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Objectives
As a result of attending this session, you will be able to 

• Present the context in which positive classroom 
behavioral support (PCBS) practices are 
implemented.

• Discuss critical positive classroom behavior support 
(PCBS) practices.

• Implement the key elements of effective systems
to support teachers’ implementation of practices. 

Where do we start?

As a result of attending this session, you will be able to 

• Present the context in which positive classroom 
behavioral support (PCBS) practices are 
implemented.

• Discuss critical positive classroom behavior support 
(PCBS) practices.

• Implement the key elements of effective systems
to support teachers’ implementation of practices. 

Good Teaching
Classroom 
Management

Student 
Achievement

Behavior problems disrupt learning
Engaging learning prevents behavior problems

(Gest & Gest, 2005; Stronge, Ward and Grant, 2011)

Goal of Teaching

• 12% of public school teachers leave within their 
first 2 years 

• 50% leave within the first 5 years

(Boyd, Grossman, Ing, Lankford, Loeb, & Wyckoff, 2011; DeAngelis, & Presley, 2011; Feng, 2006; Henke, Zahn, & Carroll, 2001; Ingersoll, 2001; 
Ingersol, Merril, May, 2012; Johnson & Birkeland, 2003; Ingersoll & Smith, 2003; Kaiser & National Center for Educational Statistics, 2011; Kukla-
Acevedo, 2009; Luekens, Lyter, Fox, & Changler, 2004; Smith & Ingersoll, 2004; Torres, 2012; Zabel & Zabel, 2002)

United States, we have a problem! Why do teachers leave?
• Most consistently listed factors:

– Lack of pedagogical training 
– School environment
– Poor student behavior and motivation

• Teachers consistently report: 
– Inadequate pre-service training on classroom 

management and 
– Lack of support and training for handling student 

behaviors 

(Boyd, Grossman, Ing, Lankford, Loeb, & Wyckoff, 2011; Chesley & Jordan, 2012; Feng, 2006; Halford, 
1998; Henke, Zahn, & Carroll, 2001; Ingersoll, 2001; Ingersol, Merril, May, 2012; Johnson & Birkeland, 
2003; Kukla-Acevedo, 2009; Lane, Wehby, & Barton-Arwood, 2005; Luekens, Lyter, Fox, & Changler, 
2004; Stough, 2006; Torres, 2012; Zabel & Zabel, 2002)

Supporting teachers in classroom PBIS is critical 
for our teachers, schools, and our state!
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We know a bit about what’s likely to work: 
Empirically-supported practices in classroom management

(Simonsen, Fairbanks, Briesch, Myers, & Sugai, 2008)So we know what the “it” is.

But we don’t seem to be doing “it”
Specific
Praise

General 
Praise

OTR Corrective/
Reprimand

Reinke et 
al. (2012)1 0.13 0.43 1.43 0.67

Scott et al. 
(2011)2 0.06 (overall positive) 0.57 0.07

Hirn & 
Scott 
(2014)3

0.03 (overall positive) 0.47 Group
0.06 Indiv. 0.08

Pas et al. 
(2015)4 0.12 (approval) 0.93 0.27

1 Based on observations of 33 elementary teachers in schools implementing 
PBIS with fidelity

2 Based on > 1000 observations of elementary and high school teachers in 
schools not identified as implementing PBIS

3 Based on 827 observations of high school teachers 
4 Based on observations of 1262 high school teachers prior to PBIS 

implementation

• Teachers typically receive little pre- or in-service training 
in classroom management 
(Begeny & Martens, 2006; Freeman, Simonsen, Briere, & MacSuga, in 
press; Markow, Moessner, & Horowitz, 2006; Special Education 
Elementary Longitudinal Study, 2001, 2002, 2004; Wei, Darling-
Hammond, & Adomson, 2010)

• Multi-component training packages (didactic training + 
coaching + performance feedback + etc.) result in desired 
behavior change, especially when trained skills are 
effective
(Abbott et al., 1998; Hiralall & Martens, 1998; Madsen, Becker, & 
Thomas, 1968; Freeman et al., in preparation; The Metropolitan Area 
Child Study Research Group & Gorman-Smith, 2003; Rollins et al., 
1974) 

Why aren’t we doing “it”?  
What do we know from the empirical literature?
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*Categories not mutually exclusive (Freeman, Simonsen, et al., 2016)

We can do this!
• We need to support teachers implementation 

of evidence based classroom management 
practices….. and we can!
– We know what evidence based classroom 

management practices look like.
– We have a science to support implementation.
– We have tools to describe and illustrate what 

implementing evidence based classroom 
management “looks like.”

