
>> All right, good morning. 
 
>> Good morning. 
 
>> I don't typically use a microphone, so I don't want to scream into this.  Thank you, Silkie.  Everyone 
have a handout?  You have a one-page document that highlights what we've been doing in RENEW on 
the front, it sort of gives you the purpose of what this tier three intervention is.  Then on the back, you 
can see what some of the outcomes have been through the first four years.  The outcomes speak for 
theirself.  The goal of this intervention is to support students who are in need of just additional support; 
whether it's academic, behavior, socioemotional to prepare them for their life after high school, so that 
they have those post-secondary outcomes in place.  And a surprise is that we have Lance here with us 
today.  So instead of me talking or showing videos, we will actually hear from him, as he tells us not just 
a story of how high school went, but how he transitioned into that next part of his life. 
 
How many of you are implementing RENEW currently?  Okay, I can see some familiar faces.  How many 
of you are middle school or high school?  So the vast majority of you.  How many of you have youngsters 
that need tier three support?  So that's all of us in the room.  So this is -- it's more for middle school and 
the high school.  It's an evidence-based practice at the high school level.  But this is something that you 
can use person-centered planning, which this is grounded in, with your elementary school students.  A 
lot of the work I do at PaTTAN is in the high school, at the high school level.  And some folks asked me, 
so are you telling me we need to wait until ninth grade before we do something like this for a student?  
Absolutely not.  This might be something you incorporate at the middle, high school level, but we can 
talk about how you can use the principles and properties to benefit your youngsters at an even younger 
level. 
 
So the mission of PaTTAN is to support the efforts and initiatives of the Bureau of Special Ed.  
[INAUDIBLE] of LEAs serve students receiving Special Ed services, so the key with this slide are the 
initiatives.  How many of you have been to the PaTTAN website?  You click on Educational Initiative, it 
drops down.  So this is a hybrid intervention.  It takes on two of our interventions, two massive 
interventions.  One is behavior, obviously.  The second is secondary transition.  So a lot of times the 
youngsters that get referred for RENEW or for academic and behavioral difficulties or different supports 
that they need, but then it's how are we going to help them stay in school, graduate, and be prepared 
for what they're going to do in their post-secondary life? 
 
The next slide -- Silkie, you can go ask Gary -- is the [INAUDIBLE] the IP team begins the General Ed 
setting with the use of supplementary aids and services before considering a more restrictive 
environment.  Where do the majority of students who manifest emotional and behavioral challenges 
reside?  Are they in the General Education setting or the Special Education setting? 
 
General Education -- that's where the vast majority -- not every youngster who has a mental health 
condition -- thanks -- a mental health condition or some sort of an emotional disturbance are in Special 
Education.  So this is beneficial for all students.  You do not need to have an IP to have RENEW supports. 
 
So we're going to talk about the purpose and process.  We're going to talk about what makes up this 
intervention, the mapping.  So when we talk about person-centered planning, that's the mapping.  The 
development of an action plan and then, what's very different with this from other interventions, and 
Lance can attest to this, is the student picks his individualized to support him.  So instead of the adults 
telling Lance what to do, and this is going to help you do it, Lance identifies who are the folks that he 



wants on his team?  Mom, grandma, maybe a special teacher.  Could be a coach, could be a pastor, we 
don't know who it's going to be.  That's the key.  The key with changing behavior, especially at the 
secondary level, is talking to your students, actually getting to know them.  Understanding where they 
come from -- what are your strengths?  What are your needs?  Where do you want to be?  How do we 
help you get there?  We're going to talk about the blending of behavior and transition supports.  And 
then last, but most importantly, we've got the man here himself.  Lance will talk about that youth voice. 
 
So we talked about it about five years ago -- actually, now it's about six years ago -- as the PBIS 
infrastructure continued to build.  I mean, you saw how many people were at that opening keynote.  It 
came down to, how do we involve this more at the secondary level, and what do we do with that 
individualized, intensive support?  So they brought in folks from the University of New Hampshire, Dr. 
JoAnne Molloy.  She introduced the state to PaTTAN.  And we also realize, we're always trying to get 
better at Indicator 13 at the state level.  So it really married these two initiatives together by utilizing 
this one evidence-based intervention to support students. 
 
So take a second and read that quote.  This is a quote we use right off the bat, so that folks understand 
what it is that we're talking about.  School to career -- this is an intervention, but the way we look at it, 
it's prevention.  It's proactive.  How do we support students?  Students that we may know have had 
numerous years of difficulty academically.  Maybe they've gotten into trouble across a couple of grades.  
What can you do different?  So if you look at the acronym at the top -- Rehabilitation for Empowerment, 
Natural Supports, Education and Work -- turn to the person beside you.  Which of those five letters do 
you think is the most important?  Rehabilitation?  Empowerment?  Natural Supports?  Education?  
Work?  Not a trick question.  What do you think it is?  It's Empowerment.  You don't have to raise your 
hand.  How many of you empower your students on a daily basis?  How many of you empower all of 
your students?  How many of you are empowered by your administration?  By the people that you work 
with?  So this is how to -- top-down, and then how do we impact not only ourselves, but the people 
above us, to support the students? 
 
