
>> Thank you.  Good morning, everyone.  My name is Jen Morgan, we're both from East Coventry 
Elementary School.  I'm the school counselor there, and Jen Marshall will be introducing herself in a 
moment.  But she's our school social worker. 
 
But just a couple of things before we get started.  I'm sure many of you, if you're coming and you're 
looking into universal screeners, many of you have started this process and are looking to get more 
experience in tier two and get established that way.  But we just wanted you to know, we've sat through 
a lot of these things, and we want you to know that we want this to be helpful for you.  So throughout 
this if you have questions, or if you have comments, if you have, "What about this," or anything, please 
feel free to raise your hand.  We want this to kind of be interactive.  I want this to be worth your time.  
And I think we both really feel that way; that we want this hour to be something that you can take back 
and share with your administrator and share with other teachers, that this time that you spent was 
valuable. 
 
So just a little bit about us.  We are – this is our SRSS, our three-year journey.  We needed a universal 
screener.  We've been working on the tier one.  We've been working with our IU director, consultant, 
helping us through this process.  And we realized we needed that next step, and we needed a way to 
take a poll of all of the kids in our entire school, and find out where the problems were, where the 
teachers needed the help, so that we could do a little work in that area. 
 
So just to tell you a little bit, backpedal a little bit, about East Coventry.  We are a school K to 6 building, 
so we used to be K to 5, but now our 6th grade's back with us.  So we have, as a school counselor, I think 
it can be a little bit difficult, because you deal with a very wide range of issues and concerns that come 
up between kindergarten and sixth graders.  Same with behaviors.  So we have six hundred kids.  We 
have a 30 percent free and reduced population, about 30 percent.  We have a low-income Section 8 
housing project that we take in students from.  So that does change the dynamic of our building a lot, 
and really made it necessary that we have such a comprehensive behavior support plan in place.  We 
have about 75 staff members, and luckily someone had mentioned -- we were talking to someone this 
morning, we have administrative support, and we have buy-in, I would say, for the most part from our 
staff.  You always have, you know, it's 75, so you always have a few that you feel like year after year you 
need to keep convincing that this is a good idea.  But for the most part, I think everyone is on board. 
 
Just want to make sure that I touched on everything -- so we have, like I said, 30 percent free and 
reduced.  We're going to go to the universal screener itself now, the SRSS.  It is the Student Risk 
Screening Scale.  The SRSS is a seven-item mass screener used to identify students who are at risk for 
antisocial behavior.  So those up there, Steal, Lie, Cheat, Sneak, Behavior Problems, Peer Rejection, Low 
Academic Achievement, Negative Attitude and Aggressive Behavior are the seven items that are 
assessed on this screener.  The students are divided -- the students are assessed between Never, zero, 
you don't see that behavior at all, one for sometimes -- sorry, occasionally one, sometimes two, and 
frequently three.  So the teachers will assess their students.  They will think of those behaviors, think of 
that student in particular and give them a zero, one, two or three.  And then at the end, the risk is 
divided into three categories -- low risk, being zero to three, moderate risk being four to eight, and high-
risk being nine to twenty-one.  So that's just the basic screener.  And this next slide is what it looks like 
on our spreadsheet that we used.  And now, I'm going to hand it over to Jen Marshall to tell us -- tell you 
guys about how we started using it. 
 
>> Good morning, everyone.  I'm Jen Marshall.  I'm the school social worker at East Coventry.  And 
though I'm a social worker, I really enjoy data.  So when our principal said we were going to look at SRSS, 



I said, "Ooh, more data!"  So this is what the spreadsheet looks like that teachers complete for their 
students.  It is my responsibility to get this sheet filled out and to manage the data that comes out of 
this spreadsheet.  I wouldn't say that you need to be an expert in Excel to do an SRSS -- you need some 
skills.  You need to be able to know how to do formulas so that it makes your life easier. 
 
So what I do is, this form, I break it into pages, and there is a page for each grade level.  I do that for a 
couple of reasons, because we've learned through this three-year process that sometimes too much is 
just too much.  So being able to look at just a grade level at a time has been helpful for us to look at the 
data, but then also gives us a chance to share that data with that grade level and those involved with 
that grade level.  The other thing that I've learned is that there needs to be one source of entry.  What 
that means is, we've tried many different things; Google Docs, emailing it out, having teachers email it 
back, and it becomes too cumbersome.  So this spreadsheet is on my laptop, and I go sit with the grade 
levels when they complete the SRSS.  It's also a lot of, well, one person likes it in this color, and another -
- all the changes that each teacher would want to make to the sheet, it eliminates all of that.  This sheet, 
when we got it from our IU consultant, had the formula at the end, the conditional formatting that as 
the teachers entered the score for Mark Banks, it will change at the end, where you can see there's a 
three there for him.  It will also change the color.  So if Mark was a higher scorer, it would be yellow or 
red.  There's a lot of those conditional things that Excel will automatically do for you, which kind of 
makes it visually easier to analyze your data. 
 
So as Jen said, this is our three-year journey, or our story, about how we got to where we are now.  So 
year one was three years ago for us.  And what we did that year was, we came to Hershey, and we sat 
and listened to many breakout sessions on the SRSS.  We went home, and with about eighteen school 
days remaining, we said, "We're going to do it."  And our behavior consultant from the IU told us we 
were crazy.  He said, "You are absolutely crazy to take this on with 17 days of school left.  What are you 
going to do?" 
 