• So, what are we waiting for?

Let’s get started!

As a result of attending this session, you will be able to 

• Present the context in which positive classroom 
behavioral support (PCBS) practices are 
implemented.

• Discuss critical positive classroom behavior support 
(PCBS) practices.

• Implement the key elements of effective systems
to support teachers’ implementation of practices. 
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(Co-authors of Supporting and Responding to Student Behavior):

Do data indicate that students are still engaging in 
problem behavior?

PCBS Practices Decision-making Guide: 3 Key ?s

Are proactive and positive PCBS practices
implemented consistently?

Are the foundations of effective PCBS in place?

Effectively design the 
physical environment of 

the classroom

Develop & teach 
predictable classroom 

routines.

Post, define, & teach 3-5 
positive classroom 

expectations.+ +

Provide high rates of 
varied opportunities to 

respond.

Use prompts and active 
supervision.

Acknowledge behavior 
with specific praise & 

other strategies.+ +

Are students still 
engaging in 

problem behavior?

Are behaviors minor 
or major expectation 

violations?

Use brief, specific 
error correction & 
other strategies

How many students 
are involved (many 

or few)?

Review, adjust & 
intensify CWPBIS. 

Ask for help!

Request additional 
(tier 2 & 3) support 

for students. 

Well done! Monitor 
outcomes and adjust 

as needed

Do data indicate that students are still engaging in 
problem behavior?

Yes No

Minor Major

Many Few

Now, turning our attention to 
supporting teachers.

As a result of attending this session, you will be able to 

• Present the context in which positive classroom 
behavioral support (PCBS) practices are 
implemented.

• Discuss critical positive classroom behavior support 
(PCBS) practices.

• Implement the key elements of effective systems
to support teachers’ implementation of practices. 
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Acknowledgements for this Section
(Co-authors of PBIS Technical Brief on Systems to Support Teachers’ 

Implementation of Positive Classroom Behavior Support):
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Are the foundational systems in 
place to support PCBS practice 
implementation by all staff?

Do all staff know what PCBS 
practices to implement and if 
they’re doing it accurately?

Do data indicate that staff are 
implementing PCBS practices 
effectively?

PCBS Systems Action Planning Guide: 
3 Key Questions

Are the foundational systems in 
place to support PCBS practice 
implementation by all staff?

PCPS implementation 
is a clear school and 

district priority

School and district 
resources are 

available to support 
PCBS implementation

School and district 
teams have considered 

alignment and 
integration of PCBS 

with other district 
priorities and initiatives

+ +
Examples:
•District and school administrators 
have communicated a clear priority 
for PCBS implementation.

Non-Examples:
•No practices are prioritized for 
implementation, identified 
strategies lack evidence of 
effectiveness, and/or priority 
practices are not effectively 
disseminated among all staff. 

Are the foundational systems in 
place to support PCBS practice 
implementation by all staff?

PCPS implementation 
is a clear school and 

district priority

School and district 
resources are 

available to support 
PCBS implementation

School and district 
teams have considered 

alignment and 
integration of PCBS 

with other district 
priorities and initiatives

+ +
Examples:
•Dedicated time for training
•Dedicated time for coaching
functions

•Regular data review
•Celebration or recognition of staff 
implementation 

Non-Examples:
•No dedicated time or resources
•Data not shared or not used in 
problem solving

•Staff recognition not available or 
used to celebrate PCBS 
implementation 

Are the foundational systems in 
place to support PCBS practice 
implementation by all staff?