Research shows this: Youngsters with emotional behavioral challenges, the outcomes are not necessarily 
good.  Over 50 percent of the youngsters will drop out of high school.  Typically they're unemployed or 
underemployed, or they're not getting the wages that they should because they haven't developed -- 
we'll talk about self-determination, problem-solving, goal-setting.  Being able to speak up for yourself 
and know who you are and what the supports are that you need to be successful.  One thing I've learned 
going around this state is trauma -- how many of you have students who've experienced trauma?  
Everybody.  The magnitude of that trauma is definitely going to impact the students at home, at school, 
and in the community.  There are some students, honestly, we need to celebrate that they come to 
school.  They may not do the best work.  They may distract your lesson.  They may call him names, they 
may pull my hair, whatever it might be, but they're at school, versus where they could be.  Or they may 
not have supports at home that afford them the ability or the motivation to want to go to school.  So 
they're disengaged in social supports, disengaged from the family, in incarceration. 
 
One of the things that we collect with our data is, have students been arrested?  A lot of the youngsters 
who go through this process have.  So again, I don't want folks to look at this as, this is a last-step thing 
we're going to do.  This is something to be proactive and preventative, to get ahead of it, and identify 
who needs that support. 
 
How many of you could have benefitted from a support where an adult spoke to you more when you 
were in high school -- I'm going to just keep doing that -- when you were in high school?  Probably a lot 



of us.  Or, they were talking to us, but they weren't talking to us about the right thing.  Or, they were just 
interrogating us and telling us what it is that we need to do without asking the youngster, what do you 
need? 
 
So we talked about self-determination.  We talked about building a positive social network.  So we refer 
to that as social capital.  The simplest example is, it's Friday night, you want to go out and see a new 
movie and dinner, and you've got little kids.  Do you have a babysitter?  That's having a social network.  
The other example I use is for 3:00 tonight, your appendix bursts.  Who are you going to call?  How 
many of you right away have thought of one, two, three, four people?  How many of your students, they 
have no idea who they would ask?  I had a terrible day at school.  I had a terrible day on the bus.  I had a 
terrible day at the extracurricular activity, and they get home, and who do they talk to?  No one.  So 
what happens?  They internalize that.  Then that just continues to build up within themselves. 
 
So the natural barriers for youngsters, if you have an emotional disturbance, or you have a mental 
health classification, is you are lacking in some of the competencies, whether it's social, behavioral, 
academic, emotional.  What's one of the biggest behaviors you have at the high school level?  
Attendance.  What better way to avoid school than not show up?  That is one of the ultimate behaviors 
at the high school level.  And we'll actually have a session this afternoon talking about increasing 
graduation rates for students with disabilities, and that's built on the ABCs -- Attendance, Behavior and 
Course performance.  You come to school.  You engage in appropriate behavior, and are you passing 
your classes? 
 
Another motto we use specifically with RENEW is at the bottom.  Be there.  I met a young man the 
second year we did this.  He was 16 years old.  He was finishing his second year of ninth grade.  He had 
accumulated zero credits in two years.  So how many days of school did he miss a year?  Not many.  He 
came to school.  He just didn't do anything.  But be there.  And I remember the national trainer saying, 
"But he's there.  You can see him.  You know where he is."  So the motto is, "Be there."  It might not 
necessarily be sitting in your chair, composing a five-paragraph essay, as long as you're in the room.  He 
might be laying on the floor.  He might be wandering around -- I've got a taped off area in the back -- 
he's wandering around back there.  I still have eyes on him.  As soon as I don't have eyes on him, I'm not 
sure what he's doing.  How many of you have students who show up to school, and magically they don't 
show up to fifth period?  But they're back at seventh period.  Where did they go for that hour and a 
half?  Where were they?  Sometimes you'll find youngsters just went and they spoke to maybe a 
paraprofessional they had two or three years ago in class.  They went and talked to the janitor.  So 
instead of punishing the student, we need to think about how do we incorporate that adult into his or 
her action plan, to help that student be more successful? 
 
Has anyone seen this slide?  Has anybody not seen this slide?  I mean, this is a staple PBIS slide.  So if we 
look at it from the RENEW lens, ultimately the outcome -- stay in school, graduate, be prepared for post-
secondary outcomes, improve your grades.  Practices -- this is an evidence-based practice.  That's going 
to support the student.  Lance can tell you that first-hand.  Systems -- that's to support staff behavior.  
Does anybody in this room have a stressed-out staff member in their building at this time of the year? 
[LAUGHTER] What can we do to support staff? 
 
How many of you have had a student, and as soon as he walks through the door, you release your 
breath and say, "He's here."  Because you're not sure what sort of behavior he's bringing into the room.  
Put a plan in place, put a practice in place to support students, support staff.  Silkie has done an 
outstanding job with the data migration into pTrack.  So if you're a TOT, which is at IU [INAUDIBLE] who 



supports us, or if you're at the building level, we are collecting data and we're going to look at that here 
in a little bit, to show you what this data is showing us. 
 
