguin chick, 
right?  So as you read through it, it just talks about a day in the life of a penguin, you know, how the 
moms and the dads take care of them.  Here's lots of facts, and about what they eat, and how long it 
takes them to grow.  So we tied this into what our families look like.  Parents taking care of you.  Other 



penguins taking care of other penguin's kiddos, one being lost -- so there's just a wealth of activities that 
you can do with just books that are on your library shelves, that you can tie those PBIS goals to.  We are 
safe, we are helpful, we are respectful. 
 
>> Do you want to give an example of how they would use them to -- 
 
>> I think I just gave that all away. [LAUGHS] Again, we did counting activities with it.  We did sorting 
activities, big penguins, little penguins.  I think our challenge to you is to not be afraid of the PBIS words, 
and just really get them out there.  Get that social and emotional language out there.  Kids to identify 
feelings.  And it doesn't have to be how they're feeling particularly, it could be just the little penguin in 
the book. 
 
Another little -- talk about plants.  Each classroom plants a little garden every year.  What do you need 
to do?  You have to nurture that plant.  You have to care for that plant.  You have to water that plant.   
You have to give that plant what it needs.  So while you're talking about the plant, you're also talking 
about the kiddos and you're talking about what they need, and how you nurture them, and how that 
makes them feel.  So it's just really simple, everyday books you can use to tie in that vocabulary. 
 
So we also have a list of just some books that we've used.  Just take a look and see how many of them 
are in your classroom.  Corduroy, these are just some classic books, classic characters.  The Stone Soup 
that we went over.  Harold and the Purple Crayon -- how he's always trying to get home.  You know?  
There's a dragon, can't find his window.  There's all kinds of really solid social and emotional vocabulary 
that you can bring into that book.  Curious George, good old Curious George.  He's always in trouble.  
How does it feel when you're always in trouble?  You've done something wrong, but that's okay.  Frog 
and toad, they just love each other so much, they're always taking care of one another.  Franklin.  Bread 
and Jam for Frances.  And a lot of these authors you'll know, too, because they're just not a one and 
done -- these are great.  Your classic fairy tales are awesome for social and emotional vocabulary.  How 
the big Billy goat takes care of all of his little brothers.  The Three Bears -- how does that little bear feel 
when he's lost his porridge, he's lost his chair, and there's somebody in his bed.  And the Three Little 
Pigs -- all just books that we could probably tell the story without even using the book, but using them to 
show our social and emotional language.  Giving the kiddos in a classroom that social and emotional 
vocabulary. 
 
>> All right, we also added PA One books.  I'm sure that being in Pennsylvania, most of you are familiar 
with these books, and hopefully have some of them on your shelf.  Number one, Sam talking about 
winning, losing, being first.  And there's a lot of other great concepts that you can tie in.  But again, that 
PBIS language.  Stop Snoring, Bernard.  What a Treasure, talking about friendship and what is important 
to one person versus what is a treasure to somebody else.  Again, friendship -- A Splendid Friend, 
Indeed.  Everybody has that friend that with a little bit persistent -- and the friendship that they have, 
even though it may not look like it.  Stripes for All Types, The Bus for Us.  This is one of my favorite 
stories to do in the classroom, because the children learn the language, but then I take it one step 
further and take the words off of the page, and have them really look at what's happening in the 
pictures, and have them rewrite the story with just the background information.  Looking at each child's 
face and the expression, and what they're feeling.  It's hard, but once they've learned this story, because 
they just want to repeat the lines that are being used.  But I really encourage them to look at each child 
that's on that page, because there's a quite a story going on behind the familiar lines. 
 



Inside Mouse, Outside Mouse -- again, differences.  There's two mice, one mouse lives inside the house, 
one mouse lives outside, and comparing those same and differences.  Again, popular authors -- we 
pulled -- when we were putting this together, Leo Lionni with Swimmy. 
 
>> It's Mine. 
 
>> It's Mine. 
 
>> Cornelius. 
 
>> The Color of Your Own, Cornelius, Little Blue, Little Yellow -- familiar books that appear on a lot of 
shelves, and great PBIS topics.  Carmen Wilson has the series of The Bear Snores On, Bear's New Friend, 
Bear is Scared -- a lot of great topics that come into play in the classroom that can be taught through 
books.  Kevin Henkes is the author of Chrysanthemum.  Lilly's Purple Plastic Purse, Wemberly Worried -- 
a bunch of little mice that have a lot of feelings.  Of course Eric Carle, Dr. Seuss, James Dean, and Pete 
the Cat.  Pete the Cat has some great, great topics.  Anna Dewdney and her Llama Llama books.  I guess 
that's it. 
 