And we had some things in mind that we wanted to accomplish.  We wanted to accomplish, how long 
did it take our staff to complete it?  We wanted to look at what our numbers looked like at the end of 
the school year, and were there students that we had missed throughout the school year that teachers 
were concerned about, and we didn't know?  We also wanted to use the data to verify the information 
about the grade levels in the students we know.  So if we had spent all year working on little Johnny, 
because little Johnny was at high risk that school year, and he came out at the end of the year as high 
risk, we went, "Good job, team, we got it!" 
 
So there wasn't much in the way of intervention that we could do this year, because we only had 17 
days left.  But we had the data, we set up the spreadsheet and we learned some lessons.  We also 
learned how to analyze our results.  So this year, our results: So we looked at our totals.  That was what 
we were really focused on.  Did we fall into a high-risk school?  Did we fall into -- did our numbers look 
like we didn't know what they should look like? 
 
So that year, we had 622 students.  The students that fell into high-risk categories, there were only 67 of 
them, for 11 percent.  Moderate risk was 96 students, and then our greatest students were 74 students, 
or 465.  Again, with 17, 18 school days remaining, there wasn't a lot that we could do with that data, but 
we simply used it as a starting point, and where we could go from here.  So our next year -- oh, I'm sorry 
-- our next steps are the lessons we learned.  Jen's going to explain some of those.  And specifically, 
what that looked like for some of our tier one interventions. 
 



>> So what we learned, Jen had talked about a little bit.  We talked about we needed to have one source 
of entry.  I know we've been talking a lot about -- you know, technology-wise, there's lots of ways to do 
this.  And ideally there should be a Google Doc that all of the teachers would go in at one time and fill it 
in.  Then we would sit at our meeting and it would all be there.  But practicality and reality, that doesn't 
ever happen.  So then we're ending up, oh, did you do it?  Did you do it, did you do it?  So we just kind of 
made plans with each other.  She does do the brunt of going around to the teachers, but if she can't do 
it, I will do it as well.  We take the laptop, we make an appointment with them usually during their 
specials, and sit down with them and they complete it.  What we found is, initially, that 14, 15 year, it 
did take them about probably seven, eight minutes for each teacher to do their class.  But what we have 
found, also, as we've done it further on, especially in the second and third time during the school year, it 
only really takes them about three minutes, four minutes, tops.  So when we would go into a 45-minute 
special, and if you get all four teachers right there right away, or depending on how big your grade levels 
are, it actually didn't even take their entire planning time, which is always ideal for us, because we want 
to be respective of their time. 
 
>> It sounds like you're talking about the elementary level. 
 
>> We are. 
 
>> How would you suggest getting this information from, like, a high school level, where either it's a 
shared planning type, or every teacher has all of the students? 
 
>> Right.  Her question was, we were talking about it in terms of an elementary school.  And she asked 
how we would do it for a high school, where the teacher may not have all the students, and how we 
would accomplish that.  I think then, you would probably have to move towards a universal document 
that everybody would have the directions, to go in and fill it out.  We have done things where maybe, if 
you're the administrative support, if there could be, like, a faculty meeting, or if that time, or everybody 
-- that tends to work in our building where you go in and this faculty meeting is devoted to 
accomplishing this.  And then everybody's there because they have to be.  Then they don't mind it 
either, because I'm getting it done right now, and then we're not following you around going, "Hey, did 
you fill it in?  Did you fill it in?"  So that's a thought, as far as doing it that -- we have found, and I think 
our administrator would agree with this in terms of even if there's human resources webinars that we'd 
have to do as a faculty, or different things, if we've been doing the BOQ, and -- what's that other 
acronym? 
 
>> TIF. 
 
>> TIF. 
 
>> TFI. 
 
>> TFI.  There it is.  Yes.  You know, giving that faculty meeting time, or gathering the staff all at once to 
accomplish it is usually the best bet.  I hope that answered your question. 
 
>> Thank you. 
 
>> So that's what we had discovered.  That's what we have discovered works the best for us.  And I 
imagine that every building has its own personality and its own climate and everything.  Like that, and 



every team works a little bit differently.  But those are just the things that we had gone through that 
worked for us.  So we had that great data at the end of the year that didn't really help us too much in 
terms of interventions.  But at the same time, I wanted to say that it really did help us in terms of, oh, 
look at that.  We have been working every day of the school year with the student.  They are, in fact -- 
you know, we have the data to support that.  So it did verify that we were working with the right kids, so 
to say. 
 
So we knew then that we needed to have more data.  We needed to complete it in the beginning of the 
school year to get a baseline.  When they come in in September, you know, the teacher may not know 
yet if they lie, cheat and sneak, and they may not know yet what their academic achievement is, or if 
they have any of those other behaviors that are on the screener.  So we know that doing it in the 
beginning of the year would definitely give us that baseline data in order to have data points to go back 
to, to know that if what we were doing was working. 
 