We've got to get this slide in.  So we do something called Check and Connect.  That's another tier two-
three intervention for youngsters K to 12.  It's about kids who are disengaged, and then how do we get 
them reengaged in the school process using a mentor?  But the young lady from Minnesota talked about 
the orange zone -- between the -- how many of you have kids who are between yellow and red?  Some 
days it's more of a tier three need.  Other days it's tier two.  So I like that, thinking about that orange.  
When we talk about RENEW, we're looking at tier three -- intensive, individualized intervention.   One 
thing I struggle with, with schools is, how do you identify your students that need the support?  Think 
about it in your head.  What sort of data would you look at?  Office referrals?  Grades?  Attendance?  
Have you been arrested?  Suspension data?  Trips to the nurse?  Think about -- a lot of that stuff that I 
mentioned, other than trips to the nurse, is externalizing behavior.  How many of you have students 
who exhibit internalizing behavior, and we may not catch it?  The depressed, sad, anxious, potentially 
suicidal -- this is an avenue to build that relationship.  Twenty percent of your students in your school do 
not have a relationship with an adult in that building. 
 
Now think about that.  You have 25 students in your class.  Five of the kids don't have someone that 
they can go to, someone that they feel there's a trusting relationship with.  That's scary to think about.  
Where do they go for help?  Probably to other resources that are more motivating that are going to get 
them into trouble.  That goes back to that -- when I said this at one school, one lady got very offended 
when I said, "Talk to your students."  But think about it.  There are students that we don't talk to.  You 
may not -- you know, there's one school we went to and they gave -- who have you given -- you know, 
whatever they are, B-points, tickets, tokens -- to kids, and then they identified who are the kids that got 
nothing?  And the number was staggering.  Lance got 52 tickets.  I got none.  He's going to be much 
more engaged in the process than I am.  Or, I'm going to be more engaged in finding other alternative 
means that are going to be reinforcing to me. 
 
What I want you to take away from this slide, we could talk for 42 minutes about it, is the middle.  What 
is the role of the family?  Ultimately we want the family on that individual student plan.  But we have 
had students who said, "I don't want mom on the team."  "I don't want dad on the team."  "I want mom, 
not dad.  Actually, I don't want either of them, I want grandma."  How many of you ever got into a fight 
with one of your parents when you were a kid, right?  So you can see how that dynamic is going to 
change.  But ultimately, this young man can talk about the impact -- we just talked about it upstairs.  He 
still has with mom and grandma, and how they are supports for him.  What is it about, are you three and 
a half hours from home?  Three, four hours from home?  You know, he can still rely on them.  So who 
are you going to rely on at home?  Who are you going to rely on at school?  These are the different 
strategies, maybe that person-centered planning is the mapping process.  I talked about an 
individualized team.  [INAUDIBLE] resource development.  How do we bring outside supports to the 
table to support our students?  So think about your students who might need school-based behavioral 
health, or mental health support.  Are we doing a good enough job?  Do we need to get better?  
Probably a lot of us would say, you know what, man, I need to get better at doing that. 
 
Alternative education programming: The young man I talked about, zero credits for two years.  They 
came up with an administrative D.  If he showed up to school and he was in the classroom -- be there -- 
he would get a D.  He would then earn a credit for the class.  He wasn't necessarily turning work in, but 
they were trying to build that behavioral momentum to what?  Keep him there.  Be there, keep him 
there.  Your natural supports -- that goes into your social capital.  Some kids don't have a lot of natural 



supports.  We know that.  We've talked about it since they were in kindergarten.  What are we going to 
do different?  How can we layer that in there?  Then the community connections; setting up jobs, setting 
up co-op opportunities for students who may not really be engaged in the process of reading 
Shakespeare, or doing labs in chemistry.  But man, you give him something to do with his hands, and he 
could rebuild my engine.  I can hardly change the oil in my car.  Think about what some of these kids can 
do.  How do we capitalize on that to make them successful? 
 
Again, our friend, zero credits through ninth grade -- he got kicked out of his career tech center, because 
he showed up to the career tech center too late.  And why he showed up late was because his brother 
had a heroin addiction.  He'd have to set his alarm 2:00, 3:00 in the morning to walk downstairs to see if 
his brother was alive.  So by the time his alarm went off at 6:30, what did he feel like?  Exhausted.  He 
missed the bus.  So he's got to wait for the next bus.  So he shows up.  What's he met with when he 
walks in the door?  "Oh, glad you made it!  You're late again."  How would you feel if you walked into 
that at work?  You'd walk right back out the door.  And that's what he did some days. 
 
So if you go to the University of New Hampshire Institute on Disability, they have a plethora of RENEW -- 
all the information we use is there.  Then we have it on the PBIS.org.  Nothing you have to pay for.  
Nothing is hidden.  Not even the manual book that we used to have to buy; that is now free of cost. 
 
So how much is RENEW going to cost at the school level?  Not a lot.  Time.  What's the favorite four-
letter word in a school?  Time.  "I don't have the time," "I don't have the time," "I don't have the time."  I 
used to avoid going to the staff labs because that's all I heard.  But think about how much time we just 
spent admiring the problem.  That could have been 10 minutes talking to that young man right there.  
"How are things going at home?"  You know, "Why are you having such a problem with your bio 
teacher?"  "What happened with your girlfriend?"  So we've got over 20 years of research at a national 
level.  It brings in two evidence-based practices, person-centered planning as well as the individualized 
team process.  The results are promising.  We saw anytime you start an intervention, someone comes in 
and tells you this.  What's it going to look like here?  What's it going to look like in the main line of 
Philadelphia versus downtown Philly versus Pittsburgh versus Scranton versus state college, rural, 
suburban, high-SES, low-SES?  The results are there.  And we have school communities from all different 
parts of the state.  Massive school districts.  Tiny school districts.  School barely bigger than the people 
in this room.  But they have identified this is a need. 
 