>> So I guess our challenge to you is, you know, as Early Childhood educators, a lot of times we sort of 
bear the brunt of having to be all things to all people.  You know, we're a babysitter, we're a teacher.  
We're someone that needs to oftentimes change diapers.  But I challenge you not to lose the focus of 
the important work that we do.  Like I said earlier on, when we are able to give these children, the 
kiddos in your classrooms, the social and emotional vocabulary to say what they're feeling, what they 
want, what is good, what is not good for them -- that's the basis.  When they're not doing well in school, 
oftentimes if you go back, you'll see that there were problems early on that weren't identified.  And if 
we can give them that vocabulary, I think it goes a long way to helping them out with the academics. 
 
>> We can talk about questions. 
 
>> Do we have any questions or comments?  Did we spark any ideas? 
 
>> I have a comment, too, about a resource is -- I don't know if people use the CSEFEL website. 
 
>> CSEFEL, mm-hmm. 
 
>> You'd be able to create a lot of good books, and the literature for curriculums support.  [INAUDIBLE]. 
 
>> Right.  Yeah, it's the CSEFEL website.  It's -- 
 
>> Center for Social and Emotional Foundations for Early Learning, through Vanderbilt. 
 
>> Through Vanderbilt University.  Yeah. 
 
>> The one thing that I picked up on that might not even be -- it isn't necessarily even relevant, is that 
you said from the Early Learning sections, we struggle with how to get parents to understand, like, the 
Early Learning Standards that we're getting on, and things like that.  And I was testing the teachers and 
saying, like, what if we did this?  What do you guys do?  Create that when you're doing your lesson plan 
maybe at the beginning of the weeks, and then kind of drop it in?  Like, what -- 



 
>> Her question was about the Early Learning Standards, and how we put that into our reflections.  
Reflections just sort of write themselves.  I mean, it's just like you would send a newsletter home.  We 
have three teachers -- 
 
>> [INAUDIBLE] daily. 
 
>> We used to do it daily, but it was just -- you know, you just can't do it.  So we have three teachers in 
each classroom, so we do one a week.  And it's whatever you're doing in a classroom, and then how you 
tie it into those Early Learning Standards. 
 
>> Do you do Possibilities? 
 
>> Hmm? 
 
>> Do you do Possibilities? 
 
>> I do a newsletter. 
 
>> Okay. 
 
>> Yeah.  When you tie it in -- we actually print, we have an electronic copy of the Early Learning 
Standards.  So we can cut and paste, and put those right in the reflections.  We actually have some 
reflections that we printed -- we didn't know how many of you all would be here.  So we grossly 
underestimated how many of you would be here. 
 
>> I told them about Possibilities. 
 
>> It's like tying the families in, like, it's obviously, too, your goals for your socioemotional goals, and 
things like that.  But just the broader -- tying the families in is always difficult.  But understanding what 
we're doing. 
 
>> Nan, in her classroom, does a newsletter.  How often do you -- 
 
>> We do a newsletter every month.  It's just once a month. 
 
>> So my classroom, and I believe a few other ones in our center, we do on Mondays, I do a list of 
Possibilities.  And it's really just a bunch of bullet points of what the topics the kids are interested in, and 
what is possible that week.  Again, it's that tie-in, so a parent might come to me and say, "Oh, I see 
you're learning about insects, and I have this that I can contribute."  So if they knew ahead of time 
where our interest lies, then a lot of times we get feedback and that parent involvement.  I can put on 
there, "Heads up, this event's coming up.  Please arrive by this time, we're taking a walk."  Then I'll just 
do a quick paragraph of maybe where this idea came from.  We're building a robot this week, because 
this child saw an empty box and this child made a plan for that box.  So I'll send that out on Monday, 
with the parents knowing that it's possible.  It may not happen because by Wednesday, we might be off 
on outer space somewhere.  Then again, there's usually maybe two or three reflections, if something 
really strong is going on in the curriculum that -- so I don't even know if the parents look at the Learning 
Standard part.  But it's nice to show them the different things that we're hitting.  It could be something 



in dramatic play that's very obvious that it's dramatic play, but we could also say, "Look at all this Math 
that we're doing," and this as well.  I think that it helps support that -- we feel like the kids are learning, 
but it really shows the parents what they're learning about. 
 
>> It sounds like they may be [INAUDIBLE]. 
 
>> Yes.  It's great when they see documentation, to have those Learning Standards there.  Any other 
questions, comments?  We're down to five. 
 
>> Well, I guess that's [INAUDIBLE].  Thanks for coming. [APPLAUSE] 
 