So we also knew that -- we knew, historically, looking at our building, we've always known, oh, third 
grade's a hot spot.  We have a lot of issues in third grade, we have a lot of this kind of behavior in this 
particular grade level.  You know, this particular grade level is actually pretty easy, we notice, you know.  
So those kinds of general observations that we've made over time, and that you just kind of get a sense 
of your building.  It also helped us quantify that what our feelings were, were accurate.  So that was also 
helpful, too.  And we knew that that would help us then, and the data would then help us too, in terms 
of having quantifiable ways to tell how they were doing, and if they were improving.  It does give us 
valuable information. 
 
So for our year two, Jen's going to talk about how our next year looked. 
 
>> So year two, I just want to go, if everyone can hold on and no one get whiplash, I just wanted to go 
back to that slide with the example.  So in year two, we had teachers who have now done the SRSS 
once, but they became more familiar with the document.  And what I had found that second year in 
September was, teachers tended to think about the behavior and went down the column rather than 
across.  And that tended to speed things up for them, and they weren't spending as much time 
completing the document.  So as I said before, this sheet would be listed with all the students in first 
grade, and then I could sort them by teacher.  And that teacher would then think about stealing, and go 
down her class list and be able to score those students who were stealing, rather than to go across and 
think about Mark Banks and the behaviors he displayed.  It did tend to speed things up for us in 
September, because as Jen said, in September, teachers don't have a lot of experience with the student 
yet.  And that kind of gave us a starting point.  So sometimes the new teachers that year felt very 
overwhelmed with, oh my gosh, now I've got to think about each kid and seven things that each kid 
might or might not do?  So we had said, well go ahead, just think about that behavior and who you're 
seeing display that behavior in your classroom.  So that was, again, one thing that we learned from 
administering it at the end of the year, and then again in September. 
 
So back to our year two.  That was the '15-'16 school year.  We completed the SRSS as with all 
homeroom teachers, both in September and then again in May.  Our goals were to gather, analyze 
baseline data; what did we know about the kids at the beginning of the school year?  How did we need 
to program?  What did we need to plan for?  And then we were able to create groups of students for 
skill training, based on their scores from that sheet.  What it also looked at, as Jen said, we knew the 
grade levels going into that school year that we were going to see some more behaviors from than 
others.  But what we did, again, on that spreadsheet, is we totaled the columns. It's not exactly what the 



SRSS was designed for, but we totaled it to look at the behavior that was occurring the most frequently 
in that grade level.  So for example, if we had a grade level that was scoring the highest in Rejected by 
Peers, we knew that we needed to focus more on social skills, friendship skills; how to get along at 
recess, what to do if you don't have anyone to play with at recess.  How to get those students connected 
with things in our building, so they weren't feeling as rejected, especially with the September score of a 
teacher that just met the student, saying that Rejected by Peers was a high score. 
 
So what doing the SRSS in September did for us was enable us to get some groups, individual students 
started quickly with interventions.  The one thing that does seem overwhelming is that you get 600 
scores when you administer this.  And sometimes that's really scary.  Because if you screen, you must 
intervene.  So now that you know there are 15 kids in fifth grade that are being rejected by their peers, 
that can be very overwhelming.  And what Jen and I did, with the support of many people in our 
building, was really look at groups of students rather than individual students, to get a starting point, 
because 600 scores can be overwhelming, especially when you're seeing the red come up already in 
September.  So I would encourage you, if this is something you want to take on -- start slow.  Because if 
you tried to address 600 individual scores, you're going to get overwhelmed and want to stop because 
you don't want to know anymore.  So that's exactly what we did, was to start slow. 
 
So then again in May, we looked at the scores again.  Because we had now two sets of scores, we were 
able to do some comparative analysis, and also look at increases and decreases and where they were 
occurring.  So this time, breaking down our scores, we had the fall results and the spring results.  But it 
also added another level of data that we didn't have before.  At the bottom of the screen you see that 
we knew the number of students who increased their scores, or became more at risk, and the students 
who decreased their scores.  And the next slide, Jen's going to talk about that told us information, but it 
didn't tell us all the information we needed. 
 
So doing it in the beginning and doing it at the end, like, she said, it really did give us much more 
information.  But we realized, if you think about our school year, September, or let's say October and 
May when we administered it, they couldn’t be any more different in terms of the students, and just 
everything that you've gone through in that school year.  So we realized that we needed to do it midyear 
to determine if what we were doing was working, as well as change up what we were doing.  So 
whatever we looked to doing it for this school year, we realized that not only did we need to compare 
the scores to see what the changes were, but maybe change interventions as the year went on.  Meet 
frequently about those interventions that we were doing, and see if they were having any effect, as well 
as when we would look at that midyear data. 
 
Another thing we wanted to look at as well is, we wanted to change the way we were rewarding 
students for positive behaviors.  So this is when we began implementing our green ticket events.  We 
have part of our token economy system, we have Wildcat 200s in place, which are part of -- when kids 
follow our Wildcat way, that's our Be Respectful, Be Responsible, Be Safe -- they get Wildcat 200 tickets.  
We also have a system where kids earn green tickets.  And this is just for anything that they do that is a 
positive behavior choice.  So teachers use them in their classroom, our aides use them in the cafeteria.  
Teachers really can use them for anything that they want.  And then the Wildcat 200 is kind of that 
above and beyond, that step above. 
 