I went to a high school not far from where I live, talked about this with one of the staff -- we don't need 
that.  We don't have a drop-out problem.  Does anybody in this room not have students at risk?  Right?  
We have youngsters we need to do something about.  This isn't counseling, this isn't a school program.  
This is individualized, it's flexible.  It's driven by what the student wants to do.  How often in your school 
career were you given the keys to the car and told, "What are your goals?  What do you want to do?"  
He was probably told, "You didn't do your homework."  "You're late again.  Where have you been?"  
Again, internalize that for a second.  He may have had a horrible night at home.  He may be dealing with 
something inside that the rest of us don't understand, and that's what he's met with.  "Did you do your 
bio homework yet?"  These are things I know other people in the room have heard. 
 
All right, there are the goals.  Four goals.  So how many of you are a Special Ed teacher?  Employment, 
post-secondary ed, community inclusion/independent living.  What does that sound like?  It's the grid, 
right?  That's your transition grid with the ultimate goal of high school completion.  Those are the goals.  
These are the principles.  Self-determination, unconditional care, unconditional care -- you might set out 
a criteria on what it is to become involved.  But that means I'm there for you. 



 
Has anybody in this room ever been called a bad name?  Right?  You put up a beautiful bulletin board 
and Greg tore it down.  The next day, I'm there for him.  I may have been upset when somebody made 
fun of my hair the other day, but now we're back at it.  We're talking about his plan, we're talking about 
his team.  It's about his strengths.  How many of you at work, you're told what your strengths are?  Or at 
home?  Think about that.  When you go home, do your kids, your spouse, your in-laws talk about your 
strengths?  Or is it, what hasn't been done?  What needs to be done?  Build those natural supports, and 
then again, get that plan going. 
 
This is a theory of action.  This is what we're going to talk about this afternoon at 2:30.  This is about 
supporting students, getting youngsters to graduate.  Number three is all about your PBIS framework, 
putting a multi-tiered system of support in place with increasingly intensive intervention, matched to 
student need.  Tier three -- youngsters we put intervention in place for years.  How many of you have 
students -- you probably put five or six different behavior plans in place.  You've done three or four 
FBAs.  You're not sure what to do next.  You've done Check-in and Check-out, but he needs more than 
Check-in and Check-out.  This is an option.  This is to support those students. 
 
And the keys here, I alluded to it earlier, the ABCs -- who has a youngster that's missed more than 10 
percent of school?  So that would probably mean what, about day, what, 170?  Does anybody have a kid 
that's missed 17 days of school in their building?  Right?  Now that you start going through it -- who do 
you initially think of when I say that?  Probably youngsters who exhibit behavior concerns.  You'll be 
shocked if you pull your data, extract it, and identify all the students that have missed 10 percent of 
school.  I know in Pittsburgh, in Allegheny County, they've got the signs, if you miss two days of school, 
you're at an increased risk of drop-out.  Two days of school a month.  How many of you have missed two 
days of work a month?  Think about that.  That can happen easily.  Two days of school puts you at 
increased risk.  Behavior, signs of disengagements -- a youngster used to be friendly, very cordial.  All of 
a sudden, now he displays a different behavior.  Multiple office referrals, suspensions, socioemotional 
challenges. 
 
Now look at the course performance.  If you fail ninth grade, that's a triple star.  We need to do 
something immediately.  If you fail the first nine week of Language Arts or Math in ninth grade, you're 
off track.  Ninth grade, first nine weeks, you're off track.  I've visited schools this time of year -- no 
exaggeration -- they've brought a senior before me and said, "What can you do to support him?"  This 
has probably been a pattern.  We need to identify it and put things in place.  GPA below two, you failed 
your state assessment -- those are things that you can use to identify students.  How many of you have 
some sort of data system you put all your attendance data in, your office referrals?  SunGard, ProSoft, 
OnHand, Infinite Campus, PD Dashboard -- pull that data out.  I've got metrics I can share with you about 
attendance.  You've got six or more office referrals is considered in the red zone.  And then if you failed 
Language Arts, or you failed Math.  Okay? 
 
So again, we're in year five.  The question I always ask if we're doing a workshop, we spend about 10 to 
15 minutes.  Can anybody in this room identify two to three students back home that need intensive 
support?  I visited a school once, 1300 kids.  I said, "How many students need tier three support?"  How 
many do you think they said out of 1300?  Zero.  Do you think there was at least one?  Absolutely.  They 
didn't understand what they were looking for.  Or they were not aware of it, or they didn't want to talk 
about it.  So we talked about who were the students that need support?  What are you doing now?  
You're trying your best, it's just not working.  What can we do different?  Why would you not want to try 
a support such as this? 



 
So we have an advisory panel at the state.  It's made up of the behavior and the transition initiatives.  
And then all these agencies -- Special Ed, Department of Health, Human Services, Disability Rights, High 
Fidelity Wrap-Around, Juvenile Probation, Children, Youth and Families, Office of Developmental 
Programs, Mental Health and Substance Abuse, Office of Vocational Rehabilitation.  Is that an inclusive 
group of people to have at the table?  Absolutely.  It covers the student.  It covers the student, you 
know, the whole student.  Not just one part of the student, but how are we going to get that youngster 
to be successful?  Just an example of our mission statement.  When you do this in your building, you 
have a core team.  That might be five to eight people, it can be anyone.  You don't need a special title or 
degree to be on the core team. 
 