PCPS implementation 
is a clear school and 

district priority

School and district 
resources are 

available to support 
PCBS implementation

School and district 
teams have considered 

alignment and 
integration of PCBS 

with other district 
priorities and initiatives

+ +
Examples:
• Implementation of PCBS 
connected to clear need in building

• Implementation of PCBS 
connected to academic instruction

•PCBS strategies adapted to ensure 
classroom contextual and cultural 
fit

Non-Examples:
•Data demonstrating need are not 
regularly shared

•Academic strategies taught in 
isolation

•Training on practices not 
connected to why it is important in 
the school

Do all staff know what PCBS 
practices to implement and if 
they’re doing it accurately?

Clear expectations and 
explicit training about 

practices that should be 
implemented by all staff. 

Examples:
•Clearly stated outcomes
•Explicit (model, lead, test) 
approach

•Job-embedded
•Linked to school data
•Delivered in various contexts 
and connected to practice

Non-Examples:
•PD focuses only on theory and 
assumes educators will discover 
practices

•Full-day intensive training with no 
follow-up

•Short trainings not connected to 
larger need, structure, etc.

Coaching and/or regularly 
available performance 

feedback on the use of PCBS 
practices?

+
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Clear expectations and 
explicit training about 

practices that should be 
implemented by all staff. 

Coaching and/or regularly 
available performance 

feedback on the use of PCBS 
practices?

+
Examples:
•Prompts and reminders
•Supportive data-based feedback
•Supports may be delivered by

•Coach/mentor
•Peer/peer team
•Self

Non-Examples:
•Data delivered in punitive 
evaluative fashion

•Feedback delayed or not data-
based

Do all staff know what PCBS 
practices to implement and if 
they’re doing it accurately?

• Internal or 
external coach 
or mentor 

• School or district behavior coach sends 
regular reminders to staff of the critical 
features of PCBS strategies, conducts 
walk through observations of 
educators, and provides specific and 
supportive feedback.  

• Mentors assigned to support educators 
provide reminders of the critical 
features of PCBS strategies, collect 
data on the use of each skill, and 
provide supportive data-based 
feedback. 

• Mentoring or coaching conversations 
are not focused on specific PCBS 
strategies or guided by data. 

• Data are not kept confidential but are 
shared with peers or administrators or 
used for evaluative purposes.   

Empirical support:  
• Coaching improves the impact and 

sustainability of overall school reform 
efforts.1  

• Coaching improves individual 
implementation of evidence-based 
practices.2  

Resources: 
• Mid-Atlantic Classroom Coaching 

Guide 
• Florida PBIS Resources: Classroom 

Coaching Guide  
• Peer  • Professional Learning Communities 

established within grade level or 
department teams focus on strategies 
targeted for improvement; team 
members review critical features of 
targeted practice and provides 
feedback and implementation support 
to each other. 

• Pairs of educators work together 
reminding one another of the critical 
features of each skill, provide practice 
opportunities, and observational 
feedback. 

• Educators commit to being a dedicated 
coach for at least one strategy and a 
dedicated learner of a new strategy. 

• Lack of structure for meetings (e.g., 
not using data to select targeted skills 
or guide conversations); lack of trust 
among members; focus becomes 
student-specific rather than educator 
skills focused.  

 

Empirical Support: 
• Structured peer support results in 

increases in teachers’ use of evidence-
based classroom practices3 
 

Resources: 
• Showers, B. & Joyce, B. (1991). The 

Evolution of Peer Coaching. 
Educational Leadership. 53, 12-16. 

 
• Robbins, P. (1991) How to Plan and 

Implement a Peer Coaching Program. 
Association for Supervision and 
Curriculum Development (ASCD) 

 

• Self  • Educators are provided with explicit 
instruction in one or more specific 
classroom management strategies. 
Educators set a goal for improvement 
and are provided with a tool for data 
collection and evaluation. Educators 
self-reinforce when they meet their 
goal.   

• Asking educators to self-manage 
without clearly understanding the 
targeted strategy or data collection 
component. 