So what we decided was, our green ticket, we needed to have green ticket events, where the kids could 
buy into something positive to do.  We began with popcorn.  We decided that once a month, we would 
pop popcorn in the cafeteria, and the kids would have to pay 10 to 15 green tickets to have popcorn 



with their lunch.  So then that just gave -- you know, if the kids are wanting to earn the green tickets, 
there's going to be more positive choices.  Teachers are going to be giving them out.  More Wildcat 200s 
-- hopefully that's an intervention.  And that's really a tier one intervention that is done with the whole 
school that will increase positive behaviors all around, and impact our SRSS scores. 
 
Other things we've done are -- I'm blanking. 
 
>> Voting. 
 
>> Voting.  Oh, yes.  We usually have an assembly at the end of the school year, and we would vote on 
the dance that they wanted to see the teachers dance to.  So we picked the Chicken Dance and the 
Electric Slide, but then we [INAUDIBLE], and we had the Cupid Shuffle, and different things like that that 
were big during that year.  And then the kids, we put containers out there, and the kids used their green 
tickets to vote on the dance that we would dance to.  And then it really ended up being that the whole 
school just danced to that song.  But something that we've learned over this through our entire 
implementation of PBIS in general is, is that I think kids have fun when we have fun.  So we always try to 
implement something that includes the teachers, and it also helps too, I think, with our staff buy-in.  I 
think we work so hard, and we need to have a little bit of fun sometimes, too.  So those are just some 
tier one things that we put into place that we realized needed to be there to just help in general with 
the kids and making positive choices, which would eventually impact everything with our SRSS. 
 
The other thing I wanted to mention when we were thinking about tier one interventions is, whenever 
we would meet periodically to talk about what interventions were we doing, and how were they 
impacting our data, we also realized when we have a specific grade level that is particularly heavy with 
behaviors, and we realized that we probably would need to each have about four groups, 16 individual 
kids, in order to address all that was coming up in our data, because it was just a particularly heavy 
grade level. So we decided we needed to put more tier one interventions in place for the school, as well 
as in that entire grade level.  So some of our interventions to impact our SRSS that we were doing in 
response to the data was something that involved the entire grade level, not just a group of students.  
That was another way that we looked at it, because we realized that in this grade level, by the time -- 
they're third graders, honestly -- and so by the time they've got to this, they've had a lot a groups.  
They've had a lot of these interventions already.  They're part of our PBIS program.  So we needed to be 
creative about what interventions to put into place, and how we might get some change in that data 
that we saw in the SRSS. 
 
So Jen's going to talk about our year three, which is this year. 
 
>> So this year, learning what we had over the past two years, this is when we're at full implementation, 
that we are administering the SRSS in September, January -- for all you counselors out there, that's 
before PSSAs, so before PSSAs start, we wanted to get the scores and everything completed, and then 
again in May.  In fact, last week was the time I took my laptop around, chased down teachers, ate lunch 
with about every grade level to get those completed in May.  And our goals this year, based on our 
previous two years of the SRSS, was to have the more data to analyze about the needs of our students.  
We know, as Jen said, our third grade is a very hot spot.  We have a large third grade this year.  And 
historically, they have been our neediest group.  And we wanted to make sure that we were monitoring 
that closely.  And I'll explain in a few minutes what we did, specifically with third grade. 
 



We wanted to compare the beginning of the year's scores to the midyear scores, because after that 
beginning of the year, when we got all that data, analyzed it, sat down and met, came up with those 
interventions we were going to do, whether it was a group with Jen or myself, or a class meeting 
targeting a specific behavior, or grade-level meetings where we were targeting specific behaviors, we 
wanted to see at that midpoint, January, after Christmas vacation, if things were looking better.  Did we 
need to change our interventions, or do we maintain the interventions we're doing, or that pat on the 
back that that student we were targeting, his score went down.  We wanted to compare the midyear 
scores to the end of the year scores, because at the midyear point in January, when we did meet, we did 
make some changes.  We did make some changes to tier one.  We did put some different types of 
interventions into place that Jen's going to talk about, which we had great success this year, so we're 
very excited to share that with you.  But also look at those scores again. 
 
And using the data, as I showed you on the last slide, with the increase and decrease -- did we have 
students going up in scores?  Students going down in scores?  And also, our staff was becoming very 
familiar with this.  So when I would send out the email that it's SRSS week, staff knew what it meant, 
they knew how much time that was going to take, and they began to think about their own students and 
how they would score them.  I know a lot of teachers, "Can I do mine now?  Because I got it, I just want 
to get it done," so they knew what to look for, and they're also eager to see their data.  We have a lot of 
grade levels that eagerly await, you know, "What do our scores look like?  Are they looking better?"  You 
know, "Jen, we really worked hard with that extra recess we put in.  Are our scores looking better?" 
 
So this is how we analyze the data, because now we have a lot more, 600 times 3 is 1800 scores.  But we 
have done a nice job, and trying to just focus on the increases, the decreases, which I'll show you in the 
next slide. 
 
So we have the fall score, and then we have the winter score.  This is just the example of what it looks 
like when I analyze the whole building's data.  I do this same analysis for each of the grade levels.  So 
instead of 599 students, it might be 73 for our first grade.  And then we'd get the same information to 
take back to their grade-level meetings. 
 