But what we ask is from your core team, we'll train a couple of folks to be facilitators.  The facilitators 
then work one-on-one with the student.  They take the data back, talk to the core team.  The core team 
identifies who are the students that are off track -- look at your attendance, your behavior, and course 
performance.  Your RENEW TOT -- who's a TOT in the room?  I see a handful of them.  So your TOTs are 
either from Community Care of Behavioral Health, or they're IU TaC and Behavior or Transition, they 
shadow Silkie, Karen, myself, and then they get training, and they can replicate this at the IU level.  So 
when we started this in 2012, there are seven schools.  We now have upwards of 85, and I know there 
are some that I just don't know that are doing it right now.  So this is expanding almost too quickly, I'll 
be honest.  There were times we almost grew too fast.  Building administration -- why do I need a 
building administrator on board?  They're going to empower the process.  Someone needs to make a 
decision.  Someone might need to allocate funding.  Someone's got to change the schedule.  How many 
of you struggle to get intervention built into your schedule?  You have kids that need Reading support, 
Math support?  Socioemotional support?  But we don't -- the four-letter word, the time.  That's where 
we get administration on board. 
 
In the MTSS world, we talked about someone has the scheduling gene.  And you all have it.  You go in 
the room and it's color-coded on the wall, and they can look at it.  To us, it looks like a video game.  And 
they move stuff around, and bam.  Now we've just freed up 40 minutes to support 20 to 30 students.  
The three R's, if we talked about Relationship, I mentioned the 20 percent rule.  Twenty percent of kids 
don't have a relationship with an adult in your building.  Rigor and Relevance.  Think about how many of 
you really liked reading Shakespeare -- nothing against Shakespeare -- or reading -- I don't know what 
you read.  You know, writing a five-paragraph essay, or they said, "Do you want to go to auto body?"  
"Do you want to go to carpentry," right?  Carpentry.  And you think, "This is much more what it is I want 
to do, this is where I excel.  So finding that relevance.  Continuing to challenge a student, but identifying 
that student and knowing who they are. 
 
Think about when I said some kids, we need to celebrate they come to school, the resilience.  RENEW 
was built out of the resilience theory, which looks at risk factors.  How many of you talk about risk 
factors with students?  All the time, right?  Do you talk about protective factors?  What is in their 
environment?  In a relationship, some school communities that are going to support these students?  I 
get very concerned with students who have a low number of protective factors.  You get a high number 
of risk factors and low protective factors -- we have a student who needs support ASAP.  Right now.  So 
there's a lot of research out there about -- actually, we have the Strengths and Needs checklist, which is 
on the website, that talks about, what are your risk factors, and what are your protective factors?  Next 
slide, I think. 
 



So this one here: The role of an influential person.  How many of you had an influential person in your 
life when you were in high school?  You don't have to yell it out loud, say it inside your head.  Who was 
it?  Was it someone at school?  Was it someone at home?  Does everyone have a person who was 
influential?  How many of you thought of someone that was a positive influence?  Did anybody think of 
someone that was a negative influence?  So when we travel around the state and talk to students, and I 
say, what are you proud of?  What do you do well?  What does a typical 16-year-old say to that?  
"Nothing."  "I don't know."  Or they just give a blank stare.  They have no idea what they do well, or 
what they're proud of.  Why is that?  Maybe we need to tell them a little bit more.  Capitalize what it is 
you're doing well. 
 
So let's look at these quotes, true quotes.  "I never knew anyone cared."  "I wear two different masks."  
Completely different kid, home at school.  "If I wasn't in RENEW, I would probably be dead."  "No one 
has ever had my back."  "Can you do this for my mom?"  "I have never told anyone this before, I didn't 
know anyone would care."  Did everyone in envision one child saying one of those things?  "Can you do 
this for my mom?"  "I never knew anyone cared."  So think about that kid, he missed the bus, because 
he was up making sure his brother was okay.  And what was he met with when he walked in the door?  
"You're late again!"  "Does anyone care?"  "Does anyone have my back in this environment?" 
 
So an activity we do is, it's sort of what I just asked you, who made a difference in your life?  Was it 
someone at home?  Was it a teacher?  Was it your bus driver?  Was it the custodian?  Was it your 
pastor?  Was it the wrestling coach?  You don't know who it's going to be.  It's like when you build a 
behavior contract with students, especially at the younger grades, what are you working for?  And they 
may say something like, "I want to help sort papers.  I want to help collate papers in the office."  Not 
something I probably would have thought of.  "I want to help the janitor, the custodian, clean up after 
second grade lunch."  You know, those are things that we can build in naturally to support students.  But 
too many kids don't have that role model to support them. 
 
All right, so again, all youth can succeed with the proper supports, treatments and services.  This is 
about youth voice.  How many of you came to this session last year -- Lance did -- with the two young 
ladies from Highlands, Ashley and Sarah?  You want a powerful moment?  I think it may have been in 
this room.  You watch that video.  It's about 50 minutes long, and it's those three youngsters talking 
about their journey.  And actually, Highlands is going to highlight that tomorrow at 12:30, right?  At 
12:30.  They're going to highlight what it is for him and how he continues to move on.  So if you've gone 
through the process -- just real quick -- this is what it looks like.  Identify a student, match the student to 
a facilitator, get engagement and consent -- that's that talking to the student.  Future planning is going 
through the nine maps.  Once you get done with the map, you develop an action plan.  What are your 
goals?  What are your dreams?  What are your barriers?  Who are the people who are going to help you 
get there?  And then you're going to develop an individualized team.  Who do you want on your team?  
How often do we say that to a 17-year-old who's not passing his classes, who gets into trouble?  We're 
probably not saying that too often.  Then you have your Check-ins, your Check-outs, and obviously that 
team is apt to change. 
 