Empirical Support: 
• Teachers implementing self-

management effectively increase their 
use of evidence-based classroom 
practices.4 

 
Resources: 
• NEPBIS self-monitoring training 

scripts and resources 
http://neswpbs.org/?q=classrooms 

	

																																								 								 	
1	Adelman & Taylor, 2007; Annenberg Institute for School Reform, 2004; Bill & Melinda Gates Foundation, 2005 
2 Fixsen et al., 2005; Joyce & Showers, 2002; Lewis & Newcomer, 2002 
3 Borgmeier & Loman, 2016 
4 Allinder, Bolling, Oats, and Gagnon, 2000; Browder, Liberty, Heller, and D’Huyvetters, 1986; Keller, Brady, & 
Taylor, 2005; Sutherland & Wehby, 2001; Workman, Watson, & Helton, 1982 
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Are staff implementing 

PCBS with fidelity?

Well done! Monitor 
outcomes and adjust as 

needed

Determine the number of 
classrooms needing 

support (many or a few)

Review and adjust 
universal support

Determine type and 
severity of 

implementation changes 
(minor or major)

Provide supplemental 
support to small groups 
of staff needing support

Consider individualized 
supports and other 
strategies for staff 
members needing 
intensified support. 

Do data indicate that staff are 
implementing PCBS practices 
effectively?

NoYes

Minor Major

Many Few

What data do we use to drive decision making?

TABLE 3.  
TOOLS FOR DATA COLLECTION  

Data Collection Strategy Conditions and 
Examples Non Examples of Use Tools and Resources for 

Data Collection Method 
What key strategies can I 

use to collect data on 
teacher PCBS 

implementation? 
 

Under what conditions 
will this strategy be 

appropriate? 
 

Under what conditions 
will this strategy be 

inappropriate? 
 

What are some sample 
tools? 

 

Self-Assessment 
Checklists 

 

• Staff have received 
training on and can 
identify examples of 
each measured skill.  

• Staff are unable to 
recognize or describe 
PCBS practices. 

• Staff have not been 
trained in use of the 
checklist. 

• Classroom 
management self-
assessment  

• MO SW-PBS 
Teacher Self-
Assessment of the 
Effective Classroom 
Practices (2016) 

 

Observer Checklists 
 

• Prepare staff for visit; 
ensure opportunities 
for shared reflection 
and problem solving.  

 

• Observations are 
used for evaluation 
purposes or data is 
not shared back with 
staff.  

• MO SW-PBS 
Teacher Self-
Assessment of 
Effective Classroom 
Practices 

• Wisconsin Walk 
through tools 

 

Tools for Measuring 
Discrete Skills or 
Strategies 
 

• Staff have received 
training on and can 
identify examples of 
each measured skill. 

• Staff have set specific 
goals for 
improvement of 
targeted skills. 

• Data needed for 
decision making 
requires information 
on more than one or 
two discrete skills.  

• Self-management 
training scripts and 
tools 

 
• Data-collection 

applications 
o SCOA  
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Tier 3
Intensive PD: Data-driven 

Consultation 

Tier 2
Targeted PD: Self-Management 
with Peer or Coaching Supports

Tier 1
Universal PD: Training & Self-

Management

Progress Monitoring 
Walk-through, Student Data 

Review, Teacher Collected Data

Universal Screening
Walk-through & Student Data 

Review

(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

Multi-tiered Framework of Professional Development Support

How can we approach intensifying our supports 
for educators implementing PCBS?

TABLE 4.  
STRATEGIES TO INTENSIFY SUPPORTS 
 
 
 

 Universal Support 
This category of broad 
support is provided 
universally to all 
educators to improve 
PCBS 
 
 
 

Supplemental Support 
This category identifies 
a more strategic 
approach of support 
that focuses on core 
factors that should be 
in place for effective 
implementation of 
PCBS 
 

Individualized 
Support 

This category of 
specialized supports 
considers the unique 
needs of educators in 
implementation of 
PCBS 
 
 

Focus of supports 
(precision) 
 

The school and/or district 
provides general guidance 
on PCBS.  
 
Ensure that there is 
administrative support for 
PCBS through visibility, 
policy, and priority. 

Small groups of educators 
express interest in or 
indicate need for 
increased support. 
 
Support is provided by 
giving additional 
information or 
professional development 
on PCBS and removal of 
barriers that may interfere 
(e.g., competing 
initiatives, access to 
training/coaching). 