So in the fall, we had 599 students.  And you can see our breakdown.  And we were feeling really good 
this year, with 6 percent red students, 11 percent in the green -- I'm sorry, 11 percent in the yellow, and 
then 83 in the green.  So in the winter, we had gained some students, as you will, you lose and gain 
students.  And our scores, again, were following close to where our fall scores were.  But then we added 
the columns of Increase, Decrease and No Change.  And those were the students that we wanted to 
spend some extra time looking at.  Was it because of intervention?  Was it because of lack of 
intervention?  Was it students that we did not know in the fall that have joined us in the winter that we 
are now seeing an increase in their score because it was the first time they were being scored?  Or was it 
a decrease in their score because of an intervention that we put in place?  This was the opportunity that 
we had, then, in January to make changes, to put kids in or out of groups, and to make changes in some 
tier one interventions, different rewards that we were trying.  Because another thing that we notice in 
looking at the data, we had kids in the green that, sitting around our behavior table, none of us knew.  
And we felt like we need to keep putting more things and changes for those students.  Students who 
scored a zero on this care both in the fall and the winter, are we rewarding them enough?  Are we giving 
them a chance for us to see that they are making good choices in our building? 
 
So the scale, though it's designed to find students at risk, it also gives you a chance to look at your 
building as a whole.  And there may be names in the green that aren't getting rewarded enough, that 



the teacher said to you, "Oh my goodness, look, she's a zero, and I didn't even think about her in terms 
of a Wildcat."  Or, "I haven't given her a green ticket this week."  So it gave the teachers that information 
as well, because in addition to sharing out this information with the grade levels, we do share out with 
them their total sheet, which means they get all their students, in first grade for example, and their 
score in each of those categories, and their fall and winter score, plus that change.  So it's a lot of 
information to hand a teacher about her classroom, but we saw that after we were given their data an 
increase in Wildcats, and teachers saying, "Oh my goodness, I can't believe she hasn’t earned one yet, 
she's such a good student."  So it was eye-opening.  But it was also a lot of data. 
 
So from here, we still have a lot more things to learn in our next step.  As I said, we just finished last 
week our May SRSS, so we will again analyze that data and then disseminate that out to the grade 
levels.  And as we've learned previous years, the best way to do that is to hold a meeting with a 
representative from each grade level.  We go over a chart that looks like this for each grade level in the 
school, and then we go over with that representative, their data for their grade level, and then 
encourage them to take that back to their grade level and develop a plan from there.  And then the next 
meeting we have with the representatives from each grade level, we kind of build a schoolwide plan 
from there.  So it is meeting-intensive.  We do do grade-level representative meetings once a month.  So 
the three months that we do the SRSS, we just devote those meetings to the SRSS results, and how to 
take that back to your grade level. 
 
We had tried it different ways.  We had tried doing the entire school sitting in one room and going over 
everyone's data, and then it just became cumbersome, because the kindergarten teacher didn't want to 
hear or spend as much time talking about the sixth grade results as the sixth grade team wanted to 
spend about their results.  So we found that that's what worked best for us, and not having just one 
person responsible for disseminating the data to the entire building.  It also sounded better to that 
grade level, hearing it from their own grade level representative, because they knew those students on 
that list. 
 
So Jen's going to talk about our next steps, and still the lessons we're learning. 
 
>> And one other thing to add, as we were disseminating the information to the grade levels, like, I, 
personally was responsible, I went and met with first grade.  It also helped me know a little bit more 
about some of their maybe yellow kids.  The red kids, I think a lot of them we had identified, maybe we 
do have the emotional support classroom and program in our building, so some of those red kids we 
knew were identified, and getting a ton of supports in their program.  So that's why they were coming 
up that way.  But I, as the school counselor, knew I wanted to focus more on maybe those yellow kids, 
the kids that were coming up a little bit.  They weren't quite red, but there were some things that the 
teachers had concerns about.  But it also helped me, because when I sat down and talked with them, 
you know, I would be, like, well, what about so-and-so and what about so-and-so?  But they were really, 
like, you know what?  I'm working with them.  I have this intervention in place within the classroom.  
And we have a little chart in place, or we have something like an agreement between the two of them 
that they were working towards, so that I knew that something was in place, but yet, I didn't have to be 
kind of be responsible for it.  Yes? 
 
>> I'm listening, I hear this -- 
 
>> Yes? 
 



>> -- my question is, what about your specialist teachers?  What happens with them?  Because I know 
with us in the PBIS, the classroom teacher and the kids, everything's great, everything's fine.  And then a 
certain specialist will come in and everything that you have worked for, if they don't buy-in, the 
specialist teacher is gone for 45 minutes. 
 
>> Right.  Right.  Do you want to speak to that? 
 
>> So this year, one of the major changes -- oh, I'm sorry.  I have to repeat the question.  So her question 
was, what about the specialist?  How do we get them to buy in?  How do we also give them a voice in 
the SRSS process?  And it's not a simple answer, because in our building this year, one of our principal 
schools for the year was that every classroom would look the same in terms of behavior charts, or ways 
to monitor behavior.  So that was a big change, because if I went to music and I was horrific for my 
music teacher, she told me to change my card.  And I went back to my classroom and I sat down, and 
nobody knew.  And I didn't change my card.  Or, someone told on me and then I got really mad, and it 
escalated.  So this year, if you had to change your card in music, you changed your card in music.  And 
when you went back to your classroom, your classroom card was the same as when you left it.  Because 
that behavior that you were displaying in music was specific to that room.  Maybe it was the dynamics in 
the music room.  Maybe it was your partner for music class.  But we wanted accurate data, because 
what was happening was, we were getting kids who were changing their cards in specials, lunch and 
recess, reflecting a red or a negative card in their classroom.  And that's not where the behavior was 
occurring. 
 