So once you get your engagement, these are the maps.  Your history map, where have you been?  Who 
are you today?  Strengths and accomplishments.  Go back.  Think about that kid you're worried about.  
How many of you have a student you're worried about what he or she is going to do this summer?  And 
ask that student -- what day is it?  Tuesday?  Thursday -- "What do you do well?  What are you proud of?  
Who are the people in your life?  What works, what doesn't?  What are your dreams, what are your 
fears?  What are your goals?"  And we do this through flipchart paper. 



 
So this is the young man, two years in ninth grade, zero credits.  What are his dreams?  He wants to be 
wealthy, not rich.  Go to Jamaica.  He wants to have his own tattoo parlor shop.  He wants to hang with 
his friends, get married, drive a classic pickup truck.  He wants to show up every day at school.  Which 
one of those sounded different than the other?  He wants to show up every day at school.  We have 
him.  We can build this out.  So then we look at his fears, trouble with the police, alternative placement, 
severe angle, his brother's health with the heroin.  Stop me in the [path?], my friends.  So we've 
identified a need to be at school, and we've identified my friends are sometimes not the best influence.  
So that's just an example of the breakdown between facilitator and student.  You move in, once you get 
all those maps done, which could take months.  It might take, we say, like, 30 to 45 days.  But I know 
realistically, it might take you three or four months.  I visited one school where they were probably 
seven or eight months into it.  They hadn't finished the map, but they understood that student.  They 
had a plan in place, and they were moving that youngster forward. 
 
So who comes to the table?  So Lance will maybe have something to talk about here in a second.  You 
know, who did you invite to be at the table?  Who are your role models?  Who might I, as a facilitator, 
see a link that will support him to help him with his post-secondary outcomes?  The family's with us for 
the entire ride.  They have to understand the purpose.  They have to understand this is a tier three 
intervention.  What's going to be different is that when you come to the meeting, he's running the 
meeting.  So mom and dad come in -- has anyone ever been in a room where you have contentious 
parents?  Whether it's with you or with each other.  He might say, "You know what?"  No, he's going to 
develop ground rules.  And one of the ground rules is, one person talks at a time.  So dad starts snapping 
off, he might say, "You know what, dad?  We're going to stop the meeting for a minute, go in the 
hallway and remind dad of what the purpose is."  Now he may not feel comfortable with that.  I might 
do that with the facilitator; hey dad, this is what we're doing.  Remember what the goals are. 
 
So the family's going to have an active role.  We're not going to give the family all the responsibility.  
How many of you might have families that have struggled with signing paperwork, or following through?  
So they may be part of the team.  They come and visit.  Highlands had one youngster who picked, was it 
the school resource officer, a principal and the assistant superintendent.  How many of you would have 
picked the assistant superintendent to be on your team when you were 15 years old?  How many of you 
knew who he was, or she was?  And then the transition might be where the student goes -- hopefully it's 
graduation.  They might not need the program anymore.  They might move.  They might go to a 
different setting.  So that's an example of an action plan.  It's, what are you doing?  Who's doing it, and 
when do we want it done by? 
 
So with anything that we focus, as we move from that behavior, and you think about the triangle -- and 
we're talking about tier three supports, whether it's in the orange or it's in the red.  Where do we want 
that student to be?  How do we get him to be there?  That alternative programming -- he got 
administrative D's.  How can we support that student?  What sort of accommodations might be put in 
place?  IU-21, is anyone from IU-21?  They have an outstanding transition website -- Wendy Smith, she's 
one of our TOTs for RENEW.  She actually went through the three counties and built a huge three-ring 
binder of resources and supports for the students so that when they went through the RENEW process, 
and it got time to come up with a plan, they just rolled right into that.  And you could identify what was 
available, and Carbon County, Lehigh County and Allentown?  Is that the other county?  Oh, just two.  
Carbon and Lehigh. 
 



So the programs -- and we have these videos.  These videos are on the website.  If you click on Behavior 
or Transition, you hit RENEW, there are youth videos.  It walks us through.  This is going through the 
process, so that's -- you see Lance walking down the hall with one of the facilitators.  And that's the 
facilitators sharing their experience, sharing their story. 
 
One of the neatest thing about this, what I didn't see when I was in the school, this has the youth at the 
center of the process.  This is about him.  This is about helping him to achieve, looking at what he says in 
those maps, finding trends, finding themes, and continuing to support him across the setting.  He gets to 
be in charge.  Not in a bad way, not in a way that he's being unruly, or not supporting the staff what is 
the intention of the lesson.  But he's in charge of this process.  This is ultimately his map, his dream, his 
goals.  It's based on his needs, it's based on you listening to him.  It's based on what are his goals?  How 
many of you have goals right now?  Everyone in this room has goals.  Who helps you to achieve those 
goals?  How many -- you might have someone, they don't help you to achieve your goals, and you wish 
they did.  So this is applicable to everything we do in our daily lives, as it is with the students. 
 