Individual educators are 
identified for specialized 
support.  This support is 
matched to the need of the 
educator through 
functional assessment to 
determine if there is a 
skills deficit (educator 
does not have the requisite 
skills to implement 
PCBS) or performance 
deficit (educator has the 
skillset but does not 
consistently implement 
the PCBS).  
 
Removing barriers that 
may interfere with 
effective PCBS practices 
(competing initiatives, 
access to 
training/coaching). 

Performance 
expectations 

Expectations are 
communicated to all staff 
to develop a school 
climate conducive to 
learning. 

Expectations are re-
iterated or re-visited with 
selected/some staff to 
further communicate the 
importunate of school 
climate for their 
classrooms (e.g., grade 
level).  

Expectations are 
communicated 
specifically and clearly to 
individual teachers about 
the importance of 
developing effective 
classroom environments. 

Learning application 
opportunity  

Review of training content 
that was previously 
provided. 

Additional opportunities 
to practice PCBS in a 
training setting with 
feedback from the trainer 
are provided. 

Provide additional 
opportunity to provide 
practice of PCBS in actual 
classroom setting with 
guidance and feedback 
from a coach. 

Amount and 
frequency of the 
support 

Provide high quality 
training with professional 
learning community to 
support implementation. 

Increased opportunities 
for coaching as a follow-
up to training are 

Provide frequent 
individual coaching 
through coaching, video 
review of recorded 

Intensifying supports for educators 
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Tier 3
Intensive PD: Data-driven 

Consultation 

Tier 2
Targeted PD: Self-Management 
with Peer or Coaching Supports

Tier 1
Universal PD: Training & Self-

Management

Progress Monitoring 
Walk-through, Student Data 

Review, Teacher Collected Data

Universal Screening
Walk-through & Student Data 

Review

(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

Multi-tiered Framework of Professional Development Support

Self-management 
may be ONE way 
to approach this!

EXAMPLES Self Management: A promising component 
of effective and efficient PD support

• Self-management: Individuals manage their 
own behavior in the same manner as they 
manage anyone else’s—“through the 
manipulation of variables of which behavior is a 
function” (Skiner, 1953, p.  228).  
– Self-manipulation of antecedents
– Engaging in other (self-management) behaviors to 

affect probability of target behaviors
– Self-monitoring and self-evaluation
– Self-manipulation of consequences (e.g., self-

reinforcement)

What does our initial research 
on self-management indicate?

• Across multiple studies, we’ve found that self-management with 
email coaching prompts resulted in desired initial increases in 
specific classroom management skills across teachers.  We are still 
working to enhance maintenance and generalization of effects.
(e.g., Simonsen, Freeman, Dooley, Maddock, & Kern, 2017)

See classroom tab of nepbis.org for copies of the training scripts, 
email prompts, and spreadsheets we’ve developed for tracking 
praise, prompts, and opportunities to respond.

Teachers…
• Set a goal (criterion for self-reinforcement)
• Self-monitored daily
• Entered data into an Excel Spreadsheet, which 

automatically graphed daily praise rates relative to goal
• Self-evaluated and self-reinforced 
• Received weekly email prompts to use specific praise 

and submit data

Tier 3
Intensive PD: Data-driven 

Consultation 

Tier 2
Targeted PD: Self-Management 
with Peer or Coaching Supports

Tier 1
Universal PD: Training & Self-

Management

Progress Monitoring 
Walk-through, Student Data 

Review, Teacher Collected Data

Universal Screening
Walk-through & Student Data 

Review

(adapted from Simonsen, MasSuga, Briere, Freeman, Myers, Scott, & Sugai, 2013)

Multi-tiered Framework of Professional Development Support

Self-management 
may be ONE way 
to approach this!

Coaching/Mentoring 
may be ANOTHER 

way to approach this!

EXAMPLES

Peer Supports may 
be ANOTHER way to 

approach this!

• Supporting and 
Responding to 
Student Behavior

• PBIS Technical Brief on 
Systems to Support Teachers’ 
Implementation of Positive 
Classroom Behavior Support 

Remember Your Resources Thank you!

www.pbis.org

www.cber.org

brandi.simonsen@uconn.edu