So we empowered our specialists this year to take control of their classroom, that that behavior chart on 
the wall was their behavior chart.  So my green behavior in the classroom may be that I'm seated and I 
have my pencil, and I am ready to learn.  But in music class, that may mean that I have my recorder and 
my fingers are in ready position.  So we gave specialists the permission to spend the first few days of 
those specials teaching what their chart meant in their classroom.  It was not the same rules, it was not 
the same expectations as it was in your classroom.  In our -- Jen and I can have a conversation while 
we're working on our art project, as long as we're working.  That doesn't happen in a classroom often.  
So that's why we wanted specials to have their own power. 
 
We've also really encouraged our specialists that if they are having behavior difficulty with a student in 
their special, that that gets documented on a discipline referral from their special.  Before, that was kind 
of a tattletale; that I'm the art teacher, the teacher comes and picks up her class from the art, and I 
tattle to her all the bad behavior.  And we have little kids that they love to hear themselves being tattled 
on.  "Ooh, tell her the part where I ran!"  "Tell her the part where I stole the scissors from What's-His-
Name."  So we wanted to eliminate that, because we were having students really feed off of that 
behavior during specials.  So we have really empowered our specialists to fill out the referrals, contact 
parents -- which is another huge area that our specialists were not responsible before, that if the 
behavior's occurring in your room, you need to be the one reporting that. 
 
We have this year had IST meetings, where we have invited the specialists, because they are seeing 
more behaviors or different behaviors than the classroom teacher.  The way we use our SRSS as, we also 
incorporate our SWIS data.  So if a student is coming up high on SRSS, we will then look at their SWIS 
behavior.  And what we really used our SWIS data for this year is that function, the last column that you 
have to fill out on our discipline referral form.  We looked at our data and saw that several of our staff 
were checking, "I Don't Know."  So we took that away.  You don't have that choice anymore.  You have 
to figure it out.  Because what we wanted to do was, be able to use the data reports that you can get 



from SWIS is almost like that first line of inquiry for a functional behavior assessment.  Because wait, it 
saved all of our staff a meeting.  Because if we could pull that out and look at the function and where it 
was happening and what behaviors we were seeing, we avoided that initial line of inquiry.  We could use 
the reports that we were seeing from SWIS to start with a behavior plan based on the function.  Did staff 
like it?  No.  It was easier to tick the "I Don't Know" box.  I don't know why Johnny ran out of my 
classroom.  Well, think for a minute.  Was it work?  Was it peers?  Tick a box so that you don't have to sit 
through a meeting, was my motto. 
 
So when we eliminated the "I Don't Know," we were able to get more information from SWIS, and 
looking at the SRSS data.  So long way around your answer was, we really empowered our specialists, 
and we also used the SWIS data in incorporation with our SRSS data. 
 
>> So you do this and the SWIS. 
 
>> Yes. 
 
>> So those referrals go into SWIS. 
 
>> Yes.  We love data.  We love it! 
 
>> She loves data. 
 
>> I love data.  Are there any other questions?  Yes? 
 
>> Are you saying that your special teachers have a color card for every student in their building? 
 
>> What we have is a chart.  It goes from purple to pink -- purple or pink at this end -- 
 
>> [INAUDIBLE]? 
 
>> Yes. 
 
>> For the entire class?  Or does every kid have their own? 
 
>> So when Miss Sally's class came in -- she has 30 kids.  Let's round numbers.  So she has clothespins 1 
through 30 on her chart.  So you may be clothespin number 2 in music.  So if you need to clip up, 
because you're doing a really nice job and you helped your friend, you would move clothespin number 2 
up.  And maybe in music a clip-up means you get to pick the song, or you get to put the recorders away.  
Whatever that teacher taught that chart to mean is what then happened in music. 
 
>> Now, what if you have to clip down?  Or what are they going to do, let's say that they want their 
punishment to be five minutes off recess? 
 
>> That's up to the specialist.  Because giving them the power back meant that they had power on both 
ends; that they were responsible for the negative consequences as well as the positive consequences.  
So in art, clipping up may mean -- or clipping down may mean you need to wash the brushes.  But in 
music, clipping down may mean you don't get to use your recorder that day. 
 



>> And that would be tattling, if they had to -- if I told her, "Hey, So-and-So has to lose five minutes off 
recess because they did this, this and this," would that be tattling? 
 
>> That would be the consequence in the room.  It was the making that child go back into the classroom 
and changing their card that we wanted to eliminate.  We wanted to keep the consequence, or the 
positive, where the behavior was occurring. 
 
>> So you're collecting data from the specialists for their time and the classroom teachers the rest of the 
[INAUDIBLE], pretty much. 
 
>> She asked about collecting data for specialists and classroom.  We don't actually record that clip-up, 
clip-down data.  That's not recorded anywhere.  But it's just the responsibility of the special area. 
 