You see the bottom left hand corner?  That's another one of the students from Highlands, that's Sarah.  
Her video, along with Lance's and Ashley is on the website.  But some of the skills, when we talk to 
students, they learned self-determination.  How to set goals and achieve goals.  How many of you create 
a list on the weekend, of things you want to get done?  Or at school?  How does that feel when that list 
is all crossed off?  You rip that paper up, you crumple it up and you throw it in the garbage as hard as 
you can.  What are your goals?  How are you going to achieve them?  Advocacy, who's going to support 
you?  We are child advocates.  That's one of the reasons why we went into this profession, is to be 
advocates for students and to help them achieve what it is they want.  Build that social capital, and build 
those relationships. 
 
This is out from the eastern part of the state.  This young man, you see, he wanted to be a tattoo artist, 
so it outlines all that he -- this is 21, UI-21 -- all that he was going to look into.  All the summer jobs.  
What he needs to do to -- how many of you, did they ever teach you how to practice interview skills?  A 
lot of you?  Some of you?  That's some -- are you good at interviewing?  So that's something we would 
work on with him, his interview skills.  He wants to get a job this summer with his pap, or let's say he 
goes out and works for someone else -- that might be something that we focus on.  This just breaks it 
down, what the plan looks like, again.  What are we doing?  Who's doing what?  And when is it getting 
done?  Great video.  If you go to YouTube, this is some class, this is IU-21.  This is an alternative setting, 
and they go through and they talk to administration, they talk to supervisors, they talk to students and 
they talk to facilitators.  And they talk about how this was a life-changing experience.  They may have 
been at the edge, ready to move on, or make a decision that was going to impact them for years.  
Definitely something to take a look at. 
 
Here are the videos on the PaTTAN website of the three students.  We also have the facilitators.  Has 
anyone seen, "Who Cares about Kelsey?"  This is on PBS every once in a while, it comes out of New 
Hampshire.  She went through the process.  ADHD, she does self-mutilation, abuse, oppositional 
defiance -- you know, that list sometimes we get.  But it talks about the difficulties and how it impacted 
her, how she set goals.  And she was traveling around the country as a national speaker.  So she built up 
that skillset and then moved herself forward.  And that's just a shot of the facilitator videos, going 
through the training, going through the process and then your outcomes. 
 
All right, so now we're going to focus on Lance.  You ready?  So it's September, 2014 as a junior.  
Facilitators identified Lance as a match.  He was facing failure in subjects, poor attendance.  Not much 



feeling of hope for his future.  Did you think that you were going to graduate at that point?  Fast forward 
at the end of the year -- completed his maps, he ran his action planning meeting.  He passed all the 
subjects.  He was coming to school.  His teachers have attended his team meetings, he's having success.  
He was impacting his younger siblings.  He was a mentor to other kids.  When they were ready to bail 
out and take off, he would remind them the importance of school, the importance of staying in school. 
 
So at the end of last year, as a senior, he earned A's in all the subjects, first semester.  Even in -- you're 
not a big fan of research papers?  No?  Attendance was excellent.  Attitude positive.  Enthusiast, 
advocates.  He says RENEW saves his life, he tells other students that.  He applied at Thaddeus Stevens.  
He's going to tell you how that first year went.  He mentors middle school students.  He graduated.  I 
really do mean it, this video here, if you go and watch that video, or you just watch him talk, or watch 
one of the two young ladies -- one of his quotes:  "I really never thought what was coming next.  I just 
cared what came behind me."  So he wasn't thinking about the future.  He wasn't thinking about his 
goals.  So this allowed him to have a change, sort of a paradigm shift in his head, and identify where it is 
that he wants to go.  And he went to Thaddeus Stevens, and he had that success. 
 
So real quick, let's look at this data.  In school suspension -- this is across three semesters -- the drop.  Is 
that going in the direction we want to see it?  Absolutely.  I don't know why I put that in twice.  Out-of-
school suspension -- baseline to semester three -- you know, that could be -- that's days, right?  I'm 
pretty sure it's days.  But look at this one.  Passed two thirds of your classes, a year and a half later these 
22 students were passing 90 percent of their classes.  They were coming to school, they were engaged.  
They were doing what it is they need to do to be successful.  Okay? 
 
Mr. Lance, would you like to come up and share with folks how your year at Thaddeus Stevens went, 
what you're doing, what you're studying, and what's your hoping to do this summer. 
 
>> All right -- if any of you -- you definitely should watch the video from last year, because I had probably 
about 75 percent of the people crying in here last year.  Because I was a tier three student, I definitely 
was.  I didn't care about school.  I went to school every day, yes, but I wasn't engaged.  I failed about five 
of my classes my sophomore year, and then I failed -- after that I decided that I didn't want to go to 
school anymore.  In the beginning of my junior year, I decided, why school?  I'm dropping out.  Then I 
met my two facilitators, Ms. Caroline Jackson over there, and Mrs. Beth Carini -- they both helped me, 
and they got me back on track, and they got me to pass all my classes and actually do well. 
 