>> So the specials -- 
 
>> The discipline referrals, yes.  If they have -- like a lot of times, clipping down to a yellow would just be 
a warning, or sit out of the game at gym for five minutes.  But if they get to the red bottom level, then 
it's a discipline referral.  And that's when the special area teacher is responsible for carrying through that 
consequence.  Yes? 
 
>> [INAUDIBLE]. 
 
>> Okay. 
 
>> I don't know how effective it is, but they do.  That seems [INAUDIBLE] for them, so I don't know if 
that's something -- 
 
>> She was just mentioning that her special areas use ClassDojo in their school to manage special area 
behaviors.  Yes? 
 
>> How did you choose the data, the baseline data?  Like September versus October? 
 
>> Oh.  The one thing that we do encourage is that you set those dates in stone.  So at the beginning of 
the year, our first behavior team meeting, we looked at those dates, and honestly they were picked 
because they avoided other things in the schedule.  October becomes a little crazy with some dibbling 
that we do, some other schoolwide assessments that go on.  So we didn't want to burden the teachers.  
Also, the end of October became the Halloween craziness, so we wanted to stay away from that week.  
Jen does Red Ribbon Week that week.  So we avoided things because of our own calendar.  But what we 
found really worked this year was at that first behavior team meeting we had, we put the three weeks 
on everyone's calendar that we would be doing the SRSS, and we also scheduled three follow-up 
meetings, where the behavior team will have an hour to an hour and a half to look at that data.  
Uninterrupted, scheduled in September.  Those three meetings.  Probably beginning of October, 
beginning of February and then at the end of May, where we spend time with that data.  We hold those 
pretty true, because when we start getting other things, then we don't get to analyze the data.  And why 
have it if you're not going to spend the time analyzing it?  Oh, yes? 
 
>> I know you were talking about the timeline for your SRSS.  What was the timeline for your whole PBIS 
program?  Is that the same? 



 
>> Like, when did we start implementing PBIS?  She asked about what our timeline was for the whole 
PBIS program.  I'm going to let you -- 
 
>> We actually were talking about this.  We think we're around year seven or eight.  We have become a 
little stagnant in tier one fidelity.  This year our big push was to get ourselves to tier two with fidelity.  
We encountered some hiccups, as I'm sure many of you can attest to, just trying to get from a 
traditional IST model looking at behavior to a more tier intervention for behavior model.  So I want to 
say seven or eight years that we've been a PBIS school. 
 
>> I would say thought, too, that it's probably been since '14-'15, and maybe '13-'14 that we really 
started working to get into fidelity and establish the Wildcat 200 program, and those things.  Those 
beginning years didn't look anything like, obviously, like it does now.  Go ahead. 
 
>> Can you talk more about the interventions you put in place? 
 
>> He wanted to know about the interventions that we put into place.  So a couple of things; I want to 
ask you this.  Would you like to hear more about individual student interventions, or tier one 
interventions? 
 
>> Well, both. 
 
>> Both.  Okay.  Tier one, or student interventions.  Because I was thinking about -- I was also thinking -- 
I want to mention this quickly -- we did a tier one intervention for everyone this particular school year.  
We decided to -- we called it Mix It Up March.  And instead of the students receiving the Wildcat 200 
tickets, the students had to pay green tickets and they could get a Wildcat 200 and give them to the 
staff.  So this was a huge success for us.  The kids had -- we filled the board.  It has 200 spots on it.  We 
filled the board three times with teachers in that month.  And that -- and I know we didn't even put 
them all up there.  So that was 600 Wildcats that the students earned green tickets for, then paid -- we 
have a Green Ticket Store -- then paid the money to get their own and then deliver them to teachers.  So 
that was just something that was a huge success for us, because the kids were so excited and so proud 
of themselves to give it. 
 
As far as individual tier two type interventions, we do have Check-in, Check-out.  And we also do a lot 
where we sit down and think about groups.  Think about social skills types group, depending on what 
the behavior is.  We have -- I just recently back midyear, after the midyear SRSS, looked at a particular 
grade level, first grade, because that was the -- I was the representative for first grade.  So I looked, and 
there was problem behaviors in general was high on the first grade list.  I created a group and we meet 
at lunch on Fridays and just talk about that.  Go ahead. 
 
>> Were those interventions primarily provided by you two? 
 
>> No.  We have -- well, I provide interventions, Jen provides interventions.  We also have our emotional 
support program.  They work with the kids that are coming up in the red, because typically they are 
identified as emotional support.  Our IST will provide interventions in terms of, that's part of the 
behavior plan, because a lot of times if they're coming up high in our SRSS data, they are IST'd for any 
number of behavior, emotional or academic reasons.  And then classroom meetings -- we use classroom 
meetings weekly in our schedule, so our representative that comes to the grade levels can talk about 



things they can touch on in their classroom meetings that might be -- maybe lying, cheating and stealing 
is coming up high in their grade level, and then they can do some specific classroom meeting lessons 
regarding that. 
 
>> Yes, there she is.  Do you see her? 
 
>> Okay, go ahead and yell. 
 
>> Me? 
 
>> Yes. 
 
>> Do you plan on exploring the other side of the SRSS with the internalizers? 
 