But I'm actually here to talk to you about Thaddeus Stevens and how I'm doing now.  First, at Thaddeus 
Stevens, I'm doing the carpentry major.  I'm in my first year.  I just graduated -- no, I didn't graduate.  I 
finished my first year on -- it was Wednesday, was the last day.  So I've learned so much.  At the 
beginning of the year, I went to go actually to do welding.  And the welding instructor wasn't too great.  I 
didn't understand how he taught.  It was his first year, and it wasn't the greatest.  Then I had to self-
advocate for myself and I went to Mr. Michael DeGraft, which he's the director of financial aid.  And he 
helped me, and he told me -- the first thing he told me was, "Where do you see yourself in 10 years?"  
And I told him I want to have a family, I want to have my own house.  I want to have a good career, and 
everything else.  And that was the biggest impact on me, because I was ready to drop out.  I would say, 
"I'm homesick, I want to go home, I want to go see my mom, I want to go see my family, I want to take 
care of them." 
 
And at that end, me and him talking, we realized that, what major do you want to do?  And I said, 
"Cabinet making," because I always did wood shop, and wood shop was one of my best things that I did 



in class.  I've made so much things for other people, and myself.  And he said, "Cabinet making is full, I 
don't know if I'm going to be able to help you get into that class."  So he helped me get into carpentry, 
which is also working with wood, building houses.  And I couldn't -- I don't think I could see myself doing 
any other major than carpentry.  Because carpentry -- like, my last test was Wednesday for the final, and 
my instructor told me, "You could literally write your name on this paper, hand it in, and you'd still have 
an A plus in the class." 
 
So I haven't done anything wrong in that class.  I actually help other students in that class, also.  So it's a 
very good process -- oh man, this mic.  But, what else am I going to say?  It's just -- 
 
>> It's one skill that you would have gotten to in the mapping, you mentioned self-advocacy already.  
And another thing that you learned in the mapping process was the facilitators that you use all the time 
now. 
 
>> Oh, setting goals.  That is one main thing.  I set goals all the time, like my goal for this semester was 
to get on the dean's list -- twice.  I got it for this first semester, and I got the dean's list in the second 
semester. 
 
>> Woohoo! [APPLAUSE] 
 
>> Thank you.  But if I didn't meet Miss Jackson and Miss Carini as my facilitators, I probably would still 
be at home not doing anything.  Maybe working at McDonald's or Wendy's, and not even doing any 
post-secondary schooling.  I'm just very thankful I had them to teach me to set goals, make dreams, do 
what you want to do and what you need to do to become a young man that I am now. [APPLAUSE] 
 
Thank you.  Is there any qu -- 
 
>> How about this summer? 
 
>> Oh, this summer, yeah.  I'm working with my pap right now.  He does HVAC and remodeling.  And the 
business ain't going too great, so I'm going to have to try to help do work because my uncles, they have 
other problems on their own, that I'm going to have to step in and do the work.  But is there any 
questions that anyone would like to ask?  No?  All right, thank you.  [APPLAUSE] 
 
>> I also want to say, on that advisory panel I mentioned a couple of minutes ago, Lance is a member of 
that panel.  So we have gotten to learn from him this year as he shared his experiences at Thaddeus 
Stevens -- this is why you do the work that you do on a daily basis.  This is why we do RENEW.  This is 
why it is not fallen -- sometimes interventions come and they last a year or two, and then they go away.  
But we're in year five.  It continues, it continues to expand. 
 
Here are dates for next year, if you're interested.  You can come to PaTTAN and go to PaTTAN -- 
Pittsburgh, PaTTAN Harrisburg -- hopefully, at some point we'll get some dates for PaTTAN East.  If you 
have an IU that's trained as a TOT, they can also provide the training.  This training is done in cohorts, 
but it's also been done individually at the school site.  So if you're interested, please ask.  Send me an 
email, send Silkie an email, we have that information at the end.  You do the one day of core team 
training -- remember, that's the bigger team.  Then from that core team, identify who wants to be a 
facilitator?  Who wants to be like Miss Jackson and go through this process with Lance, where he may 
have struggled early in high school, and now look at what he's doing as a young adult, making the dean's 



list twice this year.  How many people made the dean's list your freshman year in college?  That is very 
impressive. 
 
Three days facilitator training; two in September, one in November.  Then we have a couple of webinars 
across the year.  We try to get together here at the conference to see how things are going.  I had the 
opportunity to attend a conference in Texas for that state's systemic improvement plan, and he talked 
about setting goals as planning celebrations.  You just said one of your takeaways is setting goals -- think 
about that.  I'd never thought of it in that framework.  Setting goals s planning for celebrations.  How 
many of you like to go to celebrations?  Right?  That's what you want to do.  You've probably got one 
earmarked in about 15 days, where you get the end of the school year.  Plan to matter, plan to lead, 
plan to make a difference. 
 
In education, when we talk about tiered support, who's going to be the change agent?   Who is going to 
help us get results to get the outcomes that we want to see, like this young man just talked about?  A 
quote I use at MTSS, RTI -- remember, it's not the falling down, but the getting up that matters.  How 
many of you have ever been knocked down?  And you got back up.  So you get knocked down eight 
times, you need to get up a ninth time.  But you can think about it.  If you don't have those natural 
supports, that social networking, you may not understand that. 
 
I want to thank you for your time.  Here is my contact info.  If you have any questions, please don't 
hesitate to call or email, and enjoy the rest of the conference.  Thank you! [APPLAUSE] 
 