>> We were just talking about that.  I think that both Jen and I feel that we want to make sure that we 
have gotten good at this before we start to implement something else.  I didn't even -- I had it written 
down to mention that there is seven internalizing behaviors that is available on the SRSS to use.  But I 
think that this is our first year that we're doing it three times.  So we wanted to get good at one before 
we started the other. 
 
I would, however, if you are doing it, would be interested to hear about it. 
 
>> The school regulars, we did [INAUDIBLE]. 
 
>> Oh, did you? 
 
>> It was the first year. 
 
>> Oh. 
 
>> And it was overwhelming. 
 
>> Yes. 
 
>> So that -- because we had to enlist help from just outside of social work and guidance and classroom 
teachers -- 
 
>> Yes. 
 
>> -- [INAUDIBLE], it was difficult. 
 
>> Yes.  And I think that that is where -- he was saying that they did the internalize and the externalizing 
the first time, and it was overwhelming.  I think that's where -- when Jen had said we were really looking 
to gain fidelity this year in tier two.  But we are -- and I'm sure you guys are familiar with the MTSS push, 
and the RTII.  And we still have an IST program in place, a model that we use.  And we really needed to 
marry all of those things together.  And I think that we are doing well, but we're not quite there yet.  
And I think that's where some of our hiccups came up.  Go ahead. 
 



>> When you do your groups, is there a specific program that you use to grade those groups together, 
and is there an instructor's program that you use?  Or do you develop your own group [INAUDIBLE]? 
 
>> That's one of the hiccups that kind of keeps us from moving completely into tier two with fidelity.  
Essentially, if you have a student who needs more intervention, you should be collecting data more 
often.  So what would mean is setting a goal for each of those students that you put in a group, and then 
moderating that goal either weekly or biweekly, with teacher and specialist input for that student, based 
on the behavior.  We use several programs in our building.  Our emotional support staff are huge fans of 
Superflex.  We have pulled several of the components out from there.  Jen, my guidance counselor, does 
a second step in the classroom.  We have pulled components from Thom Stecher's socioemotional 
learning programs and classroom meetings into our groups, and then also disseminated that 
information out to our grade levels.  But specific program -- no.  Sometimes Jen and I just use a story 
and pull the lesson out from the story, or an activity out from that story, so sometimes it's a researched-
based, hard-core, like, Room 13 program.  And sometimes it's, we need to talk about the slide and the 
rules on the slide.  And because you can't go to recess this week, because you're not using the slide 
properly.  And then we're creating our own lesson based on the rules of the slide.  So really, it 100 
percent varies, depending on the group, the student, and who's running that group that day. 
 
We're going to take one more question.  We got the 10-minute signal, and we know we're the group 
before lunch.  So we are very aware of the time.  All the way in the back, you're just going to have to 
yell, and I'll get you. 
 
>> What age or grade level does this go to?  Is this able to be implemented in a second-year level?  Also, 
like you said, there's seven items? 
 
>> Yes. 
 
>> Are they, like, this student does this, or is it just a category, a feeling, or something like that? 
 
>> So this can be used K through 12.  The document, honestly, our CCIU consultant told us to Google it 
and you will find it. 
 
>> Okay. 
 
>> It's free.  Your district does not have to pay for this document.  So the seven items are up here right 
now.  The Steal, and then the second category is all three of those things, Lie, Cheat, Sneak.  Problem 
behaviors, the way I explain that to our staff, is if it doesn't fall into the other categories, it falls into 
there.  Peer Rejection -- we changed the wording to, "Rejected by Peers," because it's just easier for 
staff to understand.  Low academic achievement, negative attitude and aggressive behavior.  So as I said 
before, some teachers like to think about the student.  So think little Tommy and go across.  Some 
teachers like to think about the behavior and go down their list of students and think about who does 
that. 
 
>> So you give examples and define these categories for them? 
 
>> We have not defined them.  We haven't given them examples of the categories.  We just kind of let 
the categories speak for themselves.  Every once in a while, a question will pop up.  "What does chair 
throwing mean?  What does it mean when he throws a chair?  Is that aggressive, Jen?  Is that problem 



behavior?"  It's wherever you want to put it.  If you want to put it under aggressive, or if you want to put 
it under behavior.  And then often, you'll get the question, "Well, what happens if he picks his nose all 
the time?  Where does that go?  Jen, he's gross a lot.  Where does that go?"  And you want to think 
about the behavior.  Does it lead him to be rejected by peers?  Does it give him a negative attitude at 
school?  So that's why I like to be with the staff when they complete the document, just to answer those 
kind of questions. 
 
One more, we're going to try.  Here we go. 
 
>> [INAUDIBLE], and do you have a lot of socioemotional aspects in it?  And I know that our guidance 
counselor, he finds that the most beneficial for creating small groups.  So we have on our [INAUDIBLE] 
Shy, Withdrawn, Seems Depressed, and just Lonely.  And that really helps him forming those small 
groups in the beginning of the school year.  So they're [INAUDIBLE they're going to start doing this 
[INAUDIBLE]. 
 
>> Are those the seven internalizing? 
 
>> Yeah. 
 
>> Okay, those are the seven internalizing.  That -- thank you.  Okay.  Thank you so much everyone.  We 
hope that you found some beneficial information, and have a great day! [APPLAUSE] 
 


